Utilising the Entrecomp Framework, critically evaluate your own creativity and enterprise skills and consider how you might be able to develop the creative and enterprising skills of primary learners through your own pedagogy.
Creativity is not something that is easily defined or assessed. It is a topic that has continuously been discussed by many theorists including that of Wilson (2015), Craft (2011) and Barnes (2015). One definition that can be considered is that Creativity is the process of having ideas that are original and have value (Robinson and Arnonia, 2015). This is supported by The National Advisory Committee on creative and cultural Education (1999) as they define creativity as using the imagination to create outcomes that are original and valuable. Another definition of creativity includes that of Mackinnon which can be seen in a book by Jones and Wyse (2004) as a response or an idea that is an uncommon thought. However, unlike Robinson and Arnonia, Mackinnon suggests that creativity does not necessarily involve any original thought process and simply states that it is just an adaptation of reality. The creativeness must be able to fit a situation and involves developing the creativity to the its fullest potential. Therefore, Mackinnon is suggesting that creativity is a process that happens over time that is characterized by adaptiveness, originality and realization. This is the definition that should be considered throughout when referring to the term ‘creativity’

It is important for both the learner and the teacher to possess creativity as not only should the learner’s be learning how to be creative, which can be done without the teacher being creative themselves, but they should also be taught creatively, as that is how children learn best according to Desailly (2012). Jones and Wyse (2004) discuss that children learn in all different ways so equipping them with the same skills that come with creativity allows the learner to take risks and try new ideas to help them learn something their own way. Bruce (2004) states that everybody should be creative as it brings quality to our lives. Everything worth something in life starts with creativity and the developing of ideas with the creating of these ideas also and therefore every learner should be taught the process of creativity. She also suggests that creativity allows people to become their own person and gives people a sense of independence from other people as they will not be inclined to follow the example of other people in the group and instead do something new and original which is a key part of being creative. It makes them more confident in life as they will not have to depend on other people to tell them what and how to think. 

Teachers play a key role in cultivating creativity and Bruce (2004) recognises that if creativity is not developed then it can be extinguished. The teacher should act as an anchor to the learner and simply ‘be there’ for the child in order to let their ideas flow. Wilson (2015) discusses the importance of recognising and exercising personal creativity through a ‘creative practice and a creative state of mind’ model. This tells us about the importance of a teacher actively exercising and developing their creativity in which he suggests four key features; curiosity, originality, ownership and connection making. The SCAMPER model supports this, which can be considered a creative brainstorming mnemonic that helps to generate ideas. The model is used to break barriers to creativity. There are seven techniques that can be used, that were created by Bob Eberle, to creatively solve a problem that make up the mnemonic SCAMPER: Substitute, Combine, Adapt, Modify, put to another use, Eliminate and reverse (Elmansy, 2015).

There are many benefits of using creativity in the classroom, however, there can be limitations to this also which are identified by Desailly (2012). The benefits would include the fact that children learn better if they are taught something in an interactive, creative way; children learn in different ways and they will have easier access to learning through a variety of teaching methods; it allows children to show what they have learnt through different methods as opposed to simply reading or writing; if children find reading or writing more challenging, creative ways of teaching can raise self-esteem; skills are developed that can be used in society and in further education; it can use ‘real-life’ scenarios which allows it to be more accessible and meaningful to the learners; motivation will be increased and develops skills to help them learn and teachers find it more fulfilling. Some limitations, however, may include: time management, as some learners will be completing work quicker than others while other learners could still be undertaking meaningful exploring and teachers might also find it difficult with the rest of the curriculum that they have to teach; it isn’t conventional. Being creative means not following what everybody else does and yet a lot of the curriculum calls for pupils work to be exactly the same; it is messy to be creative and that might be a concern for teachers and could possibly limit the creativity that is being undertook in the classroom due to this; it is known that senior management and parents like things to be written in books so they can physically see the progress a child has been making and what they have been doing, however, creativity calls for stuff not to be in books and maybe recorded in a different way; teachers needing to ensure that everything in the curriculum has been covered comes as a challenge when teaching creatively and also assessing the children can be a difficult task for teachers when it comes to creativity as every teacher has a different idea of what creativity looks like and this might not be so easy to do if the creative lesson planned has a lot going on.

