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What are the Year 5/6 learners and teachers’ perceptions of daily check-ins and check-outs on their well-being?
Introduction 
This assignment aims to explore the learner's and teachers' perceptions of daily check-in and check-outs on their well-being. The focus of the research is to determine the perceptions of learners in the use of this intervention and whether this approach is perceived as beneficial to those learners. The approach to support learner well-being is being used throughout the school setting and is an embedded part of the school day. It is part of the school’s well-being program and has been a part of the school's improvement plan (School X development plan, 2022). The primary school involved in the research is in an area of high pupil deprivation. The school has 55% of pupils eligible for free school meals (Estyn, 2016) which is above the national average of 21% (Estyn, 2021).  The priority to support learner well-being through daily checks was set up to support the transition for these learners between home and school environments. The class in which the research will be based is a mixed year 5/6 class of 18 learners. Providing a supportive environment for these learners who may be transitioning to secondary school at the end of the year is important for them to become healthy, confident individuals(Welsh government,2022). As a student teacher developing techniques that benefit learner well-being can inform professional development and are part of the professional standards for teaching as the intervention aims to place the needs of the learners at the centre (Welsh government, 2019). This assignment will explore the perceptions of using daily interventions such as check-ins and check-outs by carrying out an exploratory case study using a mosaic approach to the data collection by utilising both learner and teacher voices(Roger, M. and Boyd, W., 2020). 


Literature review 
Overview of Check-ins
The use of check-ins within mainstream classes to support well-being is part of a whole school initiative. The check-ins and check-outs take part at the start and end of the day to gauge the learner's feelings and emotional well-being. Welsh emotional vocabulary is used by the learners and the teachers to discuss how they are feeling. The perceptions of such check-ins and check-outs are to be examined within this assignment. Emotional check-in can lead to improved quality of life and help to build pupil voice and democracy (Kern et al,2015 ). The World Health Organisation states that 322 million people live with depression and mental health issues are the leading cause of ill health (United Nations, 2017), finding interventions that help learners overcome mental health difficulties needs to be part of every school routine.
Government guidance
[bookmark: _Hlk162356876]The use of support systems has been crucial in education since COVID-19 to provide emotional support for learners coming back to school. Welsh Government guidance emphasizes the importance of promoting positive mental health and emotional wellbeing, identifying those most at risk from mental health and wellbeing issues( Welsh government, 2021a). Without support, those learners are at risk of having mental health issues in the future, unlikely to achieve their potential, and risk not being in employment or education (Welsh government, 2021b). The Whole school approach (WSA) framework guidance involves consultation with children and young people in the development and evolution of a school's development plan(Welsh government, 2021b).  Implementing a system to support emotional well-being through consultation and involvement of learners is important. The creation of support networks and pupil voice within school wellbeing policy supports schools in achieving the four purposes of the Welsh curriculum (Welsh government,2022) Using check-ins can support learners to become healthy, confident individuals by developing strategies to build their mental and emotional well-being by recognising and reflecting upon how they are feeling during the day. Being a prosperous, resilient, and healthier Wales are well-being goals of the Welsh Government Future Generations Act (Welsh government, 2015). Estyn (2016) highlights how pupil voice and taking the views and feelings of learners into account should be embedded in the schools' ethos and outlook. With the emphasis placed upon well-being within government guidance and Estyn recommending using opportunities to enhance this within the school,  interventions proposed and delivered by schools must have validity.
Theoretical perspectives	
The theoretical importance of well-being initiatives can be found in Maslow’s Hierarchy of needs (Maslow, 1943). The hierarchy places physiological needs first and progresses to higher-level needs such as belongingness and esteem. The use of daily check-ins can fulfill the need for connection and belongingness in the school environment. This is crucial to support learners in feeling safe and supported. 
[bookmark: _Hlk162285261]Vygotsky’s sociocultural theory(Lantolf, 2000) emphasised the role social interaction and context play in the emotional well-being of the learner. The use of daily check-ins can provide opportunities for learners to interact with their peers and teachers and create a supportive learning community. The teacher offers the learner the tools, with vocabulary and routine, to enable learners to describe their emotional state. The importance of the community in the well-being of the learner is also key in Vygotsky’s Zone of proximal development(Tzuriel and Tzuriel, 2021), check-ins allow teachers to assess the learners' levels of emotional well-being and can provide targeted support if a need is identified. The opportunity for learners to share their feelings in a daily check-in can create attachments between the teacher and learner and promote feelings of security and trust. Both of these are key to creating secure attachments, according to Bowlby’s attachment theory (Bowlby,1979). The teacher-student attachment can affect learners' social development in later life and also impact their adjustment to the school environment (Aditama, et al, 2023). 
