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A written assignment showing how a series of learning opportunities can be inter-linked to demonstrate progression in an area of learning and experience

In this assignment I will show how a series of learning opportunities through cross-curriculum planning and; showing how different assessments for learning strategies can help students progress through knowledge and understanding. A competent teacher will be able to use different and many assessments for learning strategies and; use correctly to measure the understanding and learning process under taken by the students and the next steps required to further the progress. Through this assignment I will demonstrate the link between different theories of pedagogy to help assess and assist student progression referring to relevant theorists and curriculum documents. The pedagogy theories will be supported by people such as Lev Vygotsky, Jerome Bruner and John Dewey, with all agreeing on constructivism and social constructivism as a key to get the learners actively involved. A good teacher must understand the complex nature of the learning environment in order to deliver effective teaching and learning to the students. A teacher must learn to become evidence-based practitioner to assess and progress each student’s learning, sometimes this can be difficult due to differentiation in classes, this will be shown and planned for in my lesson plans. I will show how the use of provisions and enhanced Provisions can engage student led learning and help towards the students’ development and progression. The lesson plans provided in the appendix are intended for a year 3 class consisting of students age 7 and 8 years old, within Key stage 2. In these plans I will use three out of the six specified Areas of learning and experiences (AoLEs) set out in the New Welsh government curriculum drafts 2019.I will use my lesson plans as evidence to show my understanding of the use of assessment for learning strategies and will take into account a cross-curriculum approach through the AoLEs whilst trying to include EDSGC. I have chosen to use the theme World War II throughout my lesson plans and by doing this will evidently show the learning progress of the inter-linking lessons that the learners will entail on. An exceptional teacher will be able to inspire the learners to think for themselves and engage with activities and tasks. The learners will have a little prior knowledge on the theme prior to my planned lessons. The learners would have already been on a field trip to the local museum that specialises in the theme of World War II. I will be using the Language, Literacy and Communication; Mathematics and Numeracy and; Humanities as my main focus across the AoLEs. I will focus on developing the learners thinking and aim to achieve “ambitious capable learners” as set out in the four purposes by Graham Donaldson’s Successful futures. I will use my prior knowledge and research from Donaldson’s twelve principles of pedagogy to help assist my planning and evidence building within the learners’ progression. I will aim to make connections through all stages of matters in the humanities and additionally developing basic reading, writing and numeracy skills. The new areas of learning are intended to collaborate subjects and encourage a more cross curriculum approach in teaching, whilst supporting the Four purposes set out by Donaldson. The What matter statements set out in the new draft curriculum 2019 shows us the main aims of each are of learning. In humanities the learners are to understand that “Human societies are complex and diverse, and shaped by human actions and beliefs” I will use this to statement to allow the learners to understand the effects the World War II had on our society and how it has shaped it now and for the future. In mathematics and numeracy, we will look at how the “Measurement” whilst “using a variety of standard and non-standard units and can support the development of numerical reasoning” using the theory of constructivism and encouraging the learners to engage in a think, pair, share environment. In language, literacy and communication I intend to concentrate on two what matters statements that work alongside each other. They are; “learners who listen and read effectively are prepared to learn throughout their lives” and 
“learners who speak and write effectively are prepared to play a full part in life and work”. These statements will link to my learning objective set for this lesson and also backs up Donaldson’s four purposes in Successful futures. The three main Assessment Strategies I will use are Questioning; thinking hats and; peer and self-assessment: I will also be encouraging a Think, pair, share strategy in a lot of my plans, which I feel will help come under the umbrella of the peer assessment strategy. The learners will be taught how to self-assess their own work and link between the success criteria and evaluate their own progress and achieve the set learning objectives set in the lesson plan. During my last personal training experience the learners in this year group were able to self-assess and peer assess on each task they completely and were able to reflect on positives and negatives experiences that they encountered. 
The research of Black and William (1998) has changed how the learner should be assessed. Their work started at the practice and not the pedagogy of teaching. Black and William conducted a study from many different countries and compared grades, they found that Formative assessment strargies achieved two to four grade level higher than those that used summative assessments. “The gains reported in the studies were among the largest found for any educational intervention” (Chappuis, 2009, p. 3). Black and William (2004) published a detailed definition of what they called assessment for learning, to promote the assessment for learning teaching method. However, though the research was carried out with different nationalities and subjects, the research was only carried out in controlled groups. This makes me question if the evidence is true or valid.
There are four different types of assessment through teaching. The aim of this assignment is to concentrate on the assessment for learning (AFL) as a teacher. Assessment for learning is sometimes referred to as formative assessment, it helps encourage learners to be more active in their learning and create confident learners that will continue to learn throughout their lives. With the correct use of assessment for learning strategies teachers will be helping to create “ambitious, capable learners ready to learn throughout their lives” being one of Graham Donaldson’s four purposes of the new curriculum: from successful futures (Donaldson 2018). Assessment is effective when it provides feedback to the learners and they understand what they need to do to progress, sometimes time is needed to make these changes. Teachers need to be able to see what stage each learner is at and continually see how they progress: by giving relevant feedback to the learners. Donaldson has stated that teachers need to “extend” their “abilities” in certain AoLEs “as well as curriculum planning and assessment” (Donaldson, G 2018). Assessment is for improving as well as proving the learning process, it helps the teacher see what level of knowledge the learners have taken on broad and understood and help plan for the next step of progression. Previously “assessment and instruction are often conceived as curiously separate in both time and purpose” (Graue, M. 1993). However, with the new curriculum coming into practice in 2022, there is a new vision for the assessment process, and that formative assessment should be planned into each learning experience. Faulty and Savage have recently spoke about this in Assessment for learning and teaching stating that teachers are under pressure to achieve high levels of attainment from marks and grades from summative assessments which means sometimes the formative assessment process is forgotten or shadowed by the need to track data progression from individual schools (faulty, M & Savage, J 2008). According to Black and William (1998) progressing learning through assessment is down to five factors: effective feedback, involvement of learners: adjustment of teaching depending on outcome: motivation of learners and: learners being able to assess and know how to improve. This links largely to the use of formative assessment during, prior and after a learning experience. Prior knowledge can be used to build on progression, past experiences can help solve new problems and again refers to the “ambitious” learners that Donaldson suggests the new curriculum will create. This can be achieved by sharing Learning objectives and success criteria with the learners at the start of each learning experience. It allows the learner to understand what they are expected to learn or achieve by the end of the lesson, allowing them to self-assess, was the success criteria met: if not what does the learner require to achieve the outcome along with supportive feedback from the teacher each learner should be able to progress and eventually if not in that lesson, achieve the outcome/ learning objective with help from productive planning for future learning.