Both an Enterprise and Entrepreneurship education can have a big impact on schools according the QAA (2018), however, they are both very different. Enterprise is defined as the generating and the applying of ideas, which will be set while undertaking a project. It will develop creativity by allowing the learners to be original, take initiative, generate a variety of idea, problem solving, innovation, communication etc. Entrepreneurship is defined applying enterprising skills that support behaviours, attributes and competencies that will be beneficial to the learner in terms of them having a successful career, which will then add cultural, economic and social value to the UK
Enterprise skills in terms of creativity, according to QAA (2012) is the ability to apply creative ideas and innovations to real-life situations. Therefore, the development of professional skills including creativity, risk- taking, innovation and resilience which is discussed by Young (2014), Davies (2002) and Lowe and Marriot (2012) are all supported by Enterprise. Donaldson (2015) suggests that creativity and enterprise should be considered as key features of modern life that should continuously be extended and developed throughout a learners’ education in the ‘successful futures review’.  Enterprise within education is useful as it enables learners to not only create original ideas and apply them, but it also changes behaviours and creates attributes in the learners that will benefit them in the future, including taking initiative and being open-minded. (QAA, 2018)

The Entrecomp framework is going to be used throughout and it is a report by the Joint Research Centre (2018) that has been designed to support and inspire entrepreneurial skills. Within the Entrecomp framework there is an Entrecomp wheel which shows the three competence areas: resources, into action and ideas and opportunities. Which can then be seen to be broken down into further constituent parts, some of which will be considered further in regards to the authors creativity and enterprise dispositions. However, the European Commission (2016) have stated that this framework has been created by Professionals who have not come together to reach an agreed consensus and should be considered that it has not been used in real life settings and therefore may not work as of yet. Another option is the ‘innovation engine’ model. This model can not only help me self-evaluate my own creativity and help me to develop it, but also that of others involved in the process too. There are three parts to this model, the three inside aspects are: attitude, imagination and knowledge which overlap as they all exist in the mind.  The three outside aspects are: resources, culture and habitats. Even though creativity appears to be generated internally, external factors need to be taken into consideration as they can influence this. (Seelig, 2012). The Torrance test of creativity is another form of assessment for creativity (Science Direct, 2020). However, this test came under a lot of scrutiny for not having a true reflection of creativity as creativity is more complex than what a standardized test. (Jones and Wyse, 2004)

When it comes to creativity, I have always considered myself to be quite a creative person. However, my definition of creativity has not always been the same as the definition that is being considered now. I have found that my teaching experience does not necessarily reflect creative teaching. This is partly because I am not a creative person in terms of the Entrecomp framework and the threads that come with creativity and also partly because I felt quite restricted in what I could teach due to trying to play it safe in observations in order to not jeopardise my mark and my school mentor taking a very “old-school” approach to teaching and therefore that is how I felt I had to teach and therefore could not exercise my creativeness. I understand the need to become a creative teacher and I would like to personally make progress in my creativity to ensure I make learning accessible for all using my own dispositions and learned creativity (Barnes, 2015). Wilson (2015) has recognised that exercising personal creativity as very important for professional and personal meaning- making in teachers. That is why I am going to compare my own creativity against some of the Entrecomp framework competences and suggest ways in which I can progress. I have chosen to discuss the creativity competence as I feel it is directly appropriate to what is being discussed and to look at the threads of creativity and how to develop them.

