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Section 1 – Reggio Emilia and TE Whariki  
Godwin University (2019) and Cai (2024), indicates how the Reggio Emilia curriculum is hands-on, adaptable, and inquiry based. According to Wien (2015) the Reggio Emilia curriculum develops through the enquiries of children and teachers who work together to grow as pioneers that try to comprehend some aspect of real-life. This helps educators plan in response to the interests and concerns of the children (Wien, 2015).  Hargraves (2020) claims that the Reggio Emilia approach does not follow a national curricular framework, in comparison to Te Whariki and the Foundation Stage curriculum in England. Coskun and Durakoglu (2015) and Baker (2023) claim that there is no set curriculum used by the Regio Emilia approach. The primary factor influencing this strategy is the project methodology, where children create projects based on their own interests. Referred to as a curriculum created by children rather than for children. Educators value and consider the opinions of children and refer to their approach as a long-term educational project.  Senent et al. (2021) assert that teachers foster young children's creativity and interest, emphasising each child's agency and inclusion.  
Kahuroa (2021) and Veazey (2020) state that the Te Whariki approach promotes an outline of knowledge and comprehension for young children that is of increasing complexity and depth, and it sees the curriculum for each child as more comparable to a spider web or weaving. Additionally, to view children as distinct yet diverse individuals who contribute their own expertise and life experiences to the classroom (Hamilton and Vermeren, 2016). Preidyte (2024) illustrates how this fosters holistic development, is culturally relevant, child-centred learning, and aids in forming relationships with families. McChesney and Carr (2021) explain how Te Whariki learning occurs between the information and experiences that children bring with them and what the educational environment must provide.  
Cameron et al. (2023) state that teachers believed the Te Whariki approach supported curriculum offering in a way that was adaptable and individually responsive, while promoting both scheduled and unplanned learning opportunities. According to Kahuroa (2021), it utilises a holistic approach and acknowledges the child as a global citizen. Balaiklock (2018) and Cameron et al. (2023) say that it puts a focus on observation, then utilises this information as a support system. Ward (2016) explains that its non-prescriptive nature makes it useful to some, however, it may be a barrier to curriculum implementation, especially when there is inadequate training on how to implement it.  According to Ward (2016) even though the Te Whariki methodology was introduced in 1996, research indicates that educators are still having difficulty establishing a balance between using it to enhance in-depth instruction and learning about various societies founded on its weaving method.  Tesar (2015) affirms that the curriculum framework promotes discussion and observation while inviting teachers to incorporate the children, their cultures, and their environments into the curriculum (Gaffney and McAnelly 2020). 
 
In contrast to the Regio Emilia approach, Te Whariki is a curriculum that offers a wide range of guidelines and objectives that can be applied when creating activities for young children (Balaiklock, 2018 and McLachlan, 2018). O’Loughlin (2019) and Probine et al. (2024) explains that the Te Whariki approach celebrates inclusivity and multiculturalism, acknowledges inequalities, and encourages child participation and promotes unique learner identities (Pacnini-Ketchabw and Taylor,2015 and Chan, 2019). Both curricula have an overriding aim of encouraging and supporting inclusive practices. According to Preidyte (2024) and Davey (2024) Te Whariki and Regio Emilia both place a strong emphasis on child-led learning and the value of family and community involvement. Birinci (2017) claims that the Reggio Emilia approach to learning is built on the needs, interests, and differences of the children. 
Additionally, the Reggio Emillia approach is inclusive, bringing together racial backgrounds, socioeconomic statuses, and academic abilities. However, not every child will find it to be a good fit. In a school setting where the curriculum is established and directed by the teachers, children who benefit from greater structure may flourish (Goodwin University, 2019 and Berg, 2025).  Wilson College (2024) demonstrates that the Reggio Emilia approach has benefits, including enhancing children's cognitive abilities, fostering their social and emotional growth, increasing their chances of succeeding in school, motivating them to become active learners, giving them a sense of pride, encouraging their creativity, and enhancing their capacity for teamwork. However, Wilson College (2024) say that the Te Whariki approach is more overtly founded in cultural context and biculturalism, whereas Reggio Emilia lays greater emphasis on project-based learning and the environment's role as a teacher (Preidyte,2024). 
 
Kaynak-Ekici et al. (2020) informs us that teachers have referred to the Regio Emilia approach as a collaborative learning process to establish the overall project directions. According to Santin and Torruellas (2017), this approach focusses on listening to children, appreciating their potential, and seeing how they act to change everyday ideas, initiatives, and habits. Teachers provide learning invites with the goal of assisting children in achieving higher cognitive tasks rather than taking a backseat and watching how they build knowledge. This approach, known as "learning invitation," provides children with a variety of materials in a physical setting (Gardner and Jones, 2016). 
