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Design and conduct a small-scale research study, and critically evaluate the impact of chosen research tools and data findings on the learner and on your professional practice.

Introduction
The aims of this study were to investigate ‘What are staff and Year 3 learners’ perceptions of sharing success criteria with learners?’. By completing this study, I was able to improve my personal knowledge and understanding of assessment for learning in a classroom setting to help develop professional practice. According to Spendlove (2009), assessment for learning allows students to be involved in their own learning as well as understanding the process of teaching. The process shows students ‘where the learners are in their learning, where they need to go and how best to get there’ (Assessment Reform Group, 2002, quoted in Spendlove,2009. p.xi) which is important in helping students progress in their learning journey. An element within assessment for learning is sharing success criteria with learners. Success criteria is an area of assessment for learning which allows students to be able to identify whether they are on target and where they need to go next to allow them to be successful in their learning (Wiliam, 2008). Assessment for learning plays an important role within the Welsh Curriculum. Within the twelve pedagogical principles for Welsh teachers, assessment for learning is mentioned in the seventh principle for good teaching and learning which means using a range of assessment for learning strategies (Welsh Government, 2023) showing the importance it has in the classroom. I think in the classrooms in Wales, success criteria are not shared enough to learners to help them reach the learning intentions of the lesson or be able to understand why they are learning something. For this research I will be using the ‘Mosaic Approach’ and use two different research tools including interviews for students and questionnaires for teaching staff. 

Literature Review
Assessment for learning plays an important role within the classroom. According to Wiliam (2011), assessment for learning is an opportunity to allow student learning to take place with a purpose, to promote motivated learning, independence and increase engagement within the classroom. These being some of the main aspects of learning within the Welsh Curriculum as part of the four purposes, including, allowing students to be ‘ambitious’, ‘creative’, ‘ethical’ and ‘confident’ students and people of Wales (Donaldson, 2015, p.29). This could possibly highlight the importance of assessment for learning impacting on the progress of students throughout their education as being the main aim of learning in Wales.  Within assessment there are two different types, summative and formative (Spendlove, 2009). Spendlove explains that summative assessments include tests and exams, although he does not discuss them within his book, he highlights that summative assessments can be useful if used correctly to understand where a student is in learning, but on the other hand does not help identify progression or highlight areas of difficulty in learning. Spendlove however, discusses formative assessments (or assessment for learning) in detail, although assessment for learning can be time consuming, he goes on to say it allows the teacher to plan for the near future from feedback that has been given to them which will help aid progression and learning. Similarly, Looney (2011) emphasises the fact that formative assessments have become integrated into the classroom by enhancing questioning in the classroom as well engaging with feedback to improve progression in learning. Assessment for learning is separated into four elements including questioning and how to ask questions, how feedback is given to the student and the quality of it, providing success criteria to learners and peer and self-assessment opportunities (Black and Wiliam, 1998). These four areas highlight a variety of different ways teachers are able to assess progress without using formal tests whilst also having ongoing results which can help improve teaching and learning on a daily basis. The research that I carried out focused on the element of sharing success criteria with learners. Hattie and Zierer (2019) talk about the importance of students understanding the success criteria and what their teacher is looking for, as well as the students being able to recognise the intention of the lesson and to be able to identify what success looks like. They particularly focus on the point of students being involved in the knowledge the teacher is sharing with them to aid progression in learning. In addition, providing just feedback alone without students understanding the task is simply not enough and does not show progression or improvement (Hall and Burke, 2003). Hall and Bruke go onto discuss that for a learner to be able to progress, they must be able to know what they need to do and how they need to do it to be able to understand what they need to do to be able to learn and progress, which sharing success criteria allows to happen and give students the directions they need to complete an activity or piece of work successfully. On the other hand, sharing success criteria could just become a checklist of points students should use in their work rather than a way of scaffolding the learning for success (Didau, 2015). This in turn would not be a useful source of assessment for learning for students as it would not allow them to be able to identify how to improve their work if the success criteria are not allowing them to understand what we want them to learn by the end of the lesson and how we want them to do it. Another problem with sharing success criteria with students could be having too much criteria to focus on making it almost unachievable for students (RSC Education, no date). This would not allow students to be successful and be able to progress in learning within the lesson as they are unlikely to achieve all the success criteria in a short period of time. However, it could be argued that success criteria could be differentiated for each individual group of students which might mean there may be more success criteria for some groups and less for others to consider the pace of their learning (Boyle and Charles, 2013). Boyle and Charles, also explain how it is important that students are ‘active in their own learning’ (p.203) and sharing success criteria allows this to happen and if used correctly it can allow students to understand the learning process as well as deepening their understanding by asking probing questions to make them think about the process of learning such as “What do you need to do next?”.

