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Introduction 
School X is an English medium mixed comprehension school for 11-16-year-olds. The school is serving the Eastern side of Swansea and is in one of the most deprived areas of the city. The school currently has 946 students on roll and the percentage of students eligible for free school meals (EFSM) is significantly above the national average in Wales and compared to similar schools.
A high percentage of school X’s students are from the surrounding area; it could be assumed that the combination of the students’ background and below the National average attendance (School X has 94.2% during 2016) could have created a positive correlation for the level 2 GCSE results achieved. The results were significantly lower with a difference of 46% when compared to the National average (mylocalschool.wales.gov.uk,2018). The data strongly suggest that School X are not providing an appropriate curriculum or level of teaching; however, as a PGCE student at the school, this is not the case. In fact, School X is determined to provide a progressive and skill-based curriculum through Donaldson’s Successful Futures. School X has implemented strategies that are focused on identifying, supporting and developing Additional Learning Needs (ALN) and More Able and Talented (MAT) students. Moreover, The English department use Literacy focused strategies through intervention tutor groups, intervention Literacy and English lessons, raising attainment plan (RAP) meetings and compulsory revision sessions. It is clear through observations and my own teaching that the students have stronger oracy skills than writing; it is through these interventions that students’ skills and understandings are being challenged and developed. The aim is to enable the students to access education fully as Literacy is a key skill throughout their academic, professional and their lives as a thriving citizen in Wales.
As a result, this research assignment will focus on the students developing their oracy skills using specific tasks that are directed and associated with the Eight Reading Behaviours (8RB’s). I have decided to focus on the student's oracy skills because of Schools X performance in Literacy which was heavily documented in the 2012 Estyn report. The school was judged as unsatisfactory and the main cause for concern was the limited progression and performance demonstrated in literacy skills. Estyn (2012) states that ‘pupils do not make enough progress in literacy and do not use their skills well enough to support their learning’ (Estyn,2012:4). Notwithstanding this, the dominant experience I have had in my own classroom does not necessarily concur with the report. In fact, the MAT students in the intervention class do indeed contribute, show progress, confidently and correctly demonstrate their literacy skills in reading, writing and oracy. However, the ALN and lower attaining classes do coincide with the Estyn report. In the short amount of time I have been at School X, there seems to be little development in the year 7s’ literacy skills from primary to secondary school. By comparing their year 6 assessment results to the assessments undertaken in School X it is apparent that the year 7 students’ have difficulties with using the correct punctuation, grammar and a number of the students’ spell phonetically. In my classroom, it is clear that the students prefer to discuss their ideas in classroom discussions and their contributions are significantly more reflective and in-depth when prompted. However, there is little willingness to listen to each other unless the students are given strict instructions. 
Therefore, this assignment intends to research the impact of activities led by the eight reading behaviours on the students’ oracy skills; both in terms of their levels achieved during oracy assessment and in the students’ confidence and participation. To do so, the class undergoing the intervention will be a year seven ALN class which has a high percentage of EFSM. This class was selected because of their attainment levels, their ALN needs and the teacher and student rapport. 
Literature review
The Welsh Government have been explicit in their expectations and desired outcomes which have been stated in the Literacy and Numeracy Framework (LNF). The LNF has been created to ensure that all Welsh students’ have the necessary skills to develop and be a successful member of Welsh society (this will work alongside Donaldson’s Successful Futures) as it has been created in a such a way that when implemented correctly it will challenge students and increase the potential for higher attainment levels (National Assembly, 2014). It is not surprising that the Welsh Government are forcefully encouraging the use of the LNF to be explicit to the students’ since Wales consistently poorly perform in the Literacy PISA assessments  (appendix 1). Therefore, it seems only natural that there is a focus on the students’ literacy skills, on ensuring that they are able to firmly develop and present information; lead and participate in discussions by using their speaking and listening skills to aid them in teamwork and independent oracy tasks (National Assembly,2016). Furthermore, these concerns are shared by academics and have been voiced by Palmer who indicated that educators must be ‘concerned at the lack of attention to speaking and listening in the… National Literacy strategies’ (2003,70). However, the Welsh Government are persevering because ‘learners should experience a language-rich environment’ (2016,19??). Although, it could be argued that teachers do not value the importance of oracy focused sessions. This could be due to the insistence of the Government and senior leadership team (SLT) that value reading and writing skills, assessments and grades more favourably; as a result, there is likely to be little time to develop students’ oracy skills. This coincides with (Palmer, 2003), who implies that this is because of the united written resources and evidence accessible because teachers are restricted with their increasing workload.
