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In this assignment I will be critically examining how barriers in communication can lead to social exclusion. This paper will also refer to the concepts of ethnocentrism and cultural relativism. This research will explore communication and the key role it plays in society, concentrating on barriers to communication and social exclusion. This paper will give a brief overview of asylum in the UK and follow with research into the importance of communication and how barriers to communication can influence social wellbeing. Integration of refugee’s and asylum seekers into the UK will also be investigated. This study will be using a theoretical case study of a female refugee in her 30’s, seeking asylum, who is a practicing Muslim mother of one, who wears a Burka. For this research, they will be referred to as Mrs A. Mrs A has extremely limited English capabilities and has relatives in the UK. Mrs A is recently widowed and is seeking asylum because of her personal circumstances in her birth country. 

“I have flashbacks of the war...I see blood everywhere...[resettling] was a culture shock. We knew nothing, everything was different - language, how we talk, body language”.
Ghani, 37 Kuwaiti Refugee (Mistry and Wainwright, 2019).

Asylum can only be applied for once in the UK, this means that entering the country illegally or under false circumstances, such as a holiday or work trip needs to be achieved prior to application for asylum (Home Office, 2020). Walsh (2020) reports that 388,000 people (0.6% of UK residential population) originally came to the UK through the asylum process. Asylum applications over time often reflect major geopolitical events in countries experiencing military and political conflict, influencing the movements of many people to seek a change to their circumstances. According to United Nations High Commissioner for Refugees explains that a:

“refugee: a person unable or unwilling to return to their country of origin owing to a well-founded fear of being persecuted for reasons of race, religion, nationality, membership of a particular social group, or political opinion” (as defined by the UNHCR, 2021).

Mallows (2013) discusses how language is a primary concern for most refugees and is key, for child social and academic success, and or social acceptance and economic security for adults. Pal (2016) discusses language proficiency as a barrier for many refugees, giving accounts of various well-educated individuals who have had to go into low-level jobs because of limited communication ability.

Mulvey (2010) discuss how policy on immigration within the UK has historically focussed on the control of numbers of immigrants or ‘unwanted migrants’ and has therefore led to legislation and views of immigration being skewed towards the negative, conveying a theme that immigration is negative. The author describes how this historic negative bias, along with increasing migration numbers has led to reactive policy making, victimisation of asylum seekers within the UK and continual change to immigration legislation leading to the ‘hostile environment policy’ (Mulvey, 2010). 

According to Social Care Institute for Excellence (SCIE, 2015) the ‘hostile environment policy had the intention of reducing attractive factors for migrants looking to enter the UK and was underpinned by Acts of Parliament that have made immigration control a part of everyday life. According to Jakubowski (2018) more recently the United Nations Security Council resolution 2347 has targeted and consolidated international legislation and policy on cultural heritage, focussing on the “protection of cultural heritage as a matter of maintenance of international peace and security”. This mainstreaming approach according to Simon and Beaujeu (2018) should allow for a shift in policy focus away from individual groups and mean that further legislation targets the whole of society in terms of social cohesion.  

Communication is an interaction between two or more individuals (Fatimayin, 2018), and as humans are social creatures can be considered an essential tool for relating to others in one's environment and is usually done for a purpose (Fathia, 2020). According to Fatimayin (2018) communication is an interaction within the social context. Communication normally includes a source and a receiver exchanging signals, these signs could be verbal, graphic, gestural, or visual (Fatimayin, 2018), face coverings can alter perceptions of receivers in communication, as reported most recently with lip-reading deaf people struggling with communication during Covid-19 pandemic (Tucci, 2020). Generally, communication includes utilizing codes that are finished with the eyes, body development or sounds made with the voice. However, it is done, there is consistently an interaction in which somebody starts exchanging signals that are conveyed to the communicator (Fatimayin, 2018). Fathia (2020) shows that individuals communicate to fulfil the requirements for having an everyday living, belonging, to be heard and to be valued. Individuals communicate to stay in contact with and associate with others, for example, companions, family, partners, and colleagues. Individuals communicate to socialize. Furthermore, individuals converse to complete things or make their expectations and emotions known. Most importantly, individuals speak with purpose (Fathia, 2020). At a societal level communication helps give a sense of community belonging and facilitates cross cultural understanding and helping to improve cultural relativity and therefore integration (Townley et al., 2011). The limited communication of Mrs A will hinder socialisation and could lead to social isolation.