There are five strands to the creativity competence within the Entrecomp framework. The first strand that is going to be discussed is ‘developing ideas.’ I would place myself at the foundation level in that ‘Alone and as part of a team, I can develop ideas that create value for others’ (Joint Research Centre, 2018, p181). On my PTE I was consistently praised on taking ideas and adapting them to suit the purpose and that benefitted the learners as seen in Appendix 1 and Appendix 2. In order to achieve the next level the thread says I have to ‘experiment with different techniques to generate alternative solutions to problems using available resources in an effective way’ (Joint Research Centre, 2018, p181) I believe in order to achieve this I must use the environment as this is an available resource I will possess in school. The environment plays a big part in the creativity process. Bruce (2004) explores the different ways to make use of the indoor and outdoor environment to develop creativity and to have a creative lesson. She suggests that the way in which children interact with materials directly impacts their creativity development. Schools in Reggio Emilia as identified by Vecchi (2010) have undertaken studies in the past and have adapted their school environments to suit the development of creativity in their learners. She suggests that open spaces allow the children to freely develop their creativity. Although this would not be possible to change school floor plans to be more open, Bruce (2004) suggests that there are ways to adapt rooms to be more creative including the use of moving tables and using them to be something else or using the classroom windows in an innovative way. Also, there is always the option of using outdoor spaces in a creative way. However, she has suggested that it is important to set up indoor and outdoor areas with different personalities in mind, as it is important for the children to have a sense of belonging in order to develop their creativity. The freedom of choice is also emphasised as she suggests that making a choice allows the child to become very focused which in turn cultivates creativity. Jones and Wyse (2004) agree with this, stating that children will learn to be creative in different domains due to different personalities and capabilities.

The next thing I intend to compare myself to in the Creativity competence of the Entrecomp is to ‘Be Curious and Open’. I would place myself at foundation level for this thread as I can ‘explore new ways to make use of existing resources’ (Joint Research Centre, 2018) which was seen on my PTE in the Foundation Phase where I would change the learning areas around the classroom so that they were educational and yet fun for the learners using resources provided in the classroom. My mentor and I were happy with the results as seen in Appendix 3 and were discussing ways to develop the areas further. In order to get to the next step to ‘experiment with my skills and competences in situations that are new to me’ I think is important that I become more confident in my own skills as that will allow me to feel confident to use them in new situations. By doing this it will also help me to achieve the ‘believe in your ability’ which is also a thread in the Entrecomp framework, considered under ‘self-awareness and self-efficacy’ (Joint Research Centre, 2018) in the resource competence. It can be seen that my confidence grew during my PTE as seen in Appendix 4, however personal reflections consider myself to still have low Self-efficacy. I would place myself at an intermediate level of the entrecomp framework as I still believe I am continually building independence. Fuller’s ‘concern base-model’ which can be found in Bowles and Pearman (2017) states that there are three stages to explain a teacher’s self-efficacy including concerns about self, situations and impact on pupils. However, even taking these into consideration, I plan to progress to a higher level by opening myself up and not being afraid to fail. Pollard (2014) identifies pedagogy as the teachers’ skilful interplay of their knowledge and creativity to specific classroom situations. An example would be when I felt my personal contribution has been limited to a certain extent in both PTE and University, which is both experiencing pedagogy and andragogy. I will consider three types of pedagogy when I plan lessons in the future including self-determined learning which can also be identifies as ‘heutagogy’ as a known innovative approach (Hase and Kenyon, 2000). I will constantly refine pedagogy through reflections and show an emotional commitment including the willingness to take risks and have the confidence in myself to do so (Pollard, 2014).