The key ideas for AFL are the different use of strategies: how the teacher collects the information: the use of questioning: giving relevant feedback and introducing the self-assessment and peer-assessment. The language used by the teacher must be appropriate and refer to the work rather than the individual as otherwise it can cause a reverse effect on the learners confident if not done correctly. Self- assessment is where the individual has time to reflect on their own experience from the lesson and give feedback to the teacher: if they found it challenging or if they need to be challenged further in the future to add to the progression of knowledge and learning. Peer-assessment is where the learner’s partner can assess their work and possibly develop knowledge or help solve a problem that learner may have come up against. There are a few key principles to take into consideration when planning a lesson for learners, these consist of which assessment of learning strategies will be used: is it relevant to suit the performance being assessed: is it manageable for the learners: and most importantly will the learners achieve the learning outcome set in the lesson taken from the new welsh curriculum. Successful assessment learning strategies can help activate students self-led learning. Vygotsky’s (1978) theories of social development have become part of much of the research and theory into the cognition development. Vygotsky speaks about the zone of proximal development. The zone of the proximal development helps teachers to plan an affective assessment for learning process and help build evidence to create future progression. It helps teaches to assess what the learners can do independently: can do if guided and what they cannot do even if guided. This can be used and has been used over the decades during the teaching profession. Vygotsky also speaks about the learner’s partner co-construct knowledge helping with progression. From experience I find that peer- assessment and think, pair, share strategies within the classroom helped the teacher to assess levels of learners as well as passing knowledge between learners helping to achieve progression steps without much scaffolding from the teacher. Though Piaget (1959) disagrees that the content of development comes from each individual learning constructing knowledge of their own. I disagree with Piaget as I have found from experience that some learners may not be as vocal as other learners and sometimes are harder to assess from a whole classroom view: but using the think, pair, share encourages the less confident learners to share their ideas and knowledge with a partner with the teacher being able to assess and add feedback to the learners if required. It also gives the teacher time to use other AFL strategies such as questioning: whether its to a pair or to the whole class after assessing the strategies in place. The knowledge of the teacher is also important when choosing strategies such as think, pair, share, as learners need to be able to be placed to appropriate peers. The teacher needs to establish the opportunities that the learners can be assisted from more skilled peers and to assess that the correct knowledge is being discussed and past on for the progression. As a teacher I will plan to use this AfL as it also encourages the “confident individuals” (Donaldson, G 2015) giving the learners opportunities to express their knowledge and views on a subject, encouraging them to speak out as individuals. This strategy also links back to the what matter statements from the new curriculum stating that learners that “listen” and “speak” are prepared to learn throughout their lives. Using the correct strategies in the right place can make the difference to if the learner can move to the next progression step or not, the teacher needs to be able not only collect the information off the learners but to use the information to plan affectively to progress the learner further. Sometimes this may not be done in one lesson or over on AoLe but could be cross-curriculum over a topic or term. Donaldson’s four purposes in Successful futures have guided the whole design for the new welsh education curriculum. The what matter statements shows that the progression steps no longer are set to the age of each learner as it has been identified that each learner develops differently though progression is continuous. The achievement outcomes should be used to help plan what AFLs should be used at what stage of development and allows teachers to monitor learners pace and clarify progression for future planning. This can help show teachers if some learners maybe required to have extra support or required to go on an individual learning plan (ILP) which will require further planning and assessment and possibly different teaching techniques due to the learner’s strengths and weaknesses.

