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Section 1 (2,592 words without titles).

Why Inclusive Leadership Matters.

According to Brown (2019) and Vohra et al (2015), Inclusive leadership entails an
individual or a team that is fair and has a duty to oversee that every Child feels
welcome, supported and receives equal opportunities to education to achieve their
fullest potential, and free from discrimination or bias. Abawi et al (2018), Cerna et al
(2021), Ketikidou and Saiti (2022) and Riley (2017) state an effective leader is one
who ensures the diversity in culture, language, socio-economic and ability of the
Children attending the setting and their families are implemented in the design of the
curriculum and environment they play and learn in and fosters a sense of belonging
for all, which is highlighted in the Wales Curriculum for Non-maintained Settings
(2022). DeMatthews (2020), Mcleskey et al (2016) and Slee (2018) believe inclusive
leadership entails the determination to recognise and challenge issues and barriers
to Children’s inclusion through collaborative efforts and exploration to influence
change, to ensure that they receive the same access to care and education as
others, and their differences are respected and celebrated within the culture of the

early years setting community.

The significance of inclusive leadership is ensuring that every child deserves respect
and the voices of them and their families are valued in the setting to ensure positive
well being (Gotsis and Grimani, 2017, Oskarsdéttir et al, 2020, Sergeant and
Gillett-Swan, 2015). The respect the inclusive leader provides inspires children to
learn and celebrate diversity and anti-discriminatory practices which contributes to
better outcomes for all Children, as they learn to grow in a multicultural society and
community, and develop a stronger understanding of the world around them, and
how they should treat others (Bourke and Titus, 2019). The networking between
inclusive leaders and professionals within the wider community fosters strong
community engagement which benefits Children and their families in the setting and

enhances educational attainment as they grow (Gross et al, 2015).
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Case Study.

Maya is a new starter attending an early years setting. Maya and her family have
recently immigrated from another country, and practise islam which entails specific
dietary requirements (halal food), and have different forms of dressing for Maya.
Parents have a basic understanding of English to communicate, but are illiterate in
this language, and Maya is learning English as a 2nd language, speaking her native
tongue at home.

With the setting being located in a rural area, practitioners are unfamiliar with the

traditions and culture of their nation or the religion they practise.

How inclusive leadership supports:

Maya and other Children.

Multicultural Resources.

It is widely acknowledged that one of the most effective ways to secure inclusive
practice within an early years setting, is implementing multicultural displays and
resources into the provision, such as books, dolls, toys, materials and clothing
(Nicholson and Wisneski, 2019 and Sanders et al, 2019). This allows Children like
Maya to see their family’s values, culture and background reflected in their setting
and enhances a sense of belonging and well-being (Randel et al, 2018). When any
Child is exposed to a variety of cultures, this allows them to gain a wider appreciation
of the world in which they live, fosters attributes of empathy and respect (Lane, 2008,
Lindon, 2012 and Papouli, 2018). Barrett (2018), Sellars et al, (2018) and Shiraev
and Levy (2020) agree this is achieved through engagement with multicultural
provision, which develops social skills, cognitive functioning and critical thinking

where Children acknowledge diverse perspectives in how each other lives.

A challenge of this would be cultural appreciation versus cultural appropriation. Cruz
et al (2024) and Prior (2019) and Smith et al (2016) state cultural appreciation entails
active listening to the perspectives of other cultures to fully learn and understand
their celebrations and traditions, whereas cultural appropriation is the biassed

assumptions of their culture, which if provisions are made without truly learning and
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understanding what is significant in the culture of Maya and her family, this could be
seen as offensive and damaging to their well being and sense of belonging (Louis
and Betteridge, 2020). For example, dressing Children in what is assumed to be
traditional attire from their culture, where Maya and her family do not dress in this
attire, or is not explained correctly to the Children this could be seen as disrespectful
and a deflection of their traditions and could mislead Children’s learning of
stereotypes (Petrovic, 2021 and Veccia, 2022). Eddo-Lodge (2018), Theoharis and
Scanlan (2020) and Thompson (2021) argue that people avoid discussing topics of
religion or race in fear of offence. When something as significant as cultural diversity
is not being carried out, it is not providing a welcoming atmosphere or fostering a

sense of belonging.

