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	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Larger paragraphs
	I have increased the size of my paragraphs and relevant information.

	Targed/Target 2
	Ensure that literature is used throughout the assignment to increase critical engagement.
	I have used literature to clarify and critique my points.



ECAD 7003 - Learners, Schools & Communities: where am I teaching?

Within this assignment I will look at the theory and practice of a Schools Development Plan (SDP), I will then discuss one of the priorities within it.  A School Development Plan (SDP) is a “living document” (WAG, 2014, p. 3), it grows and changes continuously. It is created by the governors and school staff, but, children should be given the opportunity to use their voice and opinion as they are the main stakeholders and have the most to lose or gain (Brighouse & Woods, 1999).  The stakeholders of a SDP are the people who benefit from it; these include parents, school staff, governors and the community (Brighouse & Woods, 1999).  

Each schools SDP is written by the governors and staff during meetings.   Obviously, staff and learners are the best people to write the SDP as they are working and living within the school, however, governors do not live and work within the school.  Therefore, they could be either too critical or not critical enough which could damage the ethos of the school due to their negativity (Brighouse & Woods, 1999).  The school write their SPD according to the ‘need to improve’ targets from their Estyn report and the opinion of the schools’ “strengths and weaknesses” discussed (Estyn, 2020).  These targets could be short and longer term (WAG, 2014).  The areas which needs to improve the most will be at the top, as the highest priority.  Unfortunately, schools could waste valuable time and resources (Fernandez, 2011) discussing how to decide on the highest priority, as different members of staff (i.e. subject co-ordinators) could try to ensure their subject is the top priority.  This could cause negativity within the staff and take the focus from what is most needed to change to what people want to change.  Each target is given a monetary sum, this could be used to purchase resources or for teaching supply cover to free up teachers who need to carry out professional learning courses, learning walks or book reviews.  All staff members need to be aware of the targets in order for the SDP to be successful.  This is to ensure everyone conforms to the approaches. If the plan or strategies are not explained there could be confusion.  School development plans have “little evidence of student improvement and performance.” (Harris & Muijs, 2005)  This is evident in the school’s SDP as it relates to the progression to be achieved but not what has been achieved.  

There is not a one-size-fits-all SDP (Harris & Muijs, 2005, p. 133), it has to be written to allow all teachers to teach it, all students to learn and grow from it.  Harris and Mujis quote Hopkins (2001) that the SDP is defined objectives. (2005, p. 132) The SDP should be driven through evaluation of effectiveness and written with this in mind. (Harris & Muijs, 2005).  One of the reasons why schools in Wales failed to progress were that teachers’ cling to the strategies that they are comfortable with in fear of failure and not taking a risk by trying new techniques (MacBeath & Mortimore, 2001, p. 17).  These teachers teach on a style that may or may not work, but the fear of failure out weights the risks.  The SDP allows teachers the possibility of trying new methods through staff discussions on what worked for other teachers, it also allows opportunities for professional development where necessary (WAG, 2014).  These strategies should give teachers the confidence to step out of their comfort zone and teach in ways that could best support the learners. 

The purpose of the SDP is to show the staff and governors what areas need to be developed.  This could be within the areas of the curriculum alternatively, well-being or the sustainability of the environment such as eco club or schools council.  Brighouse and Woods refer to Cooperrider and Srivasta’s explanation of the school cycle as “appreciative enquiry” (1999, p. 106), which there are four parts.  First the school have to find which areas of the Estyn report to address, next they should discover what is lacking in these areas, then the staff discuss the issues and find ways to address these areas, finally the staff decide how to proceed and what strategies to use (Brighouse & Woods, 1999).



Free School Meals (FSM)
The school is on the outskirts of a busy city centre and placed within an area of high deprivation.  The percentage of children on Free School Meals (FSM) is 30% which is higher than both the local authority (20.7%) and Wales (18.4%).   These figures show the area has high level of unemployment which could be a result from a low level of education or limited jobs. The school has a large catchment area which means that it is a large school with over five hundred pupils.  Most of the year groups are split between two classes.  Within the School Development Plan (SDP) the priority I chose to focus on was writing, as it was the first priority from the Estyn report in 2017.  Since the inspection the school has looked at strategies to improve children’s writing throughout the curriculum and made small developments.
The gap between FSM and non-FSM is evident in the early years (Foundation, 2017) and will continue throughout their learning.  This means that FSM children are already disadvantaged before they enter a school setting, one of the reasons could be that they are not read to or given instruments to make marks with such as colouring books.  The main problem is that people who have had negative experiences with school are the people with a low education level, therefore they are unlikely to attend these sessions.  These parents are the ones the school most want as the support they can give is invaluable.  These parents might view education differently if they attended, they could be given confidence in their own ability and in turn non only enjoy learning but enjoy learning with their children (Denby, 2012).
There are many skills needed for writing, the first phonetic, then how to hold a pencil, how to structure a sentence using: verbs, nouns and adverbs; one of the last skills we learn is what to write.  The difference between speech and writing, is that while we do not necessarily have to think of what to say, we have to think of what and how to write.  (Palmer, 2011).  This can be difficult for learner as we do not speak the same way as we write.  A written sentence is made up of verbs, nouns, adverbs and possibly adjectives.  In contrast, spoken sentences are simpler. Through learning learners explore all different kinds of text, these could be through fiction or non-fiction: recounts, fact files, story writing or persuasion text. One of the schools focus is on the basics of writing such as lesson on spelling, grammar, punctuation and handwriting.  Cremin and Burnett contradict their previous statement in stating that grammar is outdated, Braddock, Lloyd-Jones and Schoer’s (1963) have a similar view that grammar had “harmful effects” (Cremin & Burnett, 2018) on the improvement of how and when we use it, this could mean that people are scared to use it or using it incorrectly. One strategy that the school are using is Parental Workshops.  This is where parents attend the school during the day when their children are also in school.  The parents have an opportunity to receive training on how to support their children in writing skills, the parents could then use the skills they have learnt at home to support their children.  The positives are the parents are learning the same way their children carry out the tasks and are able to use that strategy rather than teaching another method and confusing the child. The negatives are that some parents are unable to attend due to work commitments.  