The main AoLe in Appendix one is Humanities, I have chosen this as the place to start as the topic I wish to follow and teach will be World War II. With World War II being based on past events; History and the key aspects of life within the community of Wales and locally that were affected by life in World War II. This subject helps link to two of the What matter statements from the new Humanities Curriculum. Achieving and “Developing an enquiring mind enables learners to explore and investigate the world, past, present and future, for themselves” and how “Human societies are complex and diverse, and shaped by human actions and beliefs” (Welsh Government,2019). Humanities has been given its own role in the New Welsh curriculum and is one of the Key Areas od Learning. The subjects that come under its umbrella include, History; geography; religious Education and social studies, the aim is learners to achieve a better knowledge and understanding of their heritage and to also have an open and diverse View of the World around them. Creating “ethical, informed citizens” (Donaldson, G. 2018). That is a lot of confusion around the new Humanities AoLE as a lot of teachers worry about not having a direct Learning Objective with an assessable approach. Previously Reynold (2012) has discussed that learners learnt best with an inquired approach and that learners should progress their knowledge by expanding on prior knowledge. This links to Vygotsky’s (1978), Bruner’s (1960) and Piaget’s (1959) constructivism. Though Piaget (1959) argues that learning is achieved as an individual and that is progression is inevitable and not just through social interaction. Vygotsky’s key elements state that working with another; usually known as the more knowledgeable other, can help achieve a higher level of progression in a learner. Using this research, I choose to use social constructivism as the main pedagogy theory for my planning of Appendix one and use questioning and Peer Assessment as the main strategies for assessment of learning. Questioning is not only a form of pedagogy but can be a useful tool for assessment for learning if used correctly. The aim in my lesson (Appendix one) is to get the learners to engage with different types of stimuli and ask questions to stimulate a deeper understanding of not just the key events but also the emotions of the people involved in the World War II. The learning objective will be for the learners to build an understanding of the chronical knowledge of world War II events and how they have influenced human lives and society. The learners will have chance to work in a think, pair, share setting. This will give me the opportunity to be able to walk around and listen to the types of ideas the learners are coming up with, hopefully with the feedback I receive I will be able to further progression with further questioning. The whole process of questioning is also important, ask the question, let the learners have time to collect an answer before seeking the answer. There are two types of questioning closed questions and opened questions. A closed question most often has a right or wrong answer, they tend to be easier to answer as they have limited outcomes. However, Open questions allow for a longer response and make learners think more about the response they are expected to give. Being a good teacher in questioning will scaffold for learners to ask questions, allowing them to engage further with the topic or subject. With this I hope to achieve “ambitious, capable learners” (Donaldson 2015) that will gain skills to question decisions and ask questions throughout their lives. Throughout the lesson the learners will have chance to engage in different size groups, whole class; pairs and individually. Feedback will be given at different times to assess the progression of each learner as well as learners, this will give me the opportunity to move learners around and into different pairs as their will be a lot of differentiation in the class. A discussion-based classroom can help the learners feel like their contribution are valued and can increase in student motivation.  The learners get to engage directly with all activities, I will encourage extra progression and use scaffolding from other learners by using the basket ball questioning techniques during Task five, this will be just before the plenary where I should receive feedback from the level of knowledge gained and help assist for further planning. The learners get to reflect on the lesson and give back valuable feedback to the teacher through self-assessment and peer assessment using traffic lights. The traffic lights allow the learners to express if they struggled or had a challenge throughout the lesson and helps the teacher to assess if they require further help or further development if the learning objective wasn’t achieved. However, sometimes this isn’t always a good form of feedback as some learners may not want to show their peers that they struggled with a task and may not give the correct feedback, this is where the peer assessment is able to look at the other learners and work and hopefully provide valuable feedback. This is a process that needs to be over seen by the teacher to make sure that the correct feedback and knowledge is passed on. Effective feedback is key to progression.
Appendix two is a follow-on lesson with the key theme still being World War II. The AoLE I have decided to concentrate on is Mathematics and Numeracy. I have chosen this AoLE because Neil Carberry, CBI Director of Employment and Skills, Basic maths is essential for everyday life, as well as a key skill required in the workplace” (ofsted,2012). The curriculum states that “Mathematics and numeracy are an essential part of every aspect of our lives, whether at work or undertaking practical everyday activities” (welsh Government, 2019). I agree with both of these quote as most people use mathematic skills in everyday experiences, for example; use currency in the local supermarket; tell the time; as well as calculate distance travelled to work or to a destination; making it a key area of learning required for a learners to led a successful life.  With this AoLe, being what I believe a key subject area, I have planned for an extra member of staff to assist the lower ability group. According to Black and William (1998) the correct use of AFL strategies can raise standards especially for the lower attaining pupils. With this in consideration I planned to have an extra staff to scaffold and assess the lower ability learners. During my previous teaching experience, this lesson was used, and I was able to have the extra member of staff during a teaching session. I know in the future that this may not always be the case, but I wanted to evidence that I was able to plan for the possibility of an extra member of staff and how it can implicate the lower ability learners. Looking at the beginning of Appendix 2, you can see I have planned for a reflection on past lesson and experiences, this allows me as the teacher to assess what knowledge they have and the areas that can be expanded further on to help progress up the progression steps. The learners will get work in a Think, Pair, share setting, using the white boards the learners will be able to put their answers down, to discuss and reflect and to check their answers. This will make sure that all learners are involved in their own assessment as well as peer-assessment and able to check and understand what they need to do, to progress further. Following on from my previous discussion about learners learning at different rates and stages; I have planned to split the learners into differentiation groups, see Appendix two. Lower rate, middle rate and High rate ability. The learners will be assessed on previous knowledge of the learners and previous learner knowledge that’s to be assessed at the beginning of the lesson. The learners will be moved into the allocated groups and assessed continuously throughout the task. The lower ability will be given scaffolding sheets to assist completion of the task. The task is a child led practical task. It will inspire learners to learn for themselves. I believe that the main pedagogy being used in this planning will be cognitive development. The process of doing a practical task will mirror the knowledge of the learner in real time, the teacher is able to assess by walking around the class and see if the learner has taken on board the knowledge and using it to complete the task correctly. The teacher will be able to feedback directly to the learners, whilst providing valuable feedback; allowing the learner to reflect and change to further the progression of learning. Kolb's Experiential Learning Theory (Kolb, 1984) he discusses that “the process whereby knowledge is created through the transformation of experience”. All learners will self-assess and peer-asses using the traffic light system.