Methodology
The Mosaic Approach which is discussed by Clark and Moss (2011), primarily focuses on the ‘voice of the child’ and allowing students of all ages to be involved in the research process is an important aspect of research. This approach in my research allowed me, as an adult, to be able to understand how a child views a particular topic by using a variety of research tools. Using this approach allowed a creative aspect to be used to be able to adapt the research process according to the context, such as a child is of a lower understanding and may not be able to explain what they are thinking so maybe taking a picture of what they think is important might help gather data for research. It is also discussed by Clark and Moss that the Mosaic Approach is a pragmatic approach which means that you use a range of methods. By following this approach, I decided to use two different methods to collect data including interviews and questionnaires. Also, while completing my research, it was important that I followed BERA Ethical Guidelines for Educational Research (2018) while completing my research, so I did not cause no harm to participants. While keeping this in mind, I completed an ethics form (please see copy of ethics form in appendix 1) to display what I intended to research and how I was going to complete it. It also displayed the risks of my research to the participants and how I would address them. Following on from this, I sent home consent forms (please see copy of consent form in appendix 2) to parents for them to provide consent for their child to participate in the research, engaging in a more of an opt in approach rather than an opt out approach, as well as requiring consent from the student at the time of the interview which allowed me to follow the BERA guidelines strictly and allowing students and parents to have the right to withdraw.
Interviews are a type of qualitative data for research which allows the researcher to have detailed answers from participants. It was decided that I would complete my interviews in groups within two focus groups to allow a wide range of ideas and opinions to be discussed by participants. Focus groups allow the researcher to be able to collect a collective perception about a particular topic and engage an argument about the strengths and weaknesses of the topic (Coe et al, 2021). This in my research allowed students to feel like they could express their opinions about success criteria with peers easily and converse with each other. It is also agreed by Vaughn, Schumm and Sinagub (1996) that focus groups encourages participants to be more open with discussion and support those who may be struggling with a question. Although, focus groups do allow participants to engage with each other, this in turn does not allow the interview to be confidential as the participants know who is with them and could leak information from the interview to others. It was important that I followed the BERA ethical guidelines while completing my research and reminded participants that what they said to me would stay confidential, however, once they had left the interview it was out of my control what was said. It is important that during the interview that students are treated the same as adults and if they ask to leave and no longer want to participate that they can leave the room (Vaughn, Schumm and Singagub,1996)  (BERA, 2018) while also following ethics and if a student no longer wants to participate, I accept their choice and no longer use their data. It is important to not cause harm for students while they participate that will cause future harm in education and at home. This was the case before the interview where I had to follow BERA guidelines where one student did not feel confident and comfortable speaking, so I understood their choice to withdraw from the research. They chose to leave the interview before it started after I explained what I was researching so no data was taken from them. It was decided that my interviews would follow a semi-structured structure as it allows the researcher to have a set of questions, they want to ask but also to have the opportunity to explore particular answers (Wilson, 2016) so the questions asked became a visual of the order that would be taken in my interview as well as allowing time for additional clarification and questions to be asked( please see interview questions in appendix 3). My data from my interview will be analysed into a table that will show the discussion from each student according to the question that was asked.