Thirdly, is to define problems. I would place myself at the Foundation level for this again. I believe I can ‘explore open-ended problems in many ways so as to generate multiple solutions’ (Joint Research Centre, 2018) by using divergent thinking. Joy Paul Guilford has identified three modes of thinking which can be seen in an article by TeachThought (2019). These include: Lateral, convergent and Divergent thinking. Convergent thinking is logical thinking. This takes place when a question or a problem is presented and there is one correct answer based on previous knowledge that has been learnt. Divergent thinking is coming up with many different ideas or solutions to a problem and then lateral thinking is the use of both where someone may use divergent thought to come up with lots of different ideas and then narrow those ideas down until they come to one idea that is logical, turning it in to convergent thinking. I faced challenged whilst on PTE, where the LSA for the class I was with, left the school for the day and therefore I had to come up with ideas to adapt my lesson plans, which had all included the help of the LSA in a very short space of time, this can be seen in Appendix 5. This also links directly to the planning and management competence in which the thread ‘be flexible and adapt to changes states ‘I can adapt my plans to achieve my goals in light of changes that are outside my control’ which places me at an intermediate level. However, In order to get to the Intermediate level of the creativity competence, I need to change my way of thinking to a more divergent way of thinking because even though I can think divergently when planning a lesson, I have found that when it comes to problems that need a quick solution, I think very much convergently so I feel in order to get to the next step I should try to change that. The next step of the Entrecomp says ‘I can take part in group dynamics aimed at defining open-ended problems’ (Joint Research centre, 2018) and therefore what I should consider is having other people and maybe a team of people to develop ideas with. Working as a team allows for different skill sets and knowledge to come together and create innovative and enterprising ideas. Birley and Muzyka (1997) support this idea and suggest that working in teams creates a lot more ideas and a higher success rate in implementing those ideas than an individual working on their own. They also elaborate by saying that if the team is creative then there is more likelihood that they will come up with a lot more actions and ideas. Donaldson (2015) also underpins in the successful futures report that teachers will need to work more collaboratively now and in the future. A national model that could be used to ensure progression in working with others is a Professional Learning Community (PLC). This entails teachers coming together and working on a specific area of their teaching in a structured enquiry process. This model recognises that teachers’ development is at its most successful when they are working together to establish, require and evaluate improved outcomes. (WG, 2016)

There is also the thread to ‘be innovative’ (Joint Research Centre, 2018). Craft (2000) defines innovation as using a different approach as opposed to the accepted way of doing things to do things differently. I would place myself at the foundation level of innovation as I can ‘describe how some innovations have transformed society’ (Joint Research Centre, 2018). My previous experience studying business studies included looking at innovative products and creating our own product and presenting it to the class. I have not yet exercised this creative thread during my teacher training but I feel confident that I would be able to do it given the opportunity. There are two concepts that have been suggested by Robinson and Arnonia (2015) to progress in creativity: imagination and innovation. They consider imagination to be the root of creativity and the innovation will be to implement new ideas into practice. In order to get to the develop this thread further, the Entrecomp framework says I must be able to ‘tell the difference between types of innovation (for example, process versus product innovation and social innovation, incremental versus disruptive innovation)’ and in order to do this I must first educate myself on this. It Is important that teachers are continuously developing their knowledge, which is supported by Grigg (2015) suggesting that teachers should take the approach of ‘teacher as researcher’ in all learning. 

Lastly would be the ‘design value’ thread. I would consider myself at the foundation level for this thread as well as I can ‘assemble objects that create value for me and others.’ This can be seen when I help and guide my nieces and nephews in to assembling toys that they have. However, in order to achieve the next step of the Entrecomp framework I have to ‘improve existing products and processes so that they better meet my needs or those of my peers and the community’ (Joint Research Centre, 2018). In order to do that I have to come up with an original idea in how that product could become more useful by using my imagination. Duffy (2000) identifies the importance of imagination. She suggests that there would be no development in science if there wasn’t any imagination and even used the example of Isaac Newton using his imagination to come up with gravity. Imagination should be developed in people at a young age. Imagination allows you to think of something that does not exist yet. Desailly (2012) suggests one way to help generate ideas is to work in groups. This allows for ideas to start being generated and develop a sense of confidence as the pressure to come up with an idea will be taken away.