When examining theoretical perspectives in developing resilient, emotionally healthy individuals, daily check-ins can support learners' strengths. Both self-determination theory ( Ryan & Deci, 2022 ) and Positive psychology( Seligman,2009 ) emphasise the importance of fostering strengths and enhancing learners competence. Self-determination theory states that learners are motivated by the need for relatedness, competence, and autonomy (Ryan and Deci, 2000). Daily check-ins can support their autonomy by creating the opportunity for expression of feelings and needs while providing opportunities for teachers to offer guidance and support. It is also an opportunity for learners to connect and relate to their peers.  Positive Psychology emphasises the importance of providing opportunities for learners to develop their resilience and promote positive emotions(Seligman, 2010). Daily check-ins can help learners to focus on their strengths and accomplishments which can contribute to their overall levels of well-being. 
Summary of literature and implications to the case study
The use of daily well-being checks draws upon support from both government and theoretical perspectives. It can be used to support the four purposes of the curriculum for Wales(Welsh government, 2022) by providing a voice for learners and helping develop healthy confident individuals. Using strategies that allow the learner to discuss their feelings in a supportive environment is also supported by theory (Aditama et al, 2023). When examining the specific intervention used, it is important to assess the views of the learners in the use of such strategies. This case study will take a small class snapshot of a Year 5/6 class and their views on using check-ins. The research will help to assess how the learners feel about the intervention and whether they feel it has a positive impact on their well-being. Daily check-ins used within the Scottish framework have reported success in creating a common vocabulary for both staff and learners in which to discuss their feelings. Children and young people can better discuss and control their emotions with this terminology (Education Scotland, 2022). Empirical research in this area is limited. Therefore, this case study intends to explore the perceptions of both learners and teachers in their views of check-ins and discover if the approach aligns with theoretical perspectives and supports government guidance. 
Case study 
An exploratory case study is to be carried out to determine the perceptions of the year 5/6 learners and teachers on the impact on the well-being of daily check-ins and check-outs.  It is an exploratory case as it aims to inform student teacher professional development to be acted upon in future practice. Using a case study framework for the research will give a small detailed examination of the intervention( Cohen, 2018). It will allow the researcher to gain an idea of the ‘complexity and uniqueness’ (Simons, 2009, p.21). The purpose of the study is to assess the impact on the emotional well-being of learners and teachers when conducting daily check-ins and check-outs. Government guidance and theory both highlight the importance of promoting learners' well-being through such initiatives. The study will explore whether these positive attitudes to the initiative are felt by the learners and teachers.
The study will be using participants within the placement school, this allows the researcher to spend time within the class being studied and provide a convenient sampling group. The study itself will focus on communications, relationships, and interactions within the class during checks. The potential number of participants will depend on the completion of parental consent forms. The study will collate data through tools such as focus groups, observation, and teacher questionnaires to gain a rich data set from different perspectives.  Using more than one collection tool will help to gain a deeper understanding of the perspectives of the intervention and reinforce any conclusions drawn from it. Having a richer level of understanding will help in the analysis of any themes, patterns, and relationships. Being able to triangulate data will enable the researcher to corroborate any findings and provide a more comprehensive understanding of the perceptions of well-being. 
The goal of the exploratory case study is to gain a valuable understanding of learners' and teachers' perceptions of check-ins. The findings of the research will help to support the future pedagogical practice of the student teacher and develop an understanding of educational research methods. The findings of the case study will be reported in a qualitative approach, this will enable the data to be interpreted flexibly whilst retaining the rich meaning. 
The strength of using a case study as a means of gathering data is the flexibility in data collection methods and analysis techniques. In this research study, three methods of data collection will be used. As the researcher will be in situ within the classroom context they will be able to gain a detailed understanding and deeper insights into the perceptions of the learners and teachers (Homles, 2020). 
There are limitations to the exploratory case study approach. One of the main weaknesses of using an exploratory study is the limited generalisability (Yin, 2009). The findings relate to a small year group-specific class and their teachers. The results of this may not apply to another school year group or a different school. The time and resources available can have an impact on the case study. Within this case study there are limitations of time as the research needs to be completed by the start of May. The resources available may have an impact on the ability of the researcher to carry out the research. If the appropriate tools are not available then this could impact the data collection. The nature of an exploratory case study is that it focuses on the description and understanding of the phenomena rather than testing a specific hypothesis. This makes it difficult to determine the relationship between the two. This study will try to understand the perceptions of learners and teachers regarding the check-ins but will not be able to determine what relationship the two have. As this study is being carried out by a student-teacher who is an inexperienced researcher there may be risks of misinterpretation of data. Being a researcher who can synthesise and gather together the sources of data will make for an effective case study (Cohen, 2018). 
