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AI Acknowledgement
I acknowledge the use of ChatGPT (https://chatgpt.com/ ) on .... to support my research using the prompt(s): 
1. 
2. 
Project proposal for a school community project.
	Targets:
	Ways I have addressed the targets within this assignment:

	Refine your referencing skills (when referencing journal articles in the reference list - place title of paper in single quotes - p.9 Referencing Handbook).
	I have applied consistent Harvard-style referencing throughout the assignment.

	Avoid using contractions in academic work.
	I have avoided the use of contractions to maintain formal academic tone. I ensured to review and edit my writing to replace contractions with full forms

	Continue to develop your criticality skills by engaging more deeply with conflicting perspectives and theoretical aspects.
	I have engaged with a range of academic sources offering different viewpoints and critically examined both the strengths and limitations of my chosen methods.



In this assignment, I will present a project proposal aimed to support a school and its community. My chosen focus is on promoting the Welsh language, with the goal of supporting learners, parents and the community to develop their language skills and connecting more with the culture around them. I have chosen to centre the project on the Welsh language because there has been a significant initiative from the Welsh Government to promote increased use of the Welsh language. The Welsh Government (2024) has set a goal of reaching one million Welsh speakers by 2050, aiming to ensure Welsh language provision is embedded throughout all levels of education. My project proposal is centred around a community school in a rural area of Southwest Wales. It is an English-medium school that serves the local community while drawing on Christian faith to inform its core values and overall ethos (School X Website). The school believes every child can achieve excellence through opportunity, consistent effort and purposeful practice. Guided by their vision, the committed staff work daily to support the growth of each child, ensuring learners are at the heart of the school. Throughout the assignment the school will be addressed as “School X” to adhere to ethical guidelines (BERA, 2024). The Welsh Governments (2024) publication on the Welsh Language and Education Bill highlights the significance of providing every child in Wales with an equal opportunity to learn and speak Welsh confidently, regardless of their background or education. In line with this I believe the project proposal will support learners at School X by ensuring that, despite being an English-medium school, pupils will be given the opportunity to learn Welsh with confidence. My proposal additionally aims to build positive connections between learners within School X and members of their community. Professor Graham Donaldson wrote the Successful Futures Report in 2015, in his report he highlights the importance of meaningful engagement from the wider community to create a successful curriculum (Donaldson, 2015). 
My school community project will involve weekly Welsh singing sessions for pupils, parents and local community members, with the aim of preparing a collaborative performance for the school's summer fair. Upon reviewing School X Estyn (2019) report, it demonstrates learners are developing Welsh language skills but often speak hesitantly with limited vocabulary and pronunciation. This project aims to build their confidence by providing fun, real-life speaking opportunities through community singing. The project aligns with the Welsh Language Commissioner (2020) that emphasises the significance of embedding Welsh in community life to ensure everyday use. This corresponds with Estyn (2021) Welsh Language Strategic Plan that reinforces Welsh as a living, everyday language, rather than just a subject of study. As a result of School X being an English-medium school, Welsh may not be the main language being used in the learner's home life. Lyon and Ellis (1991) conducted a study that found 86% of parents who differed from both English and Welsh speaking backgrounds expressed a desire for their children to learn Welsh. However, Jones and Morris (2009) research proposes that Welsh-speaking parents who prioritised Welsh were more likely to create opportunities for their children's Welsh language engagement within the household. Therefore, I believe that encouraging both parents and children to participate in the Welsh singing sessions will promote the use of basic Welsh at home, enabling them to learn to pronounce Welsh words in a fun and supportive environment. This meaningful context may help their confidence in using the language, making it more likely that they will incorporate it into daily conversations. This underpins the whole-school approach outlined in the Siarter Iaith by promoting the use of Welsh through inclusive singing sessions for learners, parents, and the community. Held as part of the school’s summer fair, it encourages everyday Welsh use and strengthens the whole-school Welsh speaking environment (Welsh Government, 2025). Despite this, it is important to consider that low engagement due to time constraints or competing responsibilities may affect attendance at sessions. Thomas and Roberts (2011) support this concern, emphasising that without practical, accessible opportunities for families to engage with Welsh in daily life, retention and enthusiasm for the language may decrease.
Research by Hodges (2012) suggests that meaningful use of Welsh in social contexts is essential for developing confidence. Hodges further emphasises the need for reinforcement from the community and home for Welsh to become a language actively used in daily life by children. This synchronises closely with the goals of this project which seeks to integrate Welsh in real-life community contexts through shared singing sessions, enabling families and the community to engage with the language together. Sanders (2003) discuss the value of positive community engagement within education, arguing that collaboration between schools and the communities enhance learners socially, emotionally and academically. Brining families and the local community together in a shared cultural activity, the project creates an inclusive environment that promotes language use through real-life interaction, strengthening both language development and community engagement. While Spolsky (2004) suggests that community-based events may be insufficient without clear policy support, leadership and resources. Critics from this perspective may believe that, although singing sessions are valuable culturally, they may not have the broad impact needed for long-term language retrieval. However, the singing sessions suggested for my school community project aid Indvidual's to gain confidence and visibility in informal settings, which ultimately contribute to the success of long-term language revival. Baker and Jones (1998) supports this, their view proposes that language thrives when it is used socially, outside of formal settings. 
