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Micro-teaching reflection and critical evaluation

The role of a teacher is widely regarded as beginning in the fifth century AD and can be traced back to Socrates of Ancient Greece and the first school appearing in England in 597 AD.  Here they split the curriculum into two sections: Quadrivium and Trivium.  Quadrivium: arithmetic, astronomy, geometry and music.  Trivium: grammar, rhetoric and logic.  Lessons were conducted in the form of lectures and were then debated within the class, followed by with senior or junior pupils before finally being debated with the masters who had given the teachings (Times Educational Supplement, 2018).  Millenniums later this is still regarded as an effective way of educating and forms the basis of how pedagogy is undertaken, however, the practise has been built upon by both scholars and professors with a better understanding of how we teach, learn and assess (Waring & Evans, 2015).
This is a reflective and a critical evaluation document for my second micro-teaching.  It was based on a forty-five minutes session, that was delivered at the University of Wales Trinity Saint David’s campus at Yr Athrofa.  As part of the Effective teaching, learning and assessment module of my PGCE/PCET course.  This micro-teaching was part of an assessment to complete the module.  The lesson was delivered to a group of students in my class.  The students took turns to deliver a specific topic relevant to their course under the PCET/PGCE banner.  There were seven students who attended and participated in the session as well as a tutor who was assessing and observing the session.  The topic for this micro-teaching was Personal Academic and Professional Development (PAD) and the theme was types of words: Verbs, Adjectives, Nouns and Pronouns (K1).  The session was further supported with the use of PowerPoint presentation, YouTube video, an activity online called Kahoot.it, wireless teacher slide clicker and a formative assessment classroom task (K4, K5).   In this session no special educational needs were needed to be considered.
[bookmark: _GoBack]Before the micro-teaching was undertaken, a lesson plan was developed (A1).  In the lesson plan I defined the aim and objectives, the professional standards, established the cross-cutting enhancement themes, the lesson structure and assessment strategies.  The professional standards were applied as a guide to meet the standard criteria for this micro-teaching.  Areas of activities:  A1. Design and plan learning activities and/or programmes of the study.  Core of knowledge:  K4. The use and values of appropriate learning technologies. Professional values: V2. Promote participation in higher education and equality of opportunity for learners (AdvanceHE, 2011).  The aim and objectives were a key for my teaching it helps me to defined where I wanted to be strategically and how to get there in practice (Leslie & Tummons, 2013).  The cross-cutting enhancement themes helped me to keep focus on the main goal but adding and applying another technique of teaching such as; learning technologies enabled the students to have a wider breadth of understanding.  Using multiple techniques, has been proven to have a significant impact on the teaching and has a much wider effect on individual’s learning (K4) (Petty, 2014).  The cross-cutting theme for this session was the Kahoot online game.  The lesson strategies helped me to have a structure on how to apply and achieve the aim and objectives as well as controlling the time to complete the session.  The assessment strategies helped me measure how much knowledge the students gained from the session and the effectiveness of the session (K5).
Before starting the micro-teaching session, I was feeling concerned and anxious, due to Spanish being my first language and some words in English sometimes are difficult for me to pronounce, in particular the word verbs.  Although I was practicing for days the word verbs, I was feeling concerned the students were not able to understand my accent.   However, I asked one of the students to listen to me before I delivered the lesson.  When I said the word verbs, the student listened and said it was perfect and clear and nothing to concern myself about.  That comment made me feel very confident.  When I started to deliver the session, I felt very confident, students were engaged with the session.  This could be identified by their body language, the students asking questions, as well as by their nodding.   My concern about the word verbs disappeared and the session went smoothly.  The session also went well due to the pre-preparation being thorough, meticulous, researching around the topic and structuring my lesson plan. 
