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Introduction 
Identifying, analysing and reflecting upon critical incidents in teaching can be a useful tool for informing future practice and improving professional judgement (Tripp,1993). According to Richard and Farell (2005, p,13), “a critical incident is an unplanned and unanticipated event that occurs during a lesson and that serves to trigger insights about some aspect of teaching and learning”. Although the term ‘critical’ connotes a dramatic or negative event, ‘The vast majority of critical incidents, however, are not at all dramatic or obvious: they are mostly straight forward accounts of very common place events that occur in professional practice which are critical in the rather different sense that they are indicative of underlying trends, motives and structures. These incidents appear to be ‘typical’ rather that ‘critical’ at first sight, but are rendered critical through analysis’ (Tripp,1993 pp. 24–25).
Critical incident analysis can support the development of the teacher, and teaching profession, as it provides teachers with an opportunity to question their underlying beliefs, values and assumptions which are formed on existing and possibly outdated knowledge and experiences in order to improve professional judgment and adapt their future practice in line with what they have discovered (Tripp,1993; Shapira-Lishchinsky,2011; Bruster; Peterson,2013).
For this assignment I will critically evaluate and identify next teaching and learning steps focusing on a case study of an individual, based on an observed critical incident within a classroom setting.
The role of critical reflection
Critical reflection involves ‘learning through and from experience towards gaining new insights of self and practice’ (Finlay,2008). Moreover, critically reflecting on the practice of the self and others is an essential part of being an effective teacher as questioning what we do and why we do it provides an opportunity for teachers to adapt and develop their own professional practice (Griffiths,2000). Reflective practice can also help bridge the gap between theory and practice (Slade et al.,2019), increase teacher confidence (Zahid and Khanam,2019), encourage innovation and experimentation with new teaching techniques/approaches (Bruster and Peterson,2013), and ultimately produces research informed, capable practitioners (Zahid and Khanam,2019)-all of which feature in the professional standards for teaching and leadership in Wales (Welsh Government,2017)
The new curriculum reform in Wales, places four purposes at the heart of the curriculum rather than content (Donaldson, 2015), and expects teachers to be active agents in developing and teaching a curriculum as opposed to merely following and delivering a curriculum predefined by others (Furlong et al,2021). Now that teachers are at the core of curriculum design (what we teach, how we teach and how we assess) and are expected to help create resilient, well-rounded individuals who will thrive in the ever-changing world (Donaldson, 2015), the revised model for professional standards in Wales (Welsh Government,2017) acknowledges and emphasises the importance of critical reflection in teaching and instils reflective practice throughout the five professional standards in order to develop informed practitioners who can deliver the new curriculum effectively (Welsh Government,2017; Evans,2022). 
As well as Tripp’s(1993) critical incident analysis, there are many models of reflection which can be applied to education (Griffiths,2000). Dewey (1933) first made a distinction between impulsive action, routine action, and reflective action in teaching, and posited that impulsive and routine action are passive, unlike reflective action which is carefully considered. Kolb (1984) built upon Dewey’s (1933) work and developed a model of reflection which breaks the learning cycle down into four components: 
· Concrete experience(doing an activity)
· Reflective observation(reviewing and reflecting on the experience)
· Abstract conceptualization(learning from the experience)
· Active experimentation(using the experience to guide future practice)
This model (Kolb, 1984) involves reflecting on an event after it has occurred and relies on using both everyday experiences and research to inform future practice. Gibbs(1988) expanded upon this model and created a six-stage model of reflection which includes the following stages: 
· Description(describing the situation)
· Feelings(how did the experience make you feel?)
· Evaluation(what went well and what didn’t go so well?)
· Analysis(making sense of the situation using past or academic literature)
· Conclusion(what can be learned from the experience)
· Action plan(how will the event inform future practice?)