Strategies to eliminate the bias surrounding cultural appropriation would include a
continuous dialogue of feedback between the inclusive leader and Maya’s parents,
explain the objectives and advantages of multicultural education for the Children,
and request their involvement in sharing their perspectives on how provision the
setting offers could authentically represent their culture (Department of Children and
Youth Affairs, 2016, Derman-Sparks and Ramsey, 2015 and Hajisoteriou et al,
2017). To ensure a strong foundation of inclusion and a welcoming environment for
Maya and her parents, they could be invited to share their cultural traditions
themselves, such as celebrations, books to read in their language with props,
resources, clothing they wear, foods they eat and music they listen to. This is where
the Children attain authentic knowledge from the original source of information, and
inclusive leaders and practitioners can use these methods to collaborate and
implement provision of these resources and design activities that are respectful of
this knowledge. Training for practitioners and workshops for parents could be held by
the inclusive leader on understanding the difference between cultural appreciation
versus appropriation, and how cultural traditions can be honoured with sensitivity
and authenticity (Jurkova, 2019, Khalifa, 2018, Otmar, 2023 and Ringsmose, 2019).
These factors considered will ensure that consistent efforts are made to ensure that

Maya and her family always feel welcome and included in the setting.
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Dietary Accommodations

Ensuring that Maya's dietary requirements are met is essential. Inclusive leaders can
involve Maya's parents in discussing and planning halal meal options. This
demonstrates respect for her family's cultural and religious practices. To ensure that
the culture and requirements of Maya and her family are respected, ensuring fresh
and meat-free snacks are offered, but also to request that other parents prepare
foods for their children that do not contain meat or non-halal foods (Adekunle and
Filson, 2020, Armanios, 2020 and Mahalingappa et al, 2017).

This could raise a challenge, where children may be selective with what foods they
eat, such as only enjoying ham or other meats in their sandwiches, or the perception
of parents in limited understanding of why (Taylor and Emmett, 2018). An effective
leader would explore solutions to overcome these by collaborating with the parents
and offering information of a variety of alternative foods that could be placed in
children’s lunchboxes, to ensure that the values of Maya'’s family are respected and
exclusion does not occur (Adekunle and Filson, 2020, Armanios, 2020 and

Mahalingappa et al, 2017).
Maya’s Parents.

Language Support.

The scenario describes a language barrier for Maya and her family, where Maya'’s
parents have a basic understanding of the English Language and Maya is already
learning the acquisition of her native language, and is now required to learn English
as an additional language. UNESCO (2023) highlights this barrier, where all Children
have the right to access education in a language they understand. The most
appropriate procedure to enhance Maya’s learning of English would be to also
support Maya’s parents’ learning, communicating and understanding of the
language, so English can also be practised at home to ensure their inclusion into the

community and achieve that sense of belonging (Wilson, 2016).

Inclusive Leaders are required to demonstrate effective, continuous communication.
This could include providing translators or employing bilingual practitioners who are

able to communicate with Maya and her parents in their native language and support
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the learning of English (Devarakonda, 2021). This is significant in parental
involvement in Maya’s care, as they require a full understanding of Maya'’s
developmental progression and accurately participate in making decisions, making it
personalised and tailored to enhance Maya’s learning effectively (Antony-Newman,
2019, Lyons et al, 2016, Tarasawer and Waggoner, 2015). This establishes a trusting
and reliable support system that is consistent and reliable for Maya and her family

through demonstrating care and interest in their culture and background.

