[bookmark: _Hlk130301347]An exploration of the impact and experience of physical education during secondary school
Abstract
Previous research has indicated the importance of physical activity within children and adolescents; however, adolescents are not completing the recommended amount of physical activity (Hills et al, 2015). During this study, two interviews were conducted, one male and one female participants, in order to understand if there are any common themes to why this may be and whether the literature corresponds with the research conducted. This was done using thematic analysis. The results showed that the common themes surrounded the difference between male and female physical education lessons and a lack of self-confidence. These findings may conclude why participation of physical activity is lacking and correlates with the literature, that found that females were less likely than males to participate within physical education lessons. However, both female and male pupils suffer with body image dissatisfaction, which may be a leading cause for lack of participation, (Kerner et al, 2022). 
Introduction
[bookmark: _Hlk130205615][bookmark: _Hlk130298506]The rate for chronic disease has been shown to be significantly lower in children who regularly participate within physical activity, with their overall health benefitting immensely. However, this is dependant on the intensity and quantity of physical activity partaken by the individual, therefore it is imperative to understand the requirements for an individual, (Sothern et al, 1999). That being said, physical activity has also been shown to significantly decrease the signs and symptoms of depression, with specifically adolescents having moderate effects on the improvement of mental health due to physical activity, (Bailey et al, 2018). Physical activity can also improve psychosocial health, by reducing stress and anxiety, while increasing self-confidence and self-esteem for an individual. Although physical activity has been found to show positive outcomes, adolescents are not completing the recommended amount of physical activity, possibly due to lifestyle and lack of opportunity, (Hills et al, 2015). Thus, suggesting that physical activity should be an essential part of an adolescent’s routine, therefore schools are one of the best places to incorporate physical activity. 
[bookmark: _Hlk130298897]A meta-analysis was conducted by Watson et al (2017), using studies that investigated the correlation between classroom-based physical activity and the academic results of primary school children. Sixteen studies met the criteria of the analysis and found that the results for the majority found physical activity to have a positive impact, however, there was no clear objective measure of physical activity. Whereas the meta-analysis by Hollis et al (2016), ensured that the studies used included an objective MVPA (Moderate-vigorous physical activity) measure. However, this analysis found that primary school children were not meeting the recommendations of the UK afPE and suggests that lessons should be maximised during the allocated time of physical education. It has been found that the development of physical activity habits during early childhood tend to continue into late childhood and adolescents, (Carson et al, 2016).
Adolescents are at a crucial stage of cognition development, which in turn can be a valuable predictor of adult health, with poor cognition in adolescents being linked to morbidity, poor mental health, and coronary heart diseases in later life. To prevent poor cognition, it has been found that a healthier way of a life is crucial, with physical activity within the adolescent stage being a key factor, (Esteban-Cornejo et al, 2015). Banville et al (2021) conducted a study, compromising of 76 teachers and 258 students, to understand what influences PE (physical education) teacher in their curriculum decisions and if the activities set by the teachers correlate with the preferences of the pupils in America. The study found the overall importance of the pupils enjoyment in the activity, with the pupils showing to participate and enjoy more in individual activities outside of school, while the teachers included more team sports during their classes. This may be an indication as to why secondary school pupils are not participating as enthusiastically as required, however, American teacher have more leeway to their choosing, where as the UK follows a set curriculum. 
[bookmark: _Hlk130299230]It is not uncommon for some adolescent pupils to feel self-conscious within physical education lessons, especially due to the body being the main focus of the lessons. Recent research has found that 57% of male adolescents and 57.7% of adolescent females are not fully satisfied with their body, with the most common dissatisfaction from the females is the desire to be thinner. That being said, participating in more physical activity has been shown to significantly decrease body image disturbance, however a trigger may be changing in front of their peers which can be used to compare body images, (Kerner et al, 2018). A recent systematic review looked at the interventions in place to better support body image within secondary schools, 19 studies were chosen and all were found to better improve body image dissatisfaction. The review did find however, that there was no consistent approach done within the studies, therefore it is difficult to establish how body image education should be delivered, (Kerner et al, 2022). Nevertheless, this review has show that body image interventions through education within schools can be beneficial for students to feel more confident in their bodies, thus, leading to more participation in physical education lessons. 
[bookmark: _Hlk130299350][bookmark: _Hlk130297234]Schools today offer a wide range of extra-curricular physical activities, however the number of pupils participating remains at a low rate, with it being reported that boys are more likely than girls to participate. This may be due to girls reporting a lower self-perception profile, while women have lower physical self-esteem and confidence in comparison to men, (Daley, 2002). Although, pupils’ motivation to participate in PE lessons can be dependant on the teaching style, type of activity and the setting. Previous studies have found that girls tended to see physical education and sports with in school as more gender bias, this may be due to sex segregation within schools, where the sporting activities are given to pupils depending on their gender rather than their preferences and abilities, (Frühauf et al, 2022). This suggests that female adolescents are less likely to participate in physical education, due to either lacking the confidence, or not wanting to do the more feminine sports. 
Rationale
Given that psychical education plays an important role within the schooling system and may be the only physical activity that some pupils may partake in, it seems imperative to investigate how physical education can impact an individual and their experience. To the best of my knowledge, the literature is lacking adults recalling their experience and the impact it had on them. Understanding this may further help schools to encourage pupils more adequately into participating within physical education and guide teachers as to the best ways to encourage full participation. Therefore, the study aimed to conduct a qualitative investigation to analyse how physical education within secondary school impacted individuals and the experience they recall having. 
Method
Design
A non-experimental, qualitative approach was conducted, which was then analysed using thematic analysis. Thematic analysis is used to systematically identify and organize themes across a data set in order for the researcher understand any meaning and experiences shared surrounding the data collected. First the researcher read and re-read the transcripts to familiarise with the data and making notes. Secondly, the researcher formed codes, which identifies and provides labels for the data. These lead to the themes stage, which looks for similar patterns within the codes to be shortened and grouped. These themes were then reviewed in order to add or deduct any, finally, the report was produced, (Braun & Clarke, 2012). The transcripts for both interviews can be found in appendix 1&2.  
Participants 
Two level 5 psychology students from UWTSD took part in the study, one male and one female. These participants are in their mid-thirties, and both attended secondary school in England. A post on the module forum was created in order to attract participants, with two respondents chosen. 
Materials
A recorder on a mobile phone was used in order to record one of the interviews, while teams, a Microsoft app, was used to conduct and record the other interview and were performed by the researcher. Eight questions were written down on a notepad, which were constructed using previous literature on physical education. 
Procedure
Appendix 3
Ethical considerations
The UWTSD ethical panel awarded ethical approval for the study. The participants were given a consent form before the interviews were conducted stating; the length of the interview, the reasoning for the interview and that their participation was voluntary and that they have the right to withdraw at any point. The interview did not begin until these forms were signed. At the end of the study, the participants were given debrief forms, repeating their right to withdraw and contact information of the researcher and supervising lecturer.
Results
Familiarisation
Appendix 4
Codes
Appendix 5
Summary Table
The summary table is an indication of the codes established using the transcripts of the interviews.
Table 1 shows the codes produced from the first transcript.
	Code
	Quote 
	Line number

	Dreaded PE lessons



Lacking self-confidence

Did not want to participate.

Self-conscious 



Quite shy person




Below recommended. 


Disliked PE curriculum 

Unisex PE lessons

Mandatory Uniform




Feeling Judged 

Prefer individual sports.