Although Gibbs’(1988) model is very similar to Kolb’s(1984) model in terms of core components, use of research, and reflecting in hindsight, Gibbs’(1988) model breaks reflection down further and suggests that thoughts and feelings should also be considered as part of the reflective process. Although both Kolb’s(1984) and Gibbs’(1988) models are useful tools for reflection, they both involve reflecting on an event after it has occurred, and thus offer no opportunity to reflect on an event whilst it is happening which would allow for teaching practice to be adapted during the event itself. 
However, Schon’s(1991) approach to reflection considers reflecting in practice and postulates that there are two types of critical reflection: reflection-on-action and reflection-in-action. According to Schon (1991), reflection-in-action involves reflecting whilst teaching is happening. This means that teacher can adapt on the job and react to unexpected events as and when they occur. Conversely, reflection-on-action involves reflecting on a lesson after it has happened. Both reflection-on-action and reflection-in-action (Schon,1991) are important for teacher development. 
Observation-School Context 
In line with BERA guidelines for educational research (BERA,2018), the school, staff and students observed as part of this bridging activity and assignment will remain anonymous throughout. This observation took place in a co-educational Anglican, English medium Church in Wales Secondary School located in the local authority of Cardiff in South Wales. The school has a sixth form and specialised centre for students with ASD and has approximately 1300 pupils aged between 11 and 18 years of age. The school accepts both religious and non-religious students from a wide demographic area including Cardiff, the Vale of Glamorgan, Rhondda Cynon Taff and Bridgend. Estyn awarded the school ‘excellent’ status across every category following an inspection in 2018 (Estyn,2018). According to Estyn (2018), “Just under 9% of pupils are eligible for free school meals, which is well below the national average of 17%. Nearly all pupils have English as their first language. Around 18% of pupils come from minority ethnic backgrounds”. 
Critical Incident 
The critical incident I will be focusing on for this assignment (see Appendix A) involves the way in which a teacher dealt with a student who couldn’t find their mobile phone at the start of a lesson. The lesson was a bottom ability Year 7 biology class which took place straight after lunch. The lesson started at 13.20pm and finished at 14.10pm. The general environment was quite busy, and it took a little while for all the student to arrive and settle down.
Before all the students had entered the classroom, one student sat down and almost immediately became distressed. Almost instantly, and without the student asking for help, the teacher came straight over, and in a very calm manner, asked "is everything okay?”. Looking tearful, the student said, “I can’t find my phone”. The teacher remained calm and told the student that he would help him find the phone. Almost instantly, the child stopped panicking and gave the teacher their full attention. 
The teacher used a calm and methodological approach to try and help the student find their mobile phone. Firstly, the teacher asked the child to check their pencil case which was on the desk. The phone wasn’t in the pencil case, but the teacher reassured the pupil that everything will be okay and continued to ask them to slowly check each of their pockets in order. The phone wasn’t in the pupil’s pockets, but the teacher kept calm and asked the student to slow down and check their school bag one compartment at a time. Within seconds, the student found their phone and very quickly settled down and got ready for the lesson. 
This event stood out because before the pupil found his phone, he was not in a state fit for learning as he was distressed, disengaged, and unable to concentrate on the lesson. However, once the phone was found, the pupil was fully engaged, participated in collaborative activities when required and completed all tasks. Moreover, the teacher used blended learning in this lesson, and certain activities involved using a mobile phone to scan QR codes in order to read information, fill out a table and complete a quiz. Therefore, if the student did not find their phone, they would not have been able to access the online resources, and this would have compromised his ability to learn and complete the tasks. 
Moreover, the teacher demonstrated a great understanding of the importance of pupil well-being in relation to learning and development which is one of the components which underpins Donaldson’s Four Purposes (Donaldson,2015). Furthermore, the way in which the teacher managed to keep calm and resolve the problem quickly and effectively without compromising the rest of the lesson or neglecting the rest of the class can be linked to the four purposes as his approach helped create healthy, confident individuals who are ready to lead fulfilling lives as valued members of society and ambitious, capable learners who are ready to learn throughout their lives (Donaldson,2015). Moreover, digital competence is now a mandatory cross-curricular skill (Donaldson,2015), and the teacher's use of mobile phones in the classroom is a great example of how cross-curricular skills and blended learning can be incorporated effectively into teaching and learning. 