There have been many concerns about students’ oracy and literacy skills and these apprehensions have been subjected to in-depth discussions by many significance members within education. It was explicitly suggested by Robin Alexander that ‘the potential of talk to transform teaching and learning remains barely understood and inadequately exploited’ (2012:2). It could be argued that the impact of neglecting oracy focused teaching and learning tasks could be detrimental to the students’ accessing and participating in society fully. If they cannot explain their opinions or develop their ideas, then there are limitations on how they will develop their abilities in thinking and learning as both are central attributes of education and in life. It is clear that Graham Donaldson values oracy in the classroom, as like Vygotsky, Donaldson suggests that, ‘Language is the essence of thinking and is integral, not just too effective communication, but to learning, reflection and creativity’ (Donaldson,2015:50-51).  Therefore, as teachers, we should be including and encouraging the use of oracy throughout all schemes of work because education is more than passing exams; it is about becoming life-long learners. It could be argued that the recent development of the Welsh curriculum could be implemented smoothly alongside the eight reading behaviours (BBH). This approach identifies eight key cueing systems that students focus and take support from when engaging with texts.  The 8RB’s have been enforced by Swansea council with the expectation that every school is using the strategy to aid students’ reading. Swansea council decided a strategy was a necessity when the Literacy PISA results were continuously low for Wales (appendix 1). The 8RB’s are made up of the following strategies: ‘self-monitor applied prior knowledge, analyse and evaluate, summarise, inference, visualisation, making connections and questions’ (Swansea council,2007). By using these cueing systems in the classroom across all subjects it has the key concepts to support students’ reading and understanding of the text regardless of the subject. Additionally, the approach should create a clear indication towards raising attainment standards and levels. The 8RB’s could be seen as the foundations for planning as well as informing teachers and students of the skills being developed or the skills needing to be established. Donaldson and Swansea Council seem to be rigorously keen to “produce” life-long learners. Swansea Council suggested that ‘the eight reading behaviours were leading the way in Swansea and they were forming an excellent basis for the development of a literacy strategy that can extend from the children’s early years until they reach adulthood’ (Swansea council, 2007:2-4). However, this statement assumes that all children are compliant, when in fact, School X is in one of the most deprived areas of Swansea; the strategy would have to be used consistently, be engaging within lessons and be given a clear purpose to support the most challenging of students in the school. On the other hand, Donaldson has created a curriculum that is inclusive and allows for skills to be transferrable through Shanahan and Shanahan’s (2014) idea of content literacy which builds into the students’ expanding on their oracy skills through keywords and knowledge from each subject. It is with this emphasis on literacy skills that have indicated how literacy should not be restricted to just reading or writing. 
It is suggested that due to the demands for students to have greater literacy skills, including, ‘critical thinking, creativity and problem solving’, then there need to be a greater emphasis on developing these skills through ‘an area of learning approach’ (Donaldson 2015:124). Moreover, Swansea Council argues that ‘Literacy is a vital component to tackling socio-economic deprivation and addressing the ongoing issues of child poverty in some communities across Swansea’ (Swansea council, 2007:2-4. Through oracy, the students are able to process and explain key ideas and their opinions which may be difficult to their student's home life. Lipman contends that by developing literacy within oracy it, ‘allows children to make connections among the apparently fragmentary curriculum that makes up the school day’ (1985,216).
That being said, the importance of developing oracy skills has been long considered an invaluable part of a child's’ development. Kozulin et al. (2003) suggested that, by looking at Vygotsky’s understanding of ‘cognitive development’ which is secured through linguistic socialisation, whereby children internalize experience and social encounters that becomes ‘engrained; an internal section of a child's’ development (Light et al,1991:40). 
It could be assumed that these ideas suggest how thinking becomes entwined overtly to communication and social interaction. The role of oracy has been identified as an ‘essential to children’s thinking and learning’, therefore, it becomes a ‘productive engagement in the classroom’ (Alexander,2012:2). Moreover, it is through verbal communication which allows children to become proficient oral contributors and reasoners (Lipman,1977).    
On the other hand, it would be naïve to assume that a students’ oracy skills match their intellectual and attainment abilities. From my observation in placement one and two, it seems that a large number of students with a range of attainment levels are able to communicate at somewhat a higher level than their reading and writing abilities with prompts. It would seem that Wegenif and Mercer (1997:50-51), strongly believe that Vygotsky, ‘does not appear to have been concerned with the developing using of language… as a means of joint intellectual activity’. In fact, they suggested that the social constructivist focuses too much on individuals processing language compared to the impact of collaborative interaction (Wegenif and Mercer,1997:50-51). This is further suggested by Hattie, who explained that ‘cooperation has a more powerful impact on students learning than individualistic learning’ (2012:6). It could be argued that Vygotsky’s concept of internalisation through socialisation would be more powerful as a whole group rather than an individual. This is because there is greater significance in the ‘meaning in the context of dialogue’ combined with ‘difference voices and different perspectives’ (Wegenif and Mercer,1997:50-51).