At School X, a dedicated parent committee, known as “friends of the school,” supports the school community. They organise fundraising events and discuss initiatives that enhance children's developments throughout the year (School X Website). Their involvement in the summer fair and promotion of the singing sessions can encourage greater participation and collaboration within families, the school, and the community, creating a community focused and inclusive environment. Involving the “friends of the school” ensures the project is supported by the local community, adding to its sustainability. Their participation can provide the leadership and resources needed to extend the impact of these community-based activities, making Welsh more visible and accessible in everyday life. This viewpoint is reinforced by David Crystal (2000), he stresses the importance of community-level efforts for language renewal. He argues that combining informal initiatives with formal education enhances language retention. Involving the "Friends of the School" strengthens this approach by promoting the language in informal contexts. A critical view is offered by Spolsky (2004) who may propose that “Friends of the School” involvement can be useful, but it may be insufficient unless it is supported by institutional language policies. 
Community development and building a sense of belonging in cultural and language initiatives can be understood through the concept of “Cynefin.” The Cynefin framework is a model developed by Dave Snowden (1999) for understanding complex community issues that acknowledges the diverse and evolving needs of the community (TheCynefinCo, 2020). Applying Cynefin to my school community project, ensures a sense of belonging and community connection, adapting to the community needs which is key to ensuring that everyone feels welcome and supported during their language-learning journey (Moscardi, 2021). 
A key aim of the project is to create fun, low-pressure opportunities for learners, parents, and the community to engage with the Welsh language. Collin Baker (2001) discusses the effectiveness of language learning when implemented in meaningful, real-life contexts. Baker suggests that learners are more likely to develop strong language development when the language is used socially in everyday situations. The Welsh singing sessions will aim to create an authentic and low-pressure opportunities for individuals to learn Welsh in a social setting. A contrasting perspective from Lightbown and Spada (2013) focuses on the opinion that though social interaction and informal language use are valuable, structured, focused instructions centre on grammar and vocabulary, ultimately achieving accuracy and fluency in the language. According to their research, individuals need a solid foundation in the language to avoid developing incorrect patterns of speech, however, it is suggested that informal practice and formal instructions are significant in building language development. In agreement of Bakers opinion, Jones and Martin-Jones (2004) propose that offering socially meaningful opportunities for families and the community to interact with the Welsh language, ensures usage outside of an educational setting is normalised. Jones and Martin-Jones research further suggests that community involvement is essential for sustaining minority languages. The project supports this by bringing together learners, parents, and the community through Welsh singing, creating greater visibility of Welsh within the community and increasing confidence for non-Welsh speakers, through song-based engagement. 
Upon implementation, the sessions will be held every week after school in preparation for the performance at the school's summer fair. The sessions will be led by a fluent Welsh speaking teacher in School X, for learners, parents, and local residents to attend. The school has access to musical instruments that can be reused for the project. The chosen repertoire will consist of well-known, accessible Welsh-language songs that are enjoyable for all ages and abilities. In addition to the Welsh session lead, assistance from “friends of the school,” staff, and LSA’s will offer their support during the rehearsals. However, it is important to acknowledge potential challenges. Some helpers may feel less confident assisting with Welsh singing, if they are not fluent in the Welsh language. According to May (2013) time constraints and lack of fluency among staff and volunteers are frequent barriers in school-based minority language initiatives. Time constraints may also be a factor, as some support staff, volunteers and the session facilitator may have limited availability due to busy schedules, potentially impacting rehearsal time. Furthermore, the school's budget must be considered, Hallam (2015) acknowledges that music projects in schools often face challenges due to staffing and resource constraints. The absence of Welsh lyric sheets or backing tracks could incur costs. While the school have musical instruments, using them would necessitate purchasing sheet music and coordinating musicians, which could present as a challenge due to the lack of a music teacher at School X. Moreover, through further research free online resources such as backing tracks, lyric videos, and printable Welsh-language materials from organisations could reduce the need to financed resources. 
Quantitative and qualitative research methods will be used to comprehensively evaluate the project's success. This approach allows for both measurable outcomes and deeper, contextual insights, which together provide a richer understanding of the project’s effectiveness (NFER, 2013, p.2). A structured questionnaire will be distributed to parents, learners and community members prior to the singing sessions and following the summer fair concludes. The questionnaires will assess frequency and contexts in which Welsh is used, self-reported confidence in using Welsh and attitudes toward the Welsh language. The surveys will provide quantitative data that will demonstrate development overtime. This corressponds with strategies used in Cymraeg 2050 impact assessments, monitoring attitudes towards Welsh language use is a key performance indicator (Welsh Government, 2024). A contrasting perspective is presented by Denzin and Lincoln (2005) that suggest standardised instruments, such as questionnaires can reduce rich human experience to data points, missing the lived context. They propose in community and school settings, standardised tools might overlook important feelings, values, or barriers.