For Lesson plan 3 (Appendix 3), I have chosen to discuss the AoLe of Language, Literacy and communication. The what matter staements say that “Learners who speak and write effectively are prepared to play a full part in life and work” (Welsh government 2019). This lesson is another follow on to continue the process of knowledge on World War II through a cross curriculum approach. The main object is to improve the Learners use of descriptive writing in a postcard format. The main AFL focus for this lesson is the “Six thinking hat” strategy. The learners would have had prior knowledge of using this strategy in previous learning experiences. The six hat thinking strategy is to encourage learners to engage with different mental states. For example, the Red hat is for thinking about emotions, the learner will interact with different stimuli and be able to provide feedback as whole class on their own emotions of the task in hand. The learners will reflect on the “emotion” state several times through the lesson, as this will change due to the difference in stimuli used. The idea of the thinking hats is to encourage the learners to question different aspects to help assist and reflect on the task in hand. The learners will feedback using the thinking hats class, the feedback from the introduction is the outline for the main task. The red hat will help learners to evaluate and give relevant feedback. The learners will be expected to include and expand their ideas and emotions into their end outcome. There will also be continuous use of open questions being used throughout the tasks, this will allow learners to expand their knowledge, with answers and suggestions from other learners assisting the progression within the learning, i.e. a learner may use a descriptive word that another learner may not have heard before.

