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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement.

	
	Target
	What I have done in this assignment...

	Target 1
	To synthesise rather than relying on direct quotes
	I have developed my ability of paraphrase, rather than using direct quotes.

	Target 2
	Proofread to avoid simple errors
	To help identify simple errors, I have ensured that I have proofread my work and asked other people to proofread too

	Target 3
	Check my understanding of the apostrophe
	I have developed my understanding of using an apostrophe, through engaging with websites like BBC Bitesize.





Part 1: Professional Learning Passport

Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	The bridging experience was held online, with the network lead school. It provided the opportunity to look at the ‘Great Teacher Toolkit’ and Donaldson's ‘12 pedagogical principles and discuss the similarities and differences between them. We discussed the four pillars of Assessment for Learning strategies and how they are implemented within the network lead school.

	The bridging experience allowed me to consider the four dimensions of ‘great teaching’ and how they can incorporate into my practice, within the classroom environment. It allowed me to reflect upon the importance of the classroom culture that we create, and how it can have an impact on pupils learning. 
The bridging experience demonstrated how Assessment for Learning strategies are embedded within the network school and allowed me to reflect on how I can incorporate them into my lessons. It will be interesting to observe these strategies within my PTE school as well as using them within my own lesson. Enabling me to see the impact they can have on pupils' learning.



Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	In my placement school I carried out four assessment for learning strategies within my lessons. I used peer assessment within an Expressive Writing lesson. During the lesson pupils wrote a paragraph based on skills they had learnt and consolidated. The Four checks were displayed on the whiteboard and once pupils had finished their paragraph; they peer assessed each other’s paragraph based on the checks. 
Another AFL strategy I implemented was self-assessment. I used thumbs up/down within a maths lesson to gage pupils understanding and confidence of the concept of division. I knew from previous lessons that week, that pupils had been finding division difficult, by asking pupils to self-assess their understanding it allowed me to identify those children who put thumbs down. I was then able to support these pupils and sit them together and work with them as a small group, while the rest of the class worked independently. 
Within my lessons I also implemented success criteria as a strategy for AFL. By using success criteria pupils were able to see what was expected and what skills they need to have an understanding of by the end of the lesson. 
The final AFL strategy I looked at was the use of questioning. Within my lessons I used turn and talk, to encourage high quality discussions between pupils. This strategy allowed me to walk around the classroom and listen and assess pupils’ discussions based on the questions posed to them. This also allowed me to identify any misconceptions pupils had. To enable pupils to feedback their ideas, they had discussed with their turn and talk partner, I cold called on pupils. This ensured all pupils were engaged and ready to answer. 
I also carried out observations where I looked at the assessment for learning strategies teachers used within those lessons.

	My placement school has a whole school approach to many of the assessment for learning strategies I implemented. The school approaches are based around ‘Teach like a Champion’ and due to this whole school approach, they are embedded within the classroom culture. This was evident when I used strategies like ‘turn and talk’ and ‘cold calling’ This was further apparent when I observed within a different class and I could see how the whole school approach is carried through to each year group. 





Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	During our share day I was able to share my findings through a meeting on teams, with my network. I worked with PGCE students, who are based at the same placement school as myself, and we produced a presentation which we shared to the rest of our network. We were also given the opportunity to listen to fellow students' presentations and ask any questions we had.

	From listening and sharing ideas within my network, it has demonstrated the importance of AFL strategies within any classroom, for any year group. It has shown me how AFL strategies need to be age related and how they can be adapted to different age groups in order to make them suitable for all pupils. It highlighted the importance of being organised and including which AFL strategies I am going to use through my planning, to maximise the use of them. Most importantly for me was that the share day emphasised that the best use of AFL strategies will ensure that I have maximum engagement from all pupils and will then have a positive impact on pupils learning. ​​​​​​​






DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? a
 Phonics: 
For block two of PTE1, I was placed into a reception class. I was required to provide skills lesson to pupils in which I taught various phonics lessons. Phonics is something I have not taught for a while and the experience I do have involved using a different scheme. In order to plan and provide phonics lessons I sought advice from my class mentor, who informed me of the techniques that pupils were familiar with. I observed and engaged with my class mentors asynchronous lessons, this provided me with a further understanding and the expectations of providing a phonics lesson. I also researched the scheme the school used and read through the handbook for the scheme. To further develop my skills of providing phonics lessons I also carried out further research online, of jolly phonics,  which helped me gain confidence in providing the lessons.  


