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Being professional within practice requires practitioners to act ethically, have ability, comprehension and values that are critical to their work (Bleach, 2014. PP. 187).
[bookmark: _Int_WrwidxdW][bookmark: _Int_tbWTqu1q][bookmark: _Int_w22Qp4jy]Professional practice may be assumed to come naturally to practitioners; however, it relates to several skills that the practitioner develops and adapt to. The concept of being ‘professional’ embodies a level of complexity that makes it challenging to define with clarity (Gasper, 2015. PP.2). Wilson (2023) says that as practitioners lead a professional role in society, it requires consideration, wisdom, experience, autonomy, empathy, and clear communication. These important characteristics aid with professional values, collaborations with multi agencies, and compliance with the United Nations Convention on the Rights of the Child (UNCRC) (UNICEF, ND). This essay will explore the importance of professional practice, how it contributes to holistic development for children and makes for a comprehensive education (Wilson, et al, 2023. PP. 5). Professionalism is shaped by ideas about the knowledge that is considered useful for professional practice (Hordern, 2016. PP. 509). 
[bookmark: _Int_AeL1Jdzn][bookmark: _Int_syqodFX1][bookmark: _Int_W9EsFyTc]There are many aspects to professional practice such as values and skills that we will discuss in more depth. Clarke and Winch (2004. PP. 513 cited by Hordern, 2016. PP. 509) suggest that professional practice requires clear, collectively developed communication. This is important as it underpins building relationships with carers. When communicating, exhibiting empathy builds trust and bridge divides between carers and practitioner (Wilson, 2023. PP. 34). Brooker (2010. PP.182) says that these relationships can be tough to establish, especially when there may be a difference of viewpoint which in turn could cause conflict, hindering the child which should be everyone’s focus. Although, as suggested by Moyles (2001, PP.89. Cited by Bleach, 2004. PP.193) it may take time for newly qualified practitioners to develop their professionalism and by taking opportunities to be supported in their role will lead to success.
By building a robust relationship with the child, the practitioner should use their knowledge to employ both developmental and accumulative assessment methods from daily interactions (Department of Education [DfE], 2025). This gives a holistic understanding of the child’s progress against the Early Learning Goals (ELG) (DfE, 2025). The Early Years Framework also agrees with Hordern (2016) that professional practice should have input from other professionals to create a balanced view of each child’s development (DfE, 2025). Williams (2002, PP. 55. Cited by Paige-Smith, 2011. PP.43) also agrees that practitioners that work closely together share their findings to each other to better understand and compare analysis. However, Dyer (2018, PP. 348) argues that the government’s plan to create children that are school ready focuses on teaching rather than nurturing children as practitioners would be assessing the children’s potential towards the ELG.
This leads onto reflective practice, that adopting is not always straightforward (Paige-Smith, 2011. PP.49). Critical reflection entails applying critical thinking by concentrating on specific processes, concepts, problems, or activities (Brock, 2014. PP. 37). However, it is imperative practitioners are critically reflection improve on their own performance and teaching (Brock, 2014. PP. 31). By engaging and understanding continuous development of reflective practice, practitioners will develop their professional role (Brock, 2014. PP.46). As suggested by Brock (2014 PP.32), ongoing personal and professional development should be a continuous and not short term. When practitioners examine their observations, question conclusions and explore meaning to further understanding, that is effective reflective practice (Gasper, 2015. PP.6) Dewey’s (1933) view is that ‘We do not learn from experience… we learn from reflecting on experience’ (1933. PP.78. Cited by Brock, 2014. PP.33). This relates back to the observations and assessments we looked at in the earlier paragraph and allows for modification to of future planning and ‘next steps’ put in place for the child.
[bookmark: _Int_JfQNQwOL][bookmark: _Int_SHBfYziY]Building on reflection allows for reviewing work; allowing to uphold the rights and entitlements of children, as set out in the United Nations Convention on the Rights of the Child (UNICEF, ND).The UNCRC formed key fundamentals that practitioners endorse to ensure that children’s rights are upheld in professional practice. There are articles that are significant regarding early years and education. To allow for fairness, responsibility and care to all children, Article 3 says that the best interest of the child is to be at the top of priorities when decisions and actions have an impact on the child (UNICEF, ND). Highlighted in Article 12 is the children’s right to convey their views without censorship and have the right to have those views listened to in decisions that affect them (UNICEF, ND). This instills the importance of listening to the child and gives value to children’s voices when planning (DfE, 2025). Article 29 emphasises that educational settings develop children’s character, talents, and abilities to their fullest potential, which encourages inclusivity and a holistic approach (UNICEF, ND). The key principles provide an ethical and legal body that supports moral decision making, and reflective child centred practice across professional work.
