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An example can be found on

	[bookmark: cysill]Targed/Target 1
Read even more relevant and peer reviewed books and journal articles as well as websites when researching.
	I explored different sources (approximately 80) and increased the amount of research made. 
	This is demonstrated throughout the paper. It is evident in the reference list.

	Targed/Target 2
Synthesis research into your writing to aid the support of your key points.
	I expanded by research and looked for sources that agreed and disagreed with each other. 
	This is shown throughout the writing. 

	Targed/Target 3
Continue to develop a supported critical approach throughout, offering the opposing view whenever possible.
	I researched the implications to teaching and learning and discussed the weaknesses of the intervention. 
	A critical approach is shown throughout the writing.



Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise.
This paper aims to reflect critically on an intervention that supports the learning and development of a pupil. It will explore how the intervention aids the pupil’s progression. An intervention is a specific programme or set of steps to target one’s needs. They are used to help struggling students and measure their progress (Lee, JD, 2023). Effective implementation of interventions ensures good practice as well as an increase in a pupil’s self-efficacy and educational outcomes (Hulleman and Barron, 2015). It is significant for educators to implement a pedagogical appropriate curriculum that is designed to meet the needs of all learners (Welsh Government, 2023). The foundations of teaching and learning should be formed by the four purposes, the twelve pedagogical principles, and the five principles of progression. Emphasising that all learners should have a pathway which develops their knowledge, understanding and experiences (Welsh Government, 2020). It is necessary to create an inclusive classroom by treating pupils fairly through enabling opportunities (Nilholm and Alm, 2010). Practice can be shaped through educators concerning themselves with social justice; this could be applied to everyday teaching and learning to resolve dilemmas and improve outcomes (Arshad, Wrigley, and Pratt, 2019). 
The Educator will be outlining an overview of a pupil (the name has been changed to protect privacy). Firstly, Hudson is a 10-year-old male (in year 6, working towards progression step three, see appendix) who faced the bereavement of his mother which resulted in his father turning to substance abuse. From a holistic viewpoint, Hudson’s learning, and development is significantly impeded from his emotional state. The chosen intervention: ELSA is abbreviated from Emotional Literacy Support Assistant. This intervention will be evaluated, and the strengths and limitations will be considered. ELSA was established by Sheila Burton, an educational psychologist in 2003. This initiative trains teaching assistants to develop and provide individualised support programmes to aid pupil’s interpersonal and intrapersonal awareness. Suggesting that pupils are supported to recognise, understand, and manage their own emotions and challenges (ELSA Network, 2017; Burton, 2021 in Laver-Bradbury, 2021). Throughout this paper, Hudson’s learning and development will be the focus; his needs and progress will be carefully considered and evaluated. 
Moreover, there are four areas of needs comprising of: communication and interaction, cognition and learning, behaviour, emotional and social development, and sensory and physical (Welsh Government, 2021). Dr Montessori (O’Donnell, 2014; Feez, 2010) views development as a process of adaption unfolding over time through a child’s active interaction with the environment. Dr Montessori observes human development, from birth to maturity, as a series of four, six-year cycles. These are categorised into infancy (0-6), childhood (6-12), adolescence (12-18), and maturity (18-24). She conveys the importance of educators focusing on what children can do at each stage of development and to appreciate their achievements of intellectual power, social empathy, and their creativity. This highlights the importance of understanding individual variation, and how each step enables a child to move forward into their own pathway. Correspondingly, the Curriculum for Wales (2022) follows a child’s stage not their age through progression steps. The power of emotions is significant in a child’s development as the brain develops the emotional mind can regulate the rational mind. Emotions engage in a vital part of teaching and learning. For Hudson to gain the ability to solve problems, recognise relationships and patterns, and understand data, his Neo-cortex needs to evolve (Rakic, 2009). These aspects relate to emotional intelligence; this phrase was established by John Mayer and Peter Salovery (1990), but was popularised by psychologist, Daniel Goleman (1995, in Laundry, 2019). Goleman (2020) defines emotional intelligence as the ability to manage your own and one’s emotions; using these to make good choices and effectively overcome barriers to reach one’s goals. This underlines the importance for Hudson to develop resilience to ensure an adequate emotional well-being. Malaguzzi (1993) highlights the importance of viewing every child as intelligent and strong with high ambitions and requests. She believes that instead of giving children protection, we should give them the recognition of their rights and their strengths; this will build their emotional well-being. The United Nations Convention on the Rights of the Child (UNCRC, Welsh Government, 2022) emphasises how children aged 18 and under have the right to be safe, to play, to have an education, and to be happy and healthy; children’s rights should be promoted. Educators are committed to provide the best interests of the child. Hudson’s poor emotional well-being is impacting on his mental health, social skills, participation, and achievements. 