Doesn’t like being watched.
Does not participate now older. 



Boring PE lessons









Actively avoided PE lessons. 








Encourages children to be active.

Different male and female lessons. 


More choice now





Didn’t join extra- curriculum PE lessons.
Had sporty friends.





Active family




Individual sports/ activities 


Did a lot outside of school.



Enjoyed learning new sports.


PE lessons important in schools.




Lack of opportunities outside of schools. 
More inclusive lessons needed.


Sporty children favoured more.


More regularly 



Less pressure.







More choice for students.




Uncomfortable for some children. 


Less favouritism 


Teachers approach to students.






More variety and choice.




Male vs Female sport.

Promotion of physical activity.

Children today more aware of importance.





More promotion needed in PE.




Too much pressure to win.





Can become addiction, negative effect. 

	“I wasn’t a fan of PE… Dreaded it”.
“Didn’t really look forward to it”.
“I used to feel really anxious”.
“Wasn’t very body confident”.
“I did not want to get picked or have to go in the middle”.
“Feel watched”
“Self-conscious”
“Super self-conscious. Hated my legs.”
“A shy kid”
“Hated going with everybody, standing there in the costume”.
“Shy person, I’m still shy now”.
“One week we had one hour, the next week we had two”.
“Three hours every fortnight”
“I hated hockey”.
“Doing tennis and being ok”.
“Boys there as well”
“Boys and girls”
“Awful knicker shorts and a t-shirt”
“Boys were just in shorts and a t-shirt”.
“Yeah, I think so”
“Feel watched”
“Big groups I probably struggle with”.
“I liked a lot of individual things”.
“Being in front of everybody”.
“I’m not, not particularly active”.
“Don’t really go to the gym or anything like that.”
“Not part of a team.”
“I found them really boring at school”.
“Doing rounders in the summer and that was really boring.”
“Maybe it was a bit boring.”
“Never interested me.”
“Really boring.”
“Like the most horrific dance classes”.
“Used to forge noted from my mum.”
“I can’t join in PE today, she isn’t well”.
“She forgot her kit”.
“I’d go and hide somewhere.”
“’Oh, I need a wee’”.
“Kids are, they’re really really sporty.”
“I really encourage it.”
“They do a lot in school and outside of school.”
“They were always playing football and rugby, which we never did”. 
“We had different sports”.
“My daughter now, does football and rugby”.
“We never did when I was at school”.
“She gets a chance to have a go at everything”.
“I wasn’t really a part of the sport brigade”.
“Friends were really sporty, and they loved hockey”.
“Girls there were quite sporty”.
“Were part of a running club”.
“My family was quite active”.
“We were active, we did a lot of walking or hiking”.
“Weren’t like a stay at home and do nothing type of family”.
“I did a lot of dance as a kid”.
“I used to cycle a lot. So, like on my own”.
“Dance... two to three times a week and on a Saturday, it was all day”. 
“I did a lot of dancing”.
“Go and like learn wind surfing”.
“It was fun, I enjoyed that”.
“So, yeah”
“Physical activities are really important at schools”.
“Really important that we keep some physical activity in schools”.
“Don’t have the opportunity”.

“Deal with all types of children”.
“Equal opportunities for everyone”.
“Sporty, athletic children get treated a type of way”.
“Everybody else is made to feel inadequate”.
“Incorporate it more regularly into a school day”.
“More regularly and more fun”.
“Finding something that they like, without pressure”.
“Important to get out of breath and it’s ok to feel like that”.
“It’s ok to get hot and sweaty and to get out of breath and to raise your heart rate”.
“My son gets to choose”.
“There’s a lot more choice”.
“Told they have to do this”.
“Finding something that they like”. 
“Might feel really uncomfortable”.
“Physical activity, not everyone can do that”.
“The teacher liked them though”.
“How they value you”.
“Your relationship with that teacher and their relationship with you”.
“How they think about you or include you”.
“Still comes down to PE teachers approach to pupils and their relationship”.
“So, like having more variety”.
“There’s also other alternatives”.
“They get to choose what they do”.
“The girls can do what was considered a male sport”. 
“More is being done”.
“More is being done now”.
“I think they’re a lot more aware than I was at school”.
“Health benefits”.
“Healthy lifestyle, or even why it’s important”.
“More aware or have more information”.
“Not necessarily through PE”.
“Through other parts of curriculum”.
“Through the masses or even through social media”.
“Too much pressure on themselves to, to compete, to achieve, to strive for the impossible, perfection”.
“They think they want to achieve”.
“Sometimes it’s negative”.
Negative impact of too much sport”.
“He had a really negative experience”.
“Can go too far the other way”.
“Complete addiction”.
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Table 2 shows the codes produced from transcript 2. 
	Code
	Quote
	Line

	Not enough lessons.
Felt better after.


Loved PE lessons.

Better mental health.


More funding for better opportunities.
Good variation of sports.





Incorporate more activities outside of school.






No judgement felt.
Enjoyed PE lessons.



Knows importance of physical activity.








Participates in activities now.


Lack of female participation.




Male competition in class. 





Good teacher for male pupils.



Participated outside of school.


Benefits of physical activities known.


Routine of exercise.




Important as other mandatory lessons. 

Body image issues.

Good for overall health. 





Constraints for some people.

Dislike stemming from home.




Constraints outside of school.










Reliant on parents. 



	“Twice a week for one hour”.
“Participating in it made me feel better throughout the rest of the day”.
“I loved PE”.
“I got to do exercise”.
“On reflection yes”.
“But running around helps doesn’t it”.
“Because we’re poor kids that went to a rubbish school”.
“I liked the variation of that”.
“Get to learn something different”.
“Kind of got to experience lots of different sports”.
“Play a different game”.
“Could have done more in terms of adventurous activities”.
“We never got to go anywhere”.
“Never got to go swimming”.
“We were land locked, wasn’t much chance for water sport.”
“You weren’t judged”.
“Just enjoyable”.
“Did what you wanted in terms of putting in the amount of effort”.
“I know that you need to exercise to keep yourself in shape”.
“Improve your mental wellbeing”.
“I know that I need to be doing it”.
“At least twice a week for an hour a time”.
“You need to keep active”.
“I do more than that because that’s my own personal view on it”.
“Wasn’t particularly good at getting the girls to participate”.
“Mainly theoretical”.
“Sit and watch the teacher”.
“Always competed against each other”.
“Always trying to beat each other”.
“Boys lessons were very active”.
“He was really strict, but funny and fair with it”.
“Knew where the boundaries were”.
“I played rugby union”.
“Twice a week... on Saturday we would play a game”.
“Mandatory PE lessons that should be everywhere”.
“Benefits of exercise are well documented”.
“Mandatory PE lessons are amazing at getting people into a routine”. 
“They know they have to participate in activity”.
“Why they shouldn’t be as important as maths and English and science”.
“Body image, issues”.
“Feel as comfortable participating in PE lessons”.
“Improvement that physical education and physical exercise do for your mental health, your physical health”.
“Should have a positive effect”.
“Health reasons”.
“Feel as comfortable”. 
“The person has a particular dislike”.
“Socialised probably through their household, rather than the school”.
“Facilities are hard to come by”.
“A cost barrier”.
“Quite a lot of barriers to participate in physical activities”.
“Time constraints”.
“There’s a lot of barriers in the way of it”.
“I don’t think it’s as good as it should be”.
“Public transport doesn’t run regularly now”.
“Very difficult for kids to take themselves to a sports club”.
“Get their parents to drop them off”.
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Diagrammatic representation
These representations show which themes were derived from which codes.
Table 1 is based on the theme ‘lacking self-confidence’.
[image: ]