Literature Review 
Blended Learning 
In light of the rise and accessibility of technology and need for digital competency in the 21st century (Donaldson,2015), blended learning is becoming an increasingly popular approach to teaching (Quillen, 2013; Means et al.,2013). But despite its popularity, there is no single definition of blended learning, and the ‘buzzword’ appears to be an umbrella term covering a plethora of various methods and modalities (Driscoll, 2002). However, common definitions tend to suggest that blended learning involves a combination of both face-to-face and online instruction (Graham,2003; Bliuc et al.,2007). 
Digital devices such as tablets and mobile phones are also becoming increasingly commonplace in the classroom, as innovative teachers are using such devices to aid their teaching and facilitate learning (Traxler,2009).  One way teachers are incorporating tablets and mobile phones into their classrooms is through the use of quick response (QR) codes (Law & So,2010; Lee et al.,2011). QR codes are barcodes which contain information (e.g., a link to a website or video) which can be scanned by digital devices such as mobile phones and tablets to take learners directly to the online educational resource (Law and So,2010). 
Thus, QR codes can enhance learning by providing students and teachers with an opportunity to move beyond the four walls of the classroom as they give instant access to an infinite amount of information and resources which can be used both indoors and outdoors to create authentic context for learning and give students a chance to link what they learn in the classroom to the real word (Rikala & Kankaanranta,2012; Crompton,2013). Rikala and Kankaanranta (2012) conducted five experiments, across various contexts (e.g., in the gym, in a forest and in the classroom) with five different age groups to explore how QR codes can enhance learning and found that when well planned, QR codes can increase pupil motivation, promote both independent and collaborative learning and enhance learning across all age groups. However, Rikala and Kankaanranta (2012) postulate that teachers found planning lessons involving QR codes difficult, and many were unfamiliar with the method and thus lacked confidence in using the approach. 
Further research by Rikala and Kankaanranta (2014) supports the notion that QR codes can improve student learning outcomes and motivation and suggests that the key to using QR codes and blended teaching and learning successfully is finding the right balance between face-to-face and online learning and using digital activities with intent and not just for the sake of it.   
Moreover, additional research supports the use of QR codes in the classroom and suggests that QR codes can facilitate learning by promoting independent and collaborative learning (Chaisatien and Akahori,2007; Susono & Shimomura,2006; Al-Khalifa,2008.), keeping students motivated and engaged (Rikala and Kankaanranta,2014; Crompton,2013), allowing students to work at their own pace (Parker et al., 2012), allowing teachers to differentiate learning for learners of varying abilities (Siegle, 2015) and by acting as a tool for immediate formative assessment (Al-Khalifa,2008; Susono & Shimomura,2006). When used appropriately, QR codes are therefore a valuable and effective learning tool for teachers and students. 
Despite showing great promise as an effective tool for teaching and learning, research surrounding the use of QR codes in the classroom is still in its infancy, and findings are limited (Ozcelik & Acarturk,2011). Caution should therefore be taken when applying this method to the classroom and teachers adopting this approach should keep up to date with any advancements in research.
Moreover, taking a blended learning approach to teaching comes with practical challenges such as problems with scanning and reading QR codes (Rikala and Kankaanranta,2012), internet access issues (Coleman,2021), resource inequality (Coleman,2021) and poor digital competency across both students and teachers (Kaur, 2013). These problems can be costly in terms of time, and if students encounter a problem with their digital device, they can quickly become frustrated, disengaged and their motivation to learn can suffer (Rikala and Kankaanranta,2012). Teachers may also avoid using QR codes in their classroom because they have limited experience and understanding of QR codes and thus may not feel confident using them (McCabe & Tedesco, 2012; Rikala & Kankaanranta,2014). 
