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Section One 

The Importance of Play
The Foundation Phase is the current curriculum for three to seven-year-old children in Wales. The Foundation Phase believe in a play-based learning approach that encourages creativity and imagination.  Play helps children to build self-esteem and relationships and can be a useful tool in helping children express their emotions following a trauma (Welsh Government, 2015).  This relates to Freud’s (1854-1938, cited in Brock et al, 2009) Psychoanalytic theory.  Freud believed that play has a cathartic effect allowing children to process difficult feelings and emotions.  This theory was later further developed by Anna Freud and is known as Freudian play therapy (Brock et al, 2009).  
Play therapy is a less invasive form of therapy that allows the child to communicate, understand and work through difficult emotions at their own pace, this is particularly useful with children who have not fully developed their vocabulary skills (Freud, 2019).  Dora Kalff developed a method of psychotherapy called Jungian sand play.  This method of therapy provides greater self-expression, self-awareness and understanding through the use of sand and figurines (British and Irish Sand play Society, 2019).  
[bookmark: _Hlk535670896]The United Nations Convention (1989, cited in Unicef, N.D) place importance on play for child development and well-being, stating that children have the right to relax and play and to participate in a range of cultural and recreational activities.  Through exploratory play children build confidence in themselves and their capabilities.  Play also enhances the development of children’s cognitive, physical, social and emotional development (Welsh Government, 2014, Unicef, N.D, Dowling, 2014).  




Creative/Pretend Play
As children are more active during creative/pretend this helps build healthy bodies (Milteer and Ginsburg, 2012).  Activities such as, painting, drawing and using scissors help to develop children’s fine motor skills as it helps form muscle development within the arm and hands.  This type of activity also helps children develop their hand eye coordination, these skills can be adopted later in education for reading and writing (Kiwi Families, 2019, Families, 2016).   Children will Investigate, risk take, be creative and use their imagination during play, which all help to shape a child’s future through to adulthood building social and life skills.  The majority of brain development occurs within the first two years of life, play helps to form the structural development of the brain.  Speech and language skills are learned through interaction and play with others.  When a child is engaged in creative/pretend play, they will often talk aloud this helps develop imagination and vocabulary (Their World, 2016, Kiwi Families, 2019).  
This relates to Vygotsky’s (1896-1934, cited in Bates, 2016) zone of proximal development theory. Vygotsky believed that during play children learn social skills through interaction with others, problem solving skills, increased vocabulary and creativity.  Russ (1993; 2004; 2014, cited in Russ and Wallace, 2013) describe creative and pretend play as multidimensional, stating that similar benefits are achieved as a result of participating in them.  Children learn through play, observing and imitating the language and behaviours of those around them.  This in turn impacts the development of social, speech and language skills.  Creative play has many benefits for early childhood development.  A child would learn the principles of geometry through play with different shapes, sizes and quantities.  Recognising, comparing, sorting and matching.  Creative play requires focus and concentration and helps to build problem solving skills (Kiwi Families, 2019).  
Pretend play is considered to be the foundation for childhood development and well-being and can help children to develop their critical thinking skills.  As with creative play, pretend play helps form cognitive development.  As children build meaning from the world around them pretend play allows children to form their emotions, build language and thinking skills and also encourages the further development of their imagination.   Children learn to work together during pretend play, they learn boundaries and rules and co-operation skills.  Children who participate in pretend play tend to display more empathy towards others (Homan, 2016).  When a child creates a make-believe world, turns the floor in to lava or transforms an item into something else, he or she is learning to use their imagination to manipulate their environment, which in turn helps them to develop critical thinking skills (Russ 1993; 2004; 2014, cited in Russ and Wallace, 2013). 
Self-Directed Play
[bookmark: _Hlk535598785][bookmark: _Hlk535662026]Froebel (1782-1852, cited in Early Education 2019) theory emphasised the importance of self-directed play for childhood development, stating that child-initiated play provides a platform for children to express themselves freely.  Huizinga (1941, cited in Kalliala, 2006, Fromberg and Bergen, 2015) agrees with this theory expressing the importance of play within human activity, further stating that play is central within culture.  Huizinga (1941) described play as an activity that the child chooses and enters into freely, it is led by the child, impulsive, unstructured and unrehearsed.  Huizinga (1941) believed that play cannot be forced upon an individual or structured without losing the freedom and free-flow which is the true meaning of play. 
However, whilst Caillois (1961, cited in Kalliala, 2006) agrees with the freedom of play, disagrees that any clear gain is achieved as a result of participating in it.  Describing play as an unproductive activity, stating that once play is over the individual is left unchanged.  Self-directed play is spontaneous, it is led by the child which is intrinsically motivated by their likes and interests.  This type of play allows the child to play at their pace with no adult direction.  Self-directed play features largely in pretend and creative play.  During pretend/creative play the child will decide what role they will play, if they will play alone or with others, where they will play, and what they will make.   The child initiates this play, constructs it and is an active participant within It (Nature world, 2011).  
Vygotsky (1896-1934, cited in Brock et al, 2009) believed that play provides the best platform for learning opportunities. It enables the teacher to harness the child’s own interests and incorporate it in to the learning experience.  The adult should facilitate and support self-directed play by providing a safe, supportive environment for the child to explore and play freely, allowing the child to create and direct their social reality which helps build independence and confidence.  Observing the child at play will enable the adult to establish their likes and interests and incorporate it in to future learning (Nature Play, 2011, Brock et al, 2009). 
Holistic Development/ Inclusive Play
Holistic learning focuses on the specific needs of the child.  Froebel (1782-1852, cited in Early Education 2019) incorporated the use of nature as a learning tool as he believed that children learn and build knowledge and understanding through direct contact with their environment.  Froebel believed in educating the whole child deeming factors such as, the environment, spiritual, physical, emotional, health and social relationships to be of importance.  Te Whāriki’ was developed in 1996 it is the current curriculum in New Zealand.  The Te Whāriki’ curriculum encompasses self-directed play, inclusive play, and holistic development.  This approach to learning encourages child led play, the adult provides a safe, supported environment allowing the child to explore and create their own learning through play (Alvestad et al, 2009).  
The aim is to produce confident, competent learners and communicators, with a strong sense of self-worth and belonging. Te Whāriki’ believe in building strong relationships with the child and their families which helps promote positive behaviour.  Incorporating aspects of children’s culture into the curriculum to meet the needs of every learner.  Te Whāriki’ encompass all children and their families into the curriculum known as, the five strands.  Which are; well-being, providing a safe, secure, nurturing environment that promotes health and emotional well-being.  Belonging; Building strong relationships with the child and their families, the child fells valued with a sense of belonging.  Contribution; Children are recognised as individuals irrespective of age, gender, ethnicity or background and are encouraged to learn with and alongside others.  Promoting positive behaviour through the inclusion of all children whilst limiting exclusion.  Communication; Children are exposed to different cultures and learn different ways of self-expression.  Exploration; Children learn through their environment, through hands on play with the world around them. This allows children to learn, problem solve, risk take, create meaning and learn boundaries (Education.Gov, 2019, Alvestad et al, 2009).  The adult should make provisions for children with learning disabilities to include them in play bridging the gap between mainstream and children with additional learning needs, including 1-1 supervision offering support and encouragement and allowing children to take risks (Brock et al, 2009, Play Wales, 2019).