Furthermore, Hudson is a vulnerable child with Adverse Childhood Experiences (ACEs). Smith (2018) underlines that ACEs are traumatic experiences that occur during one’s childhood; they cause direct harm to the child or the environment that they live in. Hudson has a high ACE score which increases the risk for later health problems (Di Lemma et al., 2019). In Wales, statistics outline that for every 100 adults, 47 have endured at least one ACE during their childhood (Public Health Wales, 2015). Research into a child’s brain development determines that stressful experiences can hyper-sensitive children to stressful events, and this could diminish their ability to concentrate, function normally and form relationships (Pound, 2006 and Franke, 2014). Brain development is promoted by responsive, caring adults who provide attention, enabling the development of structures in the brain (Schore, 2001 and Berk, 2013). It is necessary for educators to be emotionally available adults, focusing on building a relationship and connection before implementing correction and repair into the child’s life. This ensures that a robust rapport will drive learning and development (Beech, 2017 and Gillespie, 2005). 
Hudson is a looked after child (LAC); this term is used to describe a child who is in the care of the local authority. The Children Act 1989 highlights that Hudson is classed as a ‘child in need’. Meaning that he is unlikely to accomplish or retain an adequate standard of health or development (Estyn, 2016 and Legislation 2023). Children like Hudson present themselves as challenging to teach with the potential to be emotionally challenging to work with. This conveys the importance of having supportive, protective, and nurturing adults to support Hudson’s learning and development (Bassett, in Knowles, 2011). The nature versus nurture debate explores the behavioural aspects of children and whether they are inherited or acquired influences (Eagly and Wood, 2013). According to Freud’s humanist theory (1923, in Britzman, 2010), one’s childhood plays a vital role in shaping their lives and personality. Suggesting that Hudson’s development is hindered from being distressed and disturbed. Whereas Skinner’s behaviourist theory (1938, in Toates, 2009) underlines that Hudson will continue to learn and develop through his entire life even with a change in environment. This emphasises the importance of providing Hudson with an additional tool to enable success and progression. 
Estyn (2020) highlights the importance for a clear vision and focus on strategies to support LAC with developing their life skills. There is emphasis on the concerns of the educational attainment of LAC. They are vulnerable learners from the disruption to their education due to their life experiences. It is crucial to raise the attainment and achievement of children like Hudson. Case study 18 in Estyn (2020) demonstrates how an effective cluster works to support LAC. It outlines the beneficial features for having a named practitioner who provides individualised support. The approach taken in this case study involves shaping of the school’s ethos, greater collaboration with parents, building of an inclusive school, extension of the school’s extra-curricular activities, and extending staff training. This resulted in progression to the learners social, emotional, and behavioural skills, improved engagement in class, and a positive attachment with school, peers and staff. 
Hudson has moved foster families several times, he holds no trust in others nor confidence; he is often anxious and pretends to struggle with his work to gain attention from the educator. Hudson isolates himself from his peers and often says ‘Go away and leave me alone’. This determines that Hudson needs the opportunity to form secure attachments.  Bowlby’s theory of attachment (1969, in Pound, 2006; McLeod, 2022; Clearly, 1999) highlights that a child’s emotional bond with their caregiver could determine psychological connectedness which affects one’s behaviour and development. Implying that Hudson could be adversely affected from the absence of his mother, meaning that he is experiencing implications to form trusting relationships. Ainsworth (1970, in Mcleod, 2018) pioneered this work as she conveyed the four types of attachment: secure attachment, avoidant attachment, ambivalent attachment, and disorganised attachment. Currently, Hudson is experiencing ambivalent attachment as he faces uncertainty in his relationships. Hudson is becoming less resilient as he seeks reassurance to complete tasks. It is vital for educators to shape new experiences in a child’s life as learning and development can be guided (Moore, 2017). This underlines the importance of ‘active learning’ which is based on the constructivist theory; it focuses on how students learn, not just on what they learn. Implying that students are required to complete meaningful learning activities and think about what they are doing (Cambridge International Education, 2014; Felder and Bent, 2009; Prince, 2004). Vygotsky (1978, in Ebril, 2020; Pound, 2006) highlights his social constructivist view through discussing how the combination of families, communities, and other children forms one’s learning and development. Vygotsky’s Zone of Proximal development enables educators to scaffold learning and plan a curriculum which challenges their current capabilities (Wass and Golding, 2014). This implies that through extra support Hudson’s confidence would increase. Whereas, the cognitive constructivist theorist, Piaget (1936, in Hamlyn, 2010; Fabricius, 1983) implies that knowledge comes from personal experiences. This suggests that Hudson should regulate his own learning and development through exploration; open-ended questions could support this process. Teaching should be matched to the needs of each child; this will ensure pupil progression. 
