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Inclusive curriculum means that the teaching content is designed to accommodate all students while recognising and meeting all their individual needs. As a result, there is recognition of the diversity of the learners to create an enabling environment for them to achieve in education. Inclusive curriculum avoids any form of alienation of students, therefore it is made up of effective solutions and learning approaches. Curriculum inclusivity makes intentional plans to solve any unexpected learning issue. It incorporates strategies that provide equal opportunities in policy diversity. The inclusivity involves all stakeholders in learning institutions. It ought to allow for broader participation, accommodate diversity with fairness and social justice while enriching the learners’ school experience to improve learning. This approach allows for matching and availing provision to students’ needs. It also creates room for regular evaluation of sustainable inclusivity strategies.

In England, maintained schools are required by law to follow the national curriculum, which is the primary guide to the teaching content, subjects and stages. This guideline ensures that adequate preparation of the pupils to equate them for the future’s responsibilities, experiences and opportunities. It also promotes an all-round development of the learner both at the school and in the society. Inclusive teaching creates the best environment both to the educator and to the learner. It ensures meeting the individual needs of the learners for them to perform.
Inclusive teaching is the best approach for equal opportunity to education. Also, in our current diverse society, it allows its reflection, promotion and facilitation.  Equally, the needs of the special category are taken care of, which results in more intake, retention and attainment of pupils.  Consequently, more and more people join the school, gain education and eventually transform the society. It is therefore essential to factor inclusivity while designing and developing a curriculum. Some of the barriers against inclusivity include pre-admission and admission issues, lack or inadequate engagement during studies, language, and physical challenges. Likewise, diversity results from complex social ideologies, cultures, and language as well as learning styles. Addressing these issues ensures that the curriculum provides a nations’ education, which is relevant and practical.
Faith Schools
In the UK, Faith schools are one of the strategic tools in the provision of an inclusive curriculum. Also known as faith communities, they refer to state maintained learning institutions with a religious affiliation. They, however, must follow the national curriculum. Like any other public school, faith schools are state-funded an effort to promote free and compulsory universal education. Notably, because of globalisation and migration, cultural diversity has recently risen. Despite the overwhelming emphasis to foster uniformity in values, the proliferation of human rights and religious inclination necessitates accommodating religion in the public education system (Berglund, Shanneik and Bocking, 2016), thus the need for Faith schools.
In the efforts of embracing the diverse culture, the government of Wales acknowledges the significance of Faith schools and their immense contribution to the society. Faith schools describe educational institutions with a religious character. In the context of inclusivity, such schools are designed to enhance community cohesion in a distinct, rather than independent manner. Each school promotes a shared vision having some inspiration from their faith-founder. They are significant partners in nurturing the spiritual dimensions of the Welsh children.
The history of faith schools began in the medieval times when they reached out to the poor and needy in the society. The actions of faith communities were motivated by the need to lift the status of the socially disadvantaged and empower them for a better future. There was no state funding then. Since then, the role of communities of faith has graduated to partners with the state. This partnership supersedes the need to promote an equal education opportunity for all. It incorporates the spiritual dimension of education. The historic gains of faith schools in inclusivity emphasise the need to have them as partners in the curriculum usage. Equally, the government acknowledges the desires of parents to educate their children in schools with a faith context.
Statutory Provisions to Faith Dimensions in Education
Although each faith school differs with another, the local authorities have legislation to ensure the promotion of the national purpose (Learning.gov.wales, 2006:11). The Wales national purpose envisages the following for all schools:
· Enable all young people and children achieve their maximum potential through the acquisition of knowledge, skills, and attitudes as well as gain understanding.
· Promote a social inclusion ethos that respects diversity by developing learner’s well-being.
· Offer a curriculum that engages the learner and motivates them to realise their full potential.
· Facilitate education in meeting the societal needs while engaging the community partnership.
Distinctive Ethos of Faith Schools
On the other hand, faith schools prove their commitment to the national purpose and the well-being of the children they care for (13). Their vision to complement the partnership with the government is enriched by their:
· Upholding each person’s dignity - whether staff or student.
· Facilitate the welfare of all learners while promoting their well-being.
· Offering exceptional quality in conformity to the National purpose
· Reaching out to the individual’s personal needs and supporting them in their spiritual journey.
· Encourage social cohesion by promoting engagement with others.
However, to promote inclusivity, faith schools must follow the expected education regulations. Firstly, the admission ought to comply with the Department of Education Admissions Code (2012):14. They should ensure that all interested parties fair and quickly understand the admission procedures. Sometimes there may be a need for over admission to children from the faith –group when there is a scenario of oversubscription. In all cases, the environment should be conducive for all children irrespective of their religion to achieve their full potential.
Monitoring Performance
Secondly, there is a government legislation set to ensure full conformity to the national curriculum. As outlined in the Education Act (2005), the faith schools are subject to government inspections, although they also undertake their supervision from time to time. The inspection is an aspiration by both parties to raise and maintain high standards of education. The ethos of faith schools promotes community cohesion as well as inclusion from the inspiration of their belief of fundamental equality, respect for the dignity of all persons as well as the call to love each other. As such, the religious schools commit to promoting to support everyone to attain their potential. Also, they cherish a commitment to the dignity of less privileged in the society and their well-being.