Section Two  

Risk
For children to progress and move on to the next developmental level and grow in to well-adjusted adults they need to experience challenges and risks for themselves.  For a child to learn from an experience an element of risk has to be involved, this is how children evolve and learn strategy skills and boundaries (Ball, 2002 cited in Little et al. 2011, Gill, N.D).  
By giving children the opportunity to take risks in a controlled environment, enables the child to form better judgement and decision-making skills which helps shape them into responsible adults.  Reasonable risk-taking builds resilience, allowing children to make mistakes and learn from them through direct contact, helps establish confidence and coping skills and also increases their risk awareness.  Health and safety measures put in place that shelter children from taking risk or participating in adventurous activities, for fear that they may injure themselves can hinder psychological development and have long term ramifications on children’s health and well-being (Tranter, 2005, cited in Little et al. 2011, Council for Learning Outside the Classroom, 2019). 
The Health and Safety Executive believe in a balanced approach to risk during play.  Managing serious risk of harm through careful planning and supervision whilst enhancing the benefits they pose.  Allowing children to experience risk helps them learn to assess risk for themselves (Health and Safety Executive, 2012, Council for Learning Outside the Classroom, 2019).  Gill (N.D) agrees with taking a risk benefit approach, in order to enhance learning opportunities through play children of all abilities should be exposed to an element of controlled risk to achieve the best outcome.  Applying too many restrictions to risk hinders children’s progression.  Children who are exposed to less risk are more inclined to have health related issues in adulthood, such as, obesity and mental health issues.   When children experience managed risk during play, they learn independence, self-reliance and increased perception and judgement skills (Brussoni et al. 2012).  
Play allows children learn to regulate their own behaviours, develop empathy for others and formulate their morals.  This is achieved by cause and effect, such as, if a child becomes upset as a result of not being included or hurt through rough play the child begins to learn how actions can affect them and those around them (Dowling, 2014).  
Poor self-esteem and poor emotional well-being have been linked to the increase in mental health issues amongst children, with anxiety, depression and behavioural issues experienced.  Children who develop mental health issues are less likely to excel academically or achieve favourable employment later in life and are more likely to display issues with substance abuse in adulthood.  Building strong relationships, developing strong emotional, social and independence skills are deemed as vital for children to reach their full potential (Early Intervention Foundation, 2017).
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	Ref
	Hazard/
 Area of Concern
	Those at Risk
	Existing Controls
	Further Controls/Actions Needed
	Actions by Whom
	Action by When

	1
	Children could be injured as a result of drinking or getting paint in their eyes.
	Children and Staff
	Ensuring that all paint/water is covered and stored correctly when not in use, children are supervised at all times when undertaking activity, ensuring that all paints are non-toxic, all staff are first aid trained to handle any issues, ensuring that aprons are worn, provide children with gloves if they dislike textures of paint/water, ensure children wash their hands thoroughly after use, staff to be aware of children’s  allergies and to ensure paint products are suitable for their use, ensuring correct staff to child ratio at all times (Under 2 years; 1-3 ratio
2 to 3 years; 1-4 ratio
3 to 5 years; 1-8 ratio).