Table 2 is based on the theme ‘opportunities and constraints’.
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Table 3 focuses on the theme ‘ Low Participation’ 
[image: ]
Table 4 is looking at the theme ‘ Poor Pe lessons’ 
[image: ]
Table 5 concentrates on the theme ‘ Good PE lessons’ 
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Table 6 is based on the theme ‘improvements’ 
[image: ]
Table 7 surrounds the theme ‘ Benefits of PE’ 
[image: ]
Table 8 looks at the ‘Physical activity outside of school’ 
[image: ]
Lastly, table 9 focuses on the theme ‘male vs female’
[image: ]

Discussion and results
Male vs Female
Through this theme, it is clear that male and female adolescents have different experiences while participating in PE, with females actually participating less. This may be due to females being given different sporting curriculum to males, which was stated by both participants and also correlates with the literature that gender bias in physical education within schools was common, (Frühauf et al, 2022). Through this, females may find their classes to be boring, which was a regular word chosen by the female participant while discussing her PE lessons. However, the male participant believed that there was more competition among the males, making the lessons more fun and enjoyable, which may be a contributing factor as to why males participate more.  
Benefits of PE
The literature found that not only is physical activity good for an individual’s physical health, but it also benefits the mental health, with adolescents having moderately improved mental health due to physical activity participation, (Bailey et al, 2018). This relates with this particular theme, as it was found within the interviews one of the key acknowledgements was the improvement of mental health after a physical education lesson, with the male participant believing that after a physical education lessons, he felt better throughout the rest of the day.
Opportunities and constraints
One of the main reasonings of the importance of physical education, is the lack of opportunities outside of school for adolescents to participate in a form of physical activity, (Hills et al, 2015). This was also found within the results of the study, with the participants believing that there is little opportunities for adolescents to participate in extra-curriculum PE lessons, which may be due to the many barriers and constraints preventing them from being able to reach the destination of the sporting event or classes. 
Low participation
During the interviews, it was clear that there was a difference between the male and female participants, with the male stating his love of PE lessons, while the female indicated a form of dread and dislike towards the lessons and actively trying to avoid them. Research has found that a physical activity routine can carry on from childhood, into adolescents and adulthood, (Carson et al, 2016). This may be an inclination as to why the female participant also stated to be less physically active now that she is older, while the male has formed a routine of participating within physical activity at least twice a week, which was also the common length of physical education lessons. 
Lacking-self-confidence
One of the themes with the most associating codes, was lacking self-confidence, this was due to the many comments made by both participants as a reason why some individuals may not feel comfortable enough as to participate within physical education lessons. The female participate also stated, that she herself hated the idea of being watched and judges within the lessons due to her lack of self-confidence and feeling self-conscious about her body image. This has also been found within the literature, with 57% of males and 57.7% of female adolescents feeling unsatisfied with their body image, (Kerner et al, 2018). The literature also indicates that female adolescents score lower on self-perception scales than male adolescents, and therefore participate in less extra-curriculum activities, (Daley, 2002). 
Implications and limitations
Due to having one male and one female participant, this study shows the different experiences and impact that physical education had on them during secondary school. However, further research could benefit by expanding their participant intake, as this study can not be generalized to the whole population within the UK due to the small sample size. That being said, it is imperative that secondary schools consider the reasons why female adolescents are not participating as often as males within physical activities and how this can be improved.
The results from this study have correlated with the literature, furthering the understanding that a reason for low participation within physical education lessons may be due to a lack of self-confidence. The study does not however, indicate how this issue could be resolved, where further research could look into how to specifically lower the rate of body image dissatisfaction in order to better motivate adolescents to participate in physical education. 
Conclusion
In conclusion, the themes and literature show that one of the main issues for physical education is body image, which is closely related to the lack of participation by female students. Perhaps it would be more beneficial if there were more individual sports or more of a choice offered to pupils, as this may increase the number of pupils willing and wanting to participate. This is essential as it has been established throughout the study that sports outside of the school are hard for some adolescents to participate in, due to barriers or constraints, however schools need to incorporate more inclusive sports to their curriculum. 
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Appendices 
Transcript 1
Participant 1- Female
If you recall, how often did you participate in PE lessons weekly during secondary school?
1. Yeah so I think we had, I think we had one hour a week. Umm.. For PE lessons, I’m trying to
2. think if one, like if one week we had one hour and the next week we had two hours. So,
3. probably like three hours every fortnight.
How did that it you feel while you were participating?
4. I wasn’t a fan of PE, I used to really dread it. I hated it at school. Umm… So I used to feel 
5. really anxious. Umm.. I didn’t like it, and it wasn’t necessarily the PE because I was quite a
6. sporty, well I wasn’t sporty, I was quite active outside of school. But, yeah, the whole going
7. into the changing room and having to get changed in front of everyone, that was, I was such
8. a shy child. I found that quite traumatic, I hated the whole getting changed in front of 
9. everybody and I probably wasn’t very body confident either. Umm.. So I didn’t like that and I 
10. didn’t, I, I think I was in a separate class, like a lot of my friends were in a different form so 
11. like the girls that I was with for then for PE, I didn’t really know massively well. So, I just 
12. didn’t really look forward to it. I didn’t, I hated hockey, I hated being on that horrible 
13. gravely. Shreds your knees. Umm.. I remember doing tennis and being Ok, just a bit boring. 
14. Umm.. I did netball. Netball probably was, I don’t know if I would go as far as saying it was 
15. my favourite, but it wasn’t my worst one. I didn’t mind, I didn’t dread that one quite as 
16. much.
Do you think that if you had been able to choose what you participated in, you would have enjoyed it a bit more?
17. Umm.. yeah maybe. Umm... yeah maybe. I mean, I think it was just doing it in school. Like it 
18. was the same when I was in primary school, I didn’t like going swimming with the school, but 
19. I was a great swimmer and I absolutely loved swimming, but I hated going with everybody, 
20. standing there in the costume. 
Did you feel judgement then would you say?
21. Yeah I think so, I think, I don’t know if everyone did. Maybe. I don’t know, but you just feel 
22. watched don’t you. And I think, I used to love dancing, so I did a lot of dance outside of 
23. school, but again being the whole, in front of everyone. Sometimes we’d end up doing like 
24. dance or gym. Urgh Gym, do you remember? Umm.. we had the boys there as well, and I 
25. used to find that horrific. I remember one PE lessons, they put all the floor mats, you know 
26. those really thin little floor mats in a square and then everyone is sat around the outside. It 
27. was boys and girls, like boys on one side and girls on the other, and you were sitting there 
28. and it was awful. Like, in these awful knicker shorts and a t-shirt and I felt just so self-
29. conscious. I did not want to get picked or have to go in the middles or, probably like working 
30. in a group. There was probably groups at the time. Oh it was just… boys were just in shorts 
31. and a t-shirt and I suppose some boys will be self-conscious, but for me, yeah, I just super 
32. self-conscious. Hated my legs. Did not want them out on show or anyone looking at me. 
Do you think it impacted your physical health now? 
33. Umm.. Yeah potentially. Like I said, I was a really shy person, I’m still shy now, so doing 
34. things in big groups I probably struggle with. So, yeah, I didn’t really play team sports when I 
35. was younger, it was all very, I liked a lot of the individual things. Like dancing or swimming, 
