There are currently 263 million children out of school however, the world is completely uninformed of the existing worldwide education emergency. Although education is an indisputable right according to the Universal Declaration of Human Rights (UDH). There are multiple barriers to education that need to be addressed to end this crisis. This assignment will critically analyse different barriers to education in Niger, Africa and compare these to barriers to education within Wales. This will include The Sustainable Development Goals in relation to Africa and the United Nations Rights of the Child. The growing population and globalisation of Niger will be analysed throughout.
The Sustainable Development Goals (SDGs) were set out at the United Nations Conference in 2012 to produce a set of universal goals that meet the urgent environmental, political, and economic challenges facing our world. Which replaced the Millennium Development Goals (MDGs), a global effort in 2000 to tackle the indignity of poverty. The MDGs formed quantifiable objectives approved across the world for tackling among other priorities, extreme poverty, and hunger, preventing deadly diseases, and expanding primary education to all children. (United Nations Development Programme, 2021) The motivating passion and increased efforts surrounding the MDGs contributed to progress on specific efforts and some partial success stories mainly in health and education, as pointed out in the UN MDG 2009 report. However, key factors impacting on development that the MDGs wholly left out are peace, the system of governance, security, law and order, justice, corruption, statutory law, human rights and education beyond primary level.  Many poor countries, especially those in Africa, missed the MDGs by a large margin. This was in part because the overly-ambitious goals themselves and unrealistic expectations placed on aid. To meet the MDGs, developing countries would have to grow extremely rapidly, out-performing even the historical rates of progress of the rich countries today.
[bookmark: _Hlk66566655]The country of Niger is in Western Africa. It is a landlocked nation where more than 80% of the land is covered by the vast Sahara Desert. (WORLDATLAS 2021) In Niger, many families find it extremely difficult to feed their children. Niger has the highest birth rate in the world with roughly 7.4 births per woman, the escalating inhabitants makes it challenging to feed and educate families. Single mothers often receive little or no support, and often families go without eating for two or three days. 42.2 percent of children under five suffer from malnutrition. The Borgen Project, 2016) The Sahel region is consistently influenced by worldwide food prices rising, unsuccessful crops and frequent drought, and Niger is one of the countries that is hit the hardest. “In 2005 food shortages in the country caused countless deaths among children under the age of five; severe drought hit in 2008 and 2009. In 2012, 13 million people in the Sahel region in need of emergency food assistance. In Niger alone, 5.5 million people have no secure sources of food”. https://www.sos-usa.org/where-we-are/africa/niger/tahoua (NO DATE)
 The virtually unanimous principle from the initiation of formal education in Africa was that it would provide a good life and develop society. However, Africa’s teachers and its education have been  educated into the collected learning and intellectual principles of their colonial instructors. For over 50 years Africa have attempted to make their syllabuses and teachings as much like Euro-American but less African as possible on the belief that it will make their education likewise fruitful. (Nsamenang and Tchombe, 2017,P.8)  However, the applied education within Africa has not inevitably generated commercial growth and societal development, opposing what was envisaged by human capital theory. Overall, education in most African countries is more appropriate for external than domestic industry because it offers predominantly Western knowledges and skill ranges and is inadequate in community prudence and aptitudes, which Africa’s agricultural markets need most. It is disconnected from the collective thinking, ethnic practices, and livelihoods of African societies. The cultural identity of Africa’s children is a right enshrined in the UN Convention on the Rights of the Child (1989). Another crucial element is globalization, which emphasizes the mutuality between countries and localities, it holds Africa submissive to the North. Africans leave Westerner interests to strategize this, of course, to their advantage. This means that Africa is required to remain to be aided by sufficient funding on specific conditions. “This state of global affairs has to challenge African countries to design perceptive public policies to maximize the potential benefits of globalization, and to minimize the downside risks of destabilization and/or marginalization”. ( Nsamenang and Tchombe, 2017,P.8)  The consequence of the cultural control that goes with globalization, African countries are quickly leaving behind their cultural identity and therefore their capability to co-operate with other cultures on an identical and independent basis, copying  further cultures where those characteristics meet its necessities and need. Susceptible parties, such as women, the young, and rural inhabitants, perform very badly in this contest and are discriminated against. This further erodes the national ethos of solidarity and reciprocity that are essential to successful democracies. (Ibrahim, 2013,p.87) 
Cost is a prevalent impediment worldwide for parts of societies with low income. Even in countries where the state provides most of the direct cost, some expenses persist and acts as a obstacle for  poor communities. The most evident impediment to education in Niger is affordability, even though the UDH states that free basic education is every child’s right. Many growing populations have eliminated official school fees, but unofficial fees continue to stop youngsters from getting an education. Unofficial fees include uniforms, school supplies, food, lodging, and other items. Indirect costs include the value of children’s time and effort, typically measured as sacrificed earnings. Time is deemed a cost because, if not in school they could receive pay from work or do activities to help their families. In developing countries, the poorest are four times less likely to attend school than the wealthiest. Bronfenbrenner (1977) suggests that the immediate environment of the child can have a big influence on their development. For example, environments that are nurturing and encouraging have positive effects. If the environment is directed toward isolation, loneliness, and self-sufficiency, then the growth and development of the child will be discouraged.(Gray and MacBlain, 2015) The inability to provide formal and informal costs prolongs the cycle of poverty amongst the poor, as children stay home to support their families. (Educate A Child, 2012) In contrast, Children have rights and are able to participate in their development and society. In fact, the UN Convention of the Rights of the Child involves children’s contribution to foster their own survival and development. Yet, international advocacy stigmatizes the participative agency of Africa’s children as child labour.
