[bookmark: _Hlk37924069]Holistic development is becoming increasingly recognised as one of the paramount responsibilities of teachers (Kochhar-Bryant & Heishman, 2010; Allen, 2011; Slade & Griffith, 2013; Grigg, 2015; Welsh Government (WG), 2020). Donaldson’s review (2015) suggested that the current national curriculum inhibited holistic learning opportunities. The experiences offered by the Curriculum for Wales (CfW) 2022 aim to develop better all-rounded citizens. This curriculum recognises that the development of the whole child is more valuable than merely cognitive development, which the previous data-focused education system has been driven by. Estyn (2017, 2018a) praise schools that deliver a curriculum whereby the holistic development of the children is central to the teaching and learning. In-school intervention programmes have developed perhaps in response to this new-found holistic perspective of learning; these programmes offer more than the traditional literacy and numeracy interventions. Schools that advocate this holistic learning ethos may offer interventions to support emotional, mental or social development. NASWUT, the Teachers’ Union suggested that the purpose of an intervention is to ‘narrow gaps between actual and expected levels of pupil attainment’ (NASUWT, ND, p.6). The intervention discussed in this paper however will focus more on the child’s achievement and progression rather than attainment level. Arguably, these aspects are a better reflection of the learning process (Davison, Kempton, Thoung, 2015). Donaldson may also challenge NASWUT’s definition as ’expected levels’ are perhaps associated with the key stages that is said to ‘hinder progression’ (Donaldson, 2015, p.52).
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