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Task 2

Observation of Practice
Guidance: 

A learner must choose an observation of direct social work practice with people in need of care and support and/or their carers. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The consent of the individual/s in need of care and support and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years’ experience (criteria set out in the Programme Handbook). The observation must be for a minimum of 30 minutes. The observer will gain feedback from the individual/s in need of care and support and/or their carers using either the pro forma below or one of the learner’s own design at the end of the visit.  

The learner is responsible for providing a method of gathering feedback for the observer to use. This can be of their own design, and/or adapted to meet the needs of the individual. The provided pro forma can be used where appropriate. The method used will depend on age, ability and language/communication needs of the individuals in need of care and support and/or their carers. 

This section will include examples of the ways in which effective communication impacts on practice in relation to language use, language needs and cultural sensitivity. You must demonstrate the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012).

Please ensure you meet the Learning Outcomes for this task (See appendix 5 of the handbook).  

Please answer the questions below.

Observation Summary 

Please include name of the expert witness observing in learner’s details section of the portfolio.

Date of observation:   6th February 2025 

To be completed by learner. 









	Question:
Context
Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues, including how consent was gained and how you have considered the impact of the observation on the individual in need of care and support and/or their carers.  

300 words (+/- 10%: include your actual word count at the end of each section).

The observation occurred in a mainstream primary school within a Welsh local authority using the Reclaiming Social Work model, where practitioners work in multidisciplinary pod-based teams (Cross, Hubbard & Munro, 2010). The area experiences pockets of deprivation, contributing to higher safeguarding referrals and complex cases.

The assessment was conducted under Section 47 of the Children Act 1989, which requires local authorities to investigate when there is reasonable cause to suspect a child is suffering, or likely to suffer, significant harm (Department for Education, 2018). Following the investigation, the children remained subject to a Child Protection Plan, reflecting ongoing risk and the need for multi-agency oversight. During the intervention, the mother fled with the children to a refuge in England, creating additional challenges for cross-boundary safeguarding (Munro, 2011). Subsequently, due to her mental health deterioration, the children returned to their father, prompting a Transfer Child Protection Conference.

My prior engagement with the children facilitated a professional relationship, supporting trust and communication (Ruch, Turney & Ward, 2018). This relational continuity helped centre the children’s voices in the assessment, particularly in contexts of instability (Munro, 2011). Additional frameworks informing practice included the Children Act 2004, Working Together to Safeguard Children (DfE, 2023), the Human Rights Act 1998, and the Mental Health Act 1983 (amended 2007).

The family identify as White British with English as their first language. Although no interpreter was required, I remained mindful of avoiding cultural assumptions in line with anti-oppressive practice (Dalrymple & Burke, 2006). Consent was obtained from the father, and the school agreed to the observation.

During the session, I minimised my presence to avoid influencing the children’s behaviour, using a passive, non-intrusive approach. The girls were given an age-appropriate explanation of my role and asked if they were comfortable participating, supporting child-centred practice and Gillick competence (Leeson, 2010). Verbal and non-verbal communication were closely observed, recognising that children often express distress through behaviour (Cossar, Brandon & Jordan, 2016).

321 words




	Question: 

Critically reflect on your communication methods and skills during the observation; including how you identified whether you had the necessary communication skills to work with the individual in need of care and support and/or their carers.   

You must use a person-centred approach to demonstrate the integration of social work ethics, values and the Code of Professional Practice. This must include culturally and linguistically sensitive practice and the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012). 

1300 (+/- 10%: include your actual word count at the end of each section).

Effective communication is central to safeguarding practice as it enables social workers to build relationships, understand lived experiences and assess risk (BASW, 2021; DfE, 2023). This section critically reflects on my communication methods and skills during a school-based observation of two girls as part of an ongoing section 47 enquiry. Using Borton’s (1970) reflective model, I examine how I engaged with the children, how I evaluated my skills and how I develop my practice further

When working with the two girls in school, I ensured that the Active Offer was applied to uphold their rights to express their views in their preferred language (DfE, 2023). As the observation formed part of ongoing assessment under the Children Act 1989, capturing the voice of the child was essential in establishing their views and forming an accurate picture of risk and need. However, recognising the child’s voice requires practitioners to look beyond spoken language alone. Children often communicate their experiences through behaviour, body language, emotional responses and interactions with others. Observing how the girls engaged with one another, their responses to adults and their non-verbal cues therefore contributed to developing a fuller understanding of their lived experiences and sense of safety within the school environment.