The population of Wales is slightly above 3 million. Poverty in Wales is not about drought, war or starvation, as it can be in developing countries, but it is every bit as real. (Oxfam, 2021) Almost one in four people in Wales lives in poverty. That is roughly 700,000 citizens in Wales in poverty and the numbers have remained roughly the same for decades. Living in poverty influences the levels of educational achievement in Wales. The most widely-used marker of the quantity of children in poverty is the percentage receiving free school meals (FSM). This is roughly 17 per cent of children. Learning and teaching focused policies are implemented to improve the quality of education as it is seen as the most influential on children’s achievement, including those with high numbers of FSM. The policies use a large body of research on what leads to improvements in educational settings and how they can become highly effective (Egan, 2012a). They also draw on recent research of methods to improve the outcomes of disadvantaged children (Sutton Trust, 2011) Welsh Government policies that pursue the reduction of poverty and its effects have been the pre-school programme Flying Start, the families programme Families First (previously Cymorth) and the community-based programme Communities First (Egan, 2012b). These programmes have incorporated many approaches, including parenting strategies and attempts to raise the aspirations and change the attitudes of children, their families and communities. (Joseph Rowntree Foundation, 2013) Wales is not uncommon in its aspiration to guarantee that all its children gain from appropriate education of the greatest value. Globally, there has been an escalating tendency for nations to see a reciprocal partnership concerning the value of their education structures and the broader health of their society and economy. Within this, the spirit of the school program has, in many nations, become a firmly challenged area of national policy. However, the curriculum is incessantly issued to demands to modify, and the precise shape that the curriculum takes will change over time in reaction to circumstances. Some adjustments occur as a result of advances in educational theory. Repeatedly, they are a reaction to emerging social, political and economic circumstances and are given added momentum by international measures of performance. They can lead to an unproductive concentration on areas where performance is measured and reported. These changes can then be transferred, whether or not they are applicable, as add-ons to the ‘fundamental’ facets of the curriculum. External forces have become more acute in recent years, reflecting the impact on countries, societies and individuals of globalisation, technological innovation and long-term social trends. Personal, social and educational lives are increasingly intertwined with technology in various, rapidly changing forms. Full participation in modern society and the workplace already demands increasingly high levels of digital competence and that process can only continue into a future that we cannot imagine. (Donaldson, 2015) The New Curriculum for Wales aims for all children to access, and acquisition of, the experiences, knowledge and skills they need for employment, lifelong learning and active citizenship. Schools are able to design their own curriculum and assessment arrangements to promote hands on skills that are suited to the needs and wellbeing of their pupils and wider community.
Niger has a population of more than 18 million people, where the average person is 15 years old. With most of the population being of school age, education in Niger has a sizeable rival, labour. The adult literacy rate in Niger was 15.5 percent in 2012. The global standard for adult literacy lies at 92 percent. This means Niger is 76.5 percent lower than the global average. While Niger has the lowest literacy rates in the world, the country’s women are even more disadvantaged. As of 2012, only nine percent of Nigerien women were literate compared to 23 percent for men. The global percentage of literate women is 89 percent. One barrier that may contribute to this is child marriage. ‘Child marriage’ refers to a formal or informal marriage in where one of the sides is under 18 years of age. Child marriage affects Niger more than anywhere in the world. The DHS Niger-MICS 2012 surveys state, 76% of women aged 20 to 24 were married before the age of 18, and one in four is married before the age of 15. (Save The Children, 2017, p.1) Educated girls are less subjected than those who have had little or no schooling. In addition, the poorer the family is, the more girls are exposed to this practice. The fertility level is clearly related to child marriage which consequently means the fertility of 15 to 19 years remains high. Child marriage in Niger is interlinked with the status of societies, women and gender inequality. Pregnancy outside marriage is seen as bringing shame on the family so child marriage is a strategy used to prevent this. An issue that campaigns are regularly trying to promote is behavioural change, which concerns alternatives for protecting young girls so families do not feel that child marriage is the only option. The social status of women is valued by communities because women are viewed primarily as wives and mothers. Furthermore, families feel educational settings are a place of risk for girls.  In light of this, many families feel there is no need to educate girls and prefer to invest in their sons’ education or training. Child marriage is also often regarded as a way of easing the monetary responsibility for parents and can be recognized as a source of income. In the deficiency of a social safeguarding structure, marriage, is a tactic of financial survival. Certain associations and prominent citizens are cautious to legislative changes that offer better security against child marriage, based on religion and traditions. Many officials are themselves motivated by culture, norms, prejudices and taboos surrounding child marriage, and can be prone to religious pressure groups, restricting prospects for legal and policy changes. This has impeded crucial proposals to tackle child marriage, such as the implementation of the family code or a legislation to protect young girls at school. (SAVE THE CHILDREN, 2017) In Wales, Northern Ireland, and England children with permission from their parents can marry aged 16 and 17. In Scotland, no parental permission is required for marriage once the child is aged 16. In permitting children to marry the UK is not in line with the international standards it asserts to endorse. The UN Committee on the Rights of the Child asserts a worldwide minimum age of 18 for marriage, devoid of exemptions, and advocated that the UK raises the minimum age to 18 to marry, including in its overseas territories. (Barr, 2018)  
