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Introduction 
The aim of this essay is to discuss and critically evaluate the identification of the next teaching and learning steps based on a critical incident that I have observed during my bridging days at school A. A critical evaluation involves the ability to analyse and evaluate information to make informed choices regarding the appropriate application needed in future experiences (Passarelli, 2015).
Within this essay, the role of critical reflection in my developing teaching practice will be discussed. Contextual information and the use of the BERA (2018) guidelines for anonymity will also be elaborated. The critical incident that I have chosen will be linked to one of the Donaldson’s four purposes. A literature review will be conducted surrounding literature regarding an area for potential research from the critical incident. The chosen literature that will be reviewed will be regarding children who have been diagnosed with additional learning needs. Within this essay, a reflection of the critical incident will aid in identifying the next learning steps to develop my personal and professional practice. My critical incident reflection will be located in the appendices.   
A critical incident is described as an occurrence of behaviour that creates a turning point of a person’s experience (Plummer, 2019). As a teacher, reflection is commonly used after critical incidences to challenge their already known knowledge and to explore new theories (Avis, Fisher and Thompson, 2018). As stated by Calandra and Rich (2014), the definition of reflection is having the ability to look back on an experience and comprehend why such incidents occur. 
The role of critical reflection 
Using critical reflection can enable teachers to set future targets and use their past experiences to inform their future actions (Woodhouse, 2022). Critical reflection is also a process of identifying and questioning a person’s assumptions, therefore critiquing their professional practice in a systematic way (Sellars, 2017). As stated by Sullivan, Glenn and Roche (2016),  there are two types of reflection. The different types of reflection have been described as reflection in action and reflection on action (Kline, 2013).  Reflection in action is the teacher having the ability to use their initiative to resolve problems during a teaching experience, thus enabling them to comprehend a situation and appropriately responding (McCullagh and Menter, 2021). By teachers reflecting in action, this can allow them to adapt their teaching style when they feel that it is not an appropriate approach. Reflection on action is the teacher acknowledging their actions and thought processes after the event has occurred (Sullivan, Glenn and Roche, 2016).  Reflecting on action allows the teacher to interpret the event that occurred and understand why it happened. For teachers to reflect on action, there are multiple frameworks that can be used. Frameworks such as Gibbs (1988) and Brookefield (2005) are commonly used when teachers reflect on action (Bottomley, Maude and Pryjmachuk, 2019).  
Gibbs (1988) reflective framework is a six step process that aids teachers to identify their strengths and weaknesses in practice, and creating an action plan to develop their professional skills (Geng, Smith and Black, 2019). Gibbs’ (1988) framework largely consists of reflecting upon feelings after the event has occurred (Simones, 2021). Although Gibbs (1988) model is widely used, Brookefield (2005) reflective framework is considered more useful for teachers. Brookefield (2005) framework has a different approach to Gibbs (1988) as Brookefield (2005) has four lenses for critical reflection. The four lenses incorporate reflection from four perspectives which include the reflectors standpoint, from that of the students and colleagues and also the educational literature (Brookefield, 2017). 
Critically reflecting as a teacher enables them to develop their practice as it allows them to adjust the way they plan and present their lessons to a variation of mixed ability classes (Peters, 2022). The use of critical reflection can allow a teacher to further enhance their knowledge and personal skills to ensure best practice (Amrzat and Valdez, 2017). Reflection can also aid teachers to create a positive learning environment for students by using reflection to identify personal teaching techniques and the preferred style of teaching (Benes and Alperin, 2021). The use of critical reflection is important for teachers as it aids to enhance confidence through finding new ways to teach to deliver the knowledge of the subject (Hudson, 2015). Critical reflection can also help develop confidence from a student perspective as a result of the development of the new teaching strategies (Smith and Hudson, 2016). Critical reflection enables teachers to become innovative and engaging in their lessons which is beneficial for both teachers and the learners (Ingle and Duckworth, 2013). 
The critical incident
Within this critical incident , all names of the school, teachers and pupils have remained anonymous in accordance to the BERA (2018) guidelines. The school that I was situated in will be named as School A and the particular child will be referred to as the learner. The critical incident I have chosen to discuss is from my bridging day in my network school. In this primary school, I was able to observe 10 lessons where the children were aged between three and eleven years old. School A was an all Welsh medium school. On my first day, a member of staff from School A had provided me with an induction session which enabled me to become familiar with the schools environment, where we also discussed the policies of the school such as the safeguarding and behavioural policies. During the two bridging days in School A I moved around different classes to observe different age ranges.  