Rhifedd / Numeracy
Evidenced by an asset? a
· I would say numeracy is a strength for me and a subject I feel most confident in teaching.  My class mentor asked me to plan and deliver a maths lesson which involved dividing with a remainder. They asked me to include the method of ‘division with number bonds', to build on pupils’ prior knowledge from previous lessons that week.  This was a method that I was unfamiliar with, so I researched the method, to familiarise myself with it. Once I had researched how to divide using number bonds, I trialled the method myself. This consolidated my understanding of dividing with number bonds and when I taught the lesson, I felt confident in explaining the method to pupils.  

Gwybodaeth bynciol / Subject knowledge
Evidenced by an asset? a
Science - evaporation (The water cycle) 
While on PTE1 I was required to plan and deliver a science lessons, evaporation and condensation and then on the water cycle. As this was my first experience of teaching science and the water cycle is not something I have engaged with since I was in school, I developed my skills and understanding in order to be able to provide the lesson. 
Firstly, I developed my knowledge of evaporation and condensation, through researching online via BBC Bitesize.  This enabled me to refresh my understanding of the terminology and be able to feel confident in providing lessons and assess pupils understanding of them terms. I then researched the water cycle and developed my understanding of each stage. I engaged with BBC Bitesize and watched a video which explained the water cycle. I then completed a quiz to check my understanding of the water cycle.  Through researching and developing my knowledge, it provided me with a greater understanding of the water cycle, and I felt more confident in delivering the lessons to pupils. I also had the confidence to be able to answer questions pupils posed to me and further explain for those pupils who needed it. 



Safonau/ Standards

Professional Experience Template 1: Providing Challenge
Pedagogy Standard: Refining: Differentiation
What did you do and why?
One of my targets identified, while on placement, was to provide challenge for the more able pupils in my lessons. 
To achieve this target, I worked towards providing an optional task within my lessons, so that those pupils that have a good understanding are challenged.
I discussed with my class mentor the pupils within the class and in particular those pupils who will need to be challenged within each lesson. I also discussed an appropriate level of challenge to provide to be able to challenge these pupils. 
Differentiation:
​​​​​​​Within the lesson's I planned and provided, I ensured that the needs of all learners were met.  I provided an activity that all learners could complete as well as providing an optional task for those pupils who were more able and had a good understanding of the main activity for the lesson. Pupils within the class, who were more able, were then provided with the option to challenge their selves in their learning and complete the optional task. 

What have you learned?
I have learnt the importance of having a good understanding of all pupils’ needs. This provided more difficult with online learning and having not had any experience within the classroom with the pupils. I therefore learnt how important it was, even more so with online learning, to collaborate with my class mentor to gain an understanding of pupils’ individual needs. 
I have learnt that I need to use my understanding of pupils' needs to plan and provided activities which are at an appropriate level of challenge. By providing a range of activities, I can meet the needs of all learners and ensure that pupils can not only access the lesson but can also be challenged in their learning.  

What next?
Going forward I intend to aim to meet the needs of all learners, within the lessons I plan and deliver. I intend to do this by ensuring I have a good understanding of pupils' individual needs and abilities. I will do this by collaborating with the class teacher, I can then provide an appropriate level of challenge for each learner. I aim to achieve this by differentiating my lessons to ensure that all pupils can access the lesson but are also challenged in their learning. 