Questionnaires can collect both quantitative and qualitative data for research. It was decided that a semi-structured questionnaire would be used for this research (please see a copy of questionnaire in appendix 4) as it allows respondents to respond without being probed however an agenda has been formed (Cohen, Manion and Morrison, 2018). In this case the agenda was collecting opinions about the use of sharing success criteria with learners in the classroom. It was decided that I was going to use a computer-based questionnaire which allows for no data needing to be inputted and has a quick data collection (Coe et al., 2021). On the other hand, if someone does not have access to a computer may cause a bias result as they are unable to take part. With this mind, majority of teachers have access to computers and emails, and it was decided that an online questionnaire would be more suitable. While conducting a questionnaire it is important to use the correct question type to be able to collect adequate data according to your research. It was decided that the questionnaire would use a large range of question types according to the data that would be collected. For example, open questions as well as closed questions were used. The use of open questions can allow for extended answers about a particular topic which allows participants to have an in-depth discussion but on the other hand it is argued by both Cohen, Manion and Morrison (2017) and Bell (2017) that although open questions allow for honest comments it can be difficult for the researcher to analysis the data given as comments can be difficult to compare as respondents may not give similar answers. To avoid this, I asked participants to further explain an answer to give reasons for why they may have answered a question as they did, while also allowing them to give their own opinions about the topic. I also used a range of closed questions including multiple choice, rating scales and ranking. This allowed me to be able to have concise data that can be easy to compare and present into graphs and usually has a high response rate according to Rowley (2014). However, my response rate was not as high as anticipated and only two responses were collected. It is said to be common to have a 20% response rate according to Coe et al. (2021) as it is the participants choice on whether they would like to participate or not, and it is important that we complete the research ethically and understand the choice to withdraw. After completing my research and having a low response rate when sending my questionnaires through email, it could be improved by sending around teachers a paper copy with a QR code that teachers can access online which may improve the response rate. The responses from my questionnaire will be displayed on a table and graphs due to the fact of a low response rate not allowing graphs to show the results effectively to show differences in opinions.

Findings and Discussion
During my research it was shown that there was a range of opinions from students about their thoughts of success criteria as well as a small response from teachers about their use of success criteria in the classroom. It was shown in my results that teachers think assessment for learning in their classroom is important for the learning of their students (please see questionniare answers in appendix 6). Both responses said they used assessment for learning in their classroom and ranking its importance ‘9 out of 10’ and ‘10 out of 10’ for their students’ learning. This follows the thoughts of Wiliam (2011) who says that assessment for learning allows students to be more engaged within the classroom and become more independent in their own learning journey. However, when I asked the students about how they know whether they completed their work successfully (please see interview answers in appendix 5), Student A said, “Sometimes I ask my teacher if I have finished my work” and Student B agreed by answering “My teacher will tell me good job if I have done it right”. This implies that students do not feel so independent while completing work and still rely on their teachers in their classroom for support and reassurance rather than using the resources around them such as the success criteria and peers. Hall and Bruke (2003) comment on the fact that feedback alone does not help a child progress and students need to know what they are doing and how they will get there to be able to understand how to progress. On the other hand, my questionnaire showed that both teachers only shared success criteria ‘every 2-3 days’ which if feedback alone does not allow efficient progression could success criteria be used more within the lesson. However, Students mentioned that they only tend to see success criteria “during writing, literacy and maths” explained Student C and student G also mentioned that “We don’t always do it all the time”. Majority of students interviewed agreed that they would like to see success criteria more often in their classroom. Student F stated that they “would like to see it more often so I don’t forget anything like capital letters and full stops” as well as Student D discussed that they “want to see it more as I would like to use it more often”. This could show that from a student’s perspective, students would like to be able to see what is expected of them within the classroom and to help them be able to understand what they are learning. Yet, Didau (2015) argued that success criteria could become more of a checklist rather than showing students what they need to learn to be successful, this in turn could delay progression. Within the questionnaire it was mentioned as a limitation of sharing success criteria that “Some children will not understand the language” that is being used. This was also mentioned by students in the interviews as majority of students were in agreement with the fact that they needed