Looking at all my lesson plans the Main AfL that is used the most; sometimes without prior planning is questioning. The process of questioning is a key role as a teacher and achieving the right process will achieve good results. I look forward to being able to put the use of more open questions into my lessons and intend to use these on my Professional training experiences in the future. The assessment for learning is run topic through my episodes and involves continuous knowledge and understanding on the chosen topic of World War II whilst using a cross curriculum approach. Although there could be some great assessment made from questioning it is important to use this in connecting with another Strategy. I have found that most strategies cross-over and require another to be fully successful. While questioning is a good form of assessment it has some limitations, for example some learners may not be confident enough to share ideas to the class. This why I have chosen to plan for a lot of Think, Pair, Share tasks. Less confident learners can be paired with a “more knowledgeable other” (Vygotsky, 1978). Though I have not used the Six Thinking hat in my previous experience I look forward to putting it in to practice, though again like any other strategy there are limitations. I feel that maybe Six thinking hats for different mental states may confuse learners and maybe best used with older learners. I plan to research the on my next teacher training. The new Curriculum will help teachers plan more efficiently with the learning objectives as the main starting point and the AFLs being a resource of good teaching practice.
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Appendix 1

	Student-teacher
	Natasha Jenkins
	Class:
	Year 3

	AoLE or Subject
	Humanities
	Date:
	October 2019

	Lesson Focus:
	World WAR II

	Meaningful links to Curriculum 
	Developing an enquiring mind enables learners to explore and investigate the world, past, present and future, for themselves.
Human societies are complex and diverse, and shaped by human actions and beliefs. The children develop their thinking across the lesson through the processes of planning, developing and reflecting.
In history, learners develop their thinking skills through historical enquiry and reflection on key questions, ideas and interpretations.
the skills of oracy, reading, writing will be developed through this lesson.
Chronological awareness. The children should be given opportunities to use timelines to sequence events
Historical knowledge and understanding. The children be given opportunities to identify differences between ways of life at different times, identify significant people and describe events within and across periods, understand why people did things, what caused specific events and the consequences of those events.
Historical enquiry. The will be given opportunities to ask and answer relevant questions about the past.
Geography. Using and labelling a map.


	Meaningful links to:
Cross Curricular Responsibilities
	As a vital building block for developing life skills and accessing the curriculum, learners should be provided with opportunities to communicate their ideas and viewpoints orally.
 In history, learners develop their number skills through developing chronological awareness, using conventions relating to time, and making use of data. This skill will be recorded In the timeline activity
In history, learners develop their skills of oracy, reading and writing and wider communication skills through using aural and written sources and communicating ideas, opinions, arguments and conclusions.
This will be covered by group discussions and making the children to express their feelings on the events.


	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to: build an understanding of the chronical knowledge of world War II events and how they have influenced human lives and society.










	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	
I can discuss and answer simple questions about world war II.
I can order the events on a timeline in chronical order.
I can label a Map associated with World War II.

	
Learmers will be able to recall the date the world war II started.
Write down what they want to know.
Complete a map of countries involved.
Provide feedback of what they have learnt.



	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	No prior learning as it’s the first lesson introducing a new topic.

Main pedagogy is social constructivism.

The children will enter the classroom to a song from World War II to set the scene.
https://www.youtube.com/watch?v=dCRvwR4qVHE&list=
OLAK5uy_l2_w6Z9edZAMiE3l7vnke0K_zyIibbCjs
(Sing as we Go, Gracie Fields)

Teacher will be dressed in 1930’s attire (if possible)

This will help set the theme ready for the lesson and get the learners to engage with different stimulus.


	



Listening to the song.


	
 -Overhead projector
-The Outbreak of War PowerPoint
-World War II know, Want, Learnt Grid
-Audio footage of Neville Chamberlain
 announcing war 1939. (3mins)
https://www.youtube.com/watch ?v=rtJ_zbz1NyY

-Early World War II Timeline and extra 
support cards if required.
-World War II colouring Map Activity Sheet.
-Coloured Pencils 







	

Teaching & Core Learning
	
The outbreak of war PowerPoint will be displayed through the lesson on an interactive whiteboard or overhead projector and prompts will be used in the PowerPoint to each activity.

Task 1

Next slide on Power Point.

Audio footage to be shown via https://www.youtube.com/watch?v=rtJ_zbz1NyY


Task 2 Think, pair, share.

Questioning AFL engagement

How would have you felt to hear this announcement?

What questions would have you asked Mr. Chamberlain?

Task 3 whole class activity. 

Next slide

Task4. World War II events Timeline Activity to be given with Early War II Information mat. extra scaffolding is available here for less able children, fact cards. (see activity sheets).

Next slide

Task 5.  World War II colouring Maps. The children will Individually complete the map. 

Can the children recall the main allies and axis powers, and locate them on the map?

