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Element 1.
Timmins (2015:1) describes reflection as an essential tool in personal and professional development.  Dewey first discussed the need for reflection as a means for problem solving in 1933 and this was developed later on in 1983 by Schon as a means of developing knowledge and skills through reflecting in and on action (Timmins,2015:75) Dewey (1933) states that practitioner’s should be curious with a desire to continue learning and an open mindedness to welcome a variety of ideas and perspectives (Meadows, 2012). Reflective practice has been developed further over many years based upon the work of Dewey and Schon. Nottingham university (no date) describe models as a frame work used by practitioners to follow a structured process of asking themselves questions in order to look back on an experience and establish what can be improved and built upon in future. There are a number of reflective models which have been developed over the years to assist practitioners with reflective practice by following a step by step process.
This section will now look at two different reflective models and aims to establish how they can influence early years practice.
Gibbs model of reflection (1988) is the most used model of reflection, it is laid out in clear and concise format allowing the practitioner to follow the stages of reflection in six easy to understand steps. Which is ideal for practitioners who are new to reflection as it guides you through the different stages enabling them to make sense of the situation (University of Edinburgh, 2019).  Although Hays et al. sees Gibbs model as being too simplistic stating that reflection is a complex process and reflection can be multi layered.  Middleton (2016) suggests that Gibbs model does not allow for the practitioner to examine values, priorities and does not allow evaluations to be examined critically, so even though the format is easily understandable it does not allow for critical and reflexive approaches. Group reflection can help in achieving a more multi-dimensional way of thinking often resulting in a deeper reflective experience as you will view the experience from many perspectives (Tsang, 2011).
Gibbs’ Model for example encourages learners to systematically think about each stage of the experience, this process can be repeated many times allowing the practitioner to build upon their existing knowledge and understanding and build upon their skills (Wain, 2017).  As a practitioner it is important to continuously build on your skills to improve services and outcomes for children (Early education.org, no date).
The six stages of Gibb’s cycle are rooted in Kolb’s experiential learning although Gibbs model also allows the practitioner to identify their feelings on the activity or experience (university of Cumbria, 2016). Encouraging the practitioner to think and explore how they are feeling this allows for a greater self-awareness (Helyer, 2015).  Self-Awareness  can promote skill development, assist decision making, assist in  stress management and aid motivation, it is also helpful in reducing staff burn out, this is due to practitioners being able to take ownership of their feelings and rationalise them working towards a solution rather than aimlessly pondering on them and allowing them to fester (Green, 2017: Askarizadeh, Poormirzaei, Bagheri, 2017: Wright.edu, no date:).   Gibbs also extends on Kolb’s forth stage of the cycle by creating an action plan as well as a conclusion (Vong, 2017). These action plans help the practitioners in developing more appropriate and meaningful experiences, enabling their practice to improve and evolve (NCAA, 2010).
However, Lindon (2012) states that reflecting back on one’s feeling’s is often a difficult task and practitioners may find it uncomfortable or emotionally painful to look back on an experience and accept that they could have handled a situation better.  In order to achieve best practice for children is important for the practitioner to accept the role they may have played in a situation, learn from it and strive to make the changes to improve how they handle that situation in future.
Kolb’s work helped to lay the foundations on our understanding of learning from our experiences. Similarly, Kolb’s model asks us to recall our experience before reflecting on it. Thinking back on experiences allows for a more meaningful experience (Timmins, 2015). Increasing your awareness as a practitioner can increase your awareness to how the child may have been feeling in the moment, this will then equip you with the knowledge to meet and respond to the children’s needs more effectively (Teachearlyyears.com, 2020).  Kolb describes this process as an experiential learning spiral as the cycle can be repeated and built upon each time learning from each new experience creating a broader and deeper experience (Kolb, 2012). Practitioners are able to recreate the same experiences with some modifications each time the children can link these old and new experiences together to create deeper learning experiences, this links into Bruner’s (1960) Spiral Learning Theory, thought to improves outcomes for children (Education partnership Inc, no date). Kolb’s model provides a cycle of learning also know as action learning, this model takes into account that individual’s have different learning styles and raises the practitioner’s awareness that the may need to adapt their approach and become more flexible to suit the individual needs (Australian Government. Department of health, 2004).
Experiential learning offers a more holistic approach rather than looking at the mental process like cognitive theorists (Kolb and Kolb, 2008). This style of learning is often more fun and engaging for both staff and children, when children are more engage in learning the outcomes will improve. Some practitioners can find this method of reflection and learning style time consuming, often requiring more preparation and often requires patience and guidance from the practitioner during the activity (Pathintl.org, no date).
Kolb’s use of language is very complex and academic therefore may be unsuitable and often off putting to new practitioners, whereas Gibb’s model uses an easier to understand language which appears easy to follow.
There are many models of reflection to consider all of which share common themes the difference is mainly in the number of steps the model uses. These models may differ slightly in there format of the use of language used with the model, but the end result of these reflective models is the same even though they may be reached in many ways (university of Cambridge, 2020).  These models give the practitioner the opportunity to stop and think about an activity or experience whether that is reflecting in action – while the event is happening or by reflecting on action – taking the time after the event to really think about what happened and how this can be improved or made better.
Reflective practice in the Early years.[bookmark: _Hlk42022185]What are the benefits of reflection?
Using reflective practice can help to raise a practitioner’s awareness of their thoughts and feelings surrounding an activity or experience. By allowing themselves the time to reflect on and critically analyse the situations this allows them to see things from a new perspective (Constantinou and Kuys, 2013) cited in Timmins (2015:21).  By developing your awareness of self you can better understand your own strengths and weaknesses and can open your mind to where your skills need developing, reflection gives the practitioner the opportunity to learn from their experience’s and find ways to improve these experiences in future (Timmins, 2015, 13)
Siraj- blatchford et al. (2002) cited in Paige-smith and craft (2011) believes that though careful observation of the children exploring their environment the practitioner is able to reflect on and learn from the observation in order to plan a more engaging curriculum and environment. She suggests that children learn better when they are engaged in activities that evoke deep thinking. This creates a high-quality environment for the children that is committed in providing high-quality activities in order to achieve the best outcomes for the child.
Reflective practice can allow you to identify any barriers to learning the children may have and find new ways to teach them, allowing them to overcome these obstacles.  This in turn can increase your confidence as you find new ways to teach. Reflective practice can encourage innovation, by experimenting with new teaching and learning approaches students will have a richer learning experience (Cambridge community.org, no date). 
As practitioners you will never know it all, your skills and knowledge will always be developing and growing, you will continually learn from your mistakes and successes. It is important that you always keep an open mind and allow yourself to look at the situation from other perspectives, continually asking yourself the “what if?” question considering all consequences, this allows you to examine theory and your core beliefs (playwales, 2018).
It is also suggested that using reflective practice can be a useful aid in preventing staff burn out and reducing stress as it allows difficult situations to be addressed and reflected upon before they reach a critical point (Oelofsen, 2012).

