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Task 1

The lesson was taught in a year 2 Foundation phase class of 29 pupils of mixed ability including a number of children with additional learning needs, with many children a best fit outcome 3. The schools most recent Estyn inspection had resulted in the promotion of an increased timetable in literacy content in the curriculum. This has resulted in Welsh lessons not presently being timetabled this term. Consequentially, the choice of theme was challenging to choose as the children had not followed any particular pattern, however after consultation with the class teacher the theme of food was chosen. It was a theme followed on the Central South Consortium Joint Education Service for year 2.

The learning objective for the lesson was to ‘Speak clearly, using simple words, and to listen and carefully respond in Welsh ‘(WAG, 2015) A ‘drilling’ strategy was used to reintroduce the children to vocabulary they had learnt some time ago. The phrases learnt would be, ‘Dwi’n hoffi…’ and Dwi ddim yn hoffi…’ For progression, further lessons would then extend this phrase by adding a verb, in this instance, ‘bwyta’.The lesson with oracy as its foundation would also use these key skills in the year 2 literacy and numeracy framework, ‘to share activities and information to complete a task and contribute to discussion keeping a focus on the topic and taking turns to speak’ (WAG, 2015).

The main activity would include a ‘hook’ to engage the children and a whole class activity to reinforce the phrases before children chose a task that was differentiated into bronze, silver and gold activities. This is school practice and part of a ‘flipped learning’ strategy whereby at the beginning of a project in a specific area of leaning, children get the opportunity to physically and orally practice the skills through hands on experiences and then at the end of the week apply that learning in a written form, usually in their books. 

The challenges would be in the form of activities labelled as, bronze, silver, and gold. This allows the children to set themselves challenge which they feel is appropriate to them. Their choices are noted and recorded by the class teacher for future planning and assessment. These independent learning challenges echo the new curriculum of independent learning (Donaldson, 2015).
 
The three tasks would offer hands on active experiences involving bingo with the LSA to support and scaffold the children, splat attack, an independent outdoor activity and paired work with the teacher, working collaboratively and individually in activities that would be fun and engaging revisiting the phrases. The opportunity to use the phrases, to practice and consolidate what they learn in the beginning of the lesson is a crucial aspect of acquiring the language.

Task 3 – refection 

The aim of the introduction was to engage the children with my enthusiasm and energy and set the tone and pace of the lesson as I rushed into the classroom carrying a bag with a present and a card, excited about going to party. In reality I had forgotten my bag and had to spontaneously put together a bag with resources in, which was disappointing. However, the lesson began as planned (see appendix 1) and the children were greeted with, ‘prynhawnda, sut wyt ti?’ This was a subtle and familiar way to involve them into the Welsh lesson, as their daily ‘check ins’ occur in Welsh. I had noted the Welsh language I would use but feel on reflection that the filming element made me feel quite nervous and I had to keep revisiting my lesson plan, something which doesn’t feel natural, and can stop the flow of the lesson. I have on this teaching practice as a goal (see appendix 2) laminated Welsh phrases on a lanyard which I change weekly, which has helped the more natural flow of incidental Welsh. In future I would note any additional Welsh on this lanyard as it a strategy that has worked positively for me. The pronunciation was clear at times, however at others it was questionable. 

By questioning the children on what kind of party that I could be attending, gave intrigue and interest. By further asking the children ‘Beth sydd yn y bag?’ the children could see clues whereby they would have to think and piece together what type of party I would be going to. Questioning is a key assessment for learning strategy and also gives the children opportunity to use key thinking skills where they are problem solving what could be happening (Black et al, 2001). This strategy also gave me time to look at my next phrase in preparation. 

Using the power point story was a positive way to visually engage the children and also gave opportunity to model the language phrases that the children would be using throughout the lesson. At times I also used intonation and body language to further embed meaning of language with which they may have not been familiar with. By engaging the children in part of the story to sing ‘Pen-blwydd hapus i ti’ this kept them engaged and listening for the next part of the story. By using this pictorial story, it added a real-life context, a birthday party, an event that children would be familiar with, and could associate with. Cook (1996, p.80) argues that the process of code-breaking, how the learner works out the language from the message is an important aspect of language acquisition, so even if the children could not understand the vocabulary by using the story in an active and expressive way they would be able to decipher meaning. 
 
By having a whole class oracy based group activity following the story it gave the opportunity for children to practice the phrases prior to the group tasks. However, it also gave me the opportunity to assess whether the children were pronouncing the phrases correctly and to correct any issues that may arise prior to sending the children off to the tasks. On reflection this worked well, as the children were all able to participate, and gain confidence, hearing one another orally and creating an atmosphere whereby children were reminded that making mistakes is part of the learning process (Maynard, 2012).

When children are motivated and doing a task for a purpose, they enjoy learning (Maynard, 2012) and as Brown (2007) assimilates the reinforced active practice of the language sentence patterns in all aspects of this lesson, are a key facet to second language acquisition. Furthermore, Skinner (1957) argues language can be learnt by copying and memorising. My role in this lesson was at all stages a facilitator, setting the favourable conditions for learning, creating an environment where active engaging hands on participation was crucial, which Estyn (2011) suggest is best practice. 