Research methods 
When selecting the research methods most appropriate for the exploratory case study it is important to take a Positivist stance. Research carried out under the aims of positivism tries to interpret the research through the lens of the participants in an objective, reliable, and valid manner, examining patterns in behaviour and adding meaning. (Cohen, 2018). When deciding upon the most meaningful research methods to answer the research question a mixed-method approach was chosen. This allows the researcher to gain various data on a certain topic and triangulate the results given to allow for a richer data set and deeper understanding of the phenomena in which to make inferences and interpretations. (Cohen, 2018).
The first research method selected in this study was the use of observations. Observations can allow the researcher to gain a first-hand understanding of the situation. (Cohen, 2018). The use of observations allows the research to be conducted in a natural setting as this is where the intervention is used. (Bruce, Louis & McCall, 2014). In this study, the researcher used the observations to inform the focus group questions and allow an overview of the nature of the intervention. The researcher completed an observation sheet() using data analysis to inform the inferences and conclusions drawn. 
Observation can be carried out with the researcher as a participant in the intervention or as an outsider looking in (Holmes, 2020). Having the researcher as an insider to the group being studied can allow for easier access to the participants, and the ability to ask more meaningful questions as the researcher may be a more trusted member of the group and the researcher may be more in tune with the participants as they are more known to them. There are several disadvantages to being an insider to the group being studied. The researcher may unknowingly bring bias to the observations and the analysis. It may also be difficult for the researcher to gain an outside view of the intervention. Bias can be from previously developed views of the participants. Information that the participants may feel is obvious may not be discussed with the researcher. Participants may feel that they cannot reveal personal information to the researcher as they will have future contact with them and will be worried about the impact of such a disclosure (Holmes, 2020). 
In this case study the observation will be carried out with the researcher being present but not taking part in the intervention. An observation chart( Appendix D) will be completed during each observation This will allow the student-teacher to collate the data accurately using an observation grid without being distracted from taking part in the intervention. The learners will be aware of the student-teacher but they will sit at the back of the class to minimise the impact of their presence. A Leuven scale(MacRae & Jones, 2020) was used in the assessment of the daily check-in.  The Leuven scale was used to assess the participants' well-being and involvement in the process. The observations were scored on a score sheet with participants being assessed from 1-5 (Appendix C), the overall score for both was used in the analysis of the results.
The second research method used will be focus group sessions. These sessions will be carried out in groups of 4/5 of the learners who have given parental consent and assent to take part. The questions (Appendix B) will hope to provide a deeper understanding of the perception of the intervention on the learners taking part. The information gained from the focus group will be kept confidential and anonymous to adhere to ethical guidelines (UWTSD ethics,2022 ). The focus group sessions will take place in a classroom setting and will last no longer than half an hour. Learners will be able to withdraw participation at any point during the focus group session to comply with ethical considerations (BERA, 2018). The focus group sessions aim to provide an in-depth examination of the intervention perception to understand its complexity (Simons, 2009). 
Focus groups can provide rich data to synthesise observed ideas. The focus group aims to stimulate further discussion on the topic and add meaning to the group's views of the intervention(Bloor, 2001). The critical role of the researcher in the focus group will be to monitor the discussions to allow the participation of all involved. The discourse between participants is a key part of the focus group process (Fontana and Frey, 2000). Being able to create a deeper understanding of the perceptions of participants in the daily check-ins and check-outs will impact the richness of the data for analysis. The group sessions will be carried out during the observation week due to the time constraints of the researcher. 
A staff questionnaire (Appendix A) will be emailed to the year 5/6 teachers to gain an understanding of the staff's perception of daily check-ins and check-outs. This insight will help to give a holistic view of the perceptions within the classroom of this intervention. The relevant staff will be emailed to ask if they agree to take part in the research. If they agree the questionnaire will be emailed to them to complete. Their completed questionnaires will be kept confidential with question answers being anonymised in the analysis. 
When compiling the questions for the staff questionnaire they must be constructed to provide a rich understanding of the intervention. It is important not just to ask the participants the research question itself (BERA, 2018). The questionnaire will offer a different view point on the intervention as it will be from the voice of the teachers involved in carrying it out. The questions will be open ended to allow scope for richer answers and understanding. The data from the questionnaires, focus groups, and observations will be analysed thematically to derive meaning and understanding (Nowell et al,2017 ). 