Despite the challenges associated with blended learning, QR codes still appear to be an effective tool for teaching and learning as this approach can engage and motivate learners and also create an authentic context for learning (Rikala and Kankaanranta,2012; Rikala and Kankaanranta,2014)
Maslow’s Hierarchy of Needs 
According to Maslow’s (1943) hierarchy of needs, humans are motivated by five needs which are arranged in a hierarchical pyramid in the following order: physiological needs, safety, love and belonging, self-esteem and self-actualisation and suggested that lower, basic needs (e.g.,physiological needs and safety) must be satisfied before higher needs (e.g.,love and belonging, self-esteem and self-actualisation) can be fulfilled. Unlike behaviourist’s who take a reductionist stance and believe that behaviour and learning are the result of an individual's response to environmental stimuli (Skinner,1953), Maslow (1943) views education and learning more holistically and emphasises the development of the individual as a whole by placing importance on the social, emotional and physical wellbeing of individuals in relation to their motivation to learn
Although Maslow (1943) did not apply his model to education himself, his framework is widely used in education as it has been used to inform teaching practice all over the world (Fisher and Crawford, 2020) as it can be used to explain student motivation and the importance of wellbeing on learning (Melnic and Botez,2014; Bland and DeRobertis,2020). For example, in line with Maslow’s (1943) model, a student who is hungry or scared will not be motivated to learn because they will be more focused on survival rather than learning (Desautels,2014). Thus, research (Belson, Snelling and Heap,2018; Fisher and Crawford,2020) suggests that in order to maximise learning, teachers and schools should aim to satisfy the needs of all of their students in order to move them up the hierarchy of needs proposed by Maslow (1943).
Research by Fisher and Crawford (2020) supports the use of Maslow’s (1943) hierarchy of needs model in relation to teaching as it demonstrates how adopting Maslow’s (1943) framework and focusing on meeting the biological, emotional and psychology needs of students rather than academic needs alone can drastically improve student ability, engagement, motivation to learn and can shift the status of a school from being ‘at risk’ to ‘distinguished’. Fisher and Crawford (2020) also adapted Maslow’s (1943) pyramid by summarising how each need can be used to support schools (see Figure. 1). For instance,
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For instance, schools can satisfy physiological needs by providing nutritious snacks and meals for students, safety needs by creating a school environment that makes students feel both physically and psychologically safe, love and belonging by promoting collaboration and community activities and self-esteem by providing students with positive feedback, rewards and recognising work (Fisher and Crawford,2020). Further research supports these findings and suggests that safety needs can be met by adopting a zero tolerance anti-bullying policy, setting rules and routines, and by ensuring buildings/classrooms are structurally sound (Dixie,2007, p.19). Moreover, teachers can increase their student’s self-esteem by providing positive feedback and making their students feel valued (Melnic and Botez,2014). Finally, self-actualisation can be achieved by setting high targets and by giving students access to various resources and activities to help them reach their full potential (Aljaser,2019).
Although Maslow’s (1943) hierarchy of needs model offers valuable insight into what motivates a student to learn, it lacks scientific rigour. Maslow (1943) used personal observations and biographical analysis to gather data to inform his theory, but these methods are highly subjective and open to researcher bias. Thus, Maslow’s (1943) findings lack validity. Moreover, Maslow’s (1943) findings were based on a sample consisting of predominantly healthy, white, western, educated, males. Consequently, his findings lack ecological validity and cannot be generalised to the wider population. Moreover, Maslow’s model (1943) does not account for cultural differences in needs. A large-scale cross-cultural study (Tay & Diener,2011) appears to show that the needs suggested by Maslow (1943) are universal but disagrees with the order in which they are placed. When applying Maslow’s (1943) model to the classroom, caution should be taken, and the significant methodological limitations should be acknowledged.
Despite its methodological flaws, Maslow’s hierarchy of needs model (1943) is still widely acknowledged and taught across multiple disciplines (including education) today (Bland and DeRobertis,2020). Therefore, it must hold some kind of intrinsic value that resonates with us as human beings and thus, it should not be completely disregarded (Wininger and Norman,2010).