To fully understand the importance of developing students’ oracy skills, we must determine if the strategies implemented in primary schools are efficient. On observation, it would seem that there is a little impact on my students as joined School X with low-level oracy skills and would struggle during oracy focused tasks or questioning unless prompted. This, in turn, has an effect on teaching and learning as good oracy ‘enhances pupils’ understanding of language in both oral and written forms and of the way language can be used to communicate’ (Grugeon et al,2012:10). 
These concerns have been raised by Grugeon et al, who suggests that students are only expected to use their oracy skills when being asked questions by the teacher (Grugeon et al,2010). It could be argued that only the higher attaining students will benefit because they are most likely to answer and be asked questions. It appears that for students to achieve success in developing their oracy there need to be clear and steady foundations set because oracy ought to be a central purpose of primary education. Richards and Taylor (2005:25), further suggest that ‘the purpose of primary school in relation to oracy and literacy… is the imaginative use of language’. If this is the case, then why are a number of students struggling with basic oracy? Perhaps it is related to Palmers (2003) earlier reference about the workload overriding an obvious necessity. However, one of the changes in the Welsh curriculum is the implementation of cross-curricular oracy that will be encouraging the transferable skills through content and disciplinary literacy. Shanahan and Shanahan argue that oracy focused disciplinary literacy should be taught in primary schools because when students are given the foundations they ‘will already have some of the habits of mind needed to interpret them [texts] in a sophisticated way’ (2014:636-639). Perhaps, by implementing a “seamless” curriculum between primary and secondary through Donaldson’s Successful Futures, that the transition between the two will enable oracy skills to be developed sooner since the students’ will already have a substantial amount of literacy knowledge and oracy skills. 
As stated before, this assignment will be focusing on reading strategies and their impact on students’ oracy skills. Although, I decided to implement the ‘Eight Reading Behaviours’ because it is a cueing system reinforced by Swansea Council. Furthermore, I am going to discuss and evaluate a selection of reading strategies that could have been used in my research.
Firstly, Luke and Freebody (2017) explored the relationship between reading strategies and how students make connections and meaning with a text. They identified that many educators were simply not explicit enough when drawing connections between reading, writing and oracy skills. After all, a text does go beyond a piece of paper. Therefore, Freebody and Luke established the ‘Four Resources Model’; It provided four key ways of probing teaching and learning of readings. The strategies were designed to encourage reading and writing to be firmly situated in a dependable context with a clear purpose. Freebody and Luke further emphasised that, ‘effective reading draws upon a repertoire of practices and resources’ (Freebody and Luke, 2017). Subsequently, teachers would need to ensure that the model is at the centre of their planning and the strategies are explicitly taught because it has key elements that are operative as a framework for teachers to consider for effective literacy. 
The model has broken down into the following groups: ‘code user, meaning maker, text user and text analyser’ (Freebody and Luke, 2017). It is through these strategies that the students’ will begin to learn or develop their literacy and ready abilities by implementing the stages into their learning. Over time (and with consistency), the idea is that the students will use thee - four groups simultaneously (after the model was revised). We cannot ignore the relationship between oracy and reading which is further emphasised by Dougherty (2014), Hart and Ridley (2003) and Snow, Burn and Griffin (1998), who suggest that, ‘the foundational role that oral language plays in learning to read and write has long been recognised’ (Freedbody and Luke,2017). It could be argued that students’ who are not taught basic reading, writing and oracy skills during their early education are at a detrimental disadvantage in their later academic life because they will endure difficulties in accessing areas of learning due to their limited literacy skills. 
Moreover, to capitalize on students’ developing their literacy skills, teachers must consolidate their own understanding of oral language which in turn will emphasise its use as an educational and classroom tool. It is this synchronized relationship with reading, writing and oracy that creates academic and life-long skills that will support students after academia. Essentially, Resnick and Snow (2009), explain that ‘the relationship between oral language ability and academic success and been well established’ and must be taken seriously, despite, oracy not being a weighted element of GCSE. On the other hand, McDaniel (2006) argues that the original framework wasn’t integrated successfully because it was devised into separate groupings. Freebody and Luke created a framework where the students would ‘adopt[ed]…roles’ (McDaniel,2006:153-160). It is with these limitations that causes students’ greater difficulties in accessing Literacy as they are unable to use another strategy because they have been ‘pigeon-holed’. This could be due to a limiting framework or the lack of competency the teacher has in reading, writing and oral Literacy. However, the limitations were recognised by Freebody and Luke and they decided to revise ‘The Four Resource Model’ and change the terminology used since the first development. One of the most notable changes was the preference to use ‘practices’ instead of ‘roles’. Moreover, the word ‘practices’ even imply that the models are applied routinely in an everyday classroom setting. On the contrary, ‘roles’ suggested a pre-established framework that categorised students (Freebody and Luke, 1999).