Data Presentation and Analysis Methods
The data being collected during the study will be qualitative in nature due to a number of factors. This style of data was used in the study as it allows for the interpretation of the perception of the phenomena which is too complicated to be explained quantitatively. The questions focus on the why and how of the intervention (Agee, 2009). The research was conducted in a natural setting which was used to explain the phenomena in narrative description (Nowell et al, 2017). 
In this exploratory case study, reflective thematic analysis will be used to interpret the data. This is seen as a ‘foundational method for qualitative analysis’ (Braun and Clarke, 2006, pg2). Thematic analysis concerns itself with identifying and analysing patterns in the data set. These patterns are developed to create codes and categories to support the inferences made (Braun and Clarke, 2012). In thematic analysis the data is explained and interpreted to understand the phenomena (Taylor and Gibbs, 2010). The analysis and presentation of the data should fit the purpose of the research question (Cohen, 2018). 
When carrying out thematic analysis it is important to acknowledge researcher bias and their positionality in the research. In this exploratory case study, the researcher is a student teacher with limited experience in carrying out educational research. The researcher has spent many years in educational settings so is familiar with the environment. They have used interventions to support wellbeing in previous work experience and bring this prior knowledge to the study.  Influences on the researchers positionality include their personal position on the research, views on participants and acknowledging their impact on the research being carried out (Savin-Baden & Major, 2013). 
To ensure trustworthiness in the analysis of the data, a thematic approach will be used.(Nowell et al, 2017) This method allowed for the focus group and questionnaires to be coded into categories and themes to develop a deeper understanding of the intervention.
This method allowed for the interviews and questionnaire answers to be coded and themes to be developed to gain a deeper understanding of the phenomenon.


Ethical considerations 
As part of the research process the study was examined to ensure that it would be carried out under approved ethical guidance. In the university this is ensured by the completion of an ethical approval form (Appendix E ). This is reviewed by the universities research committee who can then authorise the study to go ahead (UWTSD,2022 ). 
In order to carry out the exploratory case study it was essential to assess the ethical considerations.  The participation of children in the study meant that consent and assent was needed to conduct the research.  Any participants who had parental consent but did not give assent would be able to withdraw from the study. During the focus group session, assent was asked at the end of each question section to check for continuing assent. Those who wished to withdraw partway through the session were able to do so. 
The teacher questionnaires involved an email to first ask if they agree to take part in the study, they emailed back to agree to participate, and the questionnaire was then emailed to them. It is stated that the teacher can withdraw at any point during the completion of the questionnaire and some questions can be left unanswered if they did not wish answer them. They were informed that their data would be kept securely on the university cloud. 

The research would ensure all data collected is recorded anonymously. No identifying markers were noted when recording answers and observations. Learners will not be referred to in the individual quotes. When collating the results of the questionnaires any identifiable markers will be removed during analysis. Specific answers referred to in the analysis will not be referred to individual teachers.  




Analysis of results 
The data collection was carried out over a timeframe of a week. During this time the participants were observed using the Leuven scale(MacRae & Jones, 2020), took part in a focus group and completed questionnaires. The results of which were analysed and reported using thematic analysis. 
The observation data results were an average for wellbeing of 3.7. The overall scores would indicate a score nearer to a level 4, the description for this level is of a child that shows obvious signs of satisfaction but not constantly with the same intensity. This may indicate that the participant was more satisfied during the sharing or the listening part of the intervention. The average score for involvement was 3.5. The overall score was between a level 3, mainly continuous activity and a level 4 which would indicate continuous activity with intense moments. This may be due to the nature of the intervention. It requires the child to be involved whilst sharing but to be an active listening when its not their turn to share. 
The scale has indicated the pupils' overall wellbeing and involvement during the check-ins and check outs but it was important to support this data with further qualitative information. Whilst the data gives a score for wellbeing and involvement, this is through the perception of the researcher. The data from the questionnaire and focus group will give a more in depth analysis. 
The focus group session was carried out with 5 participants, the original group had 6 participants but one of the learners did not want to take part in the focus group session and withdrew assent at the start. The participants answered a series of questions (Appendix B) in a discussion with each other during which time the researcher  made notes. The transcript was analysed using thematic analysis with four distinct categories emerging. These were the positive reception of daily check-ins, the benefits to wellbeing of daily check ins, suggestions for improvements and challenges and concerns. 