Group reflection.
Group reflection can be useful in reflective practice as it offers a multi-perspective view and allows for multi-dimensional thinking, by reflecting together it is possible to achieve a richer reflective experience and see things which might have been overlooked otherwise (Tsang, 2011).  Lindon (2012:133) Working together and reflecting as a team can aid in building a harmonious community, these positive relationships within the setting set the tone and convey a clear message of unity, trust and honesty 


What is Reflective practice?
Reflection originates from the work of Dewey (1933) and Shon (1983). Dewey first used reflection as a way of problem solving, this work was then built upon by Shon in the 1980’s as a tool for professional development (Timmins, 2015). Shon developed the concept of reflecting in action – looking at the situation as it happens requiring immediate action and reflection on action which takes place after the experience which gives time to reconsider the experience and look at how you would change in the future(Cambride community.org, no date).
Reflective practice is a way of critically thinking your own practice with the aim of improving and developing the level of service you deliver, it allows you to challenge yourself to become the best that you can be (pacey.org,2016) This reflection allows you to be self-critical and ethical in your practice, challenging the practitioner to nurture their development. (swappy lowlands pdf)     This practice encourages you to self-evaluate, celebrating your strengths and allowing you to recognise areas that require improvement through continued professional development, thus ensuring you always provide the highest quality service possible for the children and their families (Pacey.org, 2016).  Reflective practice encourages the practitioner to become self-aware, this awareness will create opportunities for personal and professional development (Playwales, 2018).
Reflecting on your practice is vital if you wish you make improvements, by carefully considering how children respond to activities or their environment enabling a deeper understanding of their development and learning, this allows for child centred planning of the curriculum (Paige-smith and Craft, 2011).
Please see this video for further information on Reflective practice. https://www.youtube.com/watch?v=SplxysYNP10


