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Use of Generative AI in Assessment 



(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 








AI Acknowledgement  
I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.





















Critical Reflection on Learning Through Observation 
  
This reflective evaluation will critically analyse three peer micro-teaching observations conducted within the PCET sector. The discussion evaluates pedagogical approaches, learner engagement, inclusive practice, assessment methods and classroom management strategies. Educational theory and the Professional Standards (Welsh Government, 2023) are used to evaluate the effectiveness of observed practice and consider implications for future professional development. There are three practitioners that were observed to compile this evaluation: Practitioner C who delivered a microteach around creating and managing a budget for students, Practitioner L who delivered a microteach about wax melts and Practitioner A who delivered a microteach about Chiaroscuro. All three practitioners used different techniques and approaches throughout the lesson I observed as well as their topics varying from artistic theory, hands on practical making and real-life skills. I will be comparing the strengths and limitations of practice observed, the effectiveness it has in supporting learning and analysing what practice I would adopt in my future practice whilst linking it to theory and relevant evidence-based research.

There were several teaching methods I observed across the three microteaches. Practitioner C used discussion and collaborative learning throughout their lesson. Practitioner C encouraged learners to engage throughout the session by guiding learners through the task set. They facilitated learners' ability to develop new skills and knowledge through assessing the learners needs and adjusting the level of support retrospectively, this is supported by Bruner’s concept of scaffolding (Bruner, 1978). This is a powerful instructional technique that facilitates learning through the students receiving structured support which is adjusted until they achieve independence (Bruner, 1978). Practitioner L demonstrated direct instruction due to the health and safety element of their microteach. As this microteach included introducing students to the topic and the law behind what is needed to make wax melts, looking at the ingredients and equipment and then were encouraged to apply what they had learnt and create their own. This is supported by John Dewey’s Learning theory that centralises experiential learning which requires active engagement which allows learners to gather information, build on knowledge and develop new skills (Cloke, 2023). Both practitioners C & A delivered their lesson through different teaching methods, both methods were suitable for their microteaches. Practitioner C methods encouraged learner engagement and to participate in discussions which leads to a higher level of retention of knowledge. However, Practitioner C needed to be aware of uneven participation within the lesson, some students were not comfortable contributing in the group scenario but Practitioner C was able to monitor the group dynamics and stepped in when collaboration was needed, therefore adapting her role from instructor to facilitator in learning. Practitioner L’s approach of direct instruction provided a clear expectation for learning. This approach reduced confusion and provided a logical progression for learners. Direct instruction is highly effective for teaching where sequential learning is essential, it reinforces the concept through repetition and practice (Sood, No Date).

The three practitioners used a range of learner engagement strategies to encourage participation and maintain interest throughout their sessions. Practitioner C promoted engagement through collaborate learning and group discussion which encouraged learners to actively contribute their thoughts and ideas and work together in pairs to complete the task set. Practitioner C’s use of questioning throughout the microteach allowed them to gain an insight into the learners understanding. Practitioner L engaged learners through practical activities that allowed them to apply theoretical knowledge in a meaningful context. After receiving direct instruction regarding health and safety in wax melt production, learners were given the opportunity to create their own. The practical part of the microteach increased motivation and engagement as it allowed learners to connect theory with practice. The hands-on element helped learners to understand the topic and contributing to achieving the learning outcomes. In contrast, learner engagement was less evident during Practitioner A’s microteach. Although real life examples were involved, learners spent a majority of their time working independently, which meant some learners completed the task quickly, whereas others who had no prior knowledge struggled to complete the task in the time given. As the group contained mixed ability of learners, this highlights that entry level knowledge could have been gained at the start of the microteach so that Practitioner A could have adopted the session and tasks to suit the needs of the group and maintain the engagement. 