AFL: basketball questioning and checking answers as a class.



What have they learnt?


	1.Children will be promoted to think, pair, share for this first activity. (odd number children can work in groups)
They be asked to fill in the Know, Want, Learnt Grid.
-What they know? 
-What they want to know?
Learnt Column is be kept empty and to revisit at the end of the lesson. 
What do you already know about World
War II?
When and why did World War II start?
What were the main countries and people involved?
2.Think, Pair, share on individual white boards. Get the children to discuss orally and make key notes, words to discuss with the whole class in feedback.
Do you know about any key events that happened?
What was life like in Britain during the World
 War II?
3. Have the children to put their hands up and choice people to come up and fill in the gaps as appropriate. Discuss any words or phrases they wouldn’t know and expand on their knowledge
Practical learning
4.Timeline activity to be completed in pairs.

5. working individually, followed by checking the answers after the task as a whole class.
	
The Outbreak of War PowerPoint
-World War II know, Want, Learnt Grid
-Audio footage of Neville Chamberlain
 announcing war 1939. (3mins)
https://www.youtube.com/watch ?v=rtJ_zbz1NyY






White boards per pair
Black board pens.








Early World War II Timeline and extra
Support cards for lower ability learners.


-World War II colouring Map Activity Sheet.
-Coloured Pencils 



	

Plenary
	
Get the children to reflect on the lesson and complete the Learnt column of their Know, Want, Learnt Grid worksheet.
Self-assess and peer assessment using traffic lights has the success criteria been met?




	
Complete Learnt column of their Know, Want, Learnt Grid worksheet.
Self-assess and peer assessment using traffic lights.






	





















Appendix 2

Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Natasha Jenkins
	Class:
	Year 3

	AoLE or Subject
	Mathematics and Numeracy
	Date:
	October 2019

	Lesson Focus:
	World War II

	Meaningful links to Curriculum 
	Real-life contexts can be used to introduce and explore mathematical concepts, as well as to consolidate them.
In their mathematical problem-solving, learners are encouraged to predict and estimate solutions and then to check their answers, reflect on their results and evaluate their approaches.

	Meaningful links to:
Cross Curricular Responsibilities
	Mathematics and numeracy are an essential part of every aspect of our lives, whether at work or undertaking practical everyday activities.
The achievement outcomes refer in multiple places to the resources that could and should be used to enhance understanding and enrich the mathematical experiences of learners. The appropriate use of a range of digital technologies, manipulables, everyday objects, and concrete and abstract representations of mathematical objects helps the learners to engage with mathematical concepts from more than one perspective.

	Personal Targets (Linked to QTS and identifed in weekly review)










	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to: Can I Weigh and estimate in Grams (g).	

I can use my visual sense of number to make estimates and comparisons. I can check estimates using counting or measuring.








	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	 I can weigh ration ingredients in Grams (LA and MA)
I can weigh ingredients in grams and Kilograms (HA).
I can use my visual sense of number to make estimates and comparisons. I can check estimates using counting or measuring.
	Basket ball quesioning, if progress has been made learners will be able to give the correct answers to mathematical questions.
Use equipment correctly.
Self assessment and peer assessmentm using traffic lights.




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	Follow on session from weighing ration ingredients in a cookery lesson. session 3.
ALN:  Support LA group with task
1 additional staff.
pawb yn barod"
Learners will be shown the World War II PowerPoint of children in the war. Reflecting on prior knowledge of rationing and weighing ingredients. Questions to be asked throughout. Reflect on past lesson.
How do we use a weighing scale? What type of measures do we see on the weighing scale?
Make sure that the all learners weighing scales are on 0 to start task.
Learners will be introduced to My "Great-Auntie Barbra's" evacuee suitcase that’s been passed down through the family. The suitcase will have ration items included inside. The learners will have to estimate as a class, "Dwylo i fyny".
White boards between pairs so they can show, less or more answers.

self-assessed, traffic light system. Green individually achieved, amber: needed a little help, red: further action required.

	




White boards between pairs. 
Think, pair, share

Can you estimate if the butter is less or more than 100g? (LA)
Is this ........less or more than 500g? (MA)
How many grams in a kilogram? (HA)
	Measurements needed for the classroom Intro, to show the children how little ration that families had.
Cheese 50g                               
Sugar 200g(LA) 250g (HA)
Butter 50g
Tea 50g
Sweets 350g (every 4 weeks)
Egg (1)
Cooked bacon 100g
Weighing scale 
Balance scale
Some items of clothing as per a evacuee (included a gas mask, underwear, pyjamas or a nightie, plimsolls, toothbrush, comb, a towel, soap, a flannel, handkerchiefs and a warm coat) labelled in grams with tags.