Linking the aforementioned literature to the critical incident
The observed critical incident highlights the role of blended learning and use of technology within the classroom as the teacher incorporated QR codes into his lesson. Moreover, if the student didn’t find their mobile phone, they wouldn’t have been able to complete these digital activities which would have compromised their potential for learning and motivation.
Whether intentional or not, the teacher also acted in line with Maslow’s (1943) hierarchy of needs as he clearly prioritised pupil well-being and took a caring approach when helping the student find his phone. By helping the student find his phone, the teacher satisfied the pupil’s need for safety by reducing anxiety, need for love and belonging by taking the time to help, need for self-esteem by showing that he cared and valued the pupil and need for self-actualisation by providing the pupil with the opportunity to reach his full potential. Thus, the teacher helped the student move up the hierarchy of needs, and in turn, increased the student’s motivation and maximised his potential to learn. 
Although this literature review discusses Maslow’s hierarchy of needs and blended learning separately, Maslow’s (1943) framework was developed over 75 years ago, long before the widespread use of digital devices for everyday purposes and social media (Dunmore,2013). Therefore, Maslow’s (1943) model does not acknowledge the influence of technology on human needs, learning and motivation in modern life. For example, how does the internet affect the safety of students? What impact does the internet and social media have on creating a sense of love and belonging in students? What role does technology play on each need, or is technology a need in its own right? (Dunmore, 2013).
Beise and Wynekoop (2001) started to explore the role of technology on online learning and reimagined Maslow’s (1943) hierarchy in relation to technology (see Table 1). For example, Beise and Wynekoop’s (2001) posit that internet and system access are the equivalent of physiological needs and that protection from personal attacks and hackers are examples of how safety needs can be met in an online environment. In light of rapid technological advancements and rise of online learning, Milheim (2012) further developed this framework (Beise and Wynekoop,2001) by offering examples of ‘pedagogical prescriptions for online learning’ (e.g., using social media and online communities to build a sense of love and belonging and meeting self-esteem needs through the use of online assessment and feedback) (see table 2). Although these models (Beise and Wynekoop,2001 and Milheim,2012) exploring Maslow’s (1943) needs in relation to technology are useful tools for educators, peer-reviewed supporting evidence is limited, so caution should be taken when applying the findings to the classroom.
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Reflection/Evaluation and Next Steps 
In accordance with Tripp’s critical incident framework (Tripp, 1993), this assignment involved critically reflecting on an observed critical incident in order to identify next teaching and learning steps. As the critical incident discussed in this assignment involved observing another practitioner teaching a lesson and not teaching a lesson myself, I have reflected-on-action rather than reflection-in-action (Schon, 1991). Thus, I have used Gibbs’(1988) model (which utilises hindsight) to guide my reflections. For instance, the observation and critical incident section of this assignment cover the description stage, the reflection and critical incident section addresses the feelings and evaluation stages, the literature review covers the analysis stage, and the conclusion and reflection sections cover the conclusion and action plan stages of Gibbs’(1988) model.
Upon reflection, I think the biggest take home message for me in relation to this critical incident is what it means to be an excellent and effective teacher. This experience has highlighted the importance of taking a holistic approach to teaching as it has made me realise that teaching is more than just developing a student’s academic and cognitive skills, it is about prioritising pupil wellbeing and developing the student as a whole person. This is in line with research that shows that for a student to be engaged, motivated, and able to reach their full potential, various physiological, emotional and social needs must be met (Fisher and Crawford,2020; Maslow,1943).