For Hudson to make meaningful progress, a successful curriculum must be embedded. Progression is at the heart of the Curriculum for Wales 2022; it is supported by effective teaching and learning. The progression code implies how a school’s curriculum should reflect the principles of progression to meet the four purposes. There are five principles of progression consisting of: “making connections and transferring learning into new contexts,” “increasing effectiveness as a learner,” “deepening understanding of the ideas and disciplines within the areas”, “refinement and growing sophistication in the use and application of skills”, and “increasing breadth and depth of knowledge”. All principles underpin progression, and they are specific to each Area of Learning and Experience. The twelve pedagogical principles should be associated with the principles of progression to determine how to support the needs of all pupils (Welsh Government, 2021). Educators should increase sophistication to develop a multicultural curriculum. Implying that opportunities in teaching and learning could be unique and complex if educators work with different perspectives and their funds of knowledge. This will encourage and support the creation of lifelong learners inside and outside of the classroom. The curriculum is not a body of content to be covered and student’s needs and interests should be considered in teaching and learning (Sleeter, 2009; Brownlee, 2004). Professor Robin Bannerjee (in Education Wales, 2020) expresses how progression is a learning journey, and it is not linear, emphasising that children learn and develop at different rates. He emphasises that the Curriculum for Wales (2022) recognises that standards could disempower and disengage children and young people. However, the Curriculum for Wales (2022) holds the powerful feature of the intrinsic value of learning and the transformative practice focuses on each learners potential. Hudson’s emotional progress involves self-regulating his emotions, increasing competence to increase confidence and there is a target for Hudson’s self-esteem to drive who he is as an individual. 
Nevertheless, the process of identifying whether Hudson needed further support was through an intervention model, ‘The Waves of support’ adapted from Choudry (2021). This is a national strategy which determines how different levels of intervention can be systematically implemented into schools. There are three waves of support: wave one focuses on inclusive, quality teaching, meaning that differentiated work is produced to meet the needs of all learners. Next, wave two is a targeted intervention to enable children to work towards the expected progression steps. Lastly, wave three ensures targeted provision to enhance learning and development; this could include specialist interventions (Inclusion Handbook, 2009). Therefore, Hudson’s emotional aspects of learning and development were recognised, and a personalised intervention was provided to improve his pupil achievements. The Education Endowment Foundation (2023) underlines that social emotional approaches have a positive impact on average, four months’ additional of academic progress. This suggests that Hudson’s holistic development will be benefitted. Health and well-being (one of the AoLEs) is fundamental in the Curriculum for teachers and students. Social and Emotional learning (SEL) supports the process of building positive relationships with a focus on developing self-awareness, self-management, relationship skills, and decision making (Katz, Mahfouz and Romas, 2020). This clarifies that as Hudson progresses, he will become a ‘Healthy, confident individual’.
Emotional well-being is an educational priority. Erikson’s humanist theory of psychosocial development (1950, in Hall, Unknown date; McLeod, 2008; Munley,1975) indicates that one’s ego identity develops throughout their entire life through eight stages. These comprise of trust, independence, initiative, accomplishment, identity, relationships, contribution, and reflection. This clarifies that Hudson’s personality will be shaped and changed at different developmental points. Equally, the Mind over Matter report by the National Assembly for Wales (2018) determines the necessary steps to support children and young people’s emotional and mental health. An effective whole school approach should be implemented to ensure progression for each child. The report states that often school staff lack the confidence and capacity to help students with their emotional health, implying that training and professional development must be supported. 
Additionally, educators should create Positive Childhood Experiences (PCEs) that build a child’s sense of belonginess and connection. To assist children in building individual capabilities the classroom environment should encourage a safe space with predictable routines and stimulating activities that are appropriate for developmental needs (Sciaraffa, Zeanah and Zeanah, 2017). Hudson needs assistance in developing his resilience; Bronfenbrenner (1979, in Pound, 2009) conveys how a child needs at least one nurturing adult to provide support and become the protective factor in their life. Clarifying that the chosen intervention: ELSA will benefit Hudson’s learning and development. 
