Portfolio of Evidence.

During my time placed within a rural Welsh College I worked predominantly as a Learning Support Assistant (LSA), being primarily situated within the College’s Learning Support department (LS). In this role I worked in support of the College’s Additional Learning Needs Coordinator (ALNCo). In addition to this, I functioned as a tutor within one of the College’s Boarding houses, reporting to the Housemistress. Whilst non-academically, I functioned as a member of the College’s sports staff, where I coached the Under 15s rugby team, and also had further responsibilities as a College intern. 
Day one: 
[image: ]The first day of my placement was a College Inset day. Over the course of the day I was required to attend a number of meetings, seminars, and planning sessions, as detailed below.
The morning session was an introduction to the College’s Child Protection and Safeguarding policy, which was run by the College’s Child Protection Officer. During this session I learned about the methods of approaching a potential Safeguarding issue, and what procedures were in place to be able to effectively manage any issues, and report them through the necessary channels. As part of this training I completed a Continuing Professional Development (CPD) course though the EduCare program, which gave me a certificate of CPD in Child Protection in Education.
In the afternoon, I attended a meeting with the Housemistress of the Boarding house that I had been attached to. In this meeting I was introduced to my role as a Boarding Tutor, and given a summary of what my responsibilities were within the boarding environment. As a Boarding Tutor, my role was to supervise the boarding house once the school day had finished, ensuring that the students were all accounted for, supervising and assisting them whilst they did any homework, and running activities during their free time in the evenings, until the Housemistress resumed responsibility at the students’ bed time.
Day two:
The Second day of my placement was my first interaction with students as part of the College’s LS department. As was standard procedure in the College, all students in both year 10 and year 12 undertook a series of screening assessments, which comprised a Wide Range Achievement Test (WRAT). This screening was due to the College’s high intake of new students in these two years, which both are the start of the key exam periods. The testing served two primary purposes, firstly to offer the College an insight into the Students’ existing abilities in core areas of development, but also as a potential indicator for Additional Learning Needs which may have been missed by previous schools. In my role as an LSA, I was used in both the conducting and marking of these tests, and as such was given guidelines as to how different result profiles could be indicative of the possible presence of ALN. As a result of these tests the ALNCo of the College contacted some students who had completed the testing to speak to them about their results and previous school experience, which then prompted some of them to receive diagnoses of ALN. Part of this process that fascinated me was that when asked about their symptoms, they replied that they thought it was normal for students to experience some of these issues. I found myself becoming more interested in the scope of these tests as my placement continued, as it allowed me to comprehend a qualitative side of ALN that I had not experienced before.
Day three:
Day three of placement began the process of integrating into a standard timetable routine for the first half of the day. This was comprised of the first session being a general support session for those students who had a timetabled session in the LS department, which was often implemented as a replacement for taking an additional language at GCSE level. These sessions were student-led, meaning that the students had the option of requesting support for a particular area of learning, outside of classroom time, or being able to continue work from their lessons with the additional support offered by the department. One experience that was particularly enjoyable was using these sessions to work with a year 11 student with a moderate-severe diagnosis of Dyslexia & dyscalculia on his maths GCSE syllabus. And at the end of the year receiving an email from the students’ father thanking me for the extra support, and informing me that the student had managed to achieve the grade he wanted.
In the afternoon, I was taken on a trip to Carmarthen with the Rugby coaching staff to undertake a refereeing course coached by Welsh International referee Nigel Owens. Throughout this course we were taught the intricacies of World Rugby policy and rules, and developed qualities such as public [image: ]speaking, leadership, and observational skills. Upon completing this course, I gained a Level One refereeing qualification from World Rugby, and as a result of this training, refereed a number of age-grade rugby matches over the course of my placement.
Day Four:
The fourth day of my placement was spent embedded with the College’s geography teacher. During the course of the day, I worked with the teacher to create a differentiated lesson plan for her year seven class which were being taught in the afternoon. This was necessary due to the class having a mixture of different ability students, but also as the class had an exceptional rate of students with ALN. The class had three statemented students, each with a 1:1 assistant, but also had another number of students at various points on the School Action scale. This meant that we had to produce work at three skill levels, as well as producing individually personalised work to fit the needs of the students with Statements. For example, one of the statemented students had speech and language processing difficulties, and therefore the work had to be altered to be written in language that the student could process, and an easier format for the student to draw information from. This, in addition to producing two other individual lesson plans, and also teaching a large class, was the reason for the class having an additional LSA present, so that I could assist the other student and help to deliver the differentiated sections, whilst the teacher could progress the  rest of the class.