36. which were all like outside of school. Umm.. yeah and I, I’m not, not particularly active. Like I 
37. don’t really go to the gym or anything like that and I’m not part of a team. But my kids are, 
38. they’re really really sporty and I really encourage it with them. They do a lot in school and 
39. outside of school. Umm.. so yeah probably, I don’t know if it’s necessarily the PE lessons 
40. themselves, that I didn’t enjoy, but just being in front of everybody. I mean, some of them, 
41. some of the sports I probably would enjoy, I found them really boring at school. Like, I 
42. remember doing rounders in the summer and that was really boring, just standing there for 
43. hours waiting. So, yeah, maybe it was a bit boring. I’m trying to remember now. I did track, I 
44. wasn’t really a runner. It never interested me. I didn’t mind the hurdles, I used to like that 
45. one, jumping over something. Something a bit interesting. And then like, what else did we 
46. do. Javelin and high jump. Long jump was ok, I didn’t mind that one. But I don’t know, just 
47. really boring, and I didn’t like sports day. I would just sit there and watch. Sit in the back. I 
48. used to forge notes from my mum to say, you know, I can’t join in PE today, she isn’t well, 
49. she forgot her kit, bleh bleh bleh. It would always be in my diary. I’d go and hide 
50. somewhere. Or you’d get everyone out, get changed and then get outside and then go ‘oh I 
51. need a wee’. So yeah, I did that a lot. 
Do you think there was a difference between male and female PE lessons?
52. Ohhh… Umm… Well, I don’t know because obviously I wasn’t in male PE lessons. Umm.. and 
53. at school, I don’t know, I didn’t have like a huge lot of like male friends, if that makes sense. 
54. So I don’t know, I wasn’t really a part of the sporty brigade. Some of my friends were really 
55. sporty and they loved hockey. So there was girls there that were quite sporty and they did 
56. like a lot outside of school or were part of like the running club in Pembrokeshire and things 
57. like that. Umm.. for the boys, yeah probably, they were always doing football or rugby, 
58. which we never did when I was at school. Like my kids now, they do, like my daughter now, 
59. does football and rugby. She gets a chance to have a go at everything, but like we never did 
60. that when I was at school. So, yeah. I think that’s probably the difference, we had different 
61. sports. So yeah, like the boys would do football and rugby and we would do netball and, oh I 
62. can’t even remember. I remember doing tennis for what felt like forever. I just remember 
63. doing gym and like the most horrific dance classes, where they were like ‘make three 
64. shapes, be low, middle, and high’. And like, urgh, it was just awful, and because I did dance 
65. outside of school, I was just like urgh, what is this. 
Did you participate in many sports outside of PE lessons?
66. So, yeah, I did loads of dance as a kid. Umm.. So yeah about two to three times a week and 
67. on a Saturday it was all day. I would be there from about nine until four. So I did a lot of 
68. dancing and umm.. I did swimming. I don’t think that was maybe, not maybe when I went to 
69. secondary school, I kind of gave that up then. Umm.. I’m trying to remember. Umm.. Not 
70. necessarily sport, but like my family was quite active, so we, I, used to cycle a lot. So like on 
71. my own, you know, not as a sport or anything like that. But after school id go out on my bike 
72. a lot and at the weekend wed go out with my dad or mother umm..on our bikes. So, yeah, 
73. we were active, we did a lot of walking or hiking or you know, going out and about. We 
74. weren’t like stay at home and do nothing type of family. We’d do water sports as well. I 
75. remember, I remember, attempting wind surfing once. I went to do a course down in like 
76. Dale, and, you know for like so many weeks, goodness knows how many weeks it was, felt 
77. like forever. It was probably like 6, not very long or maybe like eight, ten weeks, something 
78. like that. Go and like learn wind surfing.  I was awful, I was so bad. It was fun, I enjoyed that, 
79. like putting a wetsuit on and going out to sea. That was like a really cute instructor as well, 
80. that helped hahaha. 
In your opinion, do you believe that mandatory PE lessons are necessary within secondary schools? 
81. Umm.. so, yeah. So, I’ve worked in primary schools and I actually that think physical activities 
82. are really important at schools because like, there’s an awful lot of people outside of schools 
83. that don’t do anything, have no intention, no inclination, and also don’t have the 
84. opportunity. So I do think that its really important. But I also think that how we approach it 
85. in schools need to be really carefully thought and I think teachers maybe need a lot more 
86. training. Umm.. to deal with all types of children, not just the sporty athletic children. I think 
87. sporty, athletic children get treated a certain type of way and that everybody else is made to 
88. feel a bit inadequate. From my experiences and also from my children’s experiences who are 
89. in secondary school now. So, I think the way in which it’s approached, needs to be really 
90. carefully managed. And maybe there’s a way to incorporate it more regularly into a school 
91. day. Even if it’s just, I don’t know, yeah just more regularly and yeah more fun. So my 
92. daughter talks a lot about how they get to do wii dance and things like that, which all the 
93. girls love and probably a lot of the boys do as well. But just like, equal opportunities for 
94. everybody to, even if it’s not just thorough physical activity, not everyone can do that, but 
95. even if it’s just improving physical activity, mobility and movement. I think finding something 
96. that they like without pressure, umm… and like my son, he gets to choose. So like every they 
97. get to choose out of three to four activities, so there’s a lot more choice. I’m not sure if 
98. that’s because he’s GCSE and they get to choose, whereas the younger curriculum are told 
99. they have to do this. Umm.. maybe. But yeah I think, I think that its really important that we
100.  keep some physical activity at school, because otherwise, and also, that its 
101. meaningful. I think children need to learn that its important to get out of breathe, 
102. and that its ok to feel like that. Its ok to get hot and sweaty and get out of breathe 
103. and to raise your heart rate because that’s really important but for some people that 
104. might feel really uncomfortable, if they’re not used to it. 
Do you believe that PE lessons are having a positive or negative impact on adolescents today?  
105. Hmmm… I don’t know, so in my experience then, I obviously I had a negative 
106. experience of  PE. Some people loved it, like I have friends who still play hockey 
107. now, like as adults. So, it obviously didn’t negatively impact them, they were kind of, 
108. the teacher liked them though. Maybe that’s the difference. Umm.. its how, its like 
109. your relationship with that teacher and their relationship with you and how they 
110. value you, how they think about you or include you. So, sorry, say the question 
111. again. I think there’s some positive, I think there’s more positives now than there 
112. were when I was in school, so like having more variety. Umm.. the girls can do what 
113. was considered before as a male sport, so like they can do the like football and 
114. rugby. Umm.. and, but like there’s also other alternatives like wii fit or, and the 
115. fitness basketball, they do some gym, some hockey, and they get to choose what 
116. they do. Umm… I think fundamentally though, it still comes down to PE teachers 
117. approach to pupils and their relationship. 
Do you believe that enough is being done to promote the benefits of physical activities to adolescents? 
118. I think more is being done, I think there’s more being done now. And I think, I think, 
119. a lot of adolescents or particularly the ones that I work around and that I know or 
120. we see, umm.. and my children’s friends who are all adolescents now. I think they’re 
121. a lot more aware than I ever was at school of like health benefits, or how to have a 
122. healthy lifestyle, or why its even important. And like we didn’t think of anything like 
123. that when I was a kid really. Umm.. so like, I think maybe not necessarily through PE 
124. but through other parts of curriculum, I think its slowly sort of through the masses 
125. or even through social media or whatever you know. Children are aware and 
126. sometimes it’s a negative and I definitely see the negative impact of too much sport. 
127. So my son got quite ill for a little while and he had a really negative experience but 
128. now he’s able to engage in sport in a really healthy way. So it can go too far the 
129. other way, complete addiction, it was a complete addiction. And it can, you know, 
130. they can put too much pressure on themselves to, to compete, to achieve, to strive 
131. for the impossible, perfection, that they think they want to achieve. Umm.. but 
132. yeah, I think, I think more, teenagers now are more aware or have more 
133. information. As to whether that goes through to healthy PE lessons, I don’t know, I 
134. couldn’t say. But my children’s experiences are good. 