Furthermore, Kaynak-Ekici et al. (2020) explain that based on the conversations that the children have daily, the teacher can use this information to encourage learning. It may lead to the development of new cultures of identification and classroom engagement in addition to teaching strategies that use a variety of learning methods. In the learning environment, learning invitations might occasionally just happen on their own as a stimulating stimulus (Rinaldi, 2021). Furthermore, Thornton and Brunton (2015) and Wien (2015) say to better assist children in starting unstructured, unrestricted learning, educators must first document and examine how the children respond to various stimuli.  The Reggio Emilia approach is intended for educators who respect inquiry-based constructivism and developmentally appropriate practices. Harris (2019) implies that the Reggio Emilia approach has been proven to ensure that young children learn as much as possible. Teachers that give the children options in the classroom and listen to their views are the ones establishing this approach (Dodd-Nufrio, 2011). Robson (2017) asserts that the environment serves as the third teacher in the Reggio Emilia approach. Teachers and children listen to each other's viewpoints, work together, and discuss ideas and inspirations as part of the Reggio Emilia methodology (McNally and Slutsky 2016). 
When discussing the Te Whariki approach, Serene (2020) state teachers lack the necessary background knowledge and general resources to maintain their status as proficient bicultural educators.  Prescott (2017) further state that teachers' perceptions of the Te Whariki approach are likely to differ greatly since it does not identify outcomes or activities. This, in turn, results in inconsistent practices when it comes to teaching and delivering curriculum content. According to Wood and Hedges (2016) teachers' lack of commitment to thorough professional development led to ambiguity, confusion, and inconsistent comprehension or assessment of the curriculum. Teachers may lack the information and abilities needed to connect their curriculum with children's natural curiosity and investigative abilities. Teachers frequently say they feel unprepared but according to Westerberg and Vandermass-Peeler (2020) children who get inquiry-based education gain valuable skills that help them become lifelong learners. They demonstrated that the Reggio Emilia approach successfully engages and supports children's inquiry. Gardner and Jones (2016) and Dodd-Nufrio (2011) establishes that the Reggio Emilia approach emphasises the child as an active participant in learning, and teachers value the child's role in their own education. 
Hargraves (2020) explains how the Te Whariki and Reggio Emilia approaches both emphasise the notion that children are creative, clever, and able to explore and learn on their own. Both approaches respect the child's rights and preferences for interpretation. Chan (2019) and Moffat (2019) claim that the Te Whariki  method gives children a sense of belonging, teaches them that they are valuable members of society, and helps them become capable, self-assured learners who are healthy in mind, body, and spirit (Dearnley, 2022).Furthermore, Cameron et al. (2023) and Kahuroa (2021) say that teachers frequently cited that the Te Whariki's approach had a significant influence on their job, especially when it comes to the planned and offered experiences for children. Teachers described how they implemented the Te Whariki approach by setting up the learning settings, and activities.  However, international pedagogy could override local imperatives, such as Te Whāriki's representation for an obligation to bicultural practice (Probine et al, 2024).  According to Wood and Hedges (2016) although the Te Whariki approach has drawbacks, it is not oblivious to wider global influences such as discussions about school preparedness. For children to learn in ways that are expected and required in compulsory schooling, it seems that the present assumption in England and New Zealand is that formal teaching methods should be introduced early (Giadiello et al, 2019). May and Carr (2015) imply that the inquiry-based learning methodology of Reggio Emilia offers an abundance of inspiration and could challenge long-held pedagogical ideas but using this method in culturally distinct situations can create acquisition difficulties. Therefore, there is a balance to be struck between the curriculum and the philosophy that is best served by focusing on the child in the education context.  
