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Task A.

According to Koegel, et al. (2014) recent studies have found a significant rise in the number of children being diagnosed with an Autism Spectrum Disorder (ASD). Newcastle University (2021) recent research report found that one child in every 57 are diagnosed with ASD concluding it is significantly higher than previous reports. 
However, Elder et al. (2017) believes it is unsure whether ASD is actually on the rise, or if professionals have gained better diagnostic measures, and are simply diagnosing it more effectively. Although, Martínez-Pedraza and Carter (2009) states even though numbers have increased, ASD is still currently diagnosed infrequently in pre-school children aged 3 years of age and younger, suggesting this is due to signs being unnoticed by parents. Similarly, Pierce, et al. (2009) believes signs and symptoms of ASD may be evident as early as 10 to 12 months, but most certainly by 18 months. Johnson (2008) stated signs and symptoms such as social and communication skills appear prior to the age of three, impacting on children’s ability to function socially. Moreover, WHO (2021) state, even with these characteristics detected at such an early age, children are often not diagnosed until a later age. According to Pem (2015) this is due to children still developing at these ages and could potentially grow out of them, in-addition believes sometimes they can mimic similar characteristics as a result of their environment. However, with reference to article 6 of the United Nations Conventions Rights of a Child (UNCRC) (UNICEF, no date), and Maslow’s (1943) Hierarchy of needs theory, the consequence of late intervention has detrimental impact on future outcomes for children with ASD due to basic needs not being met and motivation for development not being encouraged (Every Child Matters, no date). Furthermore, children can potentially be given the wrong support or even miss out on vital help.
The lack of early support and interventions increases the risks of barriers occurring in life, including holistic development and areas of learning. In turn, this potentially affects the social and emotional development of children with ASD both within a late diagnosis and those yet to be diagnosed. Consequently, increasing barriers for children to be able to reach full potential and achieve success. Camarata, (2014) states children provided with intervention at an early age is curial, to ensure they do not miss important learning cues from parents, siblings, and peers. Further suggesting it can ultimately benefit children as it increases motivation for social interaction and interests. 
Kolb and Gibb (2011) noted, the significance of early interventions within the very early stages of age, stating a child’s brain is still forming and it is at this stage remarkably more changeable than in older years. Similarly, the research of Woods and Wetherby (2003) indicates that intervention programmes for children with ASD, provided before three years of age has greater impact than interventions provided after the age of 5. Noting the major long-term positive effects on symptoms and later skills. However, according to Corsello (2005) the complicating factor is that there is significantly less early intervention available for children prior to 3 years of age, compared to the programs that have been developed for children aged 3 and older. Therefore, Stahmer, Collings and Palinkas (2005) state, the need to develop appropriate and effective early intervention programmes for children with ASD prior to the age of 3.  Early implementation opportunities allow for appropriate educational planning and access to professional support services for both children and families to benefit from the best outcome (Autism Wales, 2015).
Carroll et al. (2017) and WG (2018a) indeed believe the significance of early assessment and interventions, stating, identifying and providing appropriate intervention as early as possible for a child with ASD cannot be overemphasised. The earlier action is taken, the more effective the action is likely to be. Ensuring these take place help to reduces the risk of poorer developmental outcomes and children with ASD being assigned to inappropriate programmes. According to Lindgren and Doobay (2011) appropriate interventions for children with ASD should begin with a careful assessment to ensure a correct diagnosis and determine the child’s specific strengths and needs, as this is paramount to maximising positive outcomes. For interventions to be effective, each child should take an active role in creating sufficient and supportive programmes and strategies. Respecting the voice and individual needs of a child with ASD underpins articles 12 and 3 of the UNCRC (UNICEF, no date). Allowing them to feel valued but also, encourages independence and freedom of choice. It is significant to ensure these rights are taken into consideration for interventions. Even though adults, for example, practitioners and parents around the child will develop interventions and provision from experience, knowledge and take into account the child’s best interest. The National Strategies Early Years (2009) states interventions are, in-fact developed on what the practitioners or parents assumes is the best for a child with ASD, rather than actually developing on the individual child’s specific needs and views. According to Lowry, (no date) adults will potentially assume what the best way forward and best interest of a child is. Through using their previous experiences, training, knowledge and understand, rather than observe the needs of individual children with ASD to understand and ‘tune in’ to a child’s perspective. Autism is complex and what may work for one child may not work for others, and the best interest for one child from an adult’s perspective, may not be the child’s best interest from the child’s perspective (Tager-Flusberg, 2006). It is vital that early interventions are designed personal for a child with ASD, and includes their own specific strengths, weakness, needs, behaviour and social challenges (National Autistic Society 2020). WG, (2018b) noted, most interventions primarily focus in such areas and use these to improve social and communication skills, and basic core skills. Although can vary and consist of combined approaches. According to Macdonald, et al. (2016) combined approaches are most effective for children with ASD, as it brings together a variety of support services and therapy types to ensure effective strategies are implemented. To encourage optimal social functioning, independence and positive mental well-being. Underpinning article 27 of the UNCRC (UNICEF, no date) ensuring children are supported in ways that help them reach their full physical, mental, spiritual, moral and social potential. Children with ASD can often experience low self-esteem from ‘getting it wrong’, impacting on friendships with peers. Therefore, interventions are key to allowing children to learn new skills to prevent negative experiences and outcomes. It is through interventions that adjustments can be made in order to maximize their holistic development potential, learning and reduce distress (Autism Wales, no date).