Guidance from the Welsh Government emphasises that safeguarding practice must focus on understanding the child’s daily lived experience to accurately assess risk and protective factors (Welsh Government, 2022). Similarly, resources from the NSPCC highlight that children may express their wishes and feelings through play, behaviour, and relationships, particularly when they may feel unable or unsafe to articulate concerns verbally. This reflects principles within Laura Lundy’s model of child participation, which argues that children require space, voice, audience and influence for meaningful participation. In practice, this required creating a supportive environment where the girls felt comfortable communicating in ways that suited their developmental stage and language preference, while ensuring their perspectives were recognised within the safeguarding assessment.

To achieve this, I used a range of direct work tools, combined with active listening and open questions enabling the children express their experiences in a way that felt both safe and age appropriate. As emphasised within the BASW Professional Capabilities Framework (2021), I attended to both verbal and non-verbal communication recognising that behaviour and body language can communicate more than words alone, especially when children experience fear, uncertainty or loyalty conflicts (Cossar, Brandon & Jordan, 2016)

These observations were especially significant given concerns that the father posed a potential source of risk, alongside the mother’s mental health difficulties, including a recent hospital detention under the Mental Health Act 1983, might impact the children’s emotional wellbeing. Considering these contextual factors helped me approach the communication in a trauma-informed and ethically grounded way. Bringing these elements together enabled a more holistic assessment of the children’s safety and wellbeing.

During the observation, I drew upon a range of communication methods to engage effectively with the two girls, while also critically considering whether I possessed the necessary skills to work with them and their wider family. As the assessment was undertaken within a safeguarding context, my communication approach needed to be both sensitive and developmentally attuned. To achieve this, I used direct work tools, open questioning, and active listening, ensuring that the children were able to express themselves in ways that felt accessible and safe. I remained mindful of the Welsh Government’s ‘Active Offer’ principle under the Welsh Language (Wales) Measure 2011 and ensured that the option to communicate in Welsh was considered. However, the children communicated in English and did not speak Welsh, therefore the interaction and support were provided in English to ensure clear understanding and effective communication.

A key component of my practice involved attending closely to non-verbal communication, including body language, affect, tone, and behavioural cues, which often conveyed emotions and anxieties that were not expressed verbally. This was particularly important given the concerns regarding their father being a potential risk and their mother’s mental health difficulties. The British Association of Social Workers Code of Ethics emphasises that communication in social work extends beyond spoken interaction, requiring practitioners to be attentive to non-verbal cues and the emotional context of service users (BASW, 2021). Critically reflecting on this, I recognised that observing the girls’ hesitations, eye contact, posture, and interactions with each other provided valuable insight into their emotional state and sense of safety. This aligns with the expectations within the Social Care Wales Code of Professional Practice, which stresses that social workers must communicate effectively, observe non-verbal cues, and respond appropriately to understand people’s experiences (Social Care Wales, 2022).

To determine whether I had the appropriate communication skills, I reflected before, during and after the observation. Prior to the session, I reviewed the girls’ developmental stages, school context, cultural background, and the nature of the safeguarding concerns to anticipate potential barriers to communication. During the observation, I continually assessed the effectiveness of my approach—monitoring whether the children appeared comfortable, whether my questions were pitched appropriately, and whether my presence facilitated or hindered disclosure. When noticing signs of discomfort, I adjusted my style, for example by slowing the pace, using more exploratory play-based tools, and reducing the directness of questions.

Post‑observation reflection highlighted areas where my skills were effective — particularly in building rapport and using child‑centred methods — but also identified areas for development. The literature on child‑centred social work emphasises the importance of active listening, age‑appropriate communication, and shared decision‑making to empower children’s voices, which aligns with my strengths in establishing initial trust and engagement with young clients.

However, research into trauma‑informed social work practice indicates that integrating trauma‑sensitive language and responsive communication strategies is key to avoiding re‑traumatisation and supporting emotionally vulnerable individuals, suggesting that increased confidence and skill in this area would strengthen practice.

The Reclaiming Social Work (RSW) model’s multidisciplinary unit structure — with social workers, clinicians, and child practitioners working collaboratively — supports reflective discussion about communication approaches and professional style and how these influence children’s responses and the quality of information gathered

Overall, the observation confirmed that while I had core communication skills necessary for working with children in safeguarding contexts, critical reflection enabled me to recognise gaps and plan targeted development—aligning with professional expectations regarding continuous learning and self-awareness.