 
Section 2 -The Unique child 
According to Rowlands (2021a) and Department for Education (2024b) each child is an individual who is always learning and who possesses resilience, ability and self-assurance; also known as the unique child. A unique child actively directs their own growth. Parsons et al. (2023) states that a unique individual develops and learns in their own manner and at their own speed. Children develop differently and at varying rates. Grenier (2025) says that to create an inclusive environment for unique children the fundamental component of inclusive early childhood practice is to determine each child's knowledge and abilities and acknowledge the uniqueness of every child. Moreover, McMahon and Dyer (2018) state that every child's path is different and shaped by a variety of elements, such as their personality, interactions with their parents, early life experiences, and the sociocultural setting. Furthermore, Early Years Coalition (2023) and First Things First (2025) claim that teachers must be continuously modifying how we engage with, instruct, and care for each child. The perception teachers have of the child is also reflected in the environment they create for the children. There is a difference between the environment teachers can establish based on a predetermined notion of the child and the one teacher can create depending on the unique child they are looking at, including the games they play and the relationship they establish with them (Allingham, 2023). Nutbrown (2025) continues to say that a child’s uniqueness can be valued through the teachers acknowledgment of the child’s cultural traditions and heritage. The goal is to have a thorough understanding of each child and their unique communication styles and any additional learning needs (ALN). To do this, teachers must accept every child as whole and unique and use their knowledge of what children know and can do to guide their teaching and assessment (Nutbrown, 2025). According to Merrick (2016) the Early Years Foundation Stage has the unique child at its core. 
West Sussex County Council (2025) and Sancici and Edgington (2015) explain that the Observation, Assessment, and Planning Cycle (OAP) method promotes children's learning and development, and this is echoed by new Curriculum for Wales (2022) (Welsh Government, 2022). The child is at the centre of this assessment process, and each component influences the others. Following the establishment of observation—which involves looking, listening, and taking notes on the child—assessment follows. The teacher then evaluates the results and determines what they reveal about the child. Finally, the learning environment and experience opportunities are planned to use the data and insights gathered from the first two sections (Peterson and Elan, 2020 and Mcevoy and McMahon, 2019). The WellComm Assessment and learning journals will be discussed as two methods of assessment and progress tracking that can be used within this OAP cycle.  
Dysart and Code (2024) and Orchard Primary School (2019) say that the WellComm assessment specialises in identifying and assisting young children with their communication, language, and speech.  By identifying child profiles, highlighting strengths and areas of concern, and comparing them to age-related UK norms, this method enables practitioners to evaluate children's speech, language, and communication abilities (SLC). Nielsen et al. (2021) claims that to get an accurate assessment of children' linguistic abilities (aged six months to six years), this technique combines parent reports, direct one to one evaluation, and observation.  Assessing children begins with the assessment for the appropriate age group. Depending on the child's performance, practitioners then go up or down in age or difficulty (Seager and Abbot-Smith, 2017). 
Canavan Byrne (2023) and Brodie (2014) explain that a learning journal is an assortment of various documents gathered by early childhood practitioners that paint a picture of a child's growth in relation to the learning areas specified in the Early Years Foundation Stage. This is done through practitioner observations, such as notes of important interactions or statements made by the child. A learning journal assessment forms a narrative and creates an adaptable evaluation that draws from genuine data on children's development as it manifests itself in play and learning activities.  This method gives practitioners opportunities to reflect on the environment in which the children learn and plan for future learning based on their needs and interests (McArdle, 2023). 
An advantage of the WellComm method according to Dysart and Code (2024) is that it helps practitioners improve their practice, by enhancing the quality and specificity of recommendations for speech and language.  Dysart and Code (2024) continue that a drawback is the time taken to complete an assessment with a single child.  The method includes many resources and a specific routine that must be followed which is potentially daunting for practitioners who are unfamiliar with SLC development in young children.   However, there is no study of how implementation affects practitioners and environments. Furthermore, Seager and Abbot-Smith (2017) say that the WellComm method demonstrated suitable levels of accuracy and awareness in differentiating between children who have delayed development and those who are "typically-developing." It meant that there was strong progress addressing language delay (Walker and May,2022). Pells (2020) state that although the WellComm method is regarded as a helpful screening tool, there are reservations over its effectiveness with ALN children. The vocabulary is not always child-friendly, and it is not accessible in Welsh.  Sanders et al. (2025) assert that the way that children learn may be impacted if practitioners lack knowledge of SLC concepts.  
To determine if this method is beneficial to both practitioners and children, as well as whether the implementation costs are equal to or greater than these possible advantages, it is essential to look at the impacts of the method for practitioners and settings ( Sanders et al, 2025).Raise York (2025) and Dudley (2025) maintain that the WellComm assessment method address each person's requirements individually, encourages early intervention and prompts referrals to specialised services (Rowlands, 2021b). Orchard Primary School (2019) noted, however, that WellComm did not specify what needed to be done next to assist children who were performing below grade level. The WellComm had the benefit of being a comprehensive evaluation of language rather than just vocabulary, but it was not always used, and practitioners believed it took more time (Nielsen et al. 2021).   
Canavan Byrne (2023) claim that learning journals document children’s individual development and reflect the level of care given within a setting to that unique child.   Furthermore, Estyn (2023) and Assy et al. (2023) claim that learning journals capture the development progress of the children through all areas of their learning. Moreover, Kaya (2018) says that it helps practitioners to identify the individual learning styles and their strength and weaknesses. This method includes practitioners observing the children. Thus CareLearning (2024) state that observation is an essential part of early childhood education. By interacting with children, parents/caregivers, and the setting, practitioners can create comprehensive and successful plans that support each child's development based on the information within the learning journal (Becker et al, 2023) California Department of Education (2016) explains that through children’s play and social interactions, children display their thought processes. Teachers and families can get insight into a child's growing mind through observation. Having said that Martland (2020) argued that that due to all the paperwork involved, which includes taking notes and pictures, learning journals no longer seem to be a happy celebration of children' adventures and have instead turned into a chore to be feared and endured. Nevertheless, Howes et al. (2020) describes Learning journals as enabling parents to monitor their child's development and offer further assistance or improvements at home therefore builds a partnerships and trust with the parents (Martland, 2020). Cameron and Moss (2020) state that another drawback of learning journals is that they can make it difficult to record the learning of children whose play is mainly physical or who plays outside since they lack the necessary tools for documentation and the dynamic of play itself. As said by Early Years Carers (2018) and Peterson and Elam (2020) learning journals can become an issue if each practitioner has an abundance of key children. Given that it might be challenging to recall numerous specifics for every child, these learning journals might not be an accurate representation of the experience. Department of Education (2024a) state that learning journals is a continuous formative assessment approach and is essential for practitioners to comprehend children's learning experiences and develop individualised knowledge of each unique child. 
Both WellComm and Learning journals methods should be available to everyone, including childminders.  If both methods are used, it must be applied consistently throughout Wales. These assessment methods can facilitate children's transitions when they move across environments or regions if used nationwide (Pells, 2020). Birth to 5 matters (2025) mentioned that both methods incorporate the (OAP) which makes holistic growth apparent along with the involvement of the child, parents, carers, and other experts than can all be included in the process. Both methods include understanding children's interests, growth, and learning in order to make plans for future growth and development (Educator, 2022). While the WellComm method simply concentrates on the SCL, learning journals provide a narrative of the whole child. While the WellComm is a predetermined observation that must be arranged, the Learning Journey method can gather evidence through planned or unplanned observation. Meanwhile, parents can be showed both methods however, since they can observe the progress in their child's growth, parents are more appreciative and understanding of the learning journeys (McKenzie et al. 2023). 
 
Section 3 Blog 
Support for children with additional needs!!!
The topic of this blog will be educators who lack the necessary training to assist and support children who have additional learning needs (ALN). What can be done to address this along with funding concerns.
The school leaders' union NAHT Cymru is warning that Wales’s children with ALN are being let down and is calling for immediate action and money to address the lack of educational and child psychologists (NAHT, 2024a). In schools, children with ALN require extra or specialised assistance. This must be taken into consideration by authorities, educational institutions, the Special Educational Needs Tribunal (Wales), and other departments such as social services and health. (National Autistic Society, 2025 and The Special Educational Needs Tribunal for Wales Regulations, 2012). 
Untrained staff 
In my opinion practitioners who work with children ought to have the appropriate training to support children with additional learning needs (ALN). Why not train the practitioners who are already with these children since there isn't any one-on-one support available. Upton (2018) indicates that the main goal of initial training is to introduce students with the characteristics of special educational needs and to assist them in developing strategies for recognising and effectively coping with such requirements, regardless of the school system in which they are working. Furthermore, Upton (2018) explains that teaching courses need to educate students to teach the whole spectrum of children and a variety of abilities, Britain has attempted to guarantee that this occurs. However, it is now uncertain if it has been successful in achieving these goals. Moreover, Upton (2018) claim that despite few attempts have been made to distinguish between training components that are obviously category specific and those that may be regarded as non-categorical or generic, despite the rising awareness that the social and educational requirements of different groups of special needs children overlap in many areas. This is due to the Integration efforts and the increased focus on educational demands of ALN children (Shaw, 2017). 
Kirillova and Faizrakhmanova (2016) and Shaw (2017) maintain that with schools expanding number of children attending and the expansion of inclusive education the need to train teachers to understand and be compassionate toward those children with ALN in order to support them (Holdman, 2015).Kirillova and Faizrakhmanova (2016) explain that numerous studies on teachers' attitudes towards the adoption of inclusive practices have been carried out recently. Most teachers, in my opinion, have a neutral or unfavourable attitude towards inclusion since they have been teaching for an extended period, they have become accustomed to their methods of teaching, dislike change, and believe that children with special needs are misbehaving. This can occur given that they lack the training necessary to recognise and assist children with ALN. Shaw (2017) asserts that mainstream schools confront several obstacles, including a lack of time to investigate the root causes of behaviour, pressure to perform well academically, making sure that other students' learning is unaffected, and a lack of training. 
 
Lack of support 
According to my 11 years of experience as a teaching assistant, there is a shortage of knowledge and professionals in the early years sector who can support children with ALN. Murphy et al. (2024), explains that the amount of effort involved in meeting the requirements of children with ALN can make practitioners feel overwhelmed and underqualified. As stated by Murphy et al. (2024), a lot of effort goes into helping children with ALN, and staff members who lack the necessary understanding may find it difficult to assume responsibility and to meet all their demands. Nevertheless, as reported by Conn and Hutt (2020), Wales is going through a significant educational reform program that includes changing the system to serve children with ALN and creating a new curriculum. Significant concerns over the present ALN reforms in Wales, particularly in light of the continuing significant adjustments at the level of the educational system (Knight et al, 2024). Many children with ALN may not receive the complete assistance they need to thrive, even if teachers can attempt to support them in mainstream schools given the lack of staffing and the time required to support those children (Kauffman et al, 2018 and NAHT, 2024b).  
As mentioned by Merrit (2024), local governments have received a lot of complaints about local authorities who support ALN in 2024. Parents now rely on special school placements since many mainstream schools and early childhood settings lack the resources, capacity, and competence to meet the needs of many ALN children. However, special school placements are currently at capacity. As a result, students with ALN must attend mainstream schools (Merritt, 2024).  Parish and Bryant (2015) assert that to meet the requirements of children with ALN, local education systems must ensure that settings have access to the necessary knowledge and assistance. 


Funding 
Marsh and Jeans (2024) and Conn et al. (2024) state that based on the January 2023 school census, there were 67,153 students in Wales who had ALN. However, these schools receive additional funding for those children. The Welsh Government's announcement of an extra £20 million for schools in 2024–2025 has been warmly received by the Welsh Local Government Association (WLGA). This money will be given to schools to support ALN children, and will be distributed through the School Standards Grant (Burnett, 2025, Welsh Government, 2023, Bristol city council, 2025). 
NAHT (2024b) claim that 99% of teachers disagreed with the 1% who thought their financing for ALN pupils was sufficient. Furthermore, NAHT (2024b) says that since teaching assistants play a critical role in providing individualised support to children with ALN, how can we assist children with ALN when schools find themselves required to cut back on their staffing levels , due to budgetary limitations, 78% of schools reported having to do so in the previous three years, and 84% predicted they would have to do so in the upcoming three years (NAHT, 2024b). Parish and Bryant (2015) claim that significant changes have been made to school funding arrangements one significant component of this has been modifications to the funding of support for ALN children which have been made to complement the reform programme. However, Parish and Bryant (2015) say that the local educational systems, were unclear as who was in charge of covering the additional expenses of support. Despite their good intentions, the ALN system's improvements have been ill-considered in some areas and lack the funds necessary to guarantee that every child receives the assistance they are entitled to (NAHT, 2024a). Upton (2018) says that insufficient funding to support many teachers continued professional development has brought attention to the need to critically examine present training patterns and methods of delivery. 
 What can be done   
According to Conn and Hutt (2020), individuals in educational settings that are curriculum-focused and/or school-based determining what is best for each student is a basic idea that includes the concept of inclusion and calls for the maintenance of ALN arrangements in their current form. If educational reform is to be accomplished, it is suggested that teachers' roles as change agents need to be more clearly defined. Every educator who is currently working with children and those undergoing teacher training can benefit from receiving ALN training, which can aid them to meet the requirements of the children (Glazzard, 2024). 
Conclusion 
To conclude to flourish, it is imperative that children with ALN in schools get support. The Welsh government does provide some funds, but it is still insufficient to support the increasing number of children with ALN or to train current teachers in mainstream schools. Teachers must have the requisite education and training to support those children. There is a need for more practitioners given the number of students enrolled in mainstream schools, especially for those with ALN. However, since school budget cuts and staff reductions, staffing in general is becoming an issue. To support each individual child regardless of ability, training must be provided to those who are already working with the children if staff reductions are to occur. 
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