The mean percentage for writing in Wales is 85.5, this is compared with the counties at 86.4% (WAG, 2019), which shows that the county is above the average for Wales.  Considering that the area is of high deprivation this statistic is to be regarded as an achievement.  Looking further into detail of Wales’ end of key stage 2 results as a whole, the children assessment levels since 2014 have improved from 82.7%.  to 86.7% in 2018 an increase of 5.5%, unfortunately in 2019 the results dropped to 85.2%, this is a decrease of 1.5%.  I am unsure of why this happened, it could be due to the children completing the national tests online.  Looking further into the details of the 2019 national assessment and comparing absence levels to results.  The children who achieved 95% attendance reached the national expected level, whereas, 61.7% of the children who were absent for 30% to 50% of the school year achieved the national expected level.  That is a drop of 33.3% which could be considered a third of their education lost due to absence.  This is evidence that absence affects learning and that attending school is important to increase student attainment. Jensen quotes Morrison-Gutman and McLoyd (2000) and Freiberg (1993) parents who have had negative experiences of education are less likely to send their children to school and possibly neglect their children’s education (Jensen, 2009).  Of course, we have to consider children, who for some reason beyond their control, could not be in school due to illness.  


Another statistic to consider is children who are eligible for free school meals (FSM).  In 2019 78.5% of children with FSM achieved their expected level of examination or assessment at level 4; compared to 92.4% of children who are not in receipt of FSM achieved their expected level.  This is an increase of 13.9% without FSM.  This means that the non-FSM children have more “opportunity to achieve good quality employment through either an apprenticeship programme” or education (Foundation, 2017). The Education Endowment Foundation consider good teaching to be just as important as non-FSM status.  To give assistance to children with FSM teachers review these results carefully in order to keep an eye on absence.  This could be extra time reading individually, insuring they have time and guidance during the day to complete homework, if they are without resources or support at home.  Within the SDP the school could write targets such as use strategies to ensure 95% of attendance where possible, allow access to equipment during break or lunch times for vulnerable children, also give access to after school clubs such as homework clubs.  


One strategy that the school use and is written into their SDP is learning walks.  The learning walks would consist of the teaching co-ordinators or school governor looking at displays in the corridors and classrooms to discover the level of literacy (or their subject speciality), and to ascertain if it can be improved.  Unfortunately, only the best pieces of work are displayed, as children often have to rewrite the work in order to use their best handwriting.  The school discussed areas of writing to target with adds sessions and concluded that handwriting needed more attention as pupils could lose marks in exams if their handwriting is illegible.  With this in mind the school encouraged the children to carry out 10 minutes of handwriting per day across the whole of the school.  The learning walks, interviews with learners and book scrutiny’s are carried out by teaching staff within the school.  Another problem the interviews are with the learners chosen the staff often interview engaged interested learners.  Within the SDP the school have budgeted £600 to cover costs for supply cover to replace the teachers.


We need to give learners the opportunity to write for different purposes not just within the Foundation Phase (FP) but the whole school.  Children will recreate real-life writing if we give them the opportunity and resources (Hall & Robinson, 2003).  As they do not have success criteria in these areas all mark making should be celebrated.  A display board could be used to display their work.  The aim of teachers is to produce young people who are “enterprising, creative contributors, ready to play a full part in life and work” (WAG, 2020).  As we teach learners a range of skills, we hope that they would be able to transfer those skills to a range of approaches such as spelling strategies, adjectives, metaphors and complex sentences.  These skills would give the young people positive possibilities. 

The school was inspected by Estyn in 2017.  One of the major targets to improve on was writing.  Through different research the school devised an action plan where they would use different strategies in writing and assessing learning. One aspect was feedback, which was based on Dweck’s theory of instant feedback.  This gives the learner a positive attitude that could help them approach harder tasks that they would not have attempted because of lack of confidence (Aubrey & Riley, 2019).   Instant feedback also allows the learner to consider the teacher’s comment during the lesson, review their work and adjust it by using a purple pen to show their improvement in learning.  This feedback approach was one of the many Assessment for Learning (AFL) strategies implemented.  The school thought that there was no point in giving feedback after the lesson as the learner could not act upon the feedback, also they considered the fact that most learners do not refer back to comments made in their books.  Another strategy used was mini plenaries where learners were able to discuss their work with the rest of the class to assess if their thinking was correct or to support their learning through assimilation of new facts.

Conclusion
Within this assignment I have looked at the theory and practice of a Schools Development plan; it was interesting to find out just how much the theory amalgamated with practice within the school.  I looked at two factors that reduce attainment in pupils writing, even though they were separate both FSM and attendance effect learning in a negative way.  I need to show the children that I believe in them and that everyone has an opportunity to succeed. 
During my time as a student teacher I have learnt many strategies that I will use.  One of the strategies that has impacted on me in a positive way is the use of motivational verses which the learners copy during handwriting practice.  They had a different verse each day, and obviously had to read the verse a few times, this could have a positive effect on their well-being as the verses could give them hope (Jensen, 2009).   Another strategy I will definitely use is instant feedback as I have seen the improvements in children’s learning through this strategy.  The learning is positive, caring and productive.
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