Critical Reflection Using Borton’s (1970) Model was used to examine my engagement and communication skills that were used to inform this observational assessment.

What?
During the observation with the two girls in school, I used a range of communication methods to gather their views and understand their experiences. This included active listening, open questions, and direct work tools appropriate for their developmental stage. I also applied the active offer, ensuring the children had meaningful (Children’s Commissioner for Wales, 2021). Throughout the session, I paid attention not only to what the girls said but also to non-verbal communication, such as eye contact, posture, hesitation, and how they interacted with each other, recognising that these behaviours often convey more than spoken words (Ruch, 2014).

I remained aware of the context—concerns that the father posed a potential risk and the mother’s mental health difficulties and recent detention under the Mental Health Act 1983—which shaped the need for sensitive, trauma-informed communication (DoH, 2017). Using a trauma-informed approach aligns with research highlighting that children affected by parental mental health or safeguarding concerns may communicate distress subtly and require a supportive, child-centred environment (Bath, 2008).

So What?
Critically reflecting on these interactions highlighted the importance of selecting communication methods that are both child-centred and appropriate for a safeguarding environment. The BASW Code of Ethics emphasises effective communication as fundamental to assessing risk and protecting children (BASW, 2014). By observing both verbal and non-verbal behaviours, I was able to evaluate whether I possessed the skills necessary to engage meaningfully with children and their wider family.
Research shows that trauma-informed, child-centred communication improves engagement and ensures children’s voices inform safeguarding decisions (Munro, 2011). Furthermore, embedding the Welsh language in practice can enhance accessibility and trust, recognising the linguistic rights of children and families under the Welsh Government’s Active Offer principle (Welsh Government, 2022). Using simple Welsh greetings and age-appropriate phrasing where possible can signal respect for cultural and linguistic identity, further supporting children’s participation (Williams & Brinn, 2020).

Now What?
This reflection has reinforced the importance of continuously developing communication skills, particularly in safeguarding contexts. I will continue to explore evidence-based approaches to trauma-informed direct work, integrating Welsh language resources to ensure equitable participation. Future practice will involve reviewing outcomes of sessions, seeking supervision to enhance reflective practice, and staying informed about updates to statutory guidance such as Working Together to Safeguard Children (DfE, 2018) and Welsh-specific guidance (Safeguarding Children: Working Together Under the Children Act 2004).

To address this, I plan to do the following: Undertake professional curiosity training to strengthen my ability to explore underlying needs, behaviours, and unspoken concerns. Expand my use of direct work tools, including those suited for trauma-informed and relationship-based practice. Seek feedback more regularly through pod supervision, particularly from multi-skilled colleagues who can help me refine my communication style. Continue developing my ability to interpret non-verbal behaviour, its importance in situations where children may feel fearful or unsure about speaking openly. By implementing these steps, I will be better equipped to communicate effectively with children and families, meet professional standards, and contribute to safe, ethical, and informed safeguarding practice.
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Feedback and comments from individual in need of care and support and/or their carers

Information for the observer

This section of the Observation should not be completed in the presence of the learner. 

No formal written feedback is required from the observer on the learner’s practice. However verbal feedback should be provided to the learner as soon as possible after the observation. If the observer is not the mentor, then feedback should also be provided to the mentor. 

Some or all of the questions below may be used by the observer who can rephrase and add explanations and prompts as required. The observer should record responses from the individual in need of care and support and/or their carers below, or by using an alternative method if required/provided.  
Before asking the questions, the observer must explain to the individual comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or, if delayed, did he or she contact you?

	Social Worker was waiting for me so I think she was on time

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Asked me if she could bring someone with her.



Told me that they were coming to make sure they were doing things right and not to watch me

	Were you clear why the social worker met with you today?

	The Social Worker needed to see if I was ok in school and with my family and that I could tell them things that I was sad about

	How well prepared do you think the social worker was for his or her meeting with you?

	Good she had brought paper and pens with her for me to write or draw things.

I liked her as she had been to my house to see me before

	  How has the social worker listened to you and respected your views and wishes?

	The social worker wrote things down so I knew she was listening

	Did the social worker talk to you in a way that you understood?
Did the social worker consider your language needs?

	Yes.   Did say something I did not understand but then changed the words.

Asked me if I wanted to be spoken to in Welsh or English and I said English



	How has the social worker’s involvement met your expectations for this visit?

	Yes, asked me about school and my family.

Did not bring sweets like she said she would.

	Are there any other comments or suggestions that you would like to make?
	I would like the social worker to visit again 
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