Transcript 2
Participant 2 – Male
If you recall, how often did you participate in PE lessons weekly during secondary school?
1. Umm… twice a week for one hour. 
How did you feel while participating?
2. I loved PE, because I got to run around and do stuff. Umm.. and participating in it made me 
3. feel better throughout the rest of the day as well because I got to do exercise. 
So, do you think it was good for your mental health?
4. On reflection yes, but at the time I didn’t realise that, but running about helps doesn’t it so. 
Do you think, if you had been able to choose what you participated in, you would have enjoyed more?
5. Umm… I prefer certain sports to other, but then the variation, because we did like a six week 
6. half term on a certain sport and I liked the variation of that. So you get to learn something 
7. different uhh.. and play a different game, so it wasn’t all football all the time or all rugby all 
8. the time, it was you know, badminton and other stuff. So, you kind of got to experience lots 
9. of different sports, which I thought was really good. I thought our school, perhaps could 
10. have done more in terms of adventurous activities, like climbing, umm… and other things 
11. like that. But we were land locked, so there wasn’t really much chance for water sport or 
12. anything like that. We never got to go swimming or anything. I suppose in primary school it 
13. was curriculum but in secondary school we never got to go anywhere. Some schools had a 
14. pool, so like the one up the road from us had a pool and they would go swimming, but we 
15. never got to go because we’re poor kids that went to a rubbish school.
During PE lessons, did you feel judgement at all? 
16. Hmmm… in terms of athletic ability or bullying?
In general, really, both?
17. No, I think for the most part it was, umm… just enjoyable, you just did what you wanted to 
18. in terms of putting in the amount of effort and then you weren’t judged. Obviously when it 
19. became GCSE level, uh, you knew you were being judged but that wasn’t, we knew that 
20. didn’t affect us taking part in the lesson.
Do you think it has had an impact on your physical health now?
21. Yes. I know that you need to exercise to keep yourself in shape and improve your mental 
22. wellbeing. So the fact that we did it so often, um, and regularly, I now know that I need to be 
23. doing it, or at least exercising at least twice a week for an hour a time. Umm.. and I do more 
24. than that, because that’s just my own personal view on it. But I think it definitely had an 
25. impact because, it teaches you that you need to keep active.
Do you think there was a difference between male and female PE lessons?
26. Yes, our school wasn’t particularly good at getting the girls to participate, and so their 
27. lessons were uhh.. I guess mainly theoretical, so they would just sit and watch the teacher. 
28. Whereas the boys lessons were very active, we always competed against each other, 
29. because we were always trying to beat each other. We always listened to the teacher as 
30. much as we could because he was really strict, but funny and fair with it, so you kind of 
31. knew where the boundaries were. Whereas the girls just seemed to get away with whatever 
32. they wanted to. 
Did you participate in many sports outside of PE lessons?
33. I didn’t participate in many sports, I played rugby union in secondary school, uh, so that was 
34. twice a week as well and then on Saturday we would play a game. So, yes I did. 
In your opinion, do you believe that mandatory PE lessons are necessary within secondary schools?
35. I think that mandatory PE lessons that should be everywhere, including work places. 
36. Because, because there’s time constraints in adult life that you can’t necessarily do as much 
37. activity as you could as a child and depending on your type of work, means that many 
38. people are sedentary, so mandatory PE lessons are amazing at getting people into a routine 
39. where they know that they have to participate in activity, umm..,  throughout the week and 
40. the benefits of exercise are well documented so there’s not really any reason why they 
41. shouldn’t be as important as maths and English and science. 
Do you believe that PE lessons are having a positive or negative effect impact on adolescents today?
42. I think that’s a subjective question to each individual adolescent, I don’t think that my 
43. experiences of PE aren’t necessarily able to be generalized to the wider population and I 
44. understand that there’s a few things like body image, issues and umm.. health reasons 
45. where people shouldn’t or feel as comfortable participating in PE lessons as I would. Umm… 
46. but then, if you think overall how much improvement that physical education and physical 
47. exercise do for your mental health, your physical health, then really it should just have a 
48. positive effect and I’m not quite sure why it would have a negative one. Unless the person 
49. has a particular dislike, so I think that’s something that’s socialised probably through their 
50. household, rather than the school.
Do you believe that enough is being done to promote the benefits of physical activities in adolescents? 
51. No, because facilities are hard to come by, umm.., there’s a cost barrier. There’s quite a lot 
52. of barriers to participate in physical exercise that necessarily, doesn’t necessarily make doing 
53. it an easy task and the more barriers you remove, the more likely you are to have people 
54. participating in sports and exercise and. Especially when things like public transport don’t 
55. run regularly now, and they don’t run as subsequently as they did in the 90s, so its very 
56. difficult for kids to take themselves to a sports club. They have to get their parents to drop 
57. them off, which is again, having time constraints and you know, it, there’s a lot of barriers in 
58. the way of it and I don’t think it’s as good as it should be. Especially because we should all be 
59. exercising all the time.
Appendix 3-Procedure
A message on the module forum was sent, asking for participants in the study. Once the researcher received replies, two participants were chosen. Before the interviews commenced, the participants were given a consent form to read and sign. The interview then proceeded with the researcher asking questions and the participants answering, while being recorded. These interviews took between 10 and 15 minutes, which ended with the participants having a debrief form stating their right to withdraw and contact details of the researcher and supervising lecturer. The interviews were then transcribed, coded, and analysed using thematic analysis, (Braun & Clarke, 2012).
Appendix 4- Familiarisation 
Participant one seems to show a real dislike and hatred for PE lessons during her time within secondary school, while favouring activities out of school which were more individually based. She believes that there was a difference between male and female lessons and perhaps would have enjoyed more if the pupils had more of a choice as she found the activities boring. She felt uncomfortable at the idea of being watched by her peers and was rather self-conscious, which may have contributed to her dislike of the lessons. However, does believe that PE lessons should be mandatory within secondary schools, as they’re important but teachers should change their approach and have less favouritism for more sporty pupils. Participant one does believe that children are more aware of the benefits of physical activity now, however lacked that knowledge while she was growing up. 
Participant two thoroughly enjoyed PE lessons during secondary school, made him feel better afterwards. He found there to be a good variety of sports, however, did say they lacked activities outside of the school, possibly due to funding and being land locked. He felt no judgement during the lessons, however, did believe that the female pupils did not participate within their lessons. He stated that due to PE lessons, he now knows the importance of physical activity, however there are constraints for adolescents to participate in sports outside of schools. 
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Appendix 6- Consent form
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Appendix 7- Debrief form.
[image: ]
Appendix 8-Ethics form
[image: ]