Also, faith-based schools must conform to the national curriculum requirement for a balanced and broad-based system that allows personalised learning and equal opportunity to all learners (22). This condition includes the impact of the school contribution to the learner’s overall development. The national curriculum supersedes any institutional system and thus sets out what to be taught, setting out targets and expected learners’ performance standards. Even a subject like religious studies has a uniform guideline from the national curriculum. Religious education in a faith school, therefore, is subject to an external qualification to ensure conformity to standards (25).
Pupils’ Voice
Crane (2001:54) argues that improving schools is hard to achieve without involving the students. Inclusive curriculum, therefore, must consider the pupils’ voice for their strategies to be effective. Pupils’ voice refers to their involvement, contribution as well as influence in a school environment. Without involving the students, it is hard for schools to know how to become a better learning place (54). Pupils’ voice refers to factoring the needs of the learner from the learner. It is the process of engaging the pupil when planning to support their learning. It focuses on promoting pupils' positive behaviour, addressing class attendance and addressing their provision outside the schools. 
Often, curriculum development concentrates on the parents and teachers views but ignore the pupils. When neglected, pupils develop a negative attitude because of inadequate information and may not value inclusive education nor know its benefits (Pavlović, 2016:4). On the other hand, the attitude of the same pupils improved together with their willingness to assist children with special needs, who when perceived as significant participant builds on inclusivity (1). Engaging the pupils resulted in improved relationships among the pupils themselves, and with teachers, better communication and overall better conditions for a learning community (Mitra, 2001 and Rudduck et al., 2003).
Inclusive curriculum needs to address the pupils’ needs from their perspective. Involving young persons and children in the plans and decision-making concerning their learning is a sure sign of inclusion and commitment (Learning.gov.wales, 2006:31). When children are involved right from the beginning of their education, it enhances their maturity. This decision makes the children know that their views matter. Giving them, the opportunity to make choices and to present their views, feelings and wishes, enhances their decision-making skills and eventually produces more secure and effective learners not only in school but also in life (31). Involving the pupils is important since they are the primary beneficiaries of a good education and potential victims when it is bad
The United Nations Convention guides the Welsh Assembly on The Rights of the Child and the issues of discussion for the children and young people. There are initiatives to involve young person participation introduced by the Assembly government. Among them are youth forums in schools and all local authorities. There is also a national assembly representing all Wales young learners. Also, the children’s voice is considered when doing an inspection. These views touch on learning related issues such as experiences on:
· Achievements
· Experiences on how they are taught, trained and in assessments.
· The relevance of the learning experiences to their needs.
· The quality of guidance and support received.
· The leadership involvement of them in evaluation and betterment of quality and standards
· How resources are utilised.
Inclusivity of pupils’ voice has helped teachers gain a better understanding of the learners and change their perspective on the learning processes.
Special Needs Pupils
Curriculum inclusivity is not achievable without regard to special needs children and young persons. Special needs persons include the physically challenged, minority ethnic groups and English as an additional language persons, children with special medical needs, asylum-seeking and refugees’ children, pupils from difficult backgrounds among others (Learning.gov.wales, 2006:54). Pupils with one or more unique need are at risk of being alienated and sometimes bullied. Schools, therefore, need to emphasize the need to embrace diversity in their school ethos. The exclusion- risk pupils demands that employing a wide range of support mechanism needs in a whole-school participatory approach. Help should be availed to such children when they need it whether in or out of class.
Disability
The UK Disability Discrimination Act (DDA) 2005 defines a disabled person as one that has a physical impairment, which has a potential hurt their performance in short or long-term (Learning.gov.wales, 2006:62). Mental illnesses such as depression or anxiety are also considered under the act. The United Nations provides standards to allow inclusion and equality for young persons. Included is the provision for education about integration for teaching and learning. Similarly, the Special Education Needs and Disability Act (2001) allow for children and young people’s right to education. The Act provides for the inclusion of more special children into mainstream learning institutions. 
Equally, the Wales SEN Code of Practice (2002), guides on the strategies to adopt for inclusion in schools (62). Further, the code explains the approach to recognise the various needs complexities and the typical responsibilities to take to meet the needs together with the extent of provisions required. Early identification of special needs is highly encouraged for timely interventions. Report of the emergence of a unique need should immediately be reported to the parents and the relevant individual needs authorities. Except in extreme circumstances, schools should seldom bar special needs children permanently.
Concerning the disabled children, the DDA (2005) mandates the schools with the responsibility to ensure that disabled pupils are not in any way disadvantaged compared to the one without a disability. If the school fails to take the appropriate step, the Section 28(2) and 28 (C), states that as discrimination against the disabled child. All reasonable steps must, however, be taken without compromising the efficiency of the education of the rest. The inclusion of a disabled child in a mainstream can only be refused if the admitting the pupil would be incompatible with the overall efficiency and the school is not capable of avoiding such incompatibility.