Mini White boards and pens between pairs.

	

Teaching & Core Learning
	
Questions to be written on the board prior for each differentially groups. LA will have pre-printed sheets to copy from giving them the extra scaffolding to assist the activity. Each group will have to work in pairs with a weighing scale between them.

Teacher led activity (LA) Weigh each item using a weighing (teacher modelling)

scale and record in Grams. (g) Follow on activity, can they work out less or more than a certain number of grams?
Cheese     g
[bookmark: _Hlk4771689]Sugar        g
Butter       g
Sweets     g
Is the cheese less or more than 100g?  less than/more than
Is the sugar less or more than 300g?  less than/more than
Is the butter less or more than 200g?   less than/more than
How much do the sweets weigh in grams?
Pre-printed sheets to copy from into maths books.
MA) Weigh each item using a weighing scale and record in Grams. (g) Follow on activity, can they work out less or more than a certain number of grams?
Cheese     g
Sugar        g
Butter       g
Sweets     g
Is the cheese less or more than 100g?  less than/more than
Is the sugar less or more than 300g?  less than/more than
Is the butter less or more than 200g?   less than/more than
How much do the sweets weigh in grams?
(HA): Learners will have to weigh ingredients in grams (G) and Kilograms (KG). Is the item more or less than...? 
Cheese     g
Sugar        g
Butter       g
Sweets     g
Is the cheese less or more than 75g?  less than/more than symbols </> only as an answer.
Is the sugar less or more than 175g?  less than/more than symbols </> only as an answer.
Is the butter less or more than 125g?   less than/more than symbols </> only as an answer.
How much do the sweets weigh in grams?
Can they Convert their answers to Kilograms (KG)? 



	Recap on estimate, what does it mean?
To guess an answer.

Learners will be working in groups of 2/3 depending on equipment.


Learners will complete tasks in their maths exercise books.

Lower ability learners













Middle ability learners











Higher ability learners









Self assessment and peer assessment using traffic lights.


	Weighing scales between small groups.

Pre weighed of bagged items so the learners can weigh.

	

Plenary
	
Use my prelabelled clothes we can pack the case for an evacuee totalling to:
-500g
-1000g/1kg
-2000g/2kg
Group board work using basketball questioning.
Learners in the lower ability group can be given a calculator. So, they can work out how much the total adds up to.


	
Basket ball questioning 



	Prelabelled items from the suitcase.





































Appendix 3


Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Natasha Jenkins
	Class:
	Year 3

	AoLE or Subject
	Language,Literacy and communication
	Date:
	October 2019

	Lesson Focus:
	World War II lesson 3

	Meaningful links to Curriculum 
	Learning about identity and culture through languages prepares us to be citizens of Wales and the world.
Learners who speak and write effectively are prepared to play a full part in life and work.

	Meaningful links to:
Cross Curricular Responsibilities
	Reflecting on and understanding their own and others’ cultures and identities through languages is an important aspect of the Languages, Literacy and Communication Area of Learning and Experience. Through listening, viewing and reading, learners develop their understanding of effective and appropriate communication which they further develop through their own speaking and writing.

	Personal Targets (Linked to QTS and identifed in weekly review)




	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to: Can I write a descriptive postcard pretending to be an evacuee to a family member?





	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	
Learners will have written postcard home to a family member describing their new surroundings and feelings.


	Afl: thinking hats
Traffic light Self-assess and peer assessment 



	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	Classroom topic World War II follow on session from Weighing items from an evacuee suitcase.

Sentence starters and templates provided for scaffolding for lower ability learners.


Learners to watch PowerPoint   .
AFL: six thinking hats
Red hat: “Emotions”. Identify emotional reactions, judgments, suspicions and intuitions in oneself and others, separate from the objective data itself.
Talk about the sample postcard by my “auntie Barbara”.

Brainstorm session on board about the picture of Carmarthen (A3) during the PowerPoint.

	




AFL: Six Thinking Hats
Learners will be expected to put on their thinking hats and think of the type of emotionals that they would feel in these situations. They will have to use their own imagination to complete their work. They will be expectd to use descripting words.



	PowerPoint

White board 

A3 photograph of Carmarthen.

How do the learners feel after watching the video?
How was auntie Barbara feeling?
Can anyone give me an example of describing words from the postcard?








	

Teaching & Core Learning
	
Learners to write a postcard home to a family member. They must imagine they are a child evacuee being evacuated from Swansea to Carmarthen.