The critical incident that took place was in a year two class. I have decided to discuss this as my critical incident as it was about a child who seemed to have difficulties in learning and understanding the task provided, which I believe is a very common situation to appear in the class room. However, when discussing the situation with the class teacher I was notified that this particular learner had additional learning needs and that the isolation due to the COVID-19 pandemic had effected the learners development in education and the use of the Welsh language due to it not being spoken at home. The lesson for this particular year two class was extremely interesting as it was about the different types of forces, and was taught by a teacher that was from a different school. The aim of this lesson was to understand forces such as Pull and Push. The task that was set out for the children was pair work to build a car out of a Knex Lego building set, using magnets to try and move the car using the different forces they had learnt in the lesson. The particular learner that drew my attention contributed to the lesson, however designed something that was completely different to what was asked from the teacher. The learner created their own version of a car which they stated was a transformer, as that was the child’s favourite movie to watch and toys to play with. Due to creating his own version of a transformer, the learner did not want to use the magnets to use the forces pushing and pulling as required in the task set out. Due to this, the learner did not fully participate in the lesson.  When the learner returned back to class for a maths lesson, they refused to be part of the lesson and refused to hold a pencil as the task was not within their interest. There was also not a teacher assistant present in the classroom to help or support the learner to participate in the work. By observing the learner’s lack of participation, I decided to communicate with the learner to try and help them engage in the lesson however, the learner was disinterested in the lesson and only communicated to me in English. Due to the learner not engaging in the lesson at all, they were given a transformer toy to ensure they were occupied and happy, but also within the classroom setting. This drew my attention as the learner had gone from being fully engaged and contributing to the lesson when they enjoyed the task, to then being not involved within the lesson at all due to lack of interest.
I found that the lesson of the different types of forces was extremely beneficial to all the learners in the classroom, and that it links to one of Donaldson’s four purposes of learning (HWB, 2022). I found that this particular critical incident links with the enterprising element of Donaldsons four purposes, as the student did creatively contribute to the lesson to a certain extent (HWB, 2022). Regardless of the outcome of the learners participation and interest in their classes, creating a transformer car showed the learners ability to be a creative thinker and apply this to their work. 
A literature Review
A literature review is a critical evaluation of informational writing that displays an understanding and knowledge of existing literature on specific topics (Efron and Ravid, 2018). From the completion of my critical incident report, the possible research areas that were highlighted were the effects that Covid-19 had on children’s development in learning and the barriers that children face coming from a non-Welsh speaking house environment and attending an all Welsh speaking school. The data bases used to accumulate the literature was ERIC and Education Database. These data bases have been found to be accurate and reliable academic data bases.
Effects of Covid-19 on children development in school 
As stated by Gov.uk (2020), in 2019 the world health organisation was informed of a virus that was detected in Wuhan City which was then found to be the Covid-19 virus. Due to the rapid spreading rate and contagiousness of Covid-19, this led to the closure of schools (Reimers, 2021). The Covid-19 pandemic hindered students education by creating an ongoing challenge especially for children with additional learning needs, vulnerable learners and children who come from underprivileged households (Pokhrel, 2021).
In a study conducted by Dang and Zhang (2022), a research model was developed and tested on 428 students within a school. This study researched how the use of technology during the Covid-19 pandemic effected the development in children’s learning. This study found that the children’s competency in using technology such as computers and other devices to do online learning had a significant impact on their education. A study completed by Van-Wyk and Amponsah (2022), also had similar findings as in their study they found that the students preferred online learning resources such as Teams and Zoom to continue their learning during the Covid-19 pandemic. However, the study conducted by Van Wyk and Amponsah (2022), found that further research was needed to determine whether both students and teachers were competent to use the online learning resources. Research has shown that using technology can enable students to easily access information and also enables students to adjust to their own pace of learning (Ingle and Duckworth, 2013). A study completed by Amedu and Hollebrands (2022), had different findings as they found that from a teachers point of view that online teaching was difficult compared to classroom based teaching. The concerns highlighted within this review were that there was limited student interaction and difficulty in assessing student understanding during the online learning. This study also found that from a teachers point of view it was difficult to implement a task based curriculum which required class discussions over online virtual resources. The findings of this study also found that teachers found it challenging to find quality and useable resources to use within their online teaching to ensure the pupils received adequate education. The use of technology for online learning has had an impact on some children’s learning as according to a survey completed by the Children’s Commissioner (2020), nine percent of families within the UK did not have the technology that was required such as laptops and desktops to complete their online learning. Due to solely using technology to learn during the Covid-19 pandemic it has also been found that children’s literacy, numeracy and social communication skills have been effected (Gov.uk, 2021). Research has also found that the use of technology can have an effect on children’s social skills due to the lack of their ability to develop their socialising skills in person and in classroom environment due to the Covid-19 pandemic (Durnali, 2020).   