According to Peace (2001) social exclusion was historically used as a term politically to describe people undergoing income poverty, not in work or in low-paid professions, limiting access to certain areas of life and leading to exclusion. This view however does not consider the individual who is experiencing social exclusion and only serves the purpose of tackling exclusion through employment initiatives and policy. Peace (2001) describes how more recently social exclusion is being considered more broadly, and in this case the multiple factors and conditions that lead to social exclusion can be considered. With this broad consideration a more in depth understanding of all the factors that contribute towards social exclusion becomes available. If considering the term psychologically then social exclusion is in direct opposition to the strong social lasting relationships that humans rely on in everyday life to feel a sense of belonging (Wesselman et al., 2016). According to Wesselman et al., (2016) daily thoughts, feelings, and behaviours are all functional ways of achieving this sense of belonging, and rejection and ostracism play a key role in negative psychological and physical outcomes. 

Summer (1906) says that ethnocentrism is cultural narrowness: where discriminatory attitudes and behaviours result from the rejection of culturally different individuals. Le Vine and Campbell (1972) note that attitudes towards different people incorporate seeing one's own group as predominant and superior. Ethnocentrism leads to members of the in-group setting up boundaries based on characteristics that help to identify group members, if somebody does not fit into these characteristic boundaries then they are rejected (Hammond and Axelrod, 2006). Moncada-Linares (2016) discusses how stereotyping of groups can result from ethnocentric viewpoints, and Triandis (1990) explains how when in-group individuals encounter people from different backgrounds, they observe differences in dress, behaviour, language, religion and culture in an ethnocentric way, all these differences are displayed openly by Mrs A and may be used to label her.Triandis (1990) goes on to explain how this ethnocentric viewpoint is a result of the requirement for individuals to understand the world around them, this is usually done through standards that come from the dominant culture and leads to othering of culturally different people.  Out-group members and their standards may differ and clash with the cultural norm of the in-group, resulting in prejudice and discrimination (McDonald and Crandall, 2015). Hammond and Axelrod (2006) show that ethnocentrism may be an evolutionary strategy of in-group favouritism to secure resources, explaining why ethnocentric viewpoints are so prevalent in society.

People displaying obvious differences in social norms are likely to experience loss of social status and exclusion when faced with a new predominant culture (McDonald and Crandall, 2015). Rich and Troudi (2006) explain how racialization as a term is more common throughout literature as it highlights a need to understand race as a social construct, and according to Moncada-Linares (2016) results from ethnocentric viewpoints. According to Jensen (2013) race is based on characteristics such as skin colour, hair texture and facial features, and people are designated into a racial category by society. Jensen (2013) points out that it is important to remember that these categories are socially constructed and can change over time. A good example of racial categorisation according to Jensen (2013), is the American political system that use a set of five race- ethnic categories, explaining how by utilising these social constructs politically America forces people to identify with these social constructs of race and does not fully represent the complex nature of race and ethnicity, limiting individual's ability to identify as they are trying to fit in with “norms” of the category they belong to. Whilst America utilises these categories to help with social cohesion politically, it certainly causes distinction in society between groups and individuals and may be a causative factor of racial inequality persistent in American society. According to Giani and Merlino (2020) current events and terrorist activities can have a major negative effect on how certain groups are perceived in society and the levels of discrimination that are noticed by groups thought to be linked to terrorist perpetrators. Mrs A obvious cultural link to countries associated with terrorist activities may play a part in how she experiences culture within the UK and may result in social isolation. 