Subsequently, ‘The Four Resource Model’ was revised in 1999 by Freebody and Luke. They decided to expand and clarify the model to remove any ambiguity by referring to the various components of a ‘family of practices’ (Freebody and Luke, 1999). This further emphasised the importance of literacy is viewed as an ‘aspect of an individual’s history, capability, and possibilities, it is also a feature of the collective or joint capabilities of a group, community or society’ (McDaniel,2006:153-160). It is this principle that shares similarities with Donaldson’s ‘Successful Futures’. The new curriculum will promote cross-curricular subjects and skills including social, academic, economic and cultural practices. He states that ‘separate subject planning…was sometimes indirectly resulting in a narrow and repetitive set of experiences’ (Donaldson 2015,37).
On the other hand, ‘The Four Resource Model’ (once revised) became a map of multiple practices dependent on the teachers’ reading of their students’ existing linguistic cultural practices (Freebody and Luke,1999). Therefore, the model is a flexible yet structured framework that is used alongside other reading strategies because it focuses on the learning needs of the students. ‘The Four Resource Model’ isn’t a solution for all Literacy problems, but rather, Freebody and Luke have presented an alternative method of teaching the skills of reading. It is clear that Freebody and Luke have designed a framework to be viewed as a supportive classroom tool.
Another reading strategy is the ‘Searchlight’ model that assumes reading can be taught using a range of strategies simultaneously (Parliament, 2005). The rationale for this strategy is that students’ will learn to read most effectively by exploiting a diverse range of strategies. However, a limitation to the model is that it is better suited to those students who respond better to one approach. This could cause difficulties for some students who are unable to access reading and Literacy fully. However, Parliament (2005), imply that the ‘Searchlight’ metaphor attempts to describe a methodology for reading which will enable teachers and students’ to cross-refer between them. The ‘Searchlight’ framework includes a phonic approach where the students’ will only encounter texts that are within their phonological ability. While they may be given a text with some unfamiliar words, the text will still be accessible for the students to decode. A limitation of this model is how some of the strategies like phonics are deployed as ‘guessing’ strategies and some educators argue that is can be damaging. This is supported by Hempenstall (N/A,1), who states that ‘a basis for decisions about reading instructions, it is likely to mislead teachers and hinder students progress’. This is further explored by the Primary National Strategy (2006), 
‘Although these strategies might result in intelligent guesses, half of them are sufficiently reliable and they can hinder the acquisition and application of phonic knowledge and skills, prolonging the word recognition process and lessening children’s overall understanding’ (Primary National Strategy, 2003:9)
Moreover, the 8RB’s are an effective cueing system that enables all children from foundation phrase and beyond to access texts. Subsequently, the approach could be a vessel through facilitating teachers endeavors to generate the kind of individuals defined in Donaldson’s ‘four purposes’. Superficially, then, the 8RB’s should be a strategy option used to support students’ during their oracy tasks (examination or classroom focused).

School improvement plan:
School X has not made the plans available because there are no whole school or department improvement plans (SIP and DIP) which discusses the application of oracy within the curriculum. Despite this, it is indicated in the department's SOW. School X conduct oracy examinations in Welsh, French, German and English throughout the academic year. However, this goes against Palmer’s notion of a lack of time made for oracy due to the demands of examinations and data targeting. On the other hand, by not including it in the SIP or DIP it could be assumed that School X is concentrating on ‘pencil and paperwork [leaving] no time for active learning’ (Palmer,2003:70). 
School X is currently in the process of modifying Donaldson’s ‘Successful Futures’ to ensure it fits within and for the schools’ cohort. School X is also creating a three - year GCSE system; meaning there will be an increased value on reading, writing and oracy skills since these skills will need to be fully developed over a three - year period extensively. With these exciting changes it is possible that in the next SIP and DIP there will be reference to oracy since Donaldson’s four purposes explicitly states that all learners should be: ‘Ambitious, capable learners, Enterprising, creative contributors, Ethical, informed citizens, Healthy and confident individuals’ (Donaldson, 2005:33). I am positive that many educators will agree that oracy is a clear expression of self, creativity and depending on the task entrepreneurship and can be underpinned by the four purposes if the scheme of work is built based on them and the 8RB’s.