Day five:
[image: ]On the fifth day of placement I spent time with the international students of the College. During this time, I worked with the English Additional Language department, to help the new international exchange students, who were visiting from China, Spain, and Patagonia, to get settled into College life. This involved taking them on a trip to Carmarthen, in order to show them some Welsh history, but also to help them with setting up a British bank account, and finalising any Visa documentation they had yet to submit. Upon returning to the College, I ran a session with two of the students from China, both in year seven. In this session I introduced them to useful phrases in English, using the British Council English syllabus. As well as beginning them on the path to learning English, we also used the session to introduce them to Welsh and British culture, and encourage them to integrate fully with their peers. 
Day six:
Day six of my placement was spent once again with the year seven class, however this time as opposed to having the role of In-class support, I was working on a 1:1 basis with one of the statemented students. This student had a statement of additional needs a they had a number of diagnoses, such as Autism Spectrum Disorder (ASD), Dyslexia, and other behavioural and learning needs. The students complex profile meant that it was essential that he was with a 1:1 LSA during all lessons. My role as the student’s 1:1 was to support the student with their work, ensure that their behaviour was appropriate in the classroom setting, keep track of any additional work that was set by recording in in a homework diary, and lastly to offer the opportunity to quietly exit the class In the case that the student couldn’t cope with the environment. This support allowed the student to maximise the effectiveness of their learning, and progress at a rate that allowed them to maintain pace with the rest of the class, despite the additional challenges that they faced.
Day seven:
[image: ]The seventh day of placement brought me to the Sunday of my placement. Despite it being the weekend, no time off as afforded as the College’s boarding students still needed entertaining. The Sunday of placement comprised my least academic day of my involvement in the College, as it was filled with the tasks given to an intern as we could hardly protest! The morning consisted of a visit for the boarding student’s to the Swansea waterfront museum, where we looked into the history of Wales as a hub for coal mining, and how the wealth of the mines has declined as they have shut. This was followed by a trip to the cinema as an incentive for the students to come!
The evening of the Sunday was spent running the sixth form common room, known affectionately as ‘costa’, within which I was responsible for the making and sale of various food and drinks, as well as supervising the College gym, which was open to the students in the evening. As a requirement for working in the Sixth form common room I completed a Course in Food hygiene and Safety, once again through the EduCare program. 
Day Eight:
The eighth day of placement was possibly the most tiring. The entire day was spent invigilating a series of exam mocks, at both GCSE Level and A-Level. As I was placed within the College’s LS department, my role was to invigilate those students who had been granted exam concessions. This was a time-consuming process, as the standard concession was that of being granted 25% extra time to complete the exam. In addition to this, I had to invigilate students who had been granted a ‘reader’ – where the invigilator can read the exam questions to the student. This is granted in cases where a student as an ALN diagnosis that affects their visual processing, so therefore by having the questions read to them, they could process the question, and thus answer more efficiently. In addition to learning the skills involved in being an exam invigilator, this task also introduced me to the scope of school administration that you would not see in other situations. To be involved in the mammoth task of running mock exams for the whole school opened my eyes as to how every single part of the exam process is meticulously planned. For example, even though, as a student, repeatedly hearing the exam rules was arduous at best, I now understand how it is completely necessary for the exam to be considered valid. 
Day nine:
On the penultimate day of my placement I spent my time working with a number of year 11 students who had sessions in the LS department. These students had various ALN diagnoses, such as Dyslexia, ASD and also one student who had a diagnosis of Dysgraphia. During the session with the student who had dysgraphia, the senior LSA introduced me way to methods of altering work so it would be easier for the student to access. Students with Dysgraphia often find extended writing tasks difficult, and can struggle with comprehending, and storing long strings of text in the working memory. Due to this, we altered some of the student’s work, so that the questions were more concise, and easier to understand. With regard to the long-writing, we altered the answer format of the tasks in order to permit shorter responses, looking for key words and phrases, instead of needing a prose-like answer. This enabled the student to still be learning the key vocabulary of the course, whilst not needing to struggle with excessive amounts of text.
Day ten:
[bookmark: _GoBack]The final day of my placement was without question the most enjoyable. I found myself working once again with the three statemented students of the Year seven class. On this occasion, they were in the LS department for one of their statemented Socio-communication sessions. As two of the students had a diagnosis of ASD, and the remaining student had another relevant diagnosis, it was considered appropriate that the three of them, being friends also, had this session as a joint one. In these sessions the students began doing exercises which assisted them in learning appropriate behaviours, and then being able to identify which behaviour was appropriate for a given scenario. This aided the students in their school life, but also had bearing on their non-school lives as well. With these three students we were lucky that their classmates were very accommodating to their needs, and were always willing to alter their own behaviours to help the students with ALN to manage in the classroom setting. 
After a long period of hard work, the students were able to continue their session in the manner of what was a relevant, but exciting incentive. We had the students sit around a table, and engaged in playing a series of challenging board games. Through the type of games played, we were able to introduce more complex concepts, such as that success was achievable by individual work, but in certain situations, such as the premise of one particular game, it was more achievable through teamwork. This encouraged the students to develop their social skills, whilst also broadening their considerations of how they could work with others. All the while having fun!
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