 I kept asking the students questions as well as explaining what a verb, adjective and nouns were throughout the session.  This repetition and questioning not only helped the students, it also helped me to understand the progress of learning (K5).   As a teacher, to have an effective session it is important to summarise the subject at the beginning and at the end of the lesson to help students to implant into their long-term memory.  Remembering is one of six of category of bloom’s taxonomy that I was applying in the session.  This empowered the students to be able to memorize the basic concept of what is a verb, adjective and noun (Anderson, et al., 2001).   As John Watson the father of behaviourist school of psychology stated that remembering is dependent on frequency and recurrence (Kimble, 2017).    By using repetition Bloom’s taxonomy on the students, the students demonstrated a basic knowledge and shown that they learnt from the session.  This was demonstrated when they were delivering their sessions as they kept pointing out action verbs, nouns and adjectives.  This showed that the students had a high level of engagement (V3).  
In general, students expressed that they found the lesson informative and the lesson was enjoyable.  One of the students stated that she only knew that a verb is a doing word, but she did not know that a verb shows an action and can express a physical activity or a process as well as verb showing a state that expresses a situation.  The comments made me reflect about the good impact that this lesson had on the students.  I received positive verbal feedback from the students and from the tutor who was observing the session.  The tutor expressed that I had a well-planned lesson, that I had set up clear learning objectives and had effective learning outcomes.  The teaching style used was seen to be effective and the material was detailed and to the point.  The feedback helped me to develop new skills that I shall carry forward into the next session (A3).   
[bookmark: _Hlk26719801]I used a game called Kahoot.  This is an online game where people can log in and answer questions by choosing an answer out of four possible choices.  This then kept a score of all the people playing and showed a leader board to add a slight competitive flavour to the session.  Competitiveness is useful to aid people to learn as long as it is done in the right manner, not too serious but as some fun.  The Kahoot online game facilitated students to interact together.  It had a significant impact on the students.  Every time the verb, adjective or noun were highlighted in the sentences, I asked the students was it an action, a describing word or was it a thing or a person.  Students managed to select the right answers and they were engaged especially when they had good scores (V2).  I had positive feedback from students, who stated that the Kahoot game online was fun, enjoyable and they learnt by playing.  One of the students expressed that she would use this type of activity in her futures lessons (Kahoot!, 2019).   This made me feel very positive.  I used a valuable technology in this session, and it was very successful. 
I expected from this micro-teaching to achieve the aim and objectives, to develop an effective lesson for students by following and applying the structure of the professional standards.  This provided me the support and improved my standard of teaching (A4) (AdvanceHE, 2011).   
The micro-teaching session went successfully, the students engaged with the session and learnt from it.  This was demonstrated when students completed the classroom task, before the end of the session.  The classroom task was a formative assessment strategy that I have developed to measure the student’s knowledge gained from this micro-teaching.   The students were asked to write three sentences and to include verbs, adjectives and nouns.  When I check the results of the seven students, they all manage to complete the task correctly without any errors.  This demonstrate that the aim and objectives of the session were achieved and my teaching techniques where effective (K5).   Referring to the formative assessment Paul black and Dylan Willian (1998) stated that formative assessment is the heart of an effective teaching due to the activities that teachers do in classroom and the participation of the students in assessing themselves, provide information that is used as a feedback and it help to adapt the teaching and learning activities in which they are engage (Black & William, 1998).  As a teacher my responsibility is to create different methods for teaching, learning and assessing in the subject area to create an environment where students could engage, learnt and make the session effective (K2).   
The resources and technologies used for this session were a PowerPoint, video and the online game Kahoot.  The PowerPoint gave me a structure to follow with clear points and limits going off from the theme.   The video was also included into the PowerPoint, therefore students remembered how and when verbs, adjectives and nouns are used in a sentence.  This was an educational video that was searched for online.  The video was screened to make sure that the video complied with the professional standards as well as to check if the video had no offensive or sensitive content and to check if the video does not have too long a duration. 