From reviewing these journals, there have been various points made regarding the effect using technology has had on children’s educational development. The findings from the studies conducted by Dang and Zhang (2022) and by Van-Wyk and Amponsah (2022), were found to be vague due to the lack of explanation and depth of their findings which I believe has not been able to truly highlight the positive impact using technology to complete online learning has had for children during the Covid-19 pandemic. However, the study conducted by Amedu and Hollebrands (2022), had in depth findings which highlighted the negative impact of using technology for learning has had on children. I also found that the studies reviewed did not specify the age ranges of the children involved therefore can cause difficulty in comparing studies. 
Barriers that children face coming from a non-Welsh speaking house environment and attending an all Welsh speaking school
Although Welsh is the native language of Wales, it is mostly only predominantly spoken in the West and North parts of Wales, with the South and East of Wales predominantly speaking English as a first language (Welsh Government, 2021). In Wales it is estimated that only 30% of people speak the Welsh language inside and outside of their homes (Welsh Government, 2022).  The Welsh Government has emphasised the importance of the use of the Welsh language by setting a target of a million Welsh speakers by 2050 (Welsh Government, 2022). The Welsh Government aims to do this by increasing the percentage of Welsh speakers in education from 22% to 40% by 2050 (Welsh Government, 2019). School A’s Estyn (2018), report showed that only 10% of the children that attend the school live in a Welsh-speaking home. A survey also conducted by the Welsh Government (2022) found that 43% of young children learned to start speaking Welsh at home. As stated by Fine, Danek and Friedlander (2019), children learning an additional language are found to become advanced problem solvers and more creative. It has also been found that children who are bilingual are more able to learn other languages by applying the same learning processes and strategies (Burridge and Stebbins, 2015). Although research has found that a small amount of people speak Welsh at home and at school, a survey carried out by the Welsh Language Board found that 65% of parents that send their children to Welsh speaking schools do not speak Welsh themselves and find this to not affect their children’s education (Institute of Welsh Affairs (IWA), 2011). However, according to Rhys (2014), they believe that children that have their education through the medium of Welsh coming from a non-Welsh speaking home, will not be able to learn to their best of abilities. This statement is supported by the IWA (2014) as they state children who learn through the medium of Welsh however don’t speak Welsh at home are unlikely to progress before they finish their education at primary school.   
A study conducted by Thomas, Apolloni and Lewis (2014), examined 98 primary school aged children which attended schools in four different counties. The aim of this study was to gather views on children who speak both English and Welsh. The study found that the primary school aged children had positive attitudes towards both the English and Welsh language, however, preferred to revert to the use of their dominant language spoken at home. As stated by Walters (2014), they also found that people prefer to use their dominant language in conversation due to them finding it easier. The British Council (2015), believe that children in primary schools will advance in their education by primarily learning in English and by passing the language they speak at home. However, an article conducted by Nation Cymru (2017) states that children taught to speak and read in both English and Welsh equally excel in their education in both languages. They also state in the article that bilingualism improves children’s cognitive skills and helps them to stay focus when presented with distractions. The article also argues whether parents should be able to make the decision about what language their children should be taught in, due to bilingualism offering numerous learning opportunities to primary school children.  
When reviewing the literature regarding the barriers that children face coming from a non-Welsh speaking house environment and attending an all Welsh speaking school, I found that there was limited resources specific to the Welsh language which I believe may cause a limitation in the literature. I also believe that this may prevent future opportunities for research in this area. The Welsh Government website provides multiple articles that involves statistics regarding the Welsh language which I found beneficial to the literature review. The findings from the IWA (2014) website provided arguments about the benefits and barriers that bilingualism can have on the development on children’s education. The findings of the study conducted by Thomas, Apolloni and Lewis (2014) found that children prefer to communicate in the language that was spoken at home and Walters (2014) also had similar findings.      