Finally, Gardner (2006) suggests that in order to learn and utilise their imaginations to develop creativity, they must access a range of experiences that they have brought with them from the past. This is why I have chosen to look at the ‘Learning through Experience’ (Joint Research Centre, 2018) competence within the ‘Into Action’ area of the Entrecomp framework. One of the threads being discussed is to ‘Learn from experience’ where I would place myself at an intermediate level as I can ‘reflect on my interaction with others (including peers and mentors) and learn from it’ (Joint Research Centre, 2018). I consider myself to be very good at taking on board feedback from mentors and tutors on PTE, which can be seen in Appendix 6 and Appendix 7 and using that feedback to help me in the future. In order to move on to an advanced level in this thread, I must take this advice given and use it in developing personally as well as using it to develop my career. To have success in both school and life, Carol Dweck (2006) suggests you have to have the correct mind-set. A ‘growth mind set’ comes from people who believe they can learn through effort and education and everyone should have be able to encourage themselves to reach goals that they want to achieve in their life without the help of anyone else. Seligman introduced the idea of ‘explanatory style’ which can be seen by PositivePsychology (2019) as providing optimistic and pessimistic responses to situations. By using this style through my teaching I will be able to model a level of resilience by being optimistic in situations that might be challenging as well as learning from mistakes. Bowles and Pearman (2017) state that with reflection comes growth and skill development.
 ‘Reflect’ is another thread of the learn from experience competence which I would say I am very good at and would place myself at an advanced level as I can ‘reflect on my achievements and temporary failures as things develop so as to learn and improve my ability to create value’ (Joint Research Centre, 2018). PTE provided us with the opportunity to complete an ARC at the end of each day to reflect and figure out a way to move forward with that reflection, this can be seen in Appendix 8. The next step for me to achieve would be to help others reflect on their work. Reflection is very important in creativity because as we define creativity it is important for the creation to reach its fullest form and potential and this does not usually happen as soon as the idea is hatched. Bruce (2004) agrees with this and says that not all ideas become creations, while some do. Jones and Wyse (2004) have used the brilliant example of writing in English. An original thought might be thought of as an idea for a story by a creative person, however, that thought needs to be developed to create a story.

Conclusion
To conclude I have found that critically evaluating my own personal creativity and enterprising dispositions and given me a new found outlook to ensuring personal progression in each of the competences that have been discussed. Careful monitoring will take place by myself to ensure that improvements are continuously being achieved. I will follow the Entrecomp framework to understand what I must do to achieve a higher level of proficiency within all the competences. I am always going to always consider SCAMPER in my future teaching and planning to try and ensure a more creative lesson for the learners.  I will also ensure that I am teaching them skills to develop their own creativity. Gardner (2006) will also be considered in future, to consider multiple intelligences by providing multiple activities, techniques and materials to engage different types of learners and attempt to access all their learning needs. This is rarely seen in Key Stage 2 teaching, other than simple differentiation of the same work and more found in Foundation Phase classrooms as areas of learning are found here. However, the successful futures report (Welsh Government, 2015) suggests that there should be no distinctive differences between Foundation Phase and Key Stage two classrooms any more, suggesting that areas of learning will be brought in to Key Stage two classrooms and less of the ‘sitting and writing on tables’. 

It has been discussed that both the teacher and the learner should be creative and develop their creativity. Children are naturally curious and It is important to stimulate that curiosity in order for them to keep coming up with questions to things they don’t know for them to start thinking creatively and it’s a teachers job to support their learning and get them to start thinking or keep promoting the thought of  ‘why’ this might be the answer or ‘what if’ this was different (Robinson and Aronica, 2015). This shapes the child to become better learners and helps build their confidence and self-esteem, which has been discussed. Craft (2002) suggests that creativity can be developed through with the curriculum that is currently in place between the ages of five to eight, however, extra measures should be taken in developing their creativity before and after that.