In the United Kingdom, racial inequalities persist. Abdelkadar (2017) in a study of Islamophobia state that there are up to 2.7 million Muslims in the UK, half of whom are native. With UK policies being mostly multicultural in nature, there persists a degree of negative viewpoints of Muslim populations. Abdelkadar (2017) reports on a survey that found 75% of respondents selecting Islam as the most violent religion, and 43% believing Muslims to be fanatical. Abdelkadar also explains how, with only 4.8% of the population being Muslim most in-group British people get most of their contact with Muslim out-groups through media sources, 9 out of 10 stories involving Muslims in British media are negative and related to terror or violence, setting up major conflicts with the social constructs of British Society. There is clear inequality reported with 43% of the Muslim population living below the poverty line, for Caucasians this number is 20%. Alongside this inequality Abdelkadar (2017) report discrimination throughout education, employment sectors, and socially through hate crime numbers and politically through planning and closures of religious centres, even though Muslim’s rights are protected through law designed to protect religious freedom (Human Rights Act: Article 9, 1998). Othering is already a concern then for Mrs A, she will experience discrimination because of her identity, and her communication inability is likely to hinder any attempt for social inclusion and will make integration near impossible until she has the skills to communicate effectively in the community.

According to Hough (2018) in a research report for the UK Home Office (2017), between January and December 2017, two out of three people aged 16 or over entering the country as part of the vulnerable person's scheme have only a beginner level in English language across the four domains of listening, reading, speaking, and writing. Hough (2018) also points out the funding available for newly arrived vulnerable persons, with £20,520 available for the provision of services in their first five years, including language education if necessary, and it is the responsibility of local authorities to make these provisions available. Home Office guidance (2017) reports an additional funding allowance of £10 million over a five-year period, to improve English language tuition for people resettling through the vulnerable persons schemes, to provide a minimum of eight hours a week language tuition in the first year of resettlement. However, even with these schemes and initiatives in place, various reports indicate barriers to accessing many of these services for newly arrived refugees meaning Mrs A may struggle to start the process of social cohesion and suffer negative effects as a result.

Refugee Action (2017) note that many people report long waiting lists for language education services because of years of depleting funding and increasing demand for these services. The migration observatory (Reino, 2019) report that the number of funded people enrolled in English for Speakers of Other Languages (ESOL) courses in England between 2010-2018 fell, from 163,600 to 114,300. The authors explain how limited provision of ESOL courses, a lengthy period for people to access the courses, and low levels of funding, maybe the reason for this decrease (Reino, 2019). Higton et al. (2019) in a Department of Education report show that providers of ESOL courses have seen an increase in demand for English language learning courses in the last five years. The report explains how providers attribute this increase in demand to higher number of refugees and asylum seekers, and an increased political pressure to develop English language skills for “other” language speakers (Higton et al., 2019). Mrs A will be entering a system that is under-funded and in high demand.

With falling provision and increasing demand the availability and access of these courses has become pressurised as reported by Refugee Action (2017), showing that in some cases refugees may be forced to wait up to 3 years to access English language education provision. In their poll of ESOL providers, 63% reported concerns over availability of classes, 65% have a waiting list, and 45 % report waiting times of 6months or more. This access barrier may have severe consequences for any refugee, including Mrs A, however, a further barrier noted in this report is childcare provision. With 77% of providers of ESOL courses having no childcare provision Mrs A is further hindered by a system that cannot provide services that the government deem a requirement.
[image: ]Figure 1. The impact of Language Proficiency for refugees (Collyer et al., 2018).