Professional Experience Template 2: Classroom Routines
Pedagogy Standard: Refining: Managing Learning Environment
What did you do and why?
Upon my weekly reflection, my first target identified and discussed with my class mentor was for me to wait for 100% compliance from pupils, when teaching my lessons. We identified this as an effective way of developing a positive learning environment to ensure that there was effective communication, and mutual respect within the classroom at all times.  The school follow a whole school approach to 'Teach like a Champion', so working towards this target allowed me to adhere to the classroom routines that the pupils were familiar with. 
Managing the learning environment: 
I used the schools whole school approach to ‘Teach like a Champion’ and followed the classroom routines of managing the learning environment. When I required the pupils to stop what they were doing and give me their attention, I used ‘track me’. The pupils are familiar with this term and know what is required of them and the expectations of when they are asked to ‘track’. Once I asked pupils to track me, I waited for 100% compliance from pupils before continuing with the lesson or giving further instructions. This helped, within my first week, to build relationships with pupils based on mutual respect and showing respect. It also ensured that I had pupil’s full attention before continuing, which set out expectations to pupils of what I expected from them when I was teaching. 
To help with my development of classroom management, I engaged with personal research of Doug Lemov’s ‘Teach like a Champion’. This gave me a stronger knowledge and understanding of the whole school approach adopted by the school and how I could implement the routines into the lessons I taught.
. 
What have you learned?
I have learnt the importance of establishing classroom routines in order to manage the classroom environment.  Through having routines in place, pupils will know will have clear expectations of what is acceptable within the classroom environment. The Great Teaching Toolkit identifies that in order to a create a supportive learning environment, that we should expect high standards of behaviour from all pupils. Through these routines’ pupils will feel safe within their learning environment and this will have a positive impact on learning. 
I have also learnt the importance of having the confidence in following through on these routines within the classroom. When waiting for 100% compliance from pupils my confidence grew as the week went on. Through gaining confidence and showing pupils that I would wait until everybody had followed my instructions, it demonstrated exactly what my expectations were.  As the week went on, I didn’t have to wait as long for 100% compliance from pupils. It also helped me identify the pupils, that might not always comply first time. ​​​​​​​

What next? 
This experience and my personal research have demonstrated the value of a whole school approach to behaviour management. In the future, I aim to identify a school’s approach to behaviour management in order to insure consistency for pupils. I also intend to have clear classroom routines within my classroom environment. This will ensure that all pupils have clear expectations of what I expected from them.  ​​​​​​​





Professional Experience Template 3:  Health and well-being Lesson

Pedagogy Standard: Advancing: Four purposes
What did you do and why?
I was asked to plan and deliver a Health and Well-being lesson for pupils. For this lesson, I planned a lesson that would build and encourage pupil’s ability to work within a team. The lesson involved pupils discussing and identifying the features of ‘good teamwork’. They then worked in teams to overcome the challenge that I set them. The lesson also provided an opportunity for pupils to reflect and decide ‘what went well’ and ‘even better if’. Pupils then had to use their reflections to improve how they can effectively work within their team to complete the task. 

Four purposes of learning: 
The lesson provided a learning experience for pupils in which they could identify the importance of working together, within a team. This increased pupils’ sense of well-being through a practical and fun experience, which pupils could reflect upon. 
The lesson built on pupils’ mental and emotional well-being by developing their resilience and encouraging pupils to face and overcome challenge. 
It allowed pupils to take part in physical activity while forming and developing positive relationships with their peers.  It encouraged pupils to build on mutual respect and work efficiently together within teams. 
This lesson also allowed pupils to develop as enterprising, creative contributors. Within the lesson pupils were required to put their selves into groups. It was then up to the pupils to delegate, lead and play different roles within their teams effectively and responsibly. 
Through reflecting at the end of each activity, it allowed pupils to understand the impact of their actions when making choices within the team. It gave pupils an understanding of how their actions can impact on their whole team and can result in ineffective teamwork. Through reflecting pupils also identified the importance of being able to communicate effectively between each other, how much that had an impact on teamwork. 