Additionally, it may be valuable to incorporate pupil voice and feedback discussions for parents and the community to encourage reflection on their experiences, share stories, and express thoughts on language use and learning. Informal discussion groups and guided conversations will provide rich, narrative-based insights into the project’s impact, especially in terms of intergenerational learning and community language development (Cohen, Manion & Morrison, 2017). Such methods are supported by BERA (2024) that encourage the inclusion of children’s and families’ perspectives in a respectful and collaborative manner. Promoting pupil voice is in line with Caroline Lodge (2005) who highlights engaging in pupil voice showcases respect for the children's status as knowledgeable contributors to their own learning experiences. An opposing view is offered by Rudduck and Flutter (2004), they argue that involving learners can become an image-driven initiative lacking genuine impact. It is essential to respond to pupil input with actions that lead to genuine improvements. While parent discussions align with Estyn (2018) report that discuss the importance of effective communication between schools and families. Crozier (1999) indicates that some parents may feel uncomfortable engaging with schools, which may lead to feedback becoming biased due to not capturing the voices of all families. To ensure greater inclusivity, a possible strategy could be to offer both face-to-face and digital opportunities to increase accessibility. Integrating these methods appropriately within the community project can create an inclusive and supportive environment that promotes the Welsh language and develops a stronger connection between the school, families, and the community.
Hodges (2012) conducted a study that employed both quantitative and qualitative data collection methods to provide a comprehensive understanding of parental motivations. Hodges research into parental motivations for choosing Welsh-medium education directly supports the mixed-methods evaluation approach in my community project. Similar to Hodges, I aim to capture both overall patterns and deeper, personal insights through a combination of surveys and informal feedback. Hodges utilised quantitative questionnaires to gather broad, comparable data on parental influences, completed by qualitative interviews to explore emotional factors influencing parental decisions. This illustrates my intentions to use both discussion feedback and data from surveys to evaluate the impact of the Welsh-language sessions.
As part of critically reviewing my project, I recognised the importance of a thorough evaluation, leading me to develop a SWOT analysis. A SWOT analysis (Strengths, Weaknesses, Opportunities, and Threats), located in appendix 1, is a strategic planning tool used to assess internal and external factors that may impact the success of a project (Ghazinoory, Abdi & Azadegan-Mehr, 2011). Regarding the community project, a SWOT analysis will support the potential areas where improvements and adaptions may be required. There are several internal strengths within School X, existing staff expertise in Welsh, previous success with Welsh-themed events, and a supportive ethos that aligns with the Curriculum for Wales. Encouraging pupil voice and inclusivity is emphasised in the curriculums vision to developing ambitious, capable learners and ethical, informed citizens (Welsh Government, 2022). Learners within School X demonstrate great enthusiasm in music and performance, reflecting on past whole-school activities, which provides a strong foundation for engagement and creativity. In spite of these positive aspects, there are internal challenges that must be considered. While many leaners enjoy music and performance, some learners may feel disengaged or less confident particularly when using a language they are still learning. This is supported by Deci and Ryan’s (2000) suggesting that if learners feel unconfident, they may be less likely to fully participate, affecting the overall inclusivity of the project. It is also important to acknowledge that time constraints may be a concern, especially during the busy end of year period which may lead to rehearsals and event preparation competing with other curriculum priorities. Macbeth (1999) emphasises that insufficient time allocated for staff may lead to weakened school initiatives. To overcome time constraints, a possibility could be to share project responsibilities between staff members. Allocating the Welsh session lead to model rehearsals that others can replicate, reducing the pressure on individual teachers (Day and Sachs, 2004). 
The external environment offers considerable potentials, especially for enhancing parental engagement and promoting intergenerational learning. Collaborating in Welsh singing sessions encourage a fun, low-pressure opportunity for families to become involved in Welsh language learning. This directly aligns with the Cymraeg strategy 2050, which intends to increase the daily use of Welsh across generations (Welsh Government, 2024). The project also reinforces the four purposes of the Curriculum for Wales, particularly the aim of growing enterprising, creative contributor (Dauncey, 2015). Performance-based learning and community collaboration can build confidence in language and identity (Estyn, 2020). External difficulties must also be accounted for, including parental language barriers, limited availability, and broader attitudes toward Welsh. Some parents may have a sense of apprehension about participating due to limited language skills, facilitating findings by Hodges (2012), the study revealed a recurring theme where Welsh was not handed down, consequently leading to parents valuing the Welsh identity, however, not confident in using the language. This highlights the importance of creating a supportive environment where parents can engage without any concerns of making mistakes. It is crucial to prioritise engagement and to prevent low engagement the project must consider accessible communication. An approach presented by Estyn (2018) encourages schools to support parental involvement by making engagement easy by removing any participation barriers.
The SWOT analysis shows that although challenges exist, they can be planned for and reduced through inclusive, relationship-based approaches. Using both structured evaluation and informal community conversations follows good practice in involving people in education research (Cohen, Manion & Morrison, 2017).
This assignment has demonstrated how engaging families, and the community can effectively support Welsh language learning within the school setting. The project, illustrates that involving both parents and learners can boost confidence, encourage participation, and strengthen home school relationships. The SWOT analysis identified both the strengths and potential barriers of the project. Utilising both structured questionnaire and informal feedback methods, as discussed by Cohen, Manion and Morrison (2017) enables an extensive comprehension of the projects impact. This has allowed me to recognise the importance of using mixed methods to evaluate school initiatives. 
This strategy aligns with the Professional Standards for Teaching and Leadership (Welsh Government, 2019), specifically the expectation to establish positive relationships with parents and the community. This experience has developed my confidence as a student-teacher, promoting inclusive opportunities and supporting daily use of Welsh. 
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Appendix 1