Importance of Reflection in the Early years.
Pen Green centre for families (2020) state that Reflective practice is a central feature in developing a successful early year setting.  By taking the time to undertake reflective practice you  improve on your skills and raise the standard of services in your setting thereby improving the outcomes for the children and families  in your care (Mukherji and Dryden, 2014).
Through structured observation and reflection practitioners are able to create meaningful play opportunities to aid development linking to Vygotsky (1976) Zone of proximal development, these practitioners are aware of the importance of play in developing the child’s ability to move between concrete and abstract thought (Broadhead, Howard and Wood, 2010).
Barriers to Reflective practice.
There are many barriers to reflective practice, time is probably the one mentioned most, Reflection can be time consuming especially in a busy environment like the early years.  It is important to try and factor in a little time for reflection as it is so beneficial to practice (Timmins, 2015:18).
Emotions can also be a barrier as often practitioners are reluctant to share their feeling surrounding reflection honestly (Timmins, 2015:18, North Yorkshire council, 2017).
Lack of skill or understanding will have an impact and act as a barrier to reflective practice, as practitioners will feel nervous about the process, worrying they will get it wrong or unsure where to start (University of Cambridge, 2020). This how ever is part of the process; the more reflective practice is practiced your skills and knowledge will evolve and improve.  It is important to remember there is no right way of doing it.
Lastly motivation can be a factor. Especially when reflecting upon something you have been doing all day, you will often want to go home and forget about it, although it is always better to do the reflection whilst it is fresh in your mind (University of Cambridge, 2020).

Models of Reflection.
There are many different models of reflection which help the practitioner to stay focussed on what they want to achieve when they are reflecting on their practice or an experience.
The models even though different all share many common feature and all result in the practitioner asking themselves a series of questions to encourage them to think more deeply on their practice and question what they can change to make the setting better for those attending (LaTrobe university, 2020).
The aim of all the models is the same, to get the best results from learning.  Each model aims to make sense of the doing and the thinking (Cambridge community.org, no date).
The most used of all reflective models is the Gibbs (1988) Model which allows you to work through step by step describing the situation in detail taking the feeling of the practitioner at the time into account. You have are given the opportunity to look at the positives and negatives of the situation before analysing why you think things happened the way they did (University of Edinburgh, no date). Gibbs model is a good starting point for reflection, which makes you aware of the stages you go through during an experience (wordpress.com, 2016). More information on this model can be found https://www.ed.ac.uk/reflection/reflectors-toolkit/reflecting-on-experience/gibbs-reflective-cycle#:~:text=Gibbs'%20reflective%20cycle,make%20sense%20of%20an%20experience.
[image: ](Edinburgh university, no date)


Element 3 Reflective log
	Brief description of the activity (no more than 50 words)
The activity took place in the school yard with 10 children whom were aged 4 to 5 years old, it involved a mini obstacle course to warmup followed by the children carrying out a session on the balance bikes and a short 5-minute cool down.

	

	                                     Aim/Objective of the activity

	The aim of this activity is the get the children used to using the balance bikes with the aim of them achieving balance through a use of games and exercises. Balance bikes are good for not only improving balance but for spatial awareness, core strength, co-ordination and motor skills. This will increase children’s confidence as they are in control of the bike.

	                                                           Your role

	My role is to ensure the safety of the children by providing helmets, ensuring all children complete a warm up to warm up the muscles prior to exercise. To provide a safe and fun balance bike session involving how to safely mount the bike, weave in between the cones as well as following a line, and when the child feels ready encouraging them to push and glide by lifting the feet from floor and balancing. It is my role to encourage and support the children’s needs allowing the children to gain confidence at their own pace.
Ensuring I explain what is expected of them in a language they understand.


	
Positive aspects – why?  How could these be developed further?


	The warm up was well planned and executed although I would like to develop this further by linking the course to a story to really extend the children’s learning and get them used to a larger descriptive vocabulary. For example: we are explorers crawling through the undergrowth, crossing a river by using the stepping stones, dodging trees by going in and out of the cones etc I feel this would have made the experience more fun for the children and capture their imaginations and engage them deeper into the activity. 
I feel I delivered the session well; I was confident in my delivery due to attending a bikeabilty course prior to this session.  The children were able to understand and follow the activity well, it was nice to see the children’s confidence develop and grow throughout the session when they were doing well.
Due to the nice weather the activity was able to be carried out in the outdoor area where the children had more space in which I could deliver a full session. The course would have to be modified and the duration shortened for indoor sessions and the children don’t have the space to really push and glide the bikes.

	                                     Challenging aspects – why?  Link to your own practice.