What have you learned?
I have learnt that not all lessons need to be delivered inside the classroom and that by providing blended learning experiences for pupils it can provide alternative high-quality learning experiences. I have learnt that by using different teaching approaches to lessons, can have a positive effect on pupils’ well-being. I have also seen how planning lessons that incorporate blended learning approaches and that promote pupils’ well-being can develop valuable skills within learners and develop links to the four purposes, ensuring that they are the drivers for pupils learning experience. 

What next?
 I will continue to plan and provide lessons that use a variety of teaching approaches, which will include learning outside. When I plan lessons, I will continue to ensure that the four purposes are the drivers for my planning, to ensure that all learning experiences I provide support the development of the four purposes in learners. 



Part 2: Critical Reflection
Introduction
Classroom management is an area of pedagogy I worked towards within my first block of PTE1. During block two, learning moved online and managing the learning environment is an area that I feel I could not implement fully within in my practice, while providing online lessons. With a number of researchers reporting that poorly managed classrooms result in ineffective teaching and learning (Jones & Jones, 2012, Marzano, Marzano, & Pickering, 2003, Van de Grift, Van der Wal, and Torenbeek, 2011, cited in Korpershoek, et al, 2016, p. 643) and research carried out by Wang, Haertel, and Walberg (1993/94, cited Korb, Selzing-Musa & Skinner-Bonat, 2015) identifying classroom management ‘as the seventh most influential factor that affects student learning’, it is important to consider the link between enhancing pupils’ learning via effective classroom management approaches (Alikbari & Bozorgmanesh, 2015).  
 
With a substantial amount of research highlighting the number of teachers who feel unprepared in managing the learning environment successfully (Christofferson & Sullivan, 2015; Stormont, Reinke, & Herman, 2011 cited in Cook, et al, 2018) and Marzano, Marzano, & Pickering, (2003, cited in in Korb, Selzing-Musa & Skinner-Bonat, 2015, p. 79) claiming that being able to manage the classroom is ‘one of most essential roles of a teacher’, I feel that identifying strategies and understanding how to manage the learning environment will be essential in developing my practice.

Critical Discussion of Chosen Aspect
Being able to successfully manage the classroom environment is identified as a key feature of effective teaching (Brophy & McCaslin, 1992; Melnick & Meister, 2008 cited in Cook, et al, 2018). The influence which teachers have on managing the learning environment is also acknowledge by Hyden (2012, p. 1), who highlights the effect that classroom climate can have on a pupil’s achievement. This view is shared by others, with research stating that pupils’ opinions of their learning environment can have a substantial influence on their enjoyment to learn and their overall attainment (Baek & Choi, 2002; Haertel, Walberg, & Haertel, 1981; Persad, 1980; Sunger & Gunggoren, 200, cited in Soheili, et al, 2015, p. 441). With further research highlighting that classroom management uses half of the allocated class time (Geiger, 2000, cited in Alikbari & Bozorgmanesh, 2015), a key consideration to make are the strategies that can be put in place to effectively manage the classroom to maintain an organised learning environment (Eggen & Kauchak, 2004, cited in Korb, Selzing-Musa & Skinner-Bonat, 2015).
Coe, et al, (2020) identifies that to a create a supportive learning environment, we should expect high standards of behaviour from all pupils. This can be achieved through creating a positive learning environment in which desirable learning behaviours are identified and therefore more likely to be displayed (Hardman & Smith, 1999, cited in Banks 2014). One way of creating a positive learning environment, identified by Birch and Ladd (1997, cited in Soheili, et al, 2015, p. 441), is via positive pupil - teacher relationships. This approach to behaviour management is identified within the Ginott (1971) Model. This model focuses on improving behaviour through effective communication between students and pupils and on ‘avoiding criticism and trying to understand the student's feelings.’ The model argues that if pupils are not treated with understanding, kindness or respect then they are less likely to behave as ‘students cannot think right if they do not feel right’ (Ronald, et al, 2012, pp. 8) A considerable amount of literature has been published on positive teacher- student relationships. Banks (2014, p. 522) draws attention to how developing positive pupil – teacher relationships can help in managing the learning environment and an analysis of teacher – student relationships, carried out by Hattie (2009, pp. 120), also concludes the positive effect teacher- student relationships can have on the classroom environment. Cornelius-White, (cited in by Hattie 2009, pp. 120) claims that teachers need to demonstrate ‘that they care for the learning of each student as a person’, through demonstrating an understanding of pupils’ individual needs and making pupils feel valued within the classroom. Teachers will then ultimately see the positive outcomes on managing the learning environment. This view of how to develop positive relationships is also noted by Coe, (et al, 2020, p. 23), who identify that developing positive relationships can be achieved through being respectful and sensitive towards pupils’ individual needs as well as being considerate of individual cultural needs. Teachers should strive to create a classroom climate in which respect is reciprocated and pupils respect the authority of the teacher. This will help promote a mutual respect between teachers and pupils and therefore create a supportive learning environment.  
 