Teacher to be sat with LA. Remined and prompted to use word bank on board and spelling mats.
LA: To be provided with lined postcard template and sentence starters.
1. When I arrived at the train station, I felt………
1. On the Train I saw……
2. When I arrived, I felt…?
3. I saw…
Supported by spelling word bank on the board.

4. Carmarthen was…
5. Look forward to seeing you soon.
6. From…….

[bookmark: _Hlk5138094]MA: To be provided with the lined post card template and questions to help them write their postcard.

Postcard must start Dear….,

How did you feel at the train station?
What did you see on the train?
How did you feel when you arrived?
What did you see when you arrived?
What is Carmarthen countryside like?

End with. Look forward to seeing you soon. From…..

HA: lined postcard template with questions to promote same as MA.

Remind Learners to look at success criteria, printed versions for each learner. Complete task and tick off once they have read and checked their work.

AFL: Traffic lights, self-assessed and peer assessed.
	





	White board and pen.
 
Word mats for describing settings and to describe feelings.

 Extra support with adjective word mat.

 Postcard templates for all abilities.

 Learners Literacy book. 

Pencils. 




	
Learners to write a postcard home to a family member. They must imagine they are a child evacuee being evacuated from Swansea to Carmarthen.

Teacher to be sat with LA. Remined and prompted to use word bank on board and spelling mats.
LA: To be provided with lined postcard template and sentence starters.
2. When I arrived at the train station, I felt………
7. On the Train I saw……
8. When I arrived, I felt…?
9. I saw…
Supported by spelling word bank on the board.

10. Carmarthen was…
11. Look forward to seeing you soon.
12. From…….

MA: To be provided with the lined post card template and questions to help them write their postcard.

Postcard must start Dear….,

How did you feel at the train station?
What did you see on the train?
How did you feel when you arrived?
What did you see when you arrived?
What is Carmarthen countryside like?

End with. Look forward to seeing you soon. From…..

HA: lined postcard template with questions to promote same as MA.

Remind Learners to look at success criteria, printed versions for each learner. Complete task and tick off once they have read and checked their work.

AFL: Traffic lights, self-assessed and peer assessed.










Feedback using lolly pop sticks to encourage every learner. Learners can read out their postcard. Explain that next session we are going to design the front cover to go with our postcard.

[bookmark: _GoBack]
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Rationing

Rationing was where things such as food, clothing and petrol were limited to a certain amount per person. This was to make sure that food was shared out fairly and that everyone had what they needed. Goods became scarce because German submarines started attacking ships that brought things to Britain. The country had to become self-sufficient and a way of doing this was to ration things. Rationing began in January 1940 and gradually most food was rationed.







 



Rationing

A weekly ration for one person was usually:

50g butter, 225g sugar, 50g cheese, 100g bacon or ham, 1 egg, 100g margarine, 1.8 litre of milk, 50g of tea.



A simple thing like making a birthday cake became a maths challenge for the cook! The whole family’s ration of sugar, butter and eggs would have to be used.

People were inventive during the time of rationing. A substitute called powdered egg was used (it tastes about as nice as it sounds!). Popular recipes included:

Eggless Cake

Rabbit Stew

Vegetable and Oatmeal Casserole

Mock Fish Cakes

Eggless Mayonnaise





 



Evacuation

At the start of the war, the government realised that cities would be targeted. They decided to encourage parents to allow their children to be evacuated to safer, rural location.

Even though the bombing of Britain never occurred on the scale that many feared in the 1930s, some 110,000 children were evacuated to Wales over the course of the Second World War. This number included children who were evacuated from Welsh urban areas to Welsh rural areas. Glamorgan received the largest share - some 33,000 children - but there were few villages in rural Wales that didn't welcome evacuees. 













 





Evacuation

Parents were given a list of things to pack for their children which included a gas mask, underwear, pyjamas or a nightie, plimsolls, toothbrush, comb, a towel, soap, a flannel, handkerchiefs and a warm coat.

This list doesn’t sound like very much, but some families struggled to even get these items. A lot of children who were being evacuated came from very poor families.



Some children took a toy with them but it would have been something small. They had to be able to carry all their possessions themselves in one small suitcase. 





 





Evacuation

Your task is to imagine you are being evacuated and you have to decide what 
to pack. You are to use your knowledge of grams(G) to Kilograms(KG) to decide what items you can take?



You will need to think about the following things:

What practical items will you need?

Will you take a toy?

Will you pack any items that remind you of home?

Whatever you pack, you must be able to carry it all yourself.





You could draw your items and write about them on the Twinkl Evacuation Suitcase Activity. 
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