The kahoot online game was working effectively.  However, to access to the online game, students had to use their mobile phones.  One of the students could not use her mobile phone due to her mobile phone was without internet.  The student felt anxious.  I noticed this when the student was talking with their peers.  As a teacher it is my responsibility to promote equality, participation and opportunities to each student in the session (V2).  I lent them my mobile phone to be able to participate in the online activity.   The student felt happy and her anxiousness disappeared due to the student having the same opportunity as other students.  After this incident I realized that I could borrow laptops from university and try it before to give to the students.  To avoid this issue, I have learnt that it is very important to check all the equipment and activities before the session to avoid students felling anxious or not able to participate (V2).   Another resource that I used was a wireless teacher slide clicker; it facilitated the presentation and I could move around the classroom without the worry of how to change the slides on my power point (K4).  The students gave me good feedback about the clicker.  Students asked me to lend the clicker for them to use it, when they were delivering their micro-teaching.   
Whilst planning for the lesson it was paramount that the teaching, assessment and learning used contemporary pedagogies to bolster the achievement of learning.  The first that was considered was Gibbs’ reflective cycle.  Gibbs’ reflective cycle stimulates a person to systematically think about phrases, experiences or activities to enable them to learn from the experience.  It is structured that they describe what happened, understand the feelings around the phrases, activity or experience, evaluate what happened, analyse or make sense of the situation and make a conclusion and finally to plan for the next time it happened (Gibbs, 1988).  Whilst creating the plan, delivering the lesson and during the evaluation Gibbs’ reflective cycle was used as a framework (V5).
Each individual has a preference style of learning, such as VAK, which is an abbreviation of Visual, Auditory and kinaesthetic.  However, these preferences do not necessarily enhance the learning (Willingham, 2005).  Individuals have multiple ways of learning as Peter Honey and Alan Mumford (1986) recognize by their four different types of preference styles.  These are Activists, Reflectors, Theorists and Pragmatists.  An activist is when a person is involved in a new experience. This was applied in the lesson when the students experienced a new activity in the class called Kahoot.  The students enjoyed and learnt from it.  It was demonstrated in their verbal feedback.  A reflector is when a person is listening and observing.  It was applied in the lesson when I was using the PowerPoint and they were listing and observing the video.  A theorist is a person who needs a model, concept and/or fact to be able to learn.   It was not applied in the session due to my session was more of a practical lesson than a theorical lesson.  A pragmatist involves a person looking for new ideas that can be applied to the problem at hand.  It was applied in the lesson when I used a practical learning technique where the students enjoyed and wanted to use Kahoot in their future lessons to have an effective lesson tool (Rosewell, 2005).   According to Honey and Mumford, these four stages of learning are linked with Kolb’s (1984) learning stages and learning cycle. Experiencing doing something “activist”. Reviewing thinking about what has happened “reflector”. Concluding drawing some conclusions “theorist”.  Planning deciding what to do in the future “pragmatist”.  Teachers could use the learning cycle and stages to critically evaluate the learning requirements to develop more appropriate learning opportunities in the future (V4) (Kolb, 1984).
The most successful part for this micro-teaching was when I check the formative assessment after the session and the students managed to develop the three sentences including the verbs, adjectives and nouns correctly.  It gave me an enormous satisfaction that my teaching and techniques were effective and successful.  In the future I will use this type of formative assessment to facilitate the students’ engagement and enjoyment (A3). 
The most challenging part for this session was when I saw a student feeling anxious and I lent them my mobile phone for them to have the same opportunity as others in the class (V2).  If not handled correctly then it may have hindered the students’ opportunity of learning.
I have learnt through the process of this micro-teaching that I have acquired a new professional skill, particularly on reflecting on my style of teaching and how students learn.  I was also able to see how using a novel approach bolstered the engagement of the class by imbedding a cross-cutting method into my teaching.  By thoroughly planning the lesson I was able to deal with issues as they arose and focus fully on the class.  Learning about differing strategies and techniques has taught me how and why people can be engaged to learn and to consider these with upcoming lessons.  
For future lessons I shall practice words that are difficult to pronounce with other people before the class to not distract myself or worry about possible issues.  Understand what equipment I can use from the university and book it in advance.  Make sure that will apply a combination of cross-cutting enhancement themes, different learning styles, and other elements to the class to empower students’ reflection which will increase their development.
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