Participants expressed overall positives sentiments towards the daily check ins. They acknowledged feeling supported “ You can feel supported by your peers and teachers”. They had suggestions for improvements on the use of daily check ins. They identified the need to create a ‘worry box’, ‘ create a worry box for the teacher to address any issues without drawing attention to who they are from”. They mentioned a challenge of the intervention as the pressure to fully participate, “you feel pressured from other people to go into more detail tham you wish to give.”
A questionnaire (Appendix A) was completed by the three teachers involved with teaching years 5 and 6. Consent was emailed to the researcher. The results of the questionnaire were analysed using thematic analysis with codes and seven overall themes drawn up. The themes were positive impact of daily check ins on pupil wellbeing, effectiveness of restorative practice, importance of the intervention, staff wellbeing, flexibility and adaptation of the process, challenges, consistency and reflection. The categories highlighted the check in perception on wellbeing for both staff and pupils, the need for consistency and the importance of the check-ins. Using restorative practices such as check ins was felt to have “positively impacted on pupils’ wellbeing”. The teachers also stressed the importance of check-ins from a safeguarding view, when dealing with a safeguarding disclosure “ we immediately acted on this”. 
The data from both the focus group and questionnaires were analysed to examine common themes. The results of cross referencing the data formed four categories. 
The benefits of check-ins on well-being was acknowledged by both pupils and staff. Participant felt support during the check-in process, with staff stating “ Children have previously come into class visibly upset or reserved. The check-in allows us a chance to work out what may have happened and offer support to the child”. This support is also recognised by the pupils “ You can feel supported by your peers and teacher”. 
The importance of daily check ins was a common theme from both questionnaires and the focus group. Pupils stated that the check ins and checkouts were “ very important, we all feel the benefit from the check-ins even if we don’t want to share how we feel”. Staff questionnaires echoed this benefit and highlighted the importance of such routines to safeguarding of pupils, “it’s the first port of call for any safeguarding concerns.”
Challenges and concerns surrounding check ins and check outs mentioned by participants were the pressure felt to share how they feel and give more detail then they felt comfortable with. The teachers acknowledged that a pupil may share something that may take you by surprise “ sometimes a pupil may share something in their lives that takes you by surprise and you don’t know how to respond.” The pupils identified the peer pressure they may feel during the process, “ sometimes you feel pressured from other pupils to go into more detail than you wish to give.” 
With the challenges and concerns allayed to in the questionnaires and focus groups the final category is the request for additional support. The pupils felt that a ‘worry box’ system could be implemented to support those pupils who felt unable to share their feelings with the class. The questionnaire highlighted the need for possible adaptation of the check in to support the younger pupils, “passing a class/school mascot around the class often improves the check-in.” Both the pupils and the teachers highlighted areas where the intervention could be adapted to be more inclusive to all pupils.
Conclusions and recommendations 
The exploratory case study highlighted an important aspect of education, the wellbeing of the learner. With the use of initiatives such as daily check ins and check outs it was found that whilst these initiatives are woven into Welsh government guidance(Welsh government, 2021b)) there is little specific empirical evidence to support the use of such wellbeing interventions. The case study explored the use of such an intervention with an assessment of both the staff's and learners perspectives. 
The case study was limited to both time and resources and would therefore be limited in its generalisability. The case study does give a snapshot of the intervention and is useful to inform future practice. The methodology used in the case study gave both quantitative and qualitative data to conclude. The data set was limited by the number of participants. To create a more comprehensive recommendation the study would need to be carried out over time with a greater number of participants and variability of age.
The conclusions from the research highlight the importance felt by both staff and pupils in the use of daily check-ins and checkouts. The benefits and support through these checks are acknowledged by both parties and there is an overall consensus that this is an intervention enjoyed by all. By using daily check-ins the teacher is addressing the professional standards in establishing a positive learning environment where pupils feel supported. It also shows the teacher can listen to learners and take their views into account(Welsh government, 2015).
Regarding any challenges and concerns the pupils raised the issue of not feeling comfortable sharing during a check-in. They felt that using a ‘worry box’ would help those who did not wish to share to have their worries acknowledged anonymously for the teacher to discuss and support as a whole class discussion. This will help to inform future practice. 
Overall the case study has helped to shine a light on an important aspect of teaching, pupil wellbeing. In my professional practice, I will learn from this study and support initiatives such as check-ins within my teaching. I am keen to disseminate the benefits of check-ins ins for both staff and learners and will share this knowledge with colleagues.  I will also be mindful of the views of the learners and be keen to discuss any new initiatives with them, encouraging pupil voice will help to create a positive learning environment which is crucial in supporting the learners to meet the four purposes of the curriculum for Wales(Welsh government, 2022).
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