A limitation that could arrive in this circumstance would be due to the rural area that
the setting is located in, experienced interpreters or bilingual staff may not be
available, or are unable to travel the distance to attend the setting or meetings with
parents. (Donovan, 2017 and Jaeger et al, 2019). This is where inclusive leaders
adapt their methods of communication to meet the language needs of parents
through using simplified English, speaking at a slower pace and implementing visual
aids and written materials in their native language that can overcome this barrier.
Additionally, leaders could devise specialised resources for the setting and to
parents, with visual aids, a written description from their native language and then in
English spelled out phonetically, for parents to help teach Maya at home (Farrell and
Jacobs, 2020, Gonzalez-Lloret, 2016 and Setiyadi, 2020). Inclusive leaders can
support parents in their transition through assisting with any forms and
documentation that are in English related to the setting and Maya’s care plan, or
access to services they require, such as social services and health care (Vohra et al,
2015).

Inclusive Leaders are required to be reflective and adaptable, where inclusion is
monitored and analysed regularly for any barriers to be overcome and protect the
rights and needs of Maya and her parents are continuously being met. Through the
implementation of these measures, inclusive leadership may establish a welcoming,
and nurturing environment that acknowledges the values of Maya and her family's
distinctive cultural and religious practices, and establish and adhere to an open-door
policy, where the relationships that are built on trust allows parents to feel they have
support and comfort in an uncertain and unfamiliar place to them, where they can

express any concerns they have and they will be listened to and understood. This
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ultimately leads to positive outcomes for her development and overall well-being
(Haines et al, 2015, Jolly and Lee, 2020).

Professionals.

Coordinating with EAL Specialists.

Inclusive Leaders would be required to carry out early intervention to ensure that
Maya thrives in her social and emotional development and is able to interact with
others to secure her sense of belonging. Early intervention in this situation would
entail leaders to collaborate with professionals who specialise in learning English as
an additional language (EHP, 2024). According to the Department for Education
(2021), the acquisition of English is not to replace or to forget the significance of the
home language of Maya and her family, but to be learnt simultaneously alongside
each other, as the home language is a core aspect of maintaining their cultural
traditions (Brodie and Savage, 2015).

As well as professional development and training in inclusive practices and traditions
of culture, EAL specialists can also hold training for leaders and practitioners to
demonstrate commitment to implement language acquisition measures as a
consistent approach and is personalised to supporting Maya’s needs
(Corral-Granados, 2022). One strategy that is beneficial to enhance language
learning could include repetitive forms of speaking, such as through stories, songs
and rhymes. Suggest visual timetables, using images of indoor and outdoor areas of
learning in the setting environment can help Maya’s transition through understanding
daily routines, and also allow Maya in participating in this by selecting where or what
she would like to play with, using a different approach to incorporating the voice of
the Child and following her interests (Hadfield, 2015).

This method of professional development training can offer guidance for practitioners
to demonstrate how to interact with Maya effectively, such as attracting her attention,
engaging in face-to-face interaction and using gestures and images to model the
spoken word (Department for Education, 2021). As explained in the previous section
on how to support Maya’s parents, these images could be created as resources to

be shared with Maya’s parents at home, with the home language and the English
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language spelt out phonetically, so both languages can be celebrated at home, to
maintain consistency and parents can learn phrases alongside the Child (Chavez et
al, 2023 and Grant and Ray, 2019). Beginning with keywords and short sentences to
narrate play, once practitioners observe achievements in understanding language
from Maya, practitioners can gradually adapt tailored learning plans to increase the
complexity as she progresses (Heller, 2020 and Vatter, 2023). Vygvotsky’s approach
recommends opportunities for Maya to play alongside peers who are more affluent in
English language and will support Maya’s understanding through the actions of

others, listening and engaging in play with them (Aubrey and Riley, 2022).
Collaborating with Policymakers and Administrators.