	Reminding staff to supervise children whist undertaking activities, ensuring all products are nontoxic and suitable for use for children with allergies.
	Staff
	During Arts and crafts sessions

	2
	Children and staff could be injured as a result of faulty/damaged equipment (easel, paint brushes etc)  
	Children and Staff
	Equipment is checked daily before use for signs of damage, children are supervised during play.
	Remind staff to check equipment, remind staff to observe children at play to ensure their/others safety.
	Staff
	Ongoing/During Arts and crafts sessions

	3
	Slip hazard, risk of physical injury as a result of water/paint spillages.
	Children and Staff
	Staff to supervise painting sessions involving liquids, spillages to be cleaned up immediately and wet floor warning signs to be.  
	Remind children to be careful whilst playing with paints and liquids to avoid spillages.
	Staff
	During Arts and crafts sessions.

	4
	Children and staff could be injured as a result of incorrect use of tools; paintbrushes causing damage to eyes.

	Children and Staff
	Children are shown the correct way to use equipment, equipment is stored correctly when not in use, children are supervised during messy play ensuring correct staff to child ratio at all times (Under 2 years; 1-3 ratio
2 to 3 years; 1-4 ratio
3 to 5 years; 1-8 ratio), 1-1 supervision for children with additional learning needs, larger paint handle grips provided for children with ALN, ensuring that aprons are worn, providing children with gloves who dislike/sensitive to different paint/water texture. 
	Remind staff to supervise children at play to minimise the risk of harm, explain to children the risks involved.
	Staff
	During Arts and crafts sessions.

	5
	First aid at work
	Children and Staff
	First aid kit is easily accessible by first aider, first aid material is regularly checked and topped up as needed, all staff are first aid trained.
	Staff to attend first aid courses as and when needed and to ensure all qualifications are up to date.
	Staff and management
	When first aid qualification expires.













Section Four

Description
I conducted a risk assessment based on an arts and crafts activity within a day care setting for children aged 0 -5.  I identified painting as an area that may pose different elements of risk to children and staff.  I then identified specific areas of risk and analysed the factors involved and included this in my assessment. 

Feelings
Before conducting the risk assessment, I didn’t fully appreciate the relevance of having a risk assessment in place or the planning that it involved.  This process has required me to take an analytical approach weighing up the different elements of risk that my chosen activity posed.  I chose painting as I felt this presented some areas of risk for children and staff.  As some children within this age group are just starting to learn the concept of risk, that liquid spillages may cause slips or injury may be caused as a result of in proper use of tools.  Children within this age group may also be more inclined to put their hands in their mouth or eyes, which poses a risk for those with allergies or sensitivity to certain products.  This viewpoint is echoed by Help for Kids (N.D)

Evaluation
I value importance of having a risk assessment in place as it helps raise knowledge and awareness of certain risks and those that are particularly susceptible to it.  For instance, children with additional learning needs are considered closely within the risk assessment as they may have certain intolerances/sensitivity to liquids and textures.  However, some of the fun element of play are lost due to so many structures and measures taken before the children are allowed to participate in it (Huizinga 1941, cited in Kalliala, 2006, Fromberg and Bergen, 2015). 


Analysis
Due to the structured approach surrounding the arts and crafts activity, the risk assessment prevents children from being fully emerged in creative play.  Preventing them from building confidence and independence and learning to assess areas of risk for themselves.  I do not agree with having such a stringent approach to activities but due to the current restriction of the health and safety policy of the setting these measured had to be adhered to.  According to The Health and Safety Executive (2012) there has been much confusion around health and safety regulations, which have created environments that lack reasonable challenge and risk, preventing children from developing.  The Health and Safety Executive (2012) state that play develops children’s perceptions of risk.  If we look at the Welsh Government (2015) The Foundation Phase curriculum encourages children to learn elements of risk through first hand experiences allowing children to develop their understanding of it.  Therefore, these viewpoints agree with the point I am making.  

Conclusion and Action Plan
In conclusion I value the requirement to assess risk before taking part in an activity.  But after conducting my research and completing the risk assessment, I feel that too much emphasis is placed on weighing up the risk factors rather than participating in the activity.  If I were to conduct another risk assessment, I would consider providing distanced support with minimal adult interference, allowing the child to participate in the activity exposing him or her to controlled risk which would benefit their progression through their developmental stage (Tranter, 2005, cited in Little et al. 2011, Council for Learning Outside the Classroom, 2019).
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