Collyer et al., (2018) state that communication is key to integrating refugees into the UK and found that people with the lowest level of ability in English are also at the highest risk of exclusion from society. In addition, this report shows how proficiency in English language can positively influence many areas of life (Fig. 1.), from daily one on one conversations and interactions, all the way through education and employment, and helping to understand and integrate with British culture. Refugee Action (2017) show how charities and community groups have attempted to provide social events and befriending refugee to assist with practice of everyday conversational English, which according to Collyer et al., (2018) can further enhance English Language ability. All refugees reported that they would like more opportunities to converse and enhance English skills outside of a classroom setting (Collyer et al., 2018). The limited provision of services for the growing demand, means that these refugees who want to have interactions and learn about culture, key factors in the process of integration, are not given these opportunities, limiting language practice and proficiency, and therefore also putting up barriers to cultural relativity in society. 

“A shared language prevents communities becoming alienated and enables friendships and understanding to develop between people of different cultures. Improving access to English lessons is vital for a less divided Britain.” 
(Refugee Action, 2017).

Piller (2012) explains how linguistic human rights has put language at the core of social exclusion in society. In response to predictions that 80% of languages could disappear throughout the world, 61 non-governmental organisations, various institutions and experts in linguistic rights came together to agree a Universal Declaration of Linguistic Rights (1998). This declaration means that languages are viewed as culturally valuable, and people have a right to use a particular language. Piller (2012) continues by describing how linguistic rights can be viewed collectively for groups, or individually, and violations of these rights can be the cause of exclusion socially.  This is clearly a complex situation where a balance between; provision of ESOL services, whilst still respecting and ensuring linguistic rights to individuals for native languages, is required to allow people to integrate into society and gain the benefits of integration, whilst also protecting and valuing important cultural heritage and languages in line with cultural relativist thought. Hooghe et al. (2007) discuss how diversity in society can influence social cohesion by altering in-group levels of generalised trust of out-groups. This paper investigated European countries and found a relationship between diversity and generalized trust, indicating that more diverse populations have higher generalized trust of out-groups and average ethnocentrism values, on the other hand, the least diverse countries were likely to have low generalized trust levels and high ethnocentrism.

Musgrave and Bradshaw (2014) show how five core domains of acceptance/rejection, belonging, worth, social justice and participation have been identified that are important considerations to understand the process of social cohesion, where people have a sense of involvement with, and attachment to the community they live in. The authors talk further about the variety of connections within a community and how they are multi layered in nature. Mrs A will be residing with relatives so opportunities to integrate with UK culture will be more limited to her, as she will be able to converse in first language at home, lessening the incentive to, learn English and begin the process of integration into society. Nuclear and extended family relationships, shared culture and language groups, groups with common interests, religion, or work-related connectedness, all play a part in social cohesion and could be considered a means to access many areas of wellbeing for the individual (Musgrave and Bradshaw, 2014). 


In conclusion it is evident that refugees are more likely to experience communication difficulties because of not being able to speak English and because of cultural differences. Mrs A will also be discriminated against as she has come into the UK as a refugee; this immediately puts her as a disadvantage, also as a Muslim woman wearing a burka, she is likely to experience discrimination. It could also be argued that the wearing of the burka prevents from clear communication because others are unable to see facial expressions and make judgments of what is needed and can lead to social isolation. Also, as previously stated 9 out of 10 stories involving Muslims in British media are negative, and this can have an impact on Mrs A ability to integrate into mainstream society. The appearance of Mrs A in her burka does not conform with British identity therefore judgements will be made about her, stereotyping and labelling her. An increasingly pressured immigration system in the UK, policies in place to make the UK less attractive to asylum seekers, a difficult asylum process in high demand, high levels of ethnocentrism, ESOL courses underfunded and increasingly in demand, limited communication and the outward appearance of M A, all act as barriers to integration. Tackling the initial communication difficulty, I believe, is key to starting the process of acceptance, involvement and integration for Mrs A, and whilst the protection and familiarity of living with relatives will help act as a support network for Mrs A, it is important that English Language Proficiency be a primary concern. 
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