The term emotional literacy originated from Claude Steiner (1979, Tudor, 2020), she highlights that it is the process of handling emotions to enhance one’s personal power and quality of life. The practice enables one’s emotions to work for them not against them. It is part of taking emotions into account and knowing how to act (Perry, Lennie and Humphrey, 2008). The fight or flight response is an automatic psychological reaction to an event; this is known as a stress response (Harvard Health publishing, 2020). It is vital for children to recognise and understand their own emotions, implying that strategies need to be implemented into teaching and learning. 
Evaluating the effectiveness of the Emotional Literacy Support Assistant (ELSA) programme and the impact it has on children and young people. This programme is implemented throughout primary schools, secondary schools, and special schools. Teaching assistants are trained to become ELSAs; the training is conducted by educational psychologists. It is carried over five one-day sessions, delivered two to three weeks a part over one to two terms. Following the training there are group supervision sessions; these take place twice-termly with the educational psychologist (Hampshire Education Psychology service, 2009). Then, the teaching assistants are guided to plan and implement short term interventions, supporting individuals and small groups with their identified emotional and social needs. The training emphasises the importance of teaching emotional literacy and the building blocks of self-esteem (ELSA Network, 2012). Providing this service could be challenging for some schools due to the cost of training teaching assistants and the lack of funding within deprived areas. As well as this, staffing could be an issue within schools and there would need to be a designated ELSA, meaning that they would be taken out of a classroom. ELSA is a cost-effective intervention, although further funding for schools is vital (Welsh Government, 2015; Education Endowment Foundation, 2022))
The identification process for ELSA is dependent on the school. ELSAs become involved with the children over at least half a term; the frequency and length of these sessions depends on the school and the circumstances of the child (ELSA Network, 2017). This intervention takes place outside of the classroom, indicating that some schools will find it difficult to provide a safe, nurturing room due to the lack of space. However, solutions can be implemented such as using the outdoor environment; this could involve an outdoor room (in a shed) or an area of the school yard designated to interventions (Institute for Outdoor learning, 2023). 
The creation of an emotional literature school is the key to unlocking a child’s potential (Killick, 2006). Children are known to work more effectively if they feel happy and believe in themselves; their academic achievements will then be promoted (Beau Fly Jones and Idol, 1990). The intervention would remove Hudson out of the class, implying that he could be missing relevant work and this could interrupt his learning. This intervention will benefit Hudson as he will feel supported through having ‘special time’ with an adult; he will be listened to. Hudson will develop a greater self-awareness, implying that he will feel more confident in himself. The ELSA support will encourage him to interact successfully with others and this will enable Hudson to manage better in the school environment (Rymanowicz, 2017)
The ELSA intervention is a key part to the school’s approach. Implementing this intervention contributes several benefits to the school. It will ensure positive changes to learner’s behaviour, emotional and behavioural difficulties. There will be improved learning and development for all pupils, implying that progress will be made. Teaching assistants will develop a new skillset and their knowledge will be expanded; they can share their knowledge and new ideas with other staff. Through a whole-school approach it is vital that there is effective communication between the ELSAs and other staff to ensure all needs are met to the highest standard. It is necessary to remember the limits of confidentiality and be respectful to the targeted pupil and their associates (Winter, 2022). It is an additional challenge for staff as it adds to their workload, and it is time consuming (NASUWT, n.d.). Even so, the training is not exhaustive and ELSAs have expressed that the training is empowering and they feel more valued in their role (Dodds and Blake, 2015). Similarly, the Cardiff report of ELSA (2012) highlights that pupils rated ELSA positively. Prior to having ELSA interventions 84% of pupils felt ‘sad’ or ‘ok’. During the provision, 94% of pupils were feeling ‘happy’ when working with their ELSA. This is a significant difference, and it emphasises that emotional literacy should be promoted. 
An ELSA’s role involves notifying the parents/carers that their child is being targeted for the intervention. They should highlight the reasoning for the intervention and how the pupil’s learning and development will be the focus. There should be further awareness of the ELSA programme for parents to develop an understanding and knowledge of how they can meet the emotional needs of their child. Through the involvement of parents/carers the ELSA should acknowledge the parental support available to them. Following the intervention, the outcomes should be reviewed with the parents/carers to highlight the progression made (Bradley, 2010).
Throughout the process, SMART (specific, measurable, achievable, results-focused, and time) targets are provided for the ELSA to determine the developmental goals for the pupil. These enable the educator to track progression (Blaschko, 2014). Empowering and motivating the pupils to become self-regulated is vitally important; they should self-reflect on their progress through the intervention (Zimmerman, 2000, in Dibenedetto, 2011). The targets should be reinforced outside of the ELSA sessions to ensure learning and development is made. Dr Bruce Perry developed a powerful model to re-engage the thinking brain when an individual is stressed or disrupted. This involves the three R’s: regulate, the educator must help the child to control their emotions, relate, connection with the child is vital to form the trusting relationship and reason, supporting the child to become self-assured (Beacon House, 2019). Through this strategy Hudson would gain the ability to regulate his emotions and he would recognise that he is supported. 