From my time at School X, it is clear that the 8RB’s are at the foundations for the department planning. School X has created key images that symbolise each of the behaviours; these symbols are easily and quickly recognizable by the students’ and staff. This is because the 8RB’s have been implemented as a whole school policy and are expected to be identified on the relevant slides depending on what strategy is being focused on. The dedication to the 8RB’s is a whole school approach as mentioned previously, however, I cannot comment on how consistently it is being used in other subject departments. It is with these uncertainties that I strongly believe that the 8RB’s should be implemented alongside oracy and be differentiated according to the subject. For example: In science, there would be a greater emphasis on self-monitoring than making inferences. 
Moreover, oracy is only worth a trivial 20% within English Language (WJEC,2018). Therefore, it carries less weight and possible importance for a number of educators. On the other hand, the English department in School X has dedicated a percentage of the lessons exclusively to oracy (although, this is a smaller amount that reading and writing). While oracy is a key element in the scheme of work (SOW) there is a swift increase in the lessons designated from year seven to year nine. This is probably because of the students engaging in GCSE’s and students’ need to recognise the examination criteria and style. Although it could be due to Flays’s (1978) argument that the demands of higher order oracy are far too forward-thinking for year seven and eight. Conceivably, School X is following the Piagetian theory; of children becoming increasingly more resilient through the year groups which allows them to access the demands of the topics and given criteria by the exam board. 
Although, from examining and teaching the SOW’s it is clear that year seven’s oracy topics focus is purposeful; the students study Welsh identity and present their opinions to the class individually and in a group. Therefore, it would appear that the English department does value oracy, the reasons why it is not shared in the SIP or DIP are uncertain. However, it is encouraging that the topics being covered are meaningful and can be interpreted with a philosophical and empathetic understanding. 
One could suggest that the 8RB’s should be applied as an oracy strategy as well as reading within School X’s English departments SOW. Furthermore, after my research, I strongly believe that the 8RB’s can be developed as a useful classroom tool for oracy. 
Methodology & Ethics 
The British Educational Research Association (BERA) suggest that ‘researchers must employ methods that are fit for the purpose of the research they are undertaking’ (BERA,2011:5-9). Therefore, preceding to attempting any research, I explored countless probable methods of research and data collecting; by focusing on the following questions that would direct my research:
1. Does the eight reading behaviours improve students’ attainment aligned with the National Curriculum levels?
2. Does the eight reading behaviours structure the students’ thoughts and answers, therefore providing more consistency?
3. Does the eight reading behaviours develop students’ understanding of texts which in turn increases the standard of their oracy responses?
I decided to conduct a pre and post- test to monitor any progression the students’ made with their oracy. This concept was influenced by Cohen et al (2013:75-481) who described that one operational means of data gathering is to use a ‘placement test’ preceding to the study that permits one to determine the pupils ‘starting abilities’. This method is easily accessible and seems to be the one that would work most meritoriously with the demands on the school curriculum. Also, summative testing is used towards the end of every reading and writing SOW in the English department which means the students wouldn’t be alarmed by the research post-testing. Furthermore, the three research questions can disputably be answered through the post and pre-testing. 

Firstly, I will be conducting a pre and post- test by using ClassWatch which is a professional development system that works alongside a number of voice recording cameras. School X are advocates of the system and the students are aware of ClassWatch, it is also a requirement of being in School X that you will be in a lesson being recorded. For this reason, I will not need to submit consent forms to parents because it is part of the whole school policy. However, I will explain what will happen during the lesson and how the recordings are only for my viewing and it will be strictly anonymous. Moreover, when implementing pre and post testing, there are factors that need to be considered: the lesson the research will be conducted in as traditionally the students are less motivated during afternoon lessons and this will have an effect on the reliability and coherence of the data collected. On the other hand, while the students’ maturity level will be a minor factor because it is only over a few lessons, however, ‘the greater time difference between the pre and post-test, the greater the potential effects due to maturation’ (Cook & Campbell and Shadish et al, 2012, cited in Marsden and Togerson, 2012). As a result, to ensure that both reliability and continuity are always present, my research took place on Tuesday lesson one week one. I chose that lesson for both tests to ensure that it’s a fair test and by being on a Tuesday the students should be more motivated to participate rather than a Monday or Friday. Therefore, these variables were maintained as closely as possible since there are other variables like the difficulties students’ may endure during a previous lesson that transfers to following lessons. Furthermore, both tests need to have the same level of difficulties to maintain reliability. 