[image: ]
[image: ]
[image: ]
[image: ]

[image: ]
[image: ]
[image: ]
[image: ]
[image: ]
[image: ]
[image: ]
[image: ]
[image: ]
[image: ]
[image: ]
[image: ]
[image: ]

[image: ]
[image: ]
image3.png
Did not want
to participate

Does not
participate
now older

Activley
avoided PE

More
promotion in
ons
needed

Didn’t enjoy
extra-
cirriculum PE PE|

Prefered
individual
sports

Less female
participation





image4.png
Dreaded
PE
lessons

Disliked
Below PE

recommended o
cirriculum

Poor PE

Not lessons Unisex
enough PE

lessons lessons

Incorportate
more
activiti

lessons outside





image5.png
Good
teacher for
males

Good
variation of

sports Good

PE
lessons

Loved PE
lessons

Male
competition
in class





image6.png
Less
favouritism
from

More
inclusive
lessons

Different
male and
female
lessons

favoured
mol

More funding
for better
oppurtunities

More
choice for
students

Less
pressure
in lessons





image7.png
Knows
importance of
PA

Benfits

of PE

Good for Children

mental and more aware
physical of importance
health now





image8.png
Active
family

Individual
sports/
activities

sporty
friends

Prefer
individual
sports

Physical

activity
tside of
school

Did a lot
outside
of school

Enjoyed
learning





image9.png
Different
mandatory
unifomr

Different
male and
female
lessons

Male
competition
in class

Male vs
Female

Categrorised
as male or
female
sports





image10.jpeg
T 2
02 o

ey
w280k

Cripp
s




image11.jpeg
B

- -
‘ o f B

“ o




image12.jpeg
T e ot

T xm.n..,m..,‘.:,:w.m,:m.him.‘lry,x el
b gL 0

to pobcipa & s

s i e ! m,,,.,u..'“’ facls oy

2 oo emonch i ) P e
5 won e, USSR s s o s,
il yrcichied
e g





image13.jpeg
i

feeelel

Rt 0 pasai

e
g et Wm/& i

o ey

e oS

(i

(bl o
epenth

B ‘




image14.jpeg
e
ood el





image15.jpeg
Olieirocs mere
e it
et

o nizh pute:
Lo et 4 wir




image16.emf
    Study  Consent Form     I understand that  this research study is being carried out by  a  2 nd   year Psychology  Student   for their  Sport psychology module , and  that  taking part in  this study will  involve   participating in an  interview by answe ring the ques tions being asked by the  researcher.    This task will take approximately  15   minutes   to complete.    I understand that participation in this study is entirely voluntary and I am free to  withdraw participation   at any time without giving a reason.    I am aware that  if I have  concerns abo ut the study I can   discus s these   concerns with the  researcher   or  academic supervisor at any time during or after the study.   I understand that the information provided by me will be held  confidentially ,   with a  code assigned in place of my name. These data w ill be stored indefinitely in  accordance with the Data Protection Act.   I also understand that at the end of the study I will be provided with a debrief form  and the opportunity  to discuss any issues with the  r esearchers .     I,  ___________________________________( NAME) consent to partic ipate in  the study conducted by  2004773 ,   School of  Psychology, University of Wales  Trinity Saint David,    Swansea  under the supervision of  Stuart Jones.     Participant Signature :___________________ _____________ ________________   Date:___________________   Name and signature   of researcher  taking consent :   

School of Psychology   Carmarthen  Campus  
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           Study  Debrief  Sheet       An  e x ploratio n of t he impact and experience of physical education during seconda ry  school       Thank you for taking part in the study.       T he aim of this  study was   to explore the  impact   and experiences t hat  individuals   had during  physical education lessons while in secondary school to establish whether  more should be  done   to prioritise the importance of p hysical education  f or   adolescent s.      If you wish to withdraw your data from the  study,   you must tell the researcher now.     After this point,  all of your data  wil l remain   anonymous,   and we will not trace it back to you.       If taking part in this study has raised any  questions  please speak to the researchers  on  2004773@s tu dent.uwtsd.ac.uk   or co ntact the academic supervisor : Stuart Jones,  SAJones@uwtsd .ac.uk         Thank you  once again  for  taking time to participate in this study.          

School of Psychology    Carmarthen  Campus   Carmarthen   
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PG2   / E1 FORM   APPLICATION FOR ETHICAL APPROVAL     In order for research to result in be nefit and minimise risk of harm, it must be con ducted ethically. A  researcher may   not be covered by the University’s insurance if ethical approval has not been obtained  prior to commencement.     The   University  follows the OECD Frascati manual  defin ition of  research activity :  “creative work undertaken  on a systematic basis in order to  increase the stock of knowledge, including knowledge of man, culture and  society, and the use of this stock of knowledge to devise new applications”. As such this covers activities  undertaken by members of staff, postgraduate research students, and both ta ught postgraduate and  undergraduate students working on dissertations/projects.     The individual undertaking the research activity is known as the “principal researcher”.     Ethical approval is not required for routine audits, performance reviews, quality ass urance studies, testing  within normal educational requirements, and literary or artistic criticism.     Please read the notes for guidance before completing ALL sections of the form.     This form   must  be completed and approved prior to  undertaking any  research activity.   Please see  Checklist   for details of process for different categories of application.       SECTION A: About You   (P rincipal  R esearcher )  

1  Full Name:  Kaylah Jay Sandberg  

2  Tick all  boxes that   apply:  Member of staff:  ☐  Honorary  research  fellow:  ☐  

 Undergraduate Student  ☒  Taught Postgraduate  Student  ☐  Postgraduate  Research Student  ☐  

 

3  Institute / Academic  Discipline /Centre:  University of Wales Trinity St David    

4  Campus:  Carmarthen    

5  E - mail address:  2004773@student.uwtsd.ac.uk    

6  Contact Telephone Number:  07397552817    

 For students:  

7  Student Number:  2004773  

8  Programme of Study:  BSc  Applied Psychology   

9  Director of Studies/Supervisor:  Dr  Stuart Jones  
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SECTION B: Approval   for Research A ctivity  

1  Has the research activity received approval in principle?   (please check the Guidance Notes   as to the appropriate  approval process for different levels of research by different  categories of individual)  YES  ☒  NO  ☐  

  Date  

2  If Yes, please indicate source of  approval (and date where known):   Approval in principle must be  obtained from the relevant source  prior to seeking ethical approval  Research Degrees Committee  ☐   

Institute   Research Committee  ☐   

Other (write in)   Dr Stuart Jones,  Supervising  Lecturer    ☒  February 2023  
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SECTION   C:   Internal and  External Ethical Guidance M aterials  

 Please list the core ethical guidance documents that have been referred to during the completion of  this form (including any discipline - specific codes of research ethics,  location - specific c odes of  research ethics,  and also any specific ethical guidance re lating to the proposed methodology).   Please tick to confirm that your research proposal adheres to these codes and guidelines.   You may  add rows to this table if needed.  

1  UWTSD Research Ethi cs & Integrity Code of Practice  ☒  

2  UWTSD Research Data Management Policy  ☒  

3  BPS Code of Human Research Ethics (2014)   BPS Code of Ethics and Conduct (2018)   BPS  Ethics for internet - Mediated Research (2017)   UWTSD Students Code of Conduct (2020 - 2021)   BPS Data Protection Regulation  –   Guidance for Researchers (2018)   UWTSD Data  Protection and Storage Protocol  ☒  

  SECTION  D :  External  Collaborative  Research Activity   If there are external collaborators   then you should gain consent from the contact persons to share their  personal data with the university.  If there are no external collaborator s then leave this section blank and  continue to section E.  