UNESCO (2024) states that Inclusive Leaders should collaborate with policymakers
and administrators to adhere to these legislation to design and implement policies in
the setting regarding inclusion of diverse cultures, religions and anti-discriminatory
practice. Working with the local government and organisations allows policies to be
tailored to their community and the complex needs of immigrant families, like Maya’s,
in their location (Conn and Murphy, 2022). Promoting and enforcing
anti-discrimination policies, and allowing practitioners and parents of Children access
to these policies ensures strong protection for families and makes Maya’s family feel
comforted, knowing that any discrimination or exclusion that Maya could potentially

experience would be combatted immediately (Peeters and Vandekerckove, 2015).
Community.

Welsh Government’s Family and Community Engagement (2016) advises that
community engagement for Maya and her family possesses a number of benefits
that contribute to positive educational outcomes for Maya. Inclusive leaders can
support Maya’s parents to become accustomed to their local community through
listening to their needs and contacting relevant organisations, such as mosques or
other islamic community groups, where Maya and her family can communicate with
other immigrant families in their home language (MEND, 2024). Barriers and
challenges can be discussed and solutions can be evaluated with other families, and
a support network is established in receiving access and practical assistance, such

as access to local health and social service support to secure health and well-being
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(Bayumi and Jaya, 2018). Some of these services can include non-profit
organisations in the more urban areas, where parents can attend language classes
with tutors who are affluent in English and speak their home language, and English
can be further developed to support Maya’s learning (Gast et al, 2017). Resources
like this assist parents with the ability to participate and make effective decisions with
leaders regarding Maya'’s care and education. Offering resources to help parents
improve their English literacy, such as language classes or online learning tools, can
empower them to better engage with the educational setting and the broader

community (Grant and Ray, 2018).

To support Maya and her family’s integration into the setting community, inclusive
leaders could host cultural exchange events that can promote the understanding and
acceptance of other families and achieve that sense of belonging for Maya
(Tarasawer and Waggoner, 2015). Islamic festivals, such as Eid, can be celebrated
in the setting, where all Children and families are invited and can broaden their
knowledge on multicultural traditions, or where every family is welcome to bring
dishes of their culture, to support Maya’s family to understand the traditions of
culture in the community they are currently living in (Bhana-Lopez and Bagawan,
2024). This can additionally encourage social interaction between parents, develop
the English language for Maya and her parents, and establish positive connections
with others (Antony-Newman, 2019, Murray et al, 2014).

Section 2 (1091 words).

According to Cambridge Dictionary (2019) and UK Parliament (2024), legislation
refers to the body of laws that are suggested by the government and passed by
parliament to enforce the protection of Children’s rights and those of their families,
and ensuring that there is a legal foundation to safeguard their welfare. De Felice
(2018) and Palikara et al (2015) further elaborate on the role of policies in this
context. Policies are the guidance that is implemented by organisations to inform
practitioners of their duty of care that adheres to legislation in setting out specific
actions that comply with the law to support these rights to care and education for

Children. Implementing policies ensures consistency in practice in early years
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settings, where every practitioner is required to meet the standards set by legislation

and is met uniformly, so that Children receive equal levels of protection and support.

One of the strengths of the Social Services and Well-being (Wales) Act 2014, is
given the generalistic nature of the language spoken in this legislation, which covers
all aspects of social services and well-being for Children and adults, it demonstrates
flexibility for settings to tailor it to meet the aims and ethos of the setting and the
complex needs of the Children and families they serve (Welsh Government’s
Framework for Change Report, 2019). It highlights the significance of assessing
Children to determine developmental progression and practice to support this, that
the legislation strives to protect the rights and needs of Children’s inclusion into the
setting community and to secure positive outcomes as they grow (Dallimore, 2019
Ferdman, 2014 and Powell et al, 2019).