	
	HELPFUL
	HARMFUL

	INTERNAL
(within the school)
	Strengths
· Staff Expertise in Welsh: There are some staff members that are confident Welsh speakers or have experience teaching Welsh songs, offering strong support for leading rehearsals.
· Positive Pupil Engagement: Pupils enjoy music and performance, and are often enthusiastic about singing activities, especially when linked to fun events like the summer fair.
· Prior Welsh-focus events: The school has successfully run Welsh-themed events and assemblies before, showing a school culture that supports Welsh identity.
· Supportive School Ethos: The school’s values align with the Curriculum for Wales, promoting a growth mindset, inclusivity, and the belief that all learners can engage meaningfully.
· Existing Music Resources: The school already have musical instruments.
	Weaknesses
· Limited Staff Confidence in Welsh: Not all staff may feel confident leading or supporting Welsh singing, especially if they are not fluent. This could present a challenge if the staff members with Welsh confidence are unavailable or unable to lead sessions. 
· Inconsistent Pupil Motivation: While some pupils may engage enthusiastically, others may lack confidence or interest in singing in Welsh.
· Time Constraints: Busy end-of-year schedules can limit the time available for rehearsals and preparation.
· Limited Parental Involvement in Welsh: Some parents may feel nervous about participating if they don’t speak Welsh themselves.

	EXTERNAL 
(outside the school)
	Opportunities
· Strengthening Home–School Relationships: Involving parents directly in rehearsals and the performance builds positive partnerships between families and the school.
· Promoting the Welsh Language in the Community: Encouraging parents to learn alongside their children brings Welsh into the home environment, supporting national goals to increase Welsh speakers.
· Developing the Four Purposes: Pupils become confident communicators, ethical citizens, and creative contributors through performance and collaboration with others.
· Raising the School’s Welsh Profile: A successful Welsh-language performance showcases the school’s commitment to bilingualism, possibly gaining positive feedback from Estyn or the wider community.
· Parental Engagement in Learning: Singing together provides a low-pressure, enjoyable way for parents to get involved in their child’s language development.
	Threats
· Parental Language Barriers or Lack of Confidence: Some parents may feel nervous about joining in if they don’t speak Welsh, which could limit participation or enthusiasm.
· Low Engagement or Availability: Families with busy schedules or other priorities might find it difficult to attend rehearsals or the fair, especially if it’s outside work hours.
· Budget Limitations: Limited funding could affect things like resources, sound equipment, or additional support staff needed for rehearsals.
· Weather Dependency: If the performance is planned outdoors (as part of the summer fair), poor weather could disrupt or cancel the event.
· Attitudes Toward Welsh: In some communities, there may be negative or indifferent attitudes toward using Welsh, which could impact enthusiasm or support for the project.
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