Creativity holds a big part in the future with all the technological advances that are being made and also with all the other areas of the curriculum. It is one of the four purposes of the successful futures report ‘to create enterprising, creative contributors ready to play a full part in life and work’ (Welsh Government, 2015). However, it is important for all teachers to really understand what this entails. In order for creativity to really be developed teachers should be fully trained. Robinson (2015) has disclosed that schools in Finland have invested heavily in the training of their school teachers and they are consistently scoring highly on international measures. They also, have close links with the community and other schools by sharing resources, ideas and expertise and they do not have standardized tests at the end of the school year. This should be considered when seriously thinking about developing childrens’ creativity because it is hard to do that when the teachers and learners have concerns about scoring well in the tests when realistically Finland are continuously achieving better than Wales and they focus on the development of creativity.
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e Comments and Evidence
o Targets for improvement and suggested ways forward

Chloe has shown good independence throughout her teaching, she takes on board most ideas suggested to her and will go away and develop them in her own way. This
lesson was a a gymnastics session, the lesson started off with the pupils collecting the mats.during this time many of the pupils were sliding along the floor and trying out
their own gymnastics moves. However you quickly gained control of the class and reminded the pupils about your expectation for good listening and behaviour. | really liked

the idea for linking the story of the Welsh dragon in to the gymnastics, however this was a very brief introduction and could have been introduced with a short story

animation to really emphasise the Curriculum Cymraeg.
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Professional Learning

You have shown your ability to research of subject areas with some discussion from your mentors. You have tried to add your own twist on lessons and especially have a

good understanding of delivering creative lessons such as the Gymnastics and music sessions.
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Chloe has really grown with her confidence during the practice and she has worked hard on using effective behaviour strategies and effective classroom management. She

has become aware that the same strategies do not always work and so has adapted her teaching styles accordingly.
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Dring this lesson Chloe taught the whole class of 27 pupils with no LSA support. She has taken on board the pupils levels in the class and planned differentiated lessons to 3
levels. The lesson focused on summarising a text. She has shown a good level of independence in all aspects of teaching and monitoring. Chloe has shown confidence when
taking over the class and made clear her expectations for good behaviour from the start. Effective engagement with support staff and other professionals within the
learning context. She has worked well with the class LSA when she has been in the class and given clear instructions for her as well as listening to her points of view. Chloe
has shown a commitment to involvement in the general life of the school, including engagement with extra-curricular activities. She has helped out in the after school
singing club for a number of weeks. Eagerness to accept advice from mentors and tutors and to set their own targets to improve their practice. | believe she has worked

hard to take on board advice from her mentor and tutor and moved forward by reflecting and acting on the advice given.




image6.png
Thorough out your time at Gorseinon Primary you have shown a good level of independence in all of your teaching. You have built up good relationships with both staff and
a lovely relationship with the pupils in the class.As the practise has developed you have show a good ability to take advice from your class mentor and used this to take on

board ideas for improving future lessons. You have also taken part in many ads sessions and helped out on a number of occasions in the after school singing club.
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It is clear through your attitude towards your practice that you are making very positive progress towards set targets and that you work hard to achieve them. Well done !
You are aware of your own progress and are setting targets for improvements and your own training needs. There is evidence of this is your daily ARCs, End of week

Reviews and the personal targets that you have identified on your lessons plans
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Most of the pupils were very attentive and keen to learn. They
also found the task engaging as it was to do with the zoo. One
element | found myself disappointed in was one pupil who did not
want to engage in the work at all and kept rushing his work in
order to go to the provision areas, in which | found a lot of my
time going in to trying to get him to expand his work and ensuring
he had completed his lesson objectives. This then resulted in me
not being able to help other children who might be in need as
much as he kept insisting | listened to him. The main areas that
had been developed would be literacy in being able to speak and
write down sentences.
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“What will you keep the
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“What are your possible
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identified?”
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“What will you do next?”

Next time | will solve the main issue of todays lessc:!nub:dz‘:;‘gn ds
more firm with the pupil and ensuring he knowSl at“ Also, | would
all the lesson objectives that he needs to comple! 'e.ht e
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