help from their teacher to be able to understand the success criteria. Student D particularly mentioned that they “need help to understand the bigger words” as well as Student C saying that they “don’t always understand it” which in turn could lead to students being less independent and delay progression in the lesson. In spite of this, Boyle and Charles (2013) mentioned that success criteria could differentiated for each learner so the teacher could include simpler terms such as ‘capital letters and full stops’ for those of a lower ability while those of a higher ability could have ‘punctuation’ as part of their success criteria which in turn would have a higher chance of the class being able to understand the criteria given to them. Teachers mentioned within the questionnaire that they display success criteria through “WAGOLL” and “WALT/WILF” on the board, but Student G discussed that sometimes their teacher will “tell us what he wants us to do” which shows a more verbal interaction rather than a written. However, the other six students discussed how they will “see it on the board sometimes” stated Student B while Student C further said that they “see it in their book sometimes” showing the variety of different ways that success criteria is shown to students. Hattie and Zierer (2019) focus on a point about how students should be involved in the process of being involved in the knowledge of the teacher to help understand how to progress. When asked if they ever had the opportunity to create their own success criteria, students showed a variety of responses. Student E responded with “my teacher will ask what he is looking for and we will put our hand up and tell him”. This implies at times that students discuss as a class the possibilities that their teacher will be marking. In contrast, Student B argued that “at the start of the year we use to but not so much now”, showing that students do not recognise it as often as they use to. One response to the questionnaire mentioned that they only use success criteria if “it has a positive affect on the pupils learning”. This could be argued by Boyle and Charles (2013) that students should be included and ‘active within their own learning’ (p.203) journey through sharing success criteria with learners. This could imply that for students to be able to progress that they should be included within the process to help deepen understanding which could be through sharing the success criteria with them. Alternatively, teachers could use other learning strategies to support pupil progression including “Thumbs up/down” and “Self-Assessment” which are included within the four elements of assessment for learning by Black and Wiliam (1998). It could be argued that sharing success criteria alone does not aid progression and teachers should include all four areas of assessment for learning to help students progress in their learning. Students within the class I interviewed mentioned different areas of assessment including feedback. Student B mentioned that their teacher “will tell me if I have done it right” through verbal feedback. Students also mentioned that they would complete “Tiny Tasks” discussed by Student D which their teacher “will write what I need to do, and I will do it like spelling” said Student G. Using a variety of assessment in a subtle way in the classroom will allow students to become more independent in their learning through doing small tasks as well as feedback from students with the aid of success criteria being shared with them to help them complete the tasks.
Conclusion
The aims of this study was to investigate staff and learners’ perceptions of sharing success criteria. This was completed by using the mosaic approach and conducting interviews with Year 3 learners about their ideas of success criteria as well sending questionnaires to staff about how they use success criteria in their classroom. This study was also important to help me improve my personal knowledge and understanding of assessment for learning in the classroom as well as the impact of sharing success criteria with learners to help my professional develop and practice as a teacher. Through this research it was shown that sharing success criteria with learners is displayed through different ways such as “WALT” and “WAGOLL” as shown in the questionnaire which is sometimes not seen by students as success criteria as it was found that they rarely recognised success criteria within their classroom. However, it was shown within my literature review, within the interviews and questionnaire that sharing success criteria with learners can help students become more independent learners while completing tasks as well as help students deepen their understanding of the task and recognise how they will be taught a task and how they will do it. While undertaking this study, I have been able to broaden my knowledge of assessment of learning within the classroom in particular sharing success criteria with learners. This in turn has allowed me to understand the different ways success criteria can aid progression within the classroom as well as consider the opinions of students. Within my personal practice, I would like to use success criteria to help students understand what they are learning throughout their lessons as well as allow them to be active learners (Boyle and Charles,2013) by allowing them to create their own success criteria to encourage their own understanding of what success should look like. From research, I think it is also important to allow success criteria to be shown in a variety of different ways to learners for them to experience examples of success through a “WAGOLL” as suggested by teachers in the questionnaire as well as showing success criteria on the board and in their books to allow it to be accessible for the whole class to help aid progression in learning.
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