Furthermore, the critical incident and literature review highlights how blended learning techniques (the use of QR codes in this instance) can be used to enhance learning outcomes and experiences (Rikala and Kankaanranta,2012), and reinforces the importance of technology and digital competency in the 21st century (Donaldson,2015). Moreover, by intentionally using mobile phones and QR codes as a learning tool in the classroom, the teacher himself displayed a willingness to learn, develop and adapt his own skills in order to improve his teaching practice, provide his students with the best possible learning experiences and prepare students for the modern world. This made me realise that an excellent teacher is also a learner themselves, and that it is incredibly important that we as teachers are willing to adapt to the ever-changing modern world. Moving forward, I will demonstrate the same commitment to the notion that I as a teacher must be willing to learn and adapt to provide the best education for my pupils. To do this effectively, I will lean on my colleagues, wider teaching network, research, and infinite online resources for support, guidance and training.
But how can I put what I have learnt into actual practice? In order to promote wellbeing and build well rounded individuals, I will refer to Maslow’s(1943) model to remind myself of how motivation and learning is dependent on needs which can be so very easily overlooked when planning, teaching and reflecting on my lessons. I will then address how I am meeting (or not meeting) these needs within my classroom/school setting specifically.
Although the literature review section of this assignment discusses Maslow’s hierarchy of needs and blended learning separately, upon reflection, it became apparent that technology and Maslow’s hierarchy of needs are not dependent of one another. This made me explore literature which investigated Maslow’s hierarchy of needs in relation to online learning (Beise and Wynekoop,2001 and Milheim, 2012).
Consequently, when referring to Maslow’s (1943) hierarchy of needs in my own practice and when planning, teaching and reflecting back on my lessons, I will also consider the role of technology and classroom setup on fulfilling the hierarchy of needs proposed by Maslow (1943) in order to build well rounded students who are prepared for a modern life. To do this, I have combined the tables created by Fisher and Crawford (2020), Beise and Wynekoop (2001) and Milheim (2012) to create my own framework (see table 3) which will ensure that Maslow’s (1943) needs are fulfilled in both my actual classroom and online classroom. I understand that as I embark on my teaching journey, my practice will be challenged by my experiences, research and reflections, thus, I will keep up to date with advancements in research and treat this framework as a work-in-progress and adapt it accordingly.
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[image: ]Additionally, when taking a blended approach to teaching/learning, I will be mindful of the challenges and limitations of the approach (Rikala and Kankaanranta,2012) which can hinder rather than facilitate learning. Thus, when using technology in the classroom I will prepare for unexpected technological issues (e.g., have backup lesson activities) and where possible, prevent technological issues from occurring (e.g., charging and checking all devices are working before the lesson). To reduce the impact of resource inequality (Coleman,2021), I will also use school-owned digital devices rather than pupil-owned devices. This will ensure all pupils have access to the same resources and reduces the likelihood of bullying or feelings of inadequacy as pupils who may not have the same resources as their peers will not feel left out or judged. 
Conclusion 
The new curriculum framework for Wales has completely transformed what and how learners will be taught in Wales and has also redefined the role of the teacher. Teachers are now expected to be active agents in designing and following a curriculum which places four purposes at its core rather than academia in order to create resilient, well-rounded individuals who will thrive in the ever-changing world (Donaldson,2015) Thus, elements which underpin each of the five standards (pedagogy, collaboration, leadership, innovation and professional learning) in the new Professional Standards Teaching and Leadership, reflect this shift and place a great importance on critical reflection in order to advance the teaching profession and education system in Wales (Welsh Government,2017). 
This assignment discusses the importance of reflective practice in teaching and demonstrates how identifying, analysing and reflecting upon an observed critical incident can lead to the identification of next teaching and learning steps, which fulfils many elements which underpin the pedagogy, collaboration, leadership, innovation and professional learning Professional Standards for Teaching and Leadership in Wales (Welsh Government,2017) and will ultimately produce better informed practitioners who are confident and capable in following the new curriculum framework.
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Esteem: recognition of
‘work, rewards for
attendance, school titles,
competitive spirit