Task B.

A Child with ASD presents unique and sometimes complex needs. These can develop many challenges for learning and development within a child’s daily life. In the modern times it is increasingly important that schools adopt inclusive policies which support children with ASD (Hayes and Bulat, 2017). With over 70% of children with ASD being educated in mainstream schools. It is critical for a child with ASD, to be able to participate fully and experience success (Charters, 2014). Merry (2020) states practitioners are to ensure a child with ASD has the same access to resources and opportunities necessary for positive outcomes in education and life, as those who do not have ASD. According to Guldberg et al. (2019) the awareness and attitudes of practitioners along with their approaches towards teaching children with ASD is key to ensuring positive learning environments and equal opportunities are provided. In fact, Lloyd (2019) believes practitioner with awareness and understanding of ASD are able to create an autism-friendly learning environment that prioritises social communication, emotional development, independence and engagement. It has been emphasised that the inclusion into mainstream settings, and the breakdown of barriers such as, isolation of children with ASD has improved quality of life, educational performance and social development, wellbeing and understanding of children with ASD (Connor, 2000). 
However, whilst mainstream education has many advantages, for example, the opportunities to learn and socialise with their peers (Humphrey and Symes 2013; Koegel et al. 2013). Likewise, Waddington and Reed (2017) who state children with ASD in mainstream settings, display improved levels of interaction, and the ability to socialise in larger situations. Manikiza, (2015) emphasised there is still significant development to be made to fully implement inclusive policies and practises to develop more autism-friendly settings schools and improve achievement for children with ASD. Furthermore, Strang et al. (2012) and Wood and Gadow (2010) states settings continue to present challenges and barriers for children with ASD, such as victimisation, anxiety and depression as well as difficulties in social-communication and behavioural development. These challenges impact upon how they engage with their learning, and result in children with ASD facing a wider range of developmental barriers which lead to poorer outcomes and success. 
According to available Government statistics (Department for Education, 2017) children with ASD on average, do not achieve the same levels of academic attainment as their non-autistic peers. Even though practitioners identify and remove barriers that children with ASD may face, by fostering teaching approaches to allow them to get the most of out their education. Children and practitioners alike, still face great pressures, practitioner in meeting the needs of children with widely diverse backgrounds and abilities and children achieving in such a large and distracting environment of mainstream settings() . To ensure children with ASD thrive, practitioners facilitate learning through differentiated learning opportunities, making environmental adjustments to provide equal opportunities, and support children with ASD through inclusion of school life with peers (Reagan, 2012). However, with larger class sizes and demands to ensure ‘normal’ children’s progress is secure against the ever-increasing outcomes of achievement, children with ASD are left unnoticed. Saggers et al. (2018) declares the impact of having large sized class, crowded and noisy classrooms with the constant changes in displays and resources prevent children with ASD from engaging in learning as there is too much distraction around them. Leaving children with ASD becoming withdrawn and isolated. Likewise, Rubenstein (2015) states most mainstream schools are unequipped to provide quality teaching and a supportive environment that children with ASD need, suggesting it is due to lack of knowledge and understanding, attitudes of practitioners and resources. Although, Boutot and Bryant (2005) believe mainstream educational classrooms, unlike special educational schools, are able to provide children with ASD the opportunities to develop social skills alongside peers. Not having sufficient understanding or appropriate attitudes towards children with ASD, has the potential to exclude them from learning and interacting, negatively impacting on behaviours and developmental success (Autism Wales, no date). The consequences, prevent children with ASD in achieving an education and heightens the risk of being unemployed in adulthood. To reduce risks and potential impacts children with ASD may experience, the National Council for Special Education (2010) highlights the significance for societal change in attitudes, beliefs and assumptions about children with ASD, and argue that intensive awareness training is needed for practitioners to understand the consequences of delivering ‘one size fits all’ teaching pedagogies. 
A survey undertaken by Ambitious about Autism (2013) found that over half of the teachers included felt they did not have the qualifications nor understanding and training on the complex needs to fully and adequately support and implement appropriate measures effectively. Experiences for children with ASD who are faced with misconceptions, narrow attitudes and lack of knowledge and understanding practitioners, can have adverse effects on holistic development.  According to Weeks, (2000) children with ASD who experience negative experiences and lack of stimulating environment, tend to display disruptive behaviours as the result of anxiety or frustration. According to Autism speaks (no date) a successful school experience for a child with ASD requires active commitment by practitioners in the facilitation of academic and social opportunities.
To effectively remove barriers for children with ASD, The Building a Brighter Future (2013) initiative is committed to developing high quality provision through access to Continuous professional development for practitioners. To ensure they keep up to date with the ever-changing requirements to reduce the attainment gap, barriers in learning and build a better understanding of needs to develop effective experiences of children with ASD. According to, Sylva et al. (2004) findings from the EPPE project, noted practitioners who had extensive training and higher levels of qualifications within child development, effectively improved attainment and developmental progress for children with ASD in mainstream settings through providing quality provision. To encourage children with ASD and to be able to develop positive well-being and receive an education, to develop a unique skill sets for adulthood to ultimately be a part of the community and contribute to society (WG, no date).