Reflection and next steps 
The role of critical reflection allows teachers to acknowledge the positive experiences of their teaching, but it can also be used to help improve teachers practices and delivery of a lesson (Farrell, 2022). Critical reflection can also help teachers have a better understanding of the way they learn, develop their knowledge about the subject they teach which then will help teachers set out their own personal long term goals for the future (Brookefield, 2017).
To reflect upon my critical incident, I have chosen to use the Gibbs’s (1988) reflective model. By using the Gibbs (1988) reflective cycle, it helps teachers to be able to reflect on their own teaching practice by following the six step framework (Hill-Jackson, Hartlep and Stafford, 2017). The first step of Gibbs’s (1988) reflective cycle is for the reflector to give a description of the experience, then an explanation of the feelings they may have felt due to the experience witnessed, they then will need to give an evaluation and analysis of the situation, a conclusion of what the reflector has learned and could improve on in the future, and then the final step consists of creating an action plan on how they would have handled the situation in the future (Brown, 2021). 
Within the essay, I have previously given a description of the critical incident. A brief description of the incident was that the learner would not engage within the lesson unless it was something that was of interest. In the first lesson, the learner was fully engaged with the lesson and was completely independent in their learning by being creative, which links with Donaldson’s four purposes of learning. The learner went from being fully engaged in a lesson that was taught in English, to not being engaged in a maths lesson which was then taught in Welsh. The child spoke English to myself and to the other children within the class. As a result, the learner was given his favourite transformer toy to in an attempt to keep them occupied within the classroom environment.
I thoroughly enjoyed the experience from the first lesson regarding the different forces as the learner was fully engaged within that lesson. All the learners that participated within the task that was set showed great interest as they were given the opportunity to be creative and design their own personal cars to use for the task. It was also rewarding to see children developing new skills such as problem-solving to develop their own education. I felt that this lesson linked extremely well with the new Welsh Curriculum for Wales. Evaluating the lessons, the first lesson was extremely beneficial for the children and certainly helped the learner become independent and capable learners by being creative in designing the car. The negatives from the experience was possibly the need for support for the learner. As the learner did not show any interest in the next lesson, possibly a teacher assistant within the classroom may have helped the learner and wanting to become engaged with the lesson.
From the critical incident that I was able to observe in my bridging day, I learned the importance of teachers having to adapt their teaching styles according to the children’s needs in order to ensure a lesson is engaging for children. From the critical incident, I have also learned that some children prefer to be taught and respond better to the language that they speak at home rather than at school. From completion of my literature review, I found literature to support this. 
From the critical incident, I have recognised that I need to enhance my knowledge and skills on how to adapt my personal teaching style to children who are finding it difficult to do work through the medium of Welsh, when they would prefer to learn in English. I have also recognised that I will need to enhance my teaching skills to ensure my lessons are engaging to all students of different abilities, ensuring all learners are involved educationally within the lesson. From the critical incident and from the competition of the literature review, I acknowledge that children that attend a Welsh speaking school may prefer to speak in English at times, therefore I would need to adapt to this to ensure that pupils can develop their education. From the critical incident I was notified that a learner had additional learning needs, which I also believe I would need to enhance my teaching style in able to adapt to the learners preferred way of being taught. An example that I could use from the critical incident could be incorporating the use of transformers in the learners maths lesson to ensure they were engaged. For example asking the learner what one transformer plus one transformer equals to. 
 Conclusion 
To conclude, I was able to identify from my critical incident that the effects of the Covid-19 pandemic had hindered a particular learners development in their education. It was also found that the learner was not able to develop in their ability to speak Welsh in school, due to coming from an all English speaking home environment. From completion of my literature review, I was able to find the relevant literature to support these statements. A study conducted by Amedu and Hollebrands (2022), found that the Covid-19 pandemic caused an inability for young children to interact together. By researching I also found that School A’s Estyn (2018), report showed that only 10% of the children that attend the school live in a Welsh-speaking home. 
To ensure I develop in my own personal teaching profession, I would implement the approaches discussed within this essay which I believe would positively impact all learners of different abilities. By using reflection to identify this, I will adhere to the role that is expected of the reflective practitioner in Wales, and to the new Professional Standards for Teaching and Leadership. 
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