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[bookmark: _Toc190977143]Introduction
For this reflective report, I will use Driscoll’s (2007) model of reflection as the simple framework captures three stages of reflection which will “think about the experience, its implications and what that means for the future” (The University of Edinburgh, 2024). 
[bookmark: _Toc190977144]Peer review
Whilst the task of peer reviewing projects is valuable (Bolton & Delderfield, 2017) I was cautious not to compare the projects to my own curriculum as the task was to review the curriculum, instead of being self-critical (see appendices A-C). I tried not to compare my own work to peers, and instead I did gain useful knowledge for future assignments in terms of assignment layout, critical thinking techniques, and references obtained by peers. 

When I was writing up the three feedback forms, I was aiming to provide effective feedback of good practice as oppose to understanding the subject area, as feedback strategy with the aim of improvements gives fellow students the ability to make use of the feedback (Forsyth, 2023). I understand that all feedback should be perceived as potentially useful (Race, 2020) but I did wonder whether I would include such detailed feedback for areas of improvement if the peer reviews were not confidential. I have provided feedback based on the type of feedback I would like to receive, an honest opinion on the curriculum with suggested areas of improvement to make me think about presenting my work differently. It is also important to remember that feedback is based on the work, not the person (Forsyth, 2023). For future peer reviews, I will continue to provide effective feedback whilst demonstrating professional courtesy as students who receive feedback and are learning oriented are driven to succeed further (Forsyth, 2023).

[bookmark: _Toc190977145]Professional learning
The curriculum I designed was based on a seven-week course entitled Financial Education. The course was aimed at entry level adult learners to teach personal finances from basic budgeting to complex investments in communities across South Wales. I felt as though the target audience clearly justified a need for the curriculum. To justify this, substantial research was carried out to identify whether any current courses were available. This led to the discovery of a useful financial education model currently used overseas - Dave Ramsey’s USA concept of ‘The 7 Baby Steps’ (Ramsey, 2024). The implications of using an overseas model such as Dave Ramsey, it required converting and adapting the content to align with the UK financial sector – for example, the student loan system works differently in the USA and the UK. Overall, the experience I gained writing a curriculum enhanced my professional learning to deliver an effective curriculum to upskill a group of learners. However, the topics below are areas I have identified for further development. 

[bookmark: _Toc190977146]Taboo topic
One of the main issues I experienced throughout the curriculum was the worry of making the course too personalised for the target audience, in fear that the content would come across as intrusive and invade a person’s financial privacy as money is widely known as a taboo topic (Money Helper, 2025). Whilst a third of the UK do not feel comfortable discussing their finances (ALA Insurance, 2023) with most finding finances more difficult to talk about than mental health (The Debt Advisor, 2024), I should have been more assured that several organisations are campaigning for this topic to be more openly discussed with transparency on financial education. Every year, Talk Money Week encourages people to talk about money (Money & Pensions Service, 2024) and to improve financial wellbeing, one of the ways to break down the stigma associated with finances is to normalise talking about money (University of Chester, 2024). For future reference, the curriculum would be designed further to focus on changing behaviour towards money, as changing behaviour is possible through experience, training or practice (Reece & Walker, 2009).

[bookmark: _Toc190977147]Logistics 
As the UK do not have a similar financial education course to benchmark, I was worried the 7-week course would be too intense. I wanted to strike the balance of proposing an informative course whilst also ensuring student engagement throughout. Whilst I was happy with the outline for a 7-week course, I was not happy with the lectures being 5 hours long per week. As 30 hours of financial education is required (Brader, 2024), I would extend the course to 12 weeks, resulting in the class being 2.5 hours per week. 