Task C.

Given the difficulties children with ASD experience, interventions are needed to improve the social communication skills of children with ASD (Ben-Sasson et al. 2013) According to Autism Speaks, (no date) children with ASD find it harder to develop and learn social communication skills than it is for typical developing child. A recently implemented intervention used to support children with ASD in improving social development skills is Lego- based therapy. LeGoff et al (2004) stated Lego based therapy is an approach that aims to develop social communication skills in children with ASD, supporting development areas such as verbal and non-verbal communication, sharing, turn-taking, following rules, and problem-solving. This intervention is facilitated by an adult, although implemented and led by the child. According to Lego (2021) research into Lego therapy has shown positive outcomes for social interaction, communication, behaviour and emotional wellbeing for children with ASD. It enables children with ASD a means of developing their social communication skills. The shared focus on building uses the strengths of children with ASD and helps them practise communication and social skills while having fun. Children with ASD immersed in Lego play are more likely to interact with peers through collaborative play (Zosh et al. 2017). However, those children who may not want to go, or find social group with peers stressful, may participate in a Lego intervention, because they like concept of building with Lego. Nguyen (2016) state Lego blocks are simple objects, that promote tactile, visual and sensory stimulation. Playing with Lego appeals to children with ASD, as the toy itself is suited to being systemized due to its predictable and systematic nature.  Children with ASD have a strong urge to systemise objects and predict patterns Owens et al. (2008). Lego (2021) further suggest a benefit of Lego play for children with ASD is the consistency of how Lego bricks fit together. The predictability can support children who experience anxiety in social situations.  Research of Lego therapy interventions found improved eye contact, shared attention, problem solving, and communication skills Songara (no date). However, according to Cheng, (no date) children with ASD who do not engage in verbal communication, are unable to participate within the ‘social interactions group’. Lego therapy session require certain rules to be followed within the intervention programmes, with some of the complex needs children with ASD develop they are unable to meet these requirements due to the lack in ability of verbal communication and understanding rules as well as expressing appropriate behaviour.  Therefore, reducing the effectiveness of Lego interventions and heightening the barriers of poorer developmental success and potential of children with ASD. Providing negative experiences for children with ASD who have range of social communication difficulties.  
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