Love: emphasis on teams, sports, and

support in educational endeavors.

Safety: feeling safe while at school and events,
involvement of parents and community

Physiological: food and supplies for students, resources for teachers

Figure 1. Using Maslow’s (1943) hierarchy to support schools (Fisher and Crawford, 2020)
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Table 1. Online hierarchy of needs (Table by Beise and Wynekoop 2001)

Learning Need
shelter, health

Safety Safe circumstances, security, Protections from personal
protection, stability, structure, attacks and hackers.
Belonging

order Structure, order, consistenc:

Ability to give and receive love; Belonging to a community
Self-actualization

need to be a member (the class as a whole) and to
subgroups (e.g., teams

The ability to contribute to the
course/community and be
respected for it. Competence
and achievement.
The ability to take a role in the
course/community that
develops and challenges one’s
self.

Status, recognition, attention, self-
respect, confidence, competence,
achievement

Ability to fulfill one’s potential
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Table 3. How Maslow’s (1943) five needs can be satisfied in the classroom and online classroom (based on
Fisher and Crawford, 2020; Beise and Wynekoop, 2001; Milheim, 2012 and Maslow, 1943)

Maslow’s Needs

Physiological

Definition

Oxygen
Food

Water
‘Warmth
Shelter
Clothing
Health
Homeostasis

Structurally sound
environment

safety,

security, ,

protection,

comfort

Order - rules and routine

How can this need be satisfied in the classroom?

Ask students if they have had breakfast, lunch
and dinner the night before —if not could the
school provide free meals or snacks?

Look to see if students are dressed
appropriately — if not, ask them if everything is
alright at home and/or signpost towards
schemes which provide free or cheaper
uniform

Allow students to bring in water bottles

Get to know my students and their
backgrounds (e.g., is their home environment
safe? Do they have turbulent relationships
with family members?)

Report any safeguarding concerns

Adopt a zero tolerance anti-bullying policy
Ensure the classroom and school environment
is structurally safe

Technological/Digital Considerations

Do students have access to digital devices,
software, the internet and other digital based
online resources (e.g., books, websites and
videos)?

Ensure school staff have an awareness of
online safety

Provide regular training for staff on online
safety

Teach students about online safety (c.g.,
cyber bullying, digital footprints, scams)
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Belonging

Self-Esteem

Self-Actualisation

* An ability to give and receive

love
Belonging to a group

Feeling accepted,
Feeling valued
Feeling confident
Feeling recognised

Reaching full potential

Get to know my students and their
backgrounds and check in with them

regularly

Seat students so they can form and maintain
strong relationships with their peers

Promote collaborative learning by providing
opportunities for students in pair and groups
collaboratively

When selecting pairs/groups ensure each child
feels comfortable working with their peers and
try to select pairs/groups which enhance
rather than discourage learning

Emphasis on teamwork

Opportunities to join sports teams and engage
with the wider community

Make students feel valued by provided positive
feedback

Promote positive peer feedback

Recognition of work

Rewards

Provide students with opportunities to utilise
their strengths

Provide opportunities to self-direct learning
Provide opportunities and resources for
student to complete creative and expressive
tasks

Show students how to build an online
network and connect with others safely and
securely (e.g., how to use Microsoft Teams,
email and social media sites)

Use online resources to assess students
Use online resources to provide students with
responsive feedback?

Can technology be used to build an inclusive
climate?

Allow students to guide their own learning
through the use of digital devices and online
resources

Allow students to use technology to enhance
their creativity and personal development

Table 3. How Maslow’s (1943) five needs can be satisfied in the classroom and online classroom (based on Fisher and Crawford, 2020;
Beise and Wynekoop, 2001: Milheim, 2012 and Maslow, 1943)
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Table 2. The five levels of needs outline by Maslow (1943) and their respective pedological

prescriptions for online learning (Table by Milheim, 2012)

Maslow's Five Levels

Major Tenets

Pedagogical Prescription for
Online Learning

Level 5: Self-actualization

Achieving potential

Learner guided
Humanistic
Assistive tools to foster sense of self

Level 4: Self-esteem

Acceptance

Course preparation
Responsive feedback
Assessment
Inclusive climate

Level 3: Relationships

Belonging to a group

Collaboration

Instructor presence

Personalized feedback

Community of learning
Technological communication tools

Level 2: Safety

Safe home environment, comfort

Pre-course preparation
Consistent formatting and design
Clear requirements

Level 1: Physiological

Food, shelter, health

Books

Software
Computer access
Checklists