1  Institution     

2  Contact person name     

3  Contact person e - mail address     

4  Is your research externally funded?  YES  ☐  NO  ☒  

5  Are you in receipt of a KESS scholarship?  YES  ☐  NO  ☐  

6  Are you specifically employed to  undertake this research in either a  paid or voluntary capacity?  Voluntary  YES  ☐  NO  ☐  

7   Employed  YES  ☐  NO  ☐  

8  Is the research being undertaken  within an existing UWTSD Athrofa  Professional Learning Partnership  (APLP)?  If YES   then the  permission question  below does not need  to be answered.  YES  ☐  NO  ☐  

9  Has permission to undertake the  research has been provided by the  partner organisation?  (If  YES attach copy)   If NO the application  cannot continue  YES  ☐  NO  ☐  
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  Where research activity is carried out in collaboration with an external organisation  

10 Does this organisation have its own ethics approval system?  YES  ☐  NO  ☐  

   If Yes, please attach a copy of any final approval (or interim approval) from the  organisation   (this  may be a copy of a n email if appropriate).    

  SECTION E: Details of Research Activity  

1  Indicative title:  An investigation  into the experiences and impact of engaging in PE  classes in secondary education.   

2  Proposed start date:  February 2023  Proposed end date:  March 2023  

 Introduction to the Research (maximum 300 words   per section )   Ensure that you write for a  Non - Specialist Audience   when outli ning your response to the  points below:      Purpose of Research Activity      Proposed Research Question      Aims of Research Activity      Objectives of Research Activity   Demonstrate,   briefly ,   how  Existing Research   has informed the proposed activity and explain      What the research activity will add to the body of knowledge       How it addresses an area of importance.   

3  Purpose of Research Activity   For students to participate in and conduct a face - to - face interview regarding the experience and impact that  participating in PE lessons during secondary school may have on adolescents and if they recall their own  experiences. Following the task, the resea rcher will use thematic analysis, analyse and write up the results  following the APA report writing format.    

4  Research Question   Does participation in PE during secondary school have an impact on individuals?   

5  Aims of Research Activity   For students to participate in a face - to - face interviews in order for the researcher to thematically analyse any  similarities and codes surroundin g the  topic of compulsory PE within secondary schools.  

6  Objectives of Research Activity   As part of assessment 1 for ECAP5006 -   Students are required to compete a 2,500 - word report  using thematic analysis from interviews that they conducted individually or   as a pair.   

 Proposed methods   (maximum 600 words)   Provide a brief summary of all the methods that  may   be used in the research activity, making it clear  what specific techniques may be used. If methods other than those listed in this section are deemed  appropriate later, additional ethical approval for those methods wi ll be needed.   You do not need to  justi fy the methods here, but should instead describe how you intend to collect the data necessary  for you to complete your project.  

7    Due to the nature of the approved assessment  –   students will work on the analysis of the data set  independently from each ot her. Therefore, this will be an individual assessment. Students will  complete this task as participants and consequently there will be only one set of raw data in which  students will be required to analyse independently   using thematic analysis. The materia ls needed to  participate in this study are a pen and paper to take notes and a Dictaphone in order to record the  interview. Consent forms will be given to the participants before the interview commences to ensure 
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7    Due to the nature of the approved assessment  –   students will work on the analysis of the data set  independently from each ot her. Therefore, this will be an individual assessment. Students will  complete this task as participants and consequently there will be only one set of raw data in which  students will be required to analyse independently   using thematic analysis. The materia ls needed to  participate in this study are a pen and paper to take notes and a Dictaphone in order to record the  interview. Consent forms will be given to the participants before the interview commences to ensure  they understand the nature and purpose of t he study and understand that they have the right to  withdraw at any given moment. The participants will be debriefed at the end of the interview, re - iterating the aims of the study and their rights as participants and what happens to the data to  ensure con fidentiality and anonymity.    The participants will be required to sit at a desk opposite the researcher where the researcher will  then proceed to ask them questions regarding their thoughts and opinions about the impact and  experiences of PE within seconda ry schools. All raw data will be inputted onto MS Word for the  researcher to analyse using thematic analysis.      (this box should expand as you type)  

 Location of research activity   Identify all locations where research activity will take place.  

8    Data collection will take place within the Psych labs in UWTSD.    (this box should expand as you type)  

 Research activity outside of the UK   If research activity will take place overseas, you are responsible for ensuring that local ethical  considerations are complied with and that the relevant permissions are sought. Specify any local  guidelines (e.g. from local professional associations/learned societies/universities) that exist and  whether these involve any ethical stipulations beyond thos e usual in the UK (provide details of any  licenses or permissions required). Also specify whether there are any specific ethical issues raised  by the local context in which the research activity is taking place, for example, particular cultural  and/or lega l  sensitivities or vulnerabilities of participants.   If you live in the country where you will do  the research then please state this.  

9    N/A     (this box should expand as you type)  
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10 Use of documentation not in the public domain: Are any documents  NOT   publicly available?      NO  ☒  

YES  ☐  

11 If Yes, please provide details here of how you will gain access to specific documentation that is not  in the public domain   and that this is in accordance with  the current   data protection law of the  country in question and  that of  England and Wales.         (this box should expand as you type)  

 

 Does your research relate to one or more of the seven aims of the Well - being  o f  Future Generations (Wales) Act 2015?    YES    NO  

12  A prosperous Wales  ☒  ☐  

13  A resilient Wales  ☒  ☐  

14  A healthier Wales  ☒  ☐  

15  A more equal Wales  ☐  ☒  

16  A Wales of cohesive communities  ☐  ☒  

17  A Wales of vibrant culture and  thriving Welsh language  ☐  ☒  

18  A globally responsible Wales  ☐  ☐  
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19  If YES to any of the above, please give details:  

 Due to the nature of the study, the potential impact of finding out the impact of compulsory PE in  secondary schools could have links to a healthier Wales, a resilient Wales and a prosperous  Wales.   

  SECTION F: Scope of Research Activity  

 Will the  research activity include:  YES  NO  

1  Use of a questionnaire or similar research instrument?  ☒  ☐  

2  Use of interviews?  ☒  ☐  

3  Use of  focus groups ?  ☐  ☒  

4  Use of  participant  diaries?    ☐  ☒  

5  Use of video or audio recording?  ☒  ☐  

6  Use  of computer - generated log files?  ☐  ☒  

7  Participant observation with their knowledge?  ☐  ☒  

8  Participant observation without their knowledge?  ☐  ☒  

9  Access to personal or confidential information without the participants’ specific  consent?  ☐  ☒  

10  Administration of any questions, test stimuli, presentation that may be  experienced as physically, mentally or emotionally harmful / offensive?  ☐  ☒  

1 1  Performance of any acts which may cause embarrassment or affect  self - esteem?  ☐  ☒  

1 2  Investigation of participants involved in illegal activities?  ☐  ☒  

1 3  Use of procedures that involve deception?  ☐  ☒  

1 4  Administration of any substance, agent or placebo?  ☐  ☒  

1 5  Working with live vertebrate  animals?  ☐  ☒  

1 6  Procedures that may have   a negative impact on the environment ?  ☐  ☒  

1 7  Other primary data  collection methods.  Please indicate the type of data collection  method(s)  below.  ☐  ☒  

 D etails of any other primary d ata  collection method:         (this box should expand as you type)  

If NO to every question, then the research activity is (ethically) low risk and  may   be exempt from  some   of the  following sections   (please refer to Guidance Notes) .     If YES to any question, then  no research activity should be undertaken until full ethical approval has been  obtained.   
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SECTION  G :  Intended P articipants   If there are no participants then do not complete this  section, but go directly to section H.    