[bookmark: _Int_pSTaGNHx]The implementation of the UNCRC in practice depends on strong multi-agency collaboration, where professionals share responsibility for safeguarding, inclusion, and promoting every child’s right to reach their full potential. Multi agency partnership brings together professionals from education, health, and social care sectors working closely to improve children’s welfare, safety, and holistic development (DfE, 2025). Working together this way ensures that the diverse needs of each child are met through prompt intervention and interrelated support. The Children’s Rights Scheme 2014 in Wales (Welsh Government, 2014, PP. 7,9,12, 13) states that agencies should reach mutual understanding, respect, and effective communication to achieve the best outcomes for children. Gasper (2015. PP.7) states to guide future practice in a time of economic pressure and fast change, it is essential to preserve the knowledge and wisdom from earlier decades. Reduced resources run the danger of fewer practitioners being knowledgeable about best practices, and externally imposed goals might cause attention to shrink, making services less collaborative and leaner when accountability clash with knowledge (Gasper, 2015. PP.7). If multi agencies work in collaboration it enables priority for the child’s best interests and supports a comprehensive, child centred practice which links together with Article 3 of the UNCRC.
[bookmark: _Int_rbXq0N4B][bookmark: _Int_twFpDBCO][bookmark: _Int_oivSTIcM][bookmark: _Int_k6IKJRJZ]Multi agencies working collaboratively strengthens safeguarding for children as professionals can identify risks early and coordinate interventions effectively. Safeguarding is the forefront within professional practice across all agencies that work with children. Practitioners are compelled to remain vigilant to any concerns, share information within the multi agency framework whilst keeping the child at the centre to ensure they act in their best interests (Welsh Government, 2014). Frameworks such as the Social Services and Well being (Wales) Act 2014 and the Children Act 1989 (Wales) justifies duties on practitioners to ensure the safety and well being of children (Welsh Government, 2014; 1989). This demands protection for individuals from harm, abuse, and neglect, while ensuring that their well being and rights are respected (Welsh Government, 2014). Practitioners must make it an essential step into their ongoing development and practice to maintain safeguarding procedures to ensure they remain relevant to respond to emerging risks (NSPCC, ND).
[bookmark: _Int_RWwSHTzt][bookmark: _Int_V7ts3CeH]Values and ethics are at the core of the practitioner, it not only shapes how practitioners interact with children, families and other professionals but ensures safeguarding is not only a legal duty but also a moral obligation, reinforcing trust and accountability across all settings (Welsh Government, 2014). Gasper (2015. PP. 4) recognises that practitioners are navigating continual change and should hold a solid foundation of knowledge, skills, and understanding, while staying flexible and adaptable in their practice. Effective professionals show commitment to children, families, and communities, alongside openness, adaptability, reflection, and strong ethical values which lead to the rights and well being of children being at the forefront (Wilson, 2023. PP.34). Gasper (2015, PP.3) supports these attributes by promoting collaboration, mutual respect, and confident complex liaisons. Gasper (2015, PP.3) also emphasises that practitioners are able to have the ability to recognise limitations and embrace continuous learning and education. Exacting standards have been set out by The Welsh Government to ensure that care settings provide respectful care that includes inclusivity and is responsive to each individual ‘s needs (Welsh Government, 2022). In this way, values and ethics underpin professional practice, from observation and planning to collaboration with multiagency teams, and provide a foundation for reflective and child centred practice.
[bookmark: _Int_AMOEjp44][bookmark: _Int_ZNTbyaF1]In conclusion, professional practice has been developed on a wide variety of knowledge, skills, and ethical principles (Gasper, 2015; Wilson, 2023). Commitment to moral responsibility, flexibility and continuous learning creates strong relations with children, families, and colleagues; allowing for care that is individual and of high value (Gasper, 2015; Welsh Government, 2022). To allow collaboration and decisions around the child, requires core principles of integrity, respect, empathy, and fairness, allowing a child centralised approach (Gasper, 2015; Wilson, 2023). It is the integration of these qualities that practitioners ultimately allow practitioners to make a significant impact on the lives of children and communities (Gasper, 2015; Wilson, 2023). In a fast-paced environment it is imperative that practitioners stay adaptable towards changes to allow for prioritisation of the holistic development of the children (Welsh Government, 2022; Wilson, 2023).
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