Collaboration, co-creation and co-production are three terms that combine with the
voice and control and multi-agency working aspects of this legislation (Social Care
Institute for Excellence, 2023). Terms such as these can have broad definitions and
require clarification for different circumstances of Children (Durose et al, 2015 and
Vangrieken et al, 2015). Hargreaves (2021) points out another limitation of these
terms, noting that their effectiveness heavily depends on the number of people
involved. A smaller, more cohesive group might find it easier to reach consensus and
work effectively together, whereas larger groups might struggle with coordination and
communication. This can lead to variations in understanding and implementation,
potentially causing confusion and inconsistency in the delivery of services. Moreover,
the diverse interpretations and perspectives associated with these terms can
complicate their application. Different professionals and organisations might have
varying understandings of what collaboration, co-creation, and co-production entail,
leading to conflicting approaches and priorities. These discrepancies can result in
fragmented services and, in some cases, could have detrimental effects on the

Child’s well-being.

Stefanou and Xanthaki (2016) delve into the issue of obscure and ambiguous
language often found in legislation. This kind of language can create significant
barriers to understanding and implementation. Their analysis is particularly relevant

to child protection legislation, where the use of vague terms can complicate the
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process of ensuring children's rights and welfare are adequately protected. The
Framework for Change Report (2019) highlights specific examples of such unclear
terminology. Phrases like “that is appropriate,” “have regard to,” and “reasonably
practicable” can be interpreted in multiple ways, leading to potential misinterpretation
by policymakers. When setting guidelines, these ambiguous terms can cause
confusion about the exact requirements and expectations, making it difficult to
measure the significance of each provision accurately. This ambiguity can result in
inconsistent application and enforcement of the law, leaving gaps in understanding
and delivery of services (Nowak, 2016). For instance, the term “that is appropriate”
can vary significantly in interpretation depending on the context and the individual
making the judgement. What one policymaker or practitioner deems appropriate
might differ greatly from another's perspective, leading to inconsistencies in the
services provided to children. Similarly, “have regard to” is a term that might not
specify the degree of consideration required, resulting in differing levels of

compliance and enforcement.

McGinnis and Rappaport (2017) acknowledge a previously discussed strength of
flexible terminology but also highlight it as a limitation. Terms like “well-being,”
“disabled,” and “care and support” are broad and can be interpreted in various ways.
While this flexibility allows for a wide range of circumstances and needs to be
addressed, it also presents significant challenges. Policymakers might struggle to
use these terms effectively to cater to the unique circumstances and perspectives of
each child. For example, the term “well-being” encompasses a broad spectrum of
physical, emotional, social, and mental health aspects (British Ecological Society,
2017). Policy makers and practitioners might have different interpretations of what
constitutes a child's well-being, leading to varied approaches in addressing it. This
variability can lead to disparities in the provision of care and support. The broadness
of these terms can make it difficult for policymakers to develop clear, actionable
guidelines and for practitioners to deliver consistent services. (Welsh Government’s

Framework for Change Report, 2019).

The circumstances in areas of Wales are varied in Financial pressures to undergo
interventions to support individual needs (Woods et al, 2019). This can lead to

inequalities in delivering this framework and care to individuals in different local

10
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authorities, which could be perceived as institutional exclusive practice. The aims
stated in the Framework for Change (2019) were to reduce its complexity, improve
the rights and voice of the Child and families, and to strengthen cooperation,

co-production and partnerships, and to achieve this by the next review.

Welsh Government’s Evaluation of the Social Services and Well-being Act (2023a)
highlights Coronavirus as another component leading to breakdowns in achieving
the objectives of this Act (OECD Education and Skills Today, 2021). Nelson et al
(2020) and Tayib (2024) note that the pandemic has led to another cost of living
crisis, which has not improved the financial strains to carry out interventions to meet
the requirements of individuals to learn. Social distancing measures that were
implemented resulted in even lower voice and control procedures, as parents and
Children were unable to attend the setting (Degli-Espinosa et al, 2020, Fong and
larocci, 2020, Williams et al, 2020). Bronfenbrenner’s Ecological Systems theory is
reflected in Ferdman (2021)’s viewpoint, where policies, practices and climates
influence the multi-agency working and the experiences and mindsets of children
and their families (Aubrey and Riley, 2022, Bradbury and Swailes, 2022, Conkbayir
and Pascal, 2014). The general view of perspectives of Children and their families
have not improved, suggesting how this act has been implemented has not made the
changes effectively, as they aimed to achieve in 2019 and has resulted in reduced
well-being among service users due to the inability to meet their needs (Jusni et al,
2023 and Welsh Government, 2023b).