[bookmark: _Toc190977148]Assessments
Upon reflection, I did struggle with setting the summative assessment for the course, which was a 1,500-word reflective journal. The thought behind the reflective journal was that students would be able to document their journey throughout the course by drawing on experiences and practice (University of Edinburgh, 2024) as journals play a key role in reflecting feelings about a topic (Bolton & Delderfield, 2017). On reflection, I think the journal could be too much for the students on the entry level course, this was also supported by Forsyth (2023) that academic journals would be more suitable for students at levels 6 and above due to the writing and communication skills required. As assessments should be congruent with the learning outcomes (Duckworth, 2014), instead of the reflective journal, I would use case study tasks for students to showcase their skills (for example, using a budget calculator for relevant scenarios). The use of case studies represent realistic work situations and are ideal as assessments at the end of the programme (Forsyth, 2023) with the indicative learning outcomes means students will be able to make recommendations and analyse relevant data on a subject area, which aligns well with the curriculum.

[bookmark: _Toc190977149]Feedback received 
[bookmark: _Toc190977150]Proposed curriculum
I was pleased to receive all three feedback sheets containing positive feedback on my curriculum proposal. It was noted that the justification used for the curriculum was robust, well-articulated, clear and well thought-out. I felt that including current and relevant supporting documents from government policies and recent research papers helped identify the needs of the audience which helps set the aims and objectives for the proposed curriculum. 

[bookmark: _Toc190977151]Lesson plans
I did spend a long time putting together the lesson plans and the feedback was positive as it was noted the document was well-crafted, detailed and thoughtfully designed. The reason I include as much detail as possible it to allow anyone to pick up the lesson plan to teach and this was picked up in the feedback form. Whilst structured lessons plans are often written by native teachers (Duckworth, 2014), it is also argued that teachers cannot prepare too much when it comes to lesson plans (Petty, 2009). I will continue to spend time writing detailed lessons plans, as they are important to put together before entering the classroom (Duckworth, 2014).

[bookmark: _Toc190977152]Professional standards
Within the proposed curriculum, I listed the professional standards that will be met throughout the course. Whilst I was content with the professional standards identified, I received feedback that the proposed curriculum should detail how the professional standards will be met. This is an area that needs improvement, and I agree that the activities and strategies should address how the professional standards will be met. In addition, a review at the end of each lesson will reflect on whether the professional standards have been met in each lesson. Therefore, I would amend the curriculum to list the professional standards and the following action plan:

1. “Enable learners to share responsibility for their own learning and assessment by working with all learners to empower them to set challenging goals and targets and to evaluate their own progress against these by communicating effectively with all learners, employers and others as appropriate” (Welsh Government, 2023) – this will be delivered through case study tasks on the course as students are encouraged to work in teams and use their communication and teambuilding skills. Case studies would be formative assessments frequently throughout the course to encourage learning and empower students.
2. “Demonstrate dignity, courtesy and respect towards others by listening to and respecting other peoples’ views, opinions and ideas by acting as a role model for fair, courteous and respectful behaviours supporting the wellbeing of learners and colleagues, seeking support where necessary” (Welsh Government, 2023)– this will be delivered in each lesson as students are encouraged to respect peers. Having identified the importance of mental health and its link to financial well-being, the course content will have local support sources (i.e. charities) and lecturers will be encouraged to signpost and refer students that require support. Lecturers will lead by example and ensure an inclusive classroom environment.
3. “Maintain and update knowledge of my subject(s) and how best to teach and assess them by keeping abreast of my subject or vocational area and of effective teaching and assessment methods by using assessment of and for learning to support learner progress” (Welsh Government, 2023) – this will be delivered by lecturers keeping up to date with external organisation policies from government to universities. In the Financial Education sector, topics such as FinTech and cryptocurrency are becoming increasingly popular and in demand and are likely to need to become part of the course over the long-term. 

[bookmark: _Toc190977153]Mental health
Whilst it is acknowledged that mental health is complex and hard to address (Race, 2020) I felt as though it was important to include in the curriculum. I was pleased to receive feedback from peers acknowledging that the topic of mental health needs to be covered especially under the current cost of living climate. As equality and diversity needs to be a priority for teachers (Duckworth, 2014), I will continue to emphasise the importance of mental health and the link to financial well-being by considering a guest lecture from an appropriate charity or use case study examples to expose students to further information on this topic. 