	Due to the number of children there were times when some children were waiting which resulted in them fiddling with the bikes.  Parents began to turn up to the school yard ready for home time during the cool down session. I found this particularly difficult to manage as I was alone with the children trying to deliver the session as well as retrieving children from parents. One child was nervous and reluctant at the start of session and needed a lot of support and encourage meant to start which took some focus off the other children. I felt that this distracted me for a while and I lost focus on what the other children were doing.
One of the children fell off the bike resulting in a grazed knee the activity had to pause momentarily to administer first aid again this was challenging as I had to administer first aid and watch the other children, so the session had to halt whilst I cleaned and applied the plaster to the boys knee.

	What knowledge did you demonstrate?
I was confident in providing the children with the skills required to ride the balance bikes safely. I showed a good understanding of the health and safety surrounding a balance bike activity. I had previous training in delivering the session and was able to recall the methods the course had provided me with.  As I knew the children, I was aware of which children already  had experience and confidence on bikes, this allowed me to be able to group together the children I believed would need more support and encouragement during the session. I had also researched warm up exercises for children in this age group prior to the session and had development a warm up plan I thought they would all engage with.


	                                   What skills did you demonstrate?

	I was able to maintain the children’s focus during the warm-up and bike session by using excellent communication skills and getting down on their level.  I showed good leadership thought the session and was able to keep the activity flowing. I showed Patience, understanding, compassion to those children needing extra support and encouragement spending a little extra time with them for support and offering words of encouragement and praise throughout.
I Showed first aid skills and empathy as well as the ability to multi-task. I showed good organisation skills and planning by producing a quick paced activity that held the children’s attention throughout the session.


	                               
Which values did you demonstrate?

	I showed the ability to differentiate the session depending on the child’s ability and confidence. I showed commitment in staying with the child who was nervous and encouraging her until she was confident to have a go alone.  I was motivating to all pupils encouraging them all to give the session a go. I showed respect for the children in the way I responded when they were unable to do part of the activity, and I showed compassion and empathy to the child who injured their knee.


	What could be done differently in future?  Why?

	For my future balance bike activities I have decided to work with a smaller group so that children aren’t waiting so long in between for their turn, this will avoid the children becoming restless and fiddling with the bikes which could result in an accident.  I have also changed the timing of the activity so that it doesn’t coincide with parents turning up at the school for home time as some children got upset at this point and wanted to go to their parent.  I have also made an adaption for a boy with celebral palsy in the class to use a trike during this session as he doesn’t have the strength on his weak side to control the balance bike at present, but loves bikes and I wanted to find a way to include him and make the session more accessible for him to take part safely.
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Element 4 Personal Development Plan

	Area for further development (provide further details)
	Why?
	How?
	Who/Where?
	When?

	Mindfulness for children.
	I would like to do this course to enable me to teach mindfulness to children, helping them to deal with daily stresses and learn to be appreciative of what they have.  Learning these skills at a young age is beneficial and can be used throughout life.
	This is an online course.
The course is 150 hours to be completed online in my own time.
Cost £29
	Centre of excellence. (online)
	I would like to start this in July 2020.  .

	Mental well-being in children and young people.
	To gain a deeper understanding of mental health issues in children and how to spot these. Learn protective factors to build resilience in children as well as picking up practical advice on how I can best support the mental health and well-being of children and young people.
	This is an online course costing £28.50.  The course is made up of four modules and is expected to take approximately four hours.
	Educare part of Tes. (online)
	June 2020.

	Mindfulness based CBT diploma.
	To gain an understanding of how CBT can be used to aid the self- management of stress and anxiety.  I would like to use any knowledge gained to assist anyone who is suffering with stress or anxiety issues.
	This is delivered as an online course made up of ten modules aimed to take approximately 150 hours to complete. Cost of course is £140.
	Centre of excellence. (online)
	October 2020.

	Mental health first aid
	I would like to gain a greater knowledge of the types of mental health issues and how to address these.  I would then like to volunteer in my workplace for anyone who is suffering from any mental health issue.
	I will have to contact Alpha safety training to find out when the next course is available as the course has been cancelled due to Covid-19. Cost of course is £120.
	Alpha Safety and training.
	TBC.

	
Childhood studies (MA)
	This course will support me in fulfilling my ambition of working within children and young people’s sector.
	I need to obtain a minimum of a 2.2 in my BA Early years education and care course to be accepted onto this course. I would need to contact the course co-ordinator and arrange a time to visit the campus and discuss the course in more detail. Apply for Course and Postgraduate loan and grant by March 2021.
	Swansea University.
	October 2021.
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