All three practitioners ensured they considered the Professional Standards for FE (Welsh Government, 2023) during their microteaches. The Professional Standards promote improved practice through collaboration and self-reflection while ensuring a high standard of teaching and learning (Welsh Government, 2023). One of the Standards as set by Welsh Government (2023) is commitment to learners, their learning, safety and wellbeing. This was demonstrated by Practitioner C and Practitioner L as they adapted support throughout their sessions according to learner responses. Practitioner C monitored group discussions, providing guidance where appropriate. They created an inclusive learning environment where learners were supported to engage in discussions, share ideas and thoughts whilst being respectful. Practitioner L demonstrated a commitment to learner safety through the clear instructions, structured demonstrations and ongoing support. By providing a step-by-step approach to the session, particularly during the practical task it allowed learners to engage with the content, regardless of varying levels of prior knowledge, learners appeared confident due to the support provided. They also allowed learners to engage with content through different learning preferences as there was theory and a practical element to best suit learning styles. Practitioner A provided opportunities to work independently and encouraged all learners to partake, regardless of prior knowledge of skill. This embraced value and promoted diversity, equality of opportunity and inclusion as set in the Professional Standards (Welsh Government, 2023). Practitioner A supported learners and provided a safe learning environment to challenge themselves and the give-it-a-go approach allowed learners to experiment with the different drawing techniques despite some lack of confidence at the beginning of the session.

Through Practitioner C’s use of targeted questioning, they were able to identify misconceptions quickly and adapt their explanations to support based on learners' responses. Practitioner C also encouraged learners to explain their answers and form deeper thinking rather than giving short answers. Formative assessment took place continuously throughout the session and learners remaining on track towards achieving the learning outcomes. This was evident particularly during the scaffolding on the activity set for learners where they had to spend their own budget and was set a list of things they had to get, at first Practitioner C spoke through budgeting in detail with learners and then allowed them to put this into practice through the task but regularly checked in with learners and rotated around the room to ensure learners remained on task and received support if needed. The scaffolding allowed learners to move from guided work towards independent learning and allowed them to gain confidence and competence, it also builds on Vygotsky’s theory (Crawford, 2026).

Practitioner L used questioning during explanation and practical activities. They allowed time for learners to respond, which meant more thoughtful answers were given as this then moved away from testing the learners and knowledge and to exploring their understanding (Teaching Expertise, 2012). Practitioner L observed learners during the hands-on-task and provided guidance and immediate verbal feedback, this allowed learners to make corrections straight away and helped boost their confidence as they could see their progress and remained motivated (UpThink, 2026). This continuous assessment throughout the session supported the learners progress and created opportunities to assess both knowledge and skills, the formative assessment was integrated into the learning process rather than occurring only at the end. 

All three practitioners used questioning as a form of formative assessment. Practitioner C used questioning most effectively to adapt support. Practitioner L combined questioning with observation and practical assessment. Practitioner A relied more heavily on individual work, limiting opportunities for peer and self-assessment. Formative assessment enabled practitioners to monitor progress through learning rather than only at the end (UpThink, 2026). The immediate feedback helped learners to improve their performance and understanding. 

All three practitioners demonstrated dignity, courtesy and respect towards others (Welsh Government, 2023). Practitioner C maintained a positive, respectful learning environment by establishing clear expectations for behaviour and participation at the beginning of the session. They remained respectful throughout the session, monitored group interactions effectively and intervened in a respectful manner when necessary to support collaboration and ensure they remained focused on the task and did not disengage during group work. Practitioner C managed group dynamics effectively, this was important as group work can increase engagement but requires close supervision.

Practitioner L delivered a well-structured and logically sequenced session. There was a clear introduction to health and safety requirements, the activities followed in a clear order from theory to practice with instructions communicated clearly, this underpins one of Welsh Government (2023) professional standards to demonstrate commitment to learners, their learning, safety and wellbeing.  Practitioner L's strong organisation contributed to the learners' confidence. Learners understood expectations before beginning the practical element. Gravells (2020-2026) suggests learners should behave appropriately towards peers and the educator during sessions, this should extend to good timekeeping, being respectful and not causing disruption, the educator should lead by example to ensure this is achieved. Gravells (2020-2026) goes on to say the key to managing and improving sessions is communication, it should be appropriate and effective to motivate learning. Practitioner L ensured learners followed health and safety procedures and maintained a safe learning environment throughout the session. They done this by communicating clearly and respectfully to all learners. They monitored learners whilst using the equipment and reduced risks through effective supervision. Practitioner L's clear routine and structure of the session helped maximise learning time.  

Before the observations I tended to associate effective teaching with successful content delivery. Whilst observing peers I have recognised the importance of active learner participation. I realised that learning is not solely dependent on what is taught but how it is taught. The observations demonstrated that learner engagement is influenced by the structure of activities, opportunities for interaction and the teaching methods used. Leaners appeared more engaged when they actively participated rather than passively receiving the information, this also contributes to learner understanding and retention. There is no single 'best' teaching method, effective teaching requires balancing content knowledge with learner-centred approaches. The different teaching approaches can be equally effective when matched appropriately with the learning objectives and lesson structure. 