The bronze task (see appendix 3), the splat attack game consisted of Welsh foods in pictorial form with vocabulary attached to the wall outside in the yard. The idea that one child calls out the Welsh food and in competition the remainder of the group have to splat the corresponding food on the wall with the bats as quickly as possible. The winner then has to add the phrase, ‘ dwi’n hoffi… or dwi ddim yn hoffi..’  This activity was engaging as it had a good pace, and the repetition further enhanced their consolidation of the phrase but with a purpose.

Creating this social interaction in all of the group activities allows for cooperative learning, whereby children are scaffolding one another to make meaning, a view supported by Vygotsky’s (1978) social constructivism approach, in contrast to Piaget’s(1955) theory of learning as more of an individual cognitive process. This independent outside activity worked well; the children were actively engaged, on task and repeating the food in Welsh together with the phrase. However, this was a stand alone lesson due to the nature of the present school timetable, and I am somewhat sceptical to see this as providing an authentic use of the language unless it would be part of the continual process of the language acquisition. 

The silver task (see appendix 4) was a bingo style game matching words to pictures which was supported by the Leaning Support Assistant. At the end of the game the children would use the set phrase again to say what foods they liked and disliked on their bingo mat. The LSA was able to ask ‘pam?’ and she noted that some children were able to respond with, ‘achos’ before switching to English to give their reasons.  As much of the Welsh food vocabulary was new it was essential to have adult support, to keep the momentum of the game flowing. On feedback the LSA explained that she gave time for the children to work out as a group the food it matched to, and then if required gave them clues to find the answer. This collaboration is key to support oracy, a key aspect of foundation phase skill development. Both Estyn (2018) and Donaldson (2015) place oracy as the foundation to speaking, thinking and listening within a curriculum where curriculum and social language are intertwined. Furthermore, Cazden (2001) argue that this creates a community of reflective learners. In addition ,Mercer and Mannion (2018, p.15) argue that strong links exist between, ‘the development of language skills and skills in non-verbal reasoning.’ Therefore, by providing opportunities throughout this lesson that develop oracy skills, such as collaborative group work, children are practicing and developing additional skills such as reasoning skills, which are noted as essential aspects within the new curriculum to develop in learners all four purposes in order that children can actively participate in the wider world (Donaldson, 2015).

It could be argued that the reinforcement of the phrase at the end of the game is effective as children become conditioned to respond in that way, again supporting Skinners (1957) behavioural approach. However, at this early stage, language acquisition in this form, with children imitating a simple language pattern is effective if learnt in a creative, engaging and fun environment. Equally, by using pictorial images of food, linking the sentence, and matching to the food they liked and disliked meant that the children were not speaking sentences in isolation but for a particular situation, offering that authentic experience with purpose. 

The gold task (see appendix 5) was organised for the children to work in pairs, with children using a pre-prepared sheet to ask in English, ‘What do you like to eat for brewast, cinio, and swper?’ Children would then answer using Welsh word picture cards for support to express, ‘dwi’n hoffi followed by dwi ddim yn hoffi…’ Using the resource sheet, the additional challenge would be for the children to scribe the Welsh word in the correct box, although this did not happen. This was a purposeful activity for those few children who accepted the higher level of challenge. This was my teacher focus task and this activity was taken into the corridor to add movement and drama enriching the experience further adding a more meaningful context. This simple discourse between the paired children sets the tone for possible extension of language if there were children in the group who had a higher level of Welsh language. The language could improve from, ‘dwi’n hoffi ffa’ to a response of ‘pam?’ to, ‘achos mae’n flasus’ hence the sentence level and structure are being built and further extended. Bruner (1983) suggests this form of routine discourse in conversation is how children acquire language. 

[bookmark: _GoBack]The plenary consisted of asking the children to act as human traffic lights regarding their understanding of the morning lesson when reflecting back to the learning intention. Interestingly the majority of the children responded with a green traffic light indicating that they were confident with their ability to use the set phrases of the morning.  In conclusion, the video does not reflect the increasingly incidental vocabulary I am now using in my lessons on a daily basis. Having used a lanyard with Welsh phrases and questions attached, I now have the view that within any specific Welsh lesson being taught, the lanyard should reflect the Welsh vocabulary required for that lesson as it has supported me greatly thus far. 

Not having witnessed any Welsh lessons at my time at the school, I was also unsure of where the children were at, and although conversed with the class teacher and she was happy at the level  my lesson was pitched at, I feel that the lesson could have included the use of the verb ‘bwyta.’ On reflection of my overall  incidental Welsh on teaching practice, feel that my vocabulary has expanded rapidly. This is not due to being in a classroom where the language is used throughout the day, but because there is support that encourages me to, ‘have a go’. This experiential strategy I feel allows for a more seamless holistic flow of learning.  
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Week 1 and week 2 PTE End of week reviews
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Appendix 3

Bronze activity (LA)
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Appendix 4 

Silver activity (MA)
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Appendix 5 

Gold activity (HA)
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