The UDH affirms, every child has the right to education, however, being the ‘wrong’ gender is a barrier to education. In developing countries, girls are substantially less likely to be given an education than boys. Deep-rooted gender norms that preserve that families should not educate their daughters. Instead of attending school, many girls are sent to work or kept at home to provide and care for the family. (The Borgen Project,2016)  However, corporations are employed to enhance education in Niger. One organization, RAIN for the Sahel and Sahara, offers female advisors to at-risk girls to guarantee achievement in education. According to the Bronfenbrenner (1977) theory, if parents and teachers have a good relationship, this should shape the child’s development in a positive way.(Aubrey and Riley, 2016) Furthermore, the organization produces neighbourhood market gardens that warrant economic stability and allow girls to concentrate on education rather than working. Bronfenbrenner stated, the child must also be active in their learning, engaged both academically and socially. They must work as a team with their peers and get involved in meaningful learning experiences to enable positive development (Evans, 2012) .Other organizations such as UNESCO, PLAN International, Aid for Africa and Remember Niger Coalition also deliver aid for enhanced education and assist in developing schools. (The Borgen Project, 2016) This is an important aspect for an education system to operate appropriately, it needs among others, infrastructure such as, teaching space, workshops, office space and storage capacity, schoolyards, and staff housing. Most African primary, secondary, tertiary institutions, and Universities function with either inadequate or insufficient facilities. Learners are not provided with supportive facilities that maximize independent learning. (Nsamenang and Tchombe, 2017)
Additionally, shortages of qualified teaching staff is a barrier to education that affects even those in developing countries that can afford schooling. The shortages of teachers globally make universal education unachievable. Additionally, their training is either poor or non-existent. “In 2016, the U.N. reported 69 million trained teachers are required to reach global universal education by 2030. With many teachers in developing nations lacking national standards, children lack basic education”. (The Borgen Project, 2016) In Niger the average teacher is responsible for 36 students, this places Niger with the highest pupil-teacher ratios in the world. For comparison, the U.S. has an average of 14 students per teacher. Only 61 percent of Nigeriens attend primary school in comparison, the global average is 89 percent enrolment. In addition to this, more than 30 percent children in Niger who attend primary school eventually drop out. Niger has an education index of .20. This places Niger at the bottom of all 187 countries with available data. As of 2014, Niger put 6.8 percent of its total GDP towards education. In 2010, Niger put a relatively low 3.7 percent of its GDP toward education. Since then, Niger has been increasing spending on education. However, without addressing the specific needs of the country the poverty cycle will continue.
In conclusion, deciding the appropriate approach to nurture and educate the following generation is an archaic issue to which populations and cultural communities the world over have developed numerous methodologies. There are many barriers to education worldwide, many of which are a cycle of poverty and globalisation. Global contexts present new challenges, on one hand unprecedented disparity and inequality on the other endless possibilities with technologies and social processes. However, in Wales poverty has an impact on attainment whereas in Africa in addition to attainment, children experience many obstacles in attending education institutions. African populations require exploratory measures, including teaching skills in organized groups formed to meet the local need. Efforts in teacher training is needed to develop appropriate skills required for the community and their population to thrive, whilst having a positive perception towards learners. This includes having an inclusive approach and being aware of the effects of poverty, child marriage and gender inequality. Practical skills based subjects would be beneficial such as food crop production, animal rearing, marketing practices, and health, rather than continue to stress western style education that prepares Africans for white-collar jobs in their agrarian economies. Stronger partnerships with parents, students, civil society and teachers’ unions, will enhance building support throughout the community and for education. Having an education system that suits the needs of the children, families and their community will promote better performance and better management of African economies as a whole. This means that more community based programmes to support parents and families can be put in place and resources can be devoted to education. Issues that are not relevant in Africa’s education system needs rethinking to support children into the lifelong learning processes, education being practice- and needs-based and visionary within globalization and educational trends but founded on local content.
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