I intend to adopt more structured questioning techniques into my practice. The use of targeted questioning was effective in checking understanding throughout the lessons and encouraged learners to think critically rather than simply recall information. Questioning also helped practitioners identify misconceptions and gaps in learner knowledge immediately and then adapt teaching in response to learner needs. I would like to develop and use a wider range of open and probing questions to create more opportunities to assess learning during sessions. It would also increase learner participation and allow me to gain a better understanding of learner progress.

Another strategy I would like to incorporate into my practice is practical/hands on learning. Practitioner L demonstrated the effectiveness of experiential learning. During practical activities learners can apply knowledge immediately and allows them to connect theory to real world practice. Practical activities can increase learner participation and motivation, although it needs to be appropriate to the lesson objectives to be effective. This will improve my practice as it supports different learning style preferences, increases engagement and encourages deeper understanding of concepts.

A key challenge identified was meeting the needs of mixed-ability learners. Activities that are suitable for some learners may not be appropriately challenging for others. Practitioner A’s session highlighted the difficulties of maintaining engagement across different ability levels. Some learners completed tasks more quickly than others, resulting in periods of inactivity. This demonstrated the importance of differentiation. I need to ensure that activities provide sufficient challenge and support for all learners. The use of extension tasks and activities can help maintain engagement for more advanced learners while ensuring support is available to others. It is important that for practice to be inclusive it is also flexible and can be adapted dependent on the needs of the learners. 

In my future practice, I will adopt structured questioning techniques, practical and experiential learning opportunities, more frequent formative assessments throughout the sessions and monitoring learner understanding more regularly. I will adapt activities for mixed-ability groups, timing and pacing of activities and use of assessment for learning strategies. I will avoid allowing learners to have extended periods without meaningful tasks, activities that do not account for differencing ability levels, and over-reliance on teacher-led instruction where learner participation could be increased.

I have developed a deeper understanding of the relationship between learner engagement, assessment and effective teaching through observing the practice of others. The observations have reinforced the importance of teaching having a learner-centred approach, particularly questioning and hands-on tasks. I intend to adopt these strategies in my own teaching and continue to develop my own understanding of inclusive teaching whilst being reflective. By being reflective in my own practice, it allows me to identify effective practice and areas of improvement, I then will be better equipped to create an engaging, supportive and safe learning environment for my learners.

The observations demonstrated that effective teaching within PCET relies upon a combination of learner-centred pedagogy, inclusive practice and formative assessment. While each practitioner had different approaches, active engagement and supportive learning environments were consistently associated with positive learner participation. The analysis highlights the value of critical observation in developing professional practice and informing ongoing reflective development as an educator.
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Appendices 
Appendix 1 – Practitioner C Feedback Form 
PGCE PCET Microteach 
Peer Observation Form

Guidance on this form:
The purpose of this form is to offer feedforward on your peers microteaches outlining what went well and what could be improved from the perspective of you as a participant. 
Please remember to be constructive and respectful in your feedforward.
These feedback forms should be sent to your peer no later than two days after the microteach. These forms are then used to write Assessment 2 of the module.

Section One:
	Trainee Teacher Name: Chloe

	Feedback completed by: Samantha

	Date: 23.09.26

	Topic: How to make a budget as a student



Section Two:
Please comment on the below:
Planning and Preparation: 
Chloe was very prepared and had printed out her resources prior to the lesson. The lesson was well-structured with clear learning aims and logical resources that supported engagement.

Teaching and delivery: 
Chloe explained clearly what a budget was and related it to our own scenarios to help us understand further. Chloe communicated the instructions for the task clearly and maintained a good pace throughout the session.

Links to professional standards:
Maintain and update knowledge of my subject and how best to teach and assess them – Chloe showed a clear knowledge for budgeting with her examples and clear explanations
Plan and deliver effective learning, teaching and assessment -  Chloe used both a digital PowerPoint and printed resources for us to learn about the topic and put the theory about budgeting into practice.
Demonstrate commitment to learners, their learning, safety and wellbeing - Chloe actively listened to us when we spoke and encouraged us to share our ideas.


What went well:
Chloe created a supportive environment that encouraged participation.The task Chloe set us really got us thinking about different lifestyles and peoples wants vs needs for budgeting. She demonstrates a strong relationship with myself and other learners which encouraged our participation. She had a clear structure for the lesson which kept me engaged.