My research was to investigate students’ oracy skills which were in line with the National curriculum necessities. It required students to undergo a group ‘speaking’ test using the 8RB’s to make the oracy activities and test accessible during the five lessons before the post-test. In addition, the scoring of the tests will be kept the same for both phases of the testing using a KS3 oracy marking scheme of work.  Also, my three research questions can be accounted for within the marks scheme because, to gain the higher bands, the students are required to demonstrate self-assurance and coherence with their answers. 

Understandably, the results of this testing would be quantitative opposed to qualitative because the results will be more accurate and easier to analyse. Similarly, Vanderstoep and Johnson propose that the benefits of quantitative research are that the findings of the research will more accurately ‘reflect the overall population’ and will allow for ‘statistical validity’ (2008:7). However, the study is only being conducted on a single year seven class in School X. Therefore, it becomes a non-parametric testing. As a result, it means that there will not be room for ‘assumptions about the wider population’ (Cohen,2013:75-481). On the other hand, a benefit of the non-parametric nature of this testing is the students’ will not feel isolated because it is a group oracy task. Nevertheless, to contest any worries the students may have, I will explain the purpose of research fully and why I selected them; this is with the aim of removing the attention away from ClassWatch to enable the students to act ‘natural’. That being said, the greatest difficulty would be the ethical issues of recording the students and ensuring that they are comfortable and that their ‘rights and values’ are not being threatened (Cohen, et al,2013:75-481). 
Therefore, I ensured that I respected the rights of the students by explaining that they could withdrawal their data from the study but they would still participate in the testing, this gave the students ‘control over their lives and to make decisions for themselves’ without any influences from the class teacher or myself. (Cohen,2013:77-481). In addition, my investigation strictly adhered to the British Educational Research Association (BERA,2011) ethical guidelines for educational research. As a result, this takes the form of informed consent and anonymity. 

Furthermore, this study does not align its self with a ‘one-shot’ approach because the students will be able to contribute by “feeding” off other ideas. A benefit of using ClassWatch to record the tests is that the students’ oracy will not be missed. It could be argued that the current investigation could be a longitudinal study because it would enable teachers to monitor the students’ oracy progression more effectively. Additionally, the investigation could also be thought-out as an ‘action research’ because it has the objective of refining oracy within the English department using a cueing strategy.

Evaluation 
In the English department, there is a thematic approach to the SOW. When I joined School X, Welsh identity was being taught and this was broken down into reading, writing and oracy. I decided to continue with the theme of Welsh identity because it was relevant and the students’ would have the foundations of knowledge on the topic due to it being covered in reading the previous week. The pre-test was implemented on Tuesday, lesson 1;  my research into oracy would be investigated over five lessons and ‘The intervention [was] arranged so that the researcher can ascribe a cause to the results’ (Coe et al,2017). By using the students’ recent reading assessment results I was able to have a detailed understanding of how my intervention could play out. After all, the purpose of my research was to ‘hypotheses; and assist in evaluating potential policy changes’ (Coe et al,2017).
After following, Cohen et al (2013) suggestions about the importance of pre-testing; for the first lesson, the students’ participated in oracy tasks about Welsh identity without any cueing systems. From this, I was able to collect honest data and have a baseline for each member of the class. In turn, I had a record and clear indication of the students’ preliminary capabilities. In addition, Lipman suggested that it is beneficial to ‘introduce reasoning skills at the beginning of the child’ education’ (1985,216). Therefore, I decided to re-introduce the theme of Welsh identity using a philosophical concept and this was influenced by Lipman’s claim that teachers ‘virtually ignore children’s’ needs to be challenged and assisted to develop their philosophical powers’ (2016,21). Moreover, the statements I used as a stimulus during the pre-test were challenging, some brief but through making inferences there were suggestions of discrimination.
The results from the pre-test were generally quite poor because the students’ answers were brief and had no depth or purpose to it. The students’ seem to find the statements particularly challenging because they associated Welsh identity with being born in Wales. Cohen et al (2013:75-461) suggested that ‘the limitations of personal experience are the form of common sense knowledge, for instance, this can quickly be exposed when compared to features of a scientific approach to problem-solving. This momentously emphasises how ‘critical evaluation involves assessing the fit between the purpose of the research and the participants involved in it (Dane,2011:14).