An ELSA would plan the interventions based on the Smart targets and they would keep a record of the progression made and what activities took place. Pupil involvement and voice in the planning and reviewing of the process is highly beneficial to increase their independence, motivation, and meta-cognitive skills (Harding and Atkinson, 2009, in Hills, 2016). A range of activities could be implemented into the intervention such as working with puppets, social stories, therapeutic writing, mindfulness, art activities and play-based activities. The importance of unstructured play in emotional development is fundamental to physical and mental health to learn life skills. Children are able to express themselves, release their emotions and ‘play out’ their traumas, meaning that they are sharing their feelings (Voice of Play, 2014). This is supported by James-Lange (1880, in Nickerson, 2021) theory as they emphasise how human beings learn through a practical approach. They highlight that physical changes must happen for an experience of emotion, meaning that children should interact with their environment to adapt and learn.
The ELSA programme enables pupils to develop a growth mindset where intelligence can be developed. Targeted pupils will gain a greater sense of free will through desired learning. This suggests that Hudson will gain the ability to embrace challenges, understand good failure leads to progression and persevere through setbacks. Through a growth mindset one’s brain can be strengthened and their desire to learn results in the desire to improve (Holmes, 2014). As well as this, according to Laevers (2000) pupils with high levels of well-being and involvement experience deep learning. His theory of well-being highlights the importance of continuity, safety, and clarity in a child’s life. The key principles of Laevers theory: respect for the child, providing quality care and provision, the power of observing the child’s progress, and adult interaction. These can be applied to the pupil through ELSA provisions. An ELSA could use the Leuven Scale to measure the pupils well-being and involvement; this would determine the characteristics of effective teaching and learning (MacRae and Jones, 2020).
In summary, from analysing Hudson’s learning and development and evaluating the effectiveness of ELSA. It is apparent that it is highly beneficial in aiding pupil’s progression in their emotional development. Emotional skills form the foundations for developing literacy, numeracy, and other capabilities, implying that they are substantial for a progressive future. Hudson was lacking support which influenced his academic capabilities and emotional behaviour. ELSA provided Hudson with a nurturing adult and a safe space; it has developed his resilience in the classroom and he is no longer frightened of failure. Hudson is in the process of forming secure attachments with staff and peers, therefore, this intervention will continue for Hudson. Identifying the next steps for implementing this intervention involves further training for teaching assistants and teachers. Workshops such as dealing with autism, bereavement, attachment, and working with worries should be provided to expand educator’s knowledge. This will ensure that the student’s needs and progression is at the heart of the environment and designing of the school’s curriculum. It is evident that schools are facing challenges due to the lack of funding and staffing issues, implying the need for further grants. Further exploration is necessary to determine whether policy is matching practice within institutions. This will reflect on the Curriculum for Wales (2022) ensuring best practice with the principles of progression, that inform the school’s approach to teaching and learning. It is significant to meet the four purposes for all learners.
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Appendix

Hudson’s pupil profile 
Hudson is a 10-year-old male in Year 6. He has faced Adverse Childhood Experiences (ACES) from the bereavement of his mother when he was 9 years old and in Year 5; this resulted in his father abusing substance. Hudson is a looked after child (LAC) and has moved foster families several times, meaning that he has moved schools numerous times. Hudson is new to the school due to changing foster families again.
Intellectual development (school life)
· Currently, Hudson is working on progression step 2.
· Hudson is capable to complete the work set for him, however he seeks constant reassure through his work.
· Hudson enjoys art activities especially sketching. He tends to sketch throughout his English and Math books when he gets distracted. 
Social development
· Hudson isolates himself from his peers and often says ‘Go away and leave me alone’.
· Hudson struggles to communicate.
· Hudson plays alone in the playground.
Emotional development
· Hudson often gets upset throughout the school day. 
· Hudson cannot communicate how he is feeling.
· He shows disappointment if he fails to perform tasks or gets answers wrong, implying that he Is keen to please adults.
· Hudson lacks confidence and his self-esteem is very low. 
Physical development
· Hudson’s fine and gross motor skills are well developed. 
· Hudson tends to switch between joining and printing his hand writing (this seems to be dependent on how he is feeling). 


2