Areas for development:
I would like to have explored more digital tools or interactive resources throughout the session. Chloe could have allowed a few minutes at the end for learners to reflect or ask questions about their own budgeting challenges.








Appendix 2 – Practitioner L Feedback Form 
PGCE PCET Microteach 
Peer Observation Form

Guidance on this form:
The purpose of this form is to offer feedforward on your peers microteaches outlining what went well and what could be improved from the perspective of you as a participant. 
Please remember to be constructive and respectful in your feedforward.
These feedback forms should be sent to your peer no later than two days after the microteach. These forms are then used to write Assessment 2 of the module.

Section One:
	Trainee Teacher Name: Laszlo

	Feedback completed by: Samantha

	Date: 23.09.26

	Topic: How to make wax melts 



Section Two:
Please comment on the below:
Planning and Preparation: 
Laszlo appeared very prepared for todays lesson and had set up all equipment prior to starting. He provided all materials, ingredients and equipment needed for the wax-melt activity. The session had a clear structure, moving smoothly from theory, to legal requirements to hands- on activity. His inclusion if a safety disclaimer for learners to sign demonstrated strong awareness of health and safety responsibilities.

Teaching and delivery:
Laszlo delivered the session confidently explaining each step clearly and at a pace that suited the group. He balanced theory and practice well, discussing the science and legal aspects while keeping us engaged. Laszlo’s explanation of different wax types was clear and accessible, it helped me to understand how choices affect the final product. Laszlo provided support and guidance throughout the hands-on activity and offering help when needed.

Links to professional standards:
Plan and deliver effective learning, teaching and assessment -  Laszlo  demonstrated clear communication and strong classroom management skills during the session, particularly during the hands-on activity.
Demonstrate commitment to learners, their learning, safety and wellbeing -  Laszlo prioritised learner safety with a disclaimer and created an inclusive hands on learning environment.

What went well:
The practical was great. Laszlo helped me to create my own wax melts by supporting but also giving me the confidence to complete this.  Laszlo’s explanation of the theory and legal context added depth and relevance. His approach was supportive and he provided us with clear instructions.
Areas for development:
I could have benefitted from a simple visual aid e.g. slide show or print out of the step by step to making the wax as even though it had been discussed I didn’t have anything to refer too. A short recap or reflection at the end to reinforce the learning points would have also been beneficial if we had more time.










Appendix 3 – Practitioner A Feedback Form 

PGCE PCET Microteach 
Peer Observation Form

Guidance on this form:
The purpose of this form is to offer feedforward on your peers microteaches outlining what went well and what could be improved from the perspective of you as a participant. 
Please remember to be constructive and respectful in your feedforward.
These feedback forms should be sent to your peer no later than two days after the microteach. These forms are then used to write Assessment 2 of the module.

Section One:
	Trainee Teacher Name: Az

	Feedback completed by: Samantha

	Date: 23.09.26

	Topic: Chiaroscuro



Section Two:
Please comment on the below:
Planning and Preparation:
Az showed clearly preparation for the session as she had brought examples of Chiaroscuro’s work to illustrate the concept. The activity was well thought out, providing us with the materials to practice shading and applying the concept practically. However the introduction could have included a brief overview of what it was and it’s relevance to art to support those unfamiliar with the topic.
Teaching and delivery:
Az’s passion for the subject was clear and helped create an enthusiastic learning atmosphere. Az got us to try different shading techniques and showed us how you can apply different pressures to get a different depth to the colour. Az encouraged us to attempt this even when I wasn’t very confident.
Links to professional standards:
Plan and deliver effective learning, teaching and assessment – by organising a creative, practical learning experience.
Value and promote diversity, equality of opportunity and inclusion – Az promoted all learners ideas and skills, regardless of prior knowledge.
What went well:
Az’s enthusiasm and personal connection to the topic made it engaging and inspiring. The use of real artwork examples helped us to visualise chiaroscuro in practice. The hands on activity encouraged creativity and the supportive atmosphere Az created allowed us to ask questions and seek help when needed.
Areas for development:
I would like to have started with a short introduction explaining what the topic was and why it’s significant in art history. Being provided with clearer, step by step instructions for the practical tasks would also have helped me understand what was expected. Due to my own lack of knowledge I would like to have been offered more foundational information before moving to the activity.
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