An identified criticism of the Ginott model is that it does not promote the use of praise within the classroom. Although the model does identify that praise can be positive if used cautiously, the model assumes that the use of praise can lead to pupil habit (Ronald, et al, 2012, pp. 16). Skinner’s behaviourism theory has an opposing view to Ginott’s view on praise. Skinner implies that behaviour is learnt and can be shaped through operate conditioning. Skinner’s theory is based on the idea that behaviour is determined by its consequences; shaped by punishment or reward. Skinner emphasised the use of reward via operant conditioning and referred to it as reinforcement (Pound, 2014, pp. 56).  The idea of reinforcement is based on the concept that if a desired behaviour is identified, it is more likely to be repeated (Lindon, 1998, pp 20). Pavlov developed Skinner’s theory and developed the idea of operant conditioning; pairing a stimulus with a conditioned response to shape the desired outcome (Pound, 2014, pp. 57). Led by learning theory and the idea of operant conditioning, several researchers have reported the significance of positive reinforcement in managing the learning environment (Split, 2017). The use of positive reinforcement and praise to achieve a desired outcome is also identified by Clair (2017), who notes that using praise to identify the desired behaviour results in the preferred behaviour being repeated (Clair, 2017, pp. 222). Additionally, Moore, et al, (2019, pp. 3) show how, in the past, research has highlighted how praise is recommended as a classroom management strategy. Using positive reinforcement and praise, important behaviours can be changed quickly in a caring way. Praise helps to promote a classroom environment in which pupils find enjoyment and thrive, while also ensuring these rewards are equally felt by the teacher (Slavin, 2016, pp. 91). Slavin (2016, pp. 92) also points out the simplicity of providing positive reinforcement and suggests that the best indicator of effective classroom management is the amount of praise given by a teacher.
However, questions have been raised into the use of praise and the effectiveness of using praise to manage the learning environment. Brophy (1981, cited in Ferguson, 2013, pp. 35) highlights that if praise is used incorrectly then it has no impact on pupils’ behaviour within the classroom. Several studies agree with Brophy (1981) and highlight that praise needs to be targeted for it to influence behaviour (Beaman and Wheldall 2000, Burnett and Mandel, 2010, Robins, 2012, cited in Ferguson, 2013, pp. 35). Ferguson (2013, pp. 36) suggests that for praise to be to a targeted it needs to reinforce desired behaviour as previously noted be Clair (2017). However, Robins (2012, cited in Ferguson, 2013, pp. 35) opposes this and suggests that targeted praise can result in pupils’ feeling ‘controlled’. Kohn (1999, cited in Ferguson 2013, pp. 36) also implies that targeted praise is an ineffective method of changing pupils’ behaviour and fails to identify the cause of the undesirable behaviour being displayed. However, Bear (2010, cited in Ferguson, 2013) disagrees and identifies praise as an effective method in managing behaviour, as pupils are more likely to replicate behaviours that are praised.
 As previously noted, managing the learning environment is fundamental to create an environment in which pupils are given the opportunity to learn. Coe, et al, (2020, pp. 27) states that ‘Great teachers manage the classroom to maximise opportunity to learn’ and one way of achieving this is having rules which clearly outline the ‘expectations and consequences’ for behaviour within the classroom. The use of classroom rules to manage the learning environment is also identified by Banks (2014), who states that classroom rules are essential in creating a positive learning environment in which pupils entirely comprehend the behavioural expectations for the classroom in advance.  Through having rules, teachers can pinpoint the behaviour they would like to see displayed within the classroom (Hardman & Smith, 1999, cited in Banks, 2014). Clear rules also give the impression to pupils that the teacher is attentive to the classroom environment and that the boundaries that are set must be adhered to (Cowley, 2005, pp. 41). Cowley (2005) also highlights the importance of being consistent in following the rules so that pupils remain respectful to the rules that have been put in place. It is argued by Hardman & smith (1999, cited in Banks, 2014, pp. 521) that rules are an effective method in managing the learning environment when they are ‘developed and implemented properly.’ Banks (2014) suggests that effective rule development can be achieved through rules being developed via discussion between the teacher and pupils. Through developing the rules with pupils, it will help to build a mutual respect and in turn help in developing positive pupil - teacher relationships.
The use of rules for managing the learning environment is also identified by Ronald, et al, (2012, pp. 6), who referrers to assertive discipline and suggests that teachers need to define rules to ‘facilitate learning.’ Assertive discipline formed a central focus to behaviour management by Canter (1976, cited in Canter, 2010), who suggested that teachers have the right to teach in a classroom which is free from disruptive behaviour. Canter developed an assertive discipline model which suggested how teachers should respond to unwanted behaviour. Originally the model suggested that teachers need to assert their authority within the classroom, however, more recently Canter modified his model to focus on positive discipline methods. The more recent model promotes the use of rules for managing the learning environment but suggests as well as forming negative consequences for those pupils who do not follow the rules, that there should be positive consequences for those pupils who follow the rules and display desired behaviours (Ronald, et al, 2012, pp. 10). This view is also shared by Banks (2014) who highlights the significance of rules not being entirely linked to punishment but being linked to positive consequences too.
Conclusion: 
It is clear upon reflection that managing the learning environment is fundamental to maximising pupils’ opportunities to learn (Coe, et al, 2020). Through carrying out research around managing the learning environment, it has demonstrated that there are a variety of approaches and opinions on the most effective way to create an environment in which high standards of behaviour are displayed from all pupils.  Coe, et al, (2020, pp. 27) highlights the controversy around managing the learning environment and suggests that this is due to the fact that ‘Different teachers have very different styles, values and priorities.’
 