[bookmark: _Toc190977154]Conclusion 
Based on my professional learning experience and the peer feedback obtained, I feel positive and confident that the proposed curriculum was effectively designed to meet the needs of the target audience. However, there are areas of improvement that I have implement into an action plan:
· Throughout the course, deliver the professional standards 
· Change attitudes towards the subject of money throughout the course
· Amend the length of course to 12 weeks with immediate effect
· Alter the summative assessment to case study with immediate effect
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[bookmark: _Toc190977156]Appendices 
Feedback provided to peers:
[bookmark: _Toc190977157]Appendix A – Project 5
Overview of the curriculum
The curriculum focused on developing an Academic and Digital Skills for Success module, targeting widening access students with limited or no formal qualifications. The module would take place over 10 weeks with on-campus delivery and would cover research, digital literacy, academic writing and critical thinking skills to prepare students for transitioning to further educational or vocational pathways. The curriculum aimed to move away from traditional teaching methods by utilising role-play, storytelling and promoting active engagement as teaching strategies. Four learning outcomes were listed and the lesson plans to work towards these outcomes were benchmarked against the Quality Assurance Agency, Advance HE, Office for Students and the Teaching Excellence Framework. The detailed scheme of work included a range of frequent formative assessments such as reflective tasks and feedback, along with a range of resources to deliver the course. The summative assessment at the end of the course consisted of two assignments, a portfolio and 1500 reflective essay. Successful completion of the module would result in course progression and subject-specific, wider transferable skills from critical thinking to problem solving.

Peer Review Feedback
Curriculum number: Project 5
A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	Good use of sources to support justification. Author has touched on the limitations of current offerings and tailored the module to their advantage by identifying a niche topic.  

Would the target audience be comfortable attending a university setting? Is it worth exploring community centres with laptops on loan from the University? A number of widening access courses are away from university campus.



The aims and objectives for the curriculum are appropriate for the topic and learning group
	The curriculum has appropriate aims for the target audience and a list of the learning outcomes are appropriate for the topic. Author has demonstrated thorough knowledge of theory by aligning the learning outcomes to relevant theorists. Would it be worth amending one of the learning outcomes that measures “understand” as this would be difficult to assess? 

Objectives not listed in the curriculum.



The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	Suitable structure for a 10-week module with useful reading week in the middle. Clear justification to use the reading week as part of reflection. 

Useful skills for students to benefit from the curriculum. I would support these claims with recent industry evidence (i.e. Government policies etc) that shows the lack of skills in the sector.  

With role play and storytelling techniques being used as teaching methods, would it be worth considering other tasks for assessment (as oppose to essay, report etc). 



Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	A wide range of external organisations has been used as a benchmark, including organisations such as Office for Students. Good use of professional standards which are relevant for the curriculum. 



Comments on the scheme of work that was designed.
	Well laid out timetable highlighting important features such as topics, resources and assignments. 

It would be worth listing the time allocated to each lecture and any independent learning for both the university and students. As the module is part of a level 4 qualification, would it be worth mentioning the credits a student could obtain? 



Anything else that you would like to comment on?
	Unable to view and comment on the appendices as the student included documents as an attachment, instead of embedding the content into the assignment. 

Use of acronyms throughout the curriculum would require the full name at least once i.e. QAA, SMART

For task one, the submission date and the return date of provisional marks are the same – 14th February.




















[bookmark: _Toc190977158]Appendix B – Project 10
Overview of the curriculum
The curriculum aims to develop a short course over a period of 36 weeks teaching the Urdu language for British born Pakistani young adults and non-Urdu speakers in the UK. The curriculum would be delivered in community centres, schools and various online platforms and focuses on listening, speaking, reading and writing skills. The curriculum identifies seven importance of learning Urdu in the UK and details several aims and learning outcomes for the course whilst also benchmarking towards the British Council Common European Framework of Reference for Languages and the Welsh Professional Standards. The scheme of work outlines weekly tasks for classes scheduled for 1.5 hours per week. A range of formative assessments include the use of quizzes, mock tests and speaking exercises, together with three summative assessments to include a project, written assessment and oral examination. Completion of the course would allow students to progress to an advanced level having obtained subject specific and transferable skills from the course.