Ethnic Minority Pupils
Pupils from some minority ethnic backgrounds are also at risk of exclusion. They may face racial isolation as well as communication challenges due to language barriers. Dealing with racism in schools can have a long-term effect on both the pupils and their teachers. Racism can also have a significant impact on their attitudes and relationships. Negative experiences are likely to dissuade children from going to school. The Race Relations Amendment Act (RRAA) 2000, obliges the schools to train their all their staff on how to deal with racist incidents. On language, it has been proven that there is a direct correlation between competency in English and achievement in education according to EALAW: The achievement of ethnic minority pupils in Wales (2003, 6).
Special Medical Condition Students
Pupils may at times have to interrupt their schooling due to medical conditions. The condition could be for a short time though for others; this could interfere with their education. Other pupils can attend school regularly though with some form of medical needs. Often, they need some support to participate fully in the national curriculum. Depending on the medical nature, these children may need extra care and supervision to avoid risky activities. The school staff needs to be keen on such to ensure safety and proper care for such pupils (Learning.gov.wales, 2006:73). In case of continued absenteeism, the children risk poor performance and eventually discontinuation. The Local Education Act, 1996 (19) provides that appropriate arrangement to facilitate the education for medical absenteeism.
Asylum Seeking and Refugee’s Children
Asylum-seeking and refugee’s children can sometimes suffer from exclusion. Apart from the issues outlined above, this category may have additional problems from traumatic experiences before migration. Additionally, unaccompanied asylum-seeking children may be experiencing separation-related matters (Learning.gov.wales, 2006:66). Schools should provide an opportune environment for these children to socialise and gain an education. The inclusion of this category of pupils cannot be over-emphasised. The Welsh Assembly Government, “Principles and Practice in support of Minority Ethnic Pupil’s Achievement (2006/7) offers guidance on the educational inclusivity of these children.
Able and Talented Pupils
Children with additional abilities also require inclusion and provision to enable them to achieve their potential. Children that are abler describe pupils who exhibit higher abilities in class performances. A talented pupil refers to children with unique gifts in one or more areas. An able student sometimes may develop a contemptuous attitude towards other children, which may hamper their ability to integrate. Talented pupils also get disillusioned and risk disengagement from school. These behaviours may affect their performance in studies and the overall potential (Learning.gov.wales, 2006:69). All pupils need support from a curriculum that supports nurturing of gifts and talents. Teachers ought to set high targets for every learner. Pupils with significantly high performance should be provided with stretching work. There need to be appropriate methods for assessment to achieve intended ambitious targets. Similarly, even more, significant focus and plan should be to lower performers or children from disadvantaged backgrounds. 
The Equality Act
The Equality Act 2010 offers protection for all people from discrimination whether in the place of work or the society. The Act equally prohibits discrimination against the disabled and the adversely impaired. The Act has a significant contribution to enhancing curriculum inclusivity. It provides equal opportunities in the UK irrespective of their differences. Similarly, The Public-Sector Equality duty (2011) mandates the public sector to consider all individuals, when formulating policies and delivering services. This directive includes the education sector. It allows equal distribution of opportunities, eliminates discrimination and cultivates cordial interactions between different people.
In the book on Curriculum theory, William F. Pinar (2003:16) concludes that curriculum theory is about self-articulation and for others the significance of the school subject to the individual and the society (p.16). It is therefore not a business venture where the focus is on the grades but the overall societal transformational from the individual efforts. This perspective calls for collective responsibility and participation in curriculum development. An inclusive curriculum is effective in meeting the needs of the society and the nation at large. Inclusivity employs a mindset of designing a curriculum that produces the most learning opportunities for the majority students at most times. It is an approach of more and more while embracing the reality of diversity. Removal of unnecessary emotional and physical barriers empowers learners to exploit their potential. 
In summary, the UK government has taken significant measures and strategies to promote inclusivity in the curriculum. The faith schools have had considerable success in their efforts for inclusion. The religious factor of the faith school has blended well with equality of human rights, which are fundamental to education and social integration. Their ethos of assisting the disadvantaged in the society is commendable. They also cultivate an enabling environment for the socially vulnerable and help them to heal. Faith communities also impact significantly on the morals of children besides exemplary education achievement. The process has however not been without criticisms. Some religious communities have been accused of propagating radicalisation and cultural isolation (Walford, 2008). Also, because of austerity measures, has affected education and children’s well-being due to reduced funding for essential services. 
Although it may be difficult to achieve total inclusion for every member of the community, every effort to bring about integration and inclusivity should always be exhausted. The process of curriculum development is continuous. In future, achieving maximum inclusivity with the curriculum, there should be regular reviews and establishment of the relevant strategies. The curriculum is an essential pillar for any nation’s future and the more inclusive it is, the more stable it is. Finally, instead of criticising faith schools, they need more support not only from the government but also from all stakeholders.
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