Going forward, this research has enabled me to reflect on how I will create a learning environment in which pupils have optimum opportunities to learn. One common theme highlighted was the importance of positive teacher-student relationships. A supportive learning environment, as identified by Coe, et al, (2020), will require me to build relationships with pupils which are based on trust and mutual respect. Through building these relationships I aim to create an environment in which pupils feel safe and supported in their classroom environment. I aim to achieve this by reflecting on the view that pupils are less likely to behave if they are not provided with an environment in which they are not respected and treated with understanding and kindness (Ginott, 1971, cited In Ronald, et al, 2012). Therefore, within my practice I intend to be respectful to the individual needs of all pupils but also identify the importance of respect being reciprocated.  To ensure respect is reciprocated, I aim to optimise the use of classroom rules so that pupils have a clear understanding of my expectations. I can therefore enable consistency and ensure that pupils clearly understand what behaviours are not acceptable within the learning environment.  Based on Canter’s modified model, I intend to not just use rules to identify those pupils who are not behaving appropriately but to also use positive reinforcement and praise those pupils who are following the rules, with the aim of the desired behaviours being repeated.
 
This assignment allowed me to identify some of the strategies used for managing the learning environment and the positive impact they can have. Going forward within my own practice, I feel that any approach that I adopt will ultimately be based on the needs of the pupils that I am teaching.
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