For the lessons that followed the pre-test, I implemented the 8RB’s and focused on the students asking questions and querying the statements. Lipman et al (1977:35) explained that ‘children begin to think philosophically when they begin to ask why’. I strongly believe that the support of the 8RB’s enabled the students’ to make inferences and to summarise their ideas with fluidity and depth about the statements, images and texts they were given. Furthermore, each of the resources was linked to Welsh identity and the different forms the topic can take. It was apparent towards the end of the investigation that the students’ became more open-minded within their groups and in their answers. Although, the groups were not randomly selected and instead I pre-selected the groups using their most recent reading and oracy attainment levels. This was to ensure that all of the students would be able to contribute instead of having groups with too many speakers or having none at all. Next time, I would have used a random name generator to enable the investigation to have no ‘major threat to the validity of the interpretation of the results’ (Coe et al,2017). While my study was a fair test, some of the variables such as the groupings were manipulated to achieve the quickest and most effective results. On the other hand, comparing the students’ participation, understanding and oracy to the pre-test; it was clear that the students had made some improvements. This could be due to the collaborative learning focused lessons as there is research to suggest there is a significant effect on the students learning when compared to individualistic learning (Hattie,2012).  Succeeding the pre-test, the students experienced traditional writing lessons that shadowed the thematic topic, Welsh identity. While the lessons were not focused on oracy, I ensured that there were clear oracy elements included in the lesson. I used the following assessment for learning strategies (AFL) that have been promoted by Dylan Wiliams. He suggests using open-ended questions, “basketball” questioning, where the students ask students to expand on the previous students answer before the teacher asks another question and this was implemented during every lesson. The lessons focused on the students exploring: what is identity? And What is Welsh identity? The students’ analysed and made inferences using a range of texts that had elements of discrimination and prejudice. One of the activities focused on four statements that all had opposing views about Welsh identity, some were more serious than others. This created an excellent opportunity for a discussion. Furthermore, due to the positive climate and culture in the classroom, the students were actively analysing and depicting the statements and asking questions. This, in turn, created higher order questions.
It could be argued that the group focused activities allowed the students to use ‘language more effectively as a means for carrying out the joint, social intellectual activity’ (Wegenrif and Mercer,1997:50-51). Subsequently, the students were actively making progress over the course of the investigation through their answers which became more purposeful and in depth. It seemed that by analysing and evaluating texts and resources it enabled the students to use their newly gained knowledge in their discussions and responses. This also had an impact on the answers they feedback to my questions. 
During the post-test, the students seemed increasingly more confident and comfortable in front of the ClassWatch equipment. The students were also clear on what 8RB’s they would apply to the statements to ensure they were accessing the activity fully in order to participate. For the post-test the statements shared similar themes to the post-test. This time the students were given fifteen minutes to use the appropriate elements of the 8RB’s to support their discussion by writing down their ideas. I encouraged the students to use their notes in the group discussion for support. 
Disregarding the data and focusing on an observation, it was clear that the 8RB’s had an impact on the students’ standard of oracy and the structure of their thoughts and answers. From reviewing the ClassWatch pre and post-test, the students are clearly more engaged with statements and with the support of the 8RB’s there is an improvement in their answers.  However, the data collected to determine whether the 8RB’s had an impact on oracy attainment levels showed a mixture of results. This could be due to the class having a number of ALN students and lower attaining students; It could be argued that with more lessons focused on 8RB’s and oracy there would have been an improvement in all of the students’ oracy levels. On the other hand, a number of students did make progress either through their participation and confidence or achieving a level higher. Furthermore, the 8RB’s does have the ability to increase students understanding on how to answer and discuss ideas purposefully. Although, the lessons need to be highly structured according to the appropriate strategy and built on before moving onto another.
Moreover, the data collected below demonstrates how some students have improved academically. Furthermore, all of the students improved through participation. The year seven class I selected for my investigation are achieving levels ranging from 2 to 4. In the graph below I have clearly stated the sublevels including in my levelling to demonstrate the students’ abilities further by explicitly showing where they are within the level. A sublevel of .1 is an indication that the student is at the lower end of the level, while, a sublevel of .3 implies that the students in the top quarter of their level. 