Section 3 (548 words minus titles).

Embracing Inclusive Leadership in Early Years Settings: A

Personal Journey

As a passionate individual in the education of young Children, | believe that being
positive role models in securing inclusive practice is significant for the development
of compassion, empathy and understanding of the world they live in. In this blog, |
aim to share my insights on how inclusive leadership and practice can be enhanced

in our early years settings.

11
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Visionary and Reflective Leaders

Setting clear goals to achieve inclusive practice in every aspect of our settings is the
foundation of a vision (Gomez-Hurtado et al, 2021 and Inclusive Leadership
Handbook, 2018). Reflective practice can be achieved through evaluating provision
and pursuing feedback on the perspectives of Children, families and practitioners
which offers ideas on how practice can be improved (Childhood Education
International, 2021 and Department of Children and Youth Affairs, 2016).

Cultivating Cultural Competence

Appreciating and celebrating the cultures of Children and their families is paramount.
To achieve this, multicultural education should be delivered alongside implementing
the curriculum, through provision and daily interactions. Activities that reflect cultural
holidays and other cultural resources ensure every Child establishes a sense of
self-worth and feels respected in the setting (Nicholson and Wisneski, 2019, Randel
et al, 2018, Sanders et al, 2019).

Fostering Collaboration and Empowerment

A collaborative atmosphere in our settings is what contributes to inclusion. Inclusive
leadership empowers practitioners as valued members of the team should be invited
to share ideas on how to promote and celebrate inclusion and cultural diversity,
along with Children and their families’ sharing their perspectives (Randel et al, 2018,
Roberson and Perry, 2022 Siraj and Hallet, 2016). Open communication
opportunities such as this can be encouraged through staff meetings, during training,
talks with parents and interactions with Children during play can foster collaboration
(Beaton et al, 2021).

Advocacy and Equity

As inclusive leaders, we should strive to advocate for Children with additional learning needs
through adapting the environment, resources and activities to support their learning
(DeMatthews et al, 2020). Advocacy should also entail overcoming any barriers that these

individuals face to accessing the best quality of education possible (Hoefer, 2019).

Commitment to Professional Development

12
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Another component to maintain and enhance inclusive practice is continuous professional
development. Leaders should explore different opportunities of training for the team, such as
cultural competence, anti-bias education and inclusive teaching methods (Jurkova, 2019,
Khalifa, 2018, Otmar, 2023 and Ringsmose, 2019) Continuous professional
development empowers us to deliver an improved service to our diverse

communities.
Engaging Families and Communities

It is essential that inclusive leaders aim to develop partnerships with families, and
support their integration into the wider community. Creating an open-door policy,
where parents are always welcome to actively participate in making decisions
regarding their Child’s education and care and to collaborate in finding meaningful
methods to engage with the community enhances the well-being of the family as a
whole. Stay and play sessions and community events are examples of how parents
can interact with each other and the wider community and foster a support network
to promote learning and development of all Children (Antony-Newman, 2019, Haines
et al, 2015, Jolly and Lee, 2020, Murray et al, 2014, Welsh Government’s Family and
Community Engagement, 2016).

Leading by Example

Finally, the part that leaders are required to play is to model these inclusive
practices, to inspire practitioners, families and Children to demonstrate these values
themselves. Nurturing fairness, respect and compassion in our demeanour shows

our dedication to inclusion and influence change (Morgenroth et al, 2015).

Thank you for Reading, Emili Greenacre.
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