 Who are the intended participants:    YES    NO  

1  Students or staff at the University?  ☒  ☐  

2  Adults (over the age of 18 and competent to give consent)?  ☒  ☐  

3  Vulnerable adults?  ☐  ☒  

4  Children  and Young People  under  the age of 1 8?   (Consent from Parent, Carer or  Guardian will be required)  ☐  ☒  

5  Prisoners?  ☐  ☒  

6  Young offenders?  ☐  ☒  

7  Those who could be considered to have a particularly dependent relationship with  the  investigator or a gatekeeper?  ☐  ☒  

8  People engaged in illegal activities?  ☐  ☒  

9  Others . P lease indicate the participants below, and  specifically any group wh o  may be unable to give consent .    ☐  ☒  

 Details of any other participant  groups:         (this box should expand as you type)  

 

 Participant numbers and source   Provide an estimate of the expected number of participants. How will you identify participants and  how will they be recruited?   

10  How many participants are  expected?    There will be a minimum of two participants involved within the interview stage  

11  Who will the participants be?      The participants will be Level 5 BSc Applied Psychology students   

12  How will you identify the  participants?    Participants will be identified by a unique ID code assigned in place of their  names  
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 Information for  participants:    YES  NO    N/A  

1 3  Will you describe the main  research  procedures to participants in  advance, so that they are informed about what to expect?  ☒  ☐  ☐  

1 4  Will you tell participants that their participation is voluntary?  ☒  ☐  ☐  

1 5  Will you obtain written consent for participation?  ☒  ☐  ☐  

16  Will you explain to participants that refusal to participate in the  research will not affect their treatment or education (if relevant)?  ☐  ☐  ☒  

17  If the research is  observational, will you ask participants for their  consent to being observed?  ☒  ☐  ☐  

18  Will you tell participants that they may withdraw from the research at  any time and for any reason?  ☒  ☐  ☐  

19  With questionnaires, will you give  participants the option of omitting  questions they do not want to answer?  ☒  ☐  ☐  

20  Will you tell participants that their data will be treated with full  confidentiality and that, if published, it will not be identifiable as theirs?  ☒  ☐  ☐  

2 1  Will you debrief participants at the end of their participation, in a way  appropriate to the type of research undertaken?  ☒  ☐  ☐  

2 2  If NO   to any of above questions, please give an explanation   

       (this   box should expand as you type)  

 

 Information for participants:    YES  NO    N/A  

2 4  Will participants be paid?  ☐  ☒  ☐  

25  Is specialist electrical or other equipment to be used with participants?  ☐  ☒  ☐  

26  Are there any financial or other  interests to the investigator or  University arising from this study?  ☐  ☒  ☐  

27  Will the research activity involve deliberately misleading participants in  any way, or the partial or full concealment of the specific study aims?  ☐  ☒  ☐  

28  If  YES   to any question, please provide full details   

       (this box should expand as you type)  
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SECTION  H : Anticipated Risks    

 Outline any anticipated risks   that may adversely affect any of the participants, the  researchers and/or the University, and the steps that will be taken to address them.      If you have completed a full risk assessment (for example as required by a laboratory, or external  research collab orator) you may append that to this form.     

1 Full risk assessment completed and appended?   Yes   ☒  

No  ☐  

2 Risks to participants   For example:  sector - specific health & safety,  emotional distress, financial disclosure, physical harm,  transfer of  personal data, sensitive organisational information  
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 Risk to p articipant s :     1.   Participants may be concerned with having to  provide the thoughts and feelings about  compulsory PE.                                2.   Due to the nature of the task (A class  qualitative report), participants may feel  coerced into participating in the study by the  researcher or by their peers.                                                       3.   Participants may feel negatively about their  involvement in PE during their time in  secondary school and may trigger a negative  emotion.    (this box should expand as you type)  How you will mitigate the risk to p articipant s:     1.   In line with BPS ethical guideli nes  (2018), participants will be made aware  of the nature of the study and that it  involves an interview to establish their  views on the impact of compulsory PE  within secondary schools prior to  agreeing to participate in the study. The  researcher will dis close that if  participants do not feel comfortable  disclosing this type of information, then  they are advised not to take part in the  study. They will also be provided with the  contact details of the researcher should  they wish to ask any questions or rais e  any concerns. Data collected from  participants will be anonymised so that  no identifying features regarding the  participant are linked to the data stored  for analysis purposes.   2.   The researcher will clearly  state   information prior to the collection of the  data to reassure that no coercion is  involved   via the consent form . Each  participant   will be informed of their rights  as potential participants and the  information  consent form  will highlight  that participation in the study will have  no impact on their aca demic progress  and their student experience. They will  also be informed that there is no right or  wrong answer in completing the  questionnaire. Participants will be fully  debriefed following completing the  questionnaire which will highlight the aim  of the  study, their rights as the  participant including the right to withdraw  their data. It will be noted also in the  debrief that participation in the study will  not have an impact on their progress on  their module or their student experience.      3.   As point 1 and    in line with BPS ethical  guidelines, participants will be made  aware of the nature of the study and that  it involves answering a  questions about  compulsory PE within secondary  schools,  status prior to consenting into  the study. The researcher will disclo se if  the participants do not feel comfortable  disclosing this type of  information,   then  they are advised not to take part in the  study. They will also be informed of their  right to withdraw at any point before or  during the study without penalty if they  feel they would prefer not to continue.  They will also be provided with the  contact  details of the researcher should  they wish to ask any questions or raise  any concerns. Data collected from  participants will be anonymised so that  no identifying features regarding the  participant are linked to the data stored  for analysis purposes.  
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3 If research activity may include sensitive, embarrassing or upsetting topics (e.g.   sexual activity,  drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give  details of the procedures to deal with these issues, including any support/advice (e.g. helpline  numbers) to be offered to particip ants. Note that  where applicable, consent procedures should  make it clear that if something potentially or actually illegal is discovered in the course of a project,  it may need to be disclosed to the proper authorities  

   N/A     (this   box should expand as you type)  

4 Risks to  the  investigator   For example: personal  health &  safety, physical harm, emotional distress, risk of accusation of  harm/impropriety, conflict of interest  

 Risk to the i nvestigator:   1.   The risks to the  investigator are minimal  as this is an in - class experiment with  students that the researcher already  knows. A potential risk to the researcher  is unwelcomed/unkind communications  from participants.       2.   Researcher bias or risk of accusation of    harm/improp riety       (this box should expand as you type)  How you will mitigate the risk to the i nvestigator:   1.   To minimise this risk, all communications  must go through the university email provided  and students will be reminded that they should  follow the UWTSD Student Code of Conduct  throughout their participation, communications,  and conduct    on the module.       2.   As the students will be writing up their  own lab reports, this should not be an issue in  the interpretation of results. The researcher will  be compassionate, respect and value the dignity