The graph graphs how some of the students made progress by going up one or two sublevels (A, C, D, J, L, M, P, T and Q).  It could be argued that the student who did make progress my attaining a level above is because they already have the foundations skills needed in oracy; they have the skills to contribute and to elaborate on ideas. However, the students who did not make any improvements (level-wise) were all students who have required an individual educational plan (IEP). Despite this, all of the students made progress in regard to their confidence while discussing their opinion on Welsh identity. Brown and Kennedy (2011), suggest that, ‘with regards to children who are described as having social, emotional and behavioral difficulties, focusing on interactive and collaborative skills in the classroom may have a positive impact on classroom learning’. It is with this research that indicates how important it is to ensure that students are competent in their oracy skills as well reading and writing. Brown and Kennedy further suggest that there are possibilities for ‘longer-term social skills development’. (2001:1-20). Therefore, while the results do not show extreme levels of improvement due to the time restrictions of the implementations, when realistically, to see any form of real, substantial improvement the study should have been across a number of weeks. Nevertheless, the fact some of the students have improved by attaining a one or two sublevels above their post-test. Although, what I found most interesting was the increase confidence and participation by the students, Alexander (2005:2) suggests that, ‘talk virtually medicates the cognitive and cultural spaces between society and the individual, between what the child knows and understands and what he or she has yet to know and understand’. It could be argued that my research indicates the importance of building on the students’ confidence by using the 8RB’s as a form of structure and modelling. In turn, the students will be encouraged and will openly engage with oracy tasks that they are either familiar or unfamiliar with without feeling intimidated. After all, as teachers, we are encouraging the students to engage in Vygotsky’s Zone of proximal development without being disengaged or disassociating themselves with learning.  
[image: ]Conclusions
In conclusion, the focus of my investigation was to explore whether the 8RB’s would have an impact on developing the students’ oracy. During the course of the investigation and after examining the test results; it shows how not all of the students’ gained a higher sublevel. Despite this, the students’ confidence and levels of participation did improve, and this was monitored through observing the number of times a student spoke or demonstrated active listening. Furthermore, the graph suggests that the 8RB’s could be a reasonable strategy used alongside the National Curriculum. It could be argued that the English department in School X should revise their oracy SOW for key stage three by embedding the 8RB’s within the SOW which will allow the strategies to be appropriately used to assist the students’ learning. After all, the SOW should ‘reinforce such skills throughout the remainder of the school process’ (Lipman,1985:216). Following on from Lipman, it is important the students’ are taught they key skills and methods which are transferable between each year group and with the possibilities of subjects. There is a clear indication that the 8RB’s can work in line with Donaldson’s curriculum because it has the key strategies to work alongside ‘ambitious and capable learners’ because it teaches the students key skills that can be developed and adapted through differentiation and are still purposeful throughout the students’ academic life and as a thriving Welsh citizen. Moreover, this stresses the importance of ‘reasoning and concept formation skills that students sorely need in later school years’ (Lipman,1985:216). Therefore, cueing systems should not be strictly dedicated to reading and writing when being articulate and being able to process thoughts and feelings is an incredibly important skills that should not be developed just for examinations but for life-long learners who will thrive in society. 
Limitations and future development
I have identified and discussed the positive elements of my investigation into the impact the ‘Eight Reading Behaviours’ has on oracy. Although to ensure that my investigation has been evaluated correctly, I am going to explore the limitations of my investigation.
To begin with, the investigation was an example of a ‘one shot’ approach. As a result, the results collected from the data were unsurprisingly limited because they originated from a fleeting investigation which was implemented over five lessons and from one year seven class. Consequently, the results I collected cannot be used on a wider scale because they do not represent the whole of School X. 
Moreover, because the implementation of the 8RB’s was only over five lessons, Krueger and Whitmore suggest that ‘test score impacts from being randomly assigned to a small class fade out substantially in the years immediately after the interventions termination’ (Whitemore Schanzenback, 2012:4-16). Therefore, one of the most substantial limitations of the investigation was the time constraints. If I was to conduct this investigation in my future employment; I would implement a strategy, post and pre-test over a half-term (at least). I would also use a mixture of year groups and abilities to test the reliability and validity of the strategy. If the results were positive, then I would argue that the strategy would need to monitor the same class each term and through their academic journey in KS3, although the introduction of a pilot study for the one-year group before it became a whole school policy would be essential. 
In addition, a further limitation of the investigation would be converting it into a longitudinal study. While there are so benefits as previously mentioned, it isn’t a straightforward process due to KS3 classes rarely staying together or with the same teacher over the course of the three years. Which means that the data collected from my study will not be valid in the long run because it is only a microcosm of a brief investigation. On the other hand, if the strategy became a whole school policy and was undertaken by the year sixes in the feeder schools, it could have the potential to become a longitudinal study. However, due to the age of the primary school students, the following difficulties would arise, ‘competence, voluntarism, full information and comprehension’ (Cohen et al, 2013:75) and thus makes requiring consent a challenge. 
Furthermore, with the KS3 students already involved in an examination-based curriculum, perhaps the intervention would be deemed of little value because of the ‘already crowded school curriculum’ (Johnson,1984:33). However, with a carefully planned research study it is worth implementing the strategy through a pilot study. After all, it is important that teachers research new strategies and methods for teaching and learning, since ‘one size does not fit all’ in education. 
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