Peer Review Feedback
Curriculum number: Project 10
A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	Clear and appropriate target audience identified in the curriculum. 

I would suggest clarification that the programme is for the post-compulsory learners, as the curriculum states “By targeting children of Pakistani descent…”.

Would be useful to list sources to justify target audience, for example, “The UK has a significant population of Urdu speakers, primarily due to immigration from Pakistan and India” – evidence from reputable sources would be beneficial. 


The aims and objectives for the curriculum are appropriate for the topic and learning group
	Achievable aims and learning outcomes set in the curriculum. 

I would suggest listing key objectives and tie these into the curriculum. 


The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	Thought has been put into the logistics of the course which has been tailored to the needs of the students. I would suggest clarifying the academic level of the programme. 

I would strengthen the need for the course by highlighting the lack of current courses / resources available. A number of Urdu courses are online, it might be worth including theory to support the benefits of face-to-face / on-campus teaching.

The recommended reading list for potential students would be useful to include dates of resources.



Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	Appropriate use of professional standards used in the curriculum.

Proof reading required, for example, “Walsh Professional Standards”.


Comments on the scheme of work that was designed.
	Timetable clearly laid out with weeks, times and topics. Each week clearly shows progression from basic to more complex topics. As the course is 36 weeks, is it worth embedding a reading week / break to allow students to reflect, catch up on independent reading etc.

I would suggest going into more depth about the assessments and the requirements for the mock tests. 



Anything else that you would like to comment on?
	




[bookmark: _Toc190977159]Appendix C – Project 15
Overview of the curriculum
The proposed curriculum offered a 12-week training course to memorize the last 10 verses of Surah Al Kahaf from the Quran. The course would be delivered in community centres, mosques and online platforms with the aim of introducing the verses, their meanings and significance. Each week of the course would focus on reading practices with a different practice introduced for the students. As the main aim of the course is to memorise content, the learning outcomes breaks down achievable goals for each lesson. Throughout the course, formative assessments would consist of peer feedback and self-assessment, with a final recitation assessment and reflective paper as summative assessments at the end of the course. Upon completion of the course, students obtain a certificate to showcase their learning and skills development.

Peer Review Feedback
Curriculum number: Project 15
A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	Author has outlined the topic for the proposed curriculum. It would benefit from recent theory or supporting statements to strengthen the justification for the curriculum. 

The author has briefly mentioned the target audience, however, it would be worth going into further depth on the target audience demographics. 


The aims and objectives for the curriculum are appropriate for the topic and learning group
	Aims and learning outcomes for the curriculum listed and are appropriate for the topic. To strengthen each statement, supporting evidence would be beneficial (for example, “To guarantee that the rhythm of Qirat is firmly embedded in participants' thoughts, the curriculum will emphasize Qirat principles throughout the memorization process” – relevant theory could help support this statement which is aimed to guarantee an outcome).

No objectives listed in the curriculum. 


The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	Author has listed suitable learning and skills development for the topic. The course will run on Fridays which shows consideration to religious commitments. The author has also included the weeks and times which is useful to students to be made aware of the commitment required for the course. 

It would be beneficial to list sources to support statements (i.e. The curriculum conforms with professional requirements in Islamic education; the content is applicable and follows best practices” – enclosing these requirements would be useful).


Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	Author has briefly mentioned professional standards in the curriculum. It would benefit from further in-depth and relevant professional standards/benchmarking statements. 



Comments on the scheme of work that was designed.
	The author has demonstrated clear logistics for the course, and the expectations required from the students at the beginning of the course (i.e. no mobile phones). Safety considerations have also been included along with anticipated difficulties. The curriculum shows some progression through the weeks with the course ending with a certificate for the students. 

Would it be worth embedding the assessment requirements into the weekly schedule to ensure the students are aware of the requirements and to manage workload for the lecturer? Further information on the content of each assessment (both formative and summative) would also be useful.


Anything else that you would like to comment on?
	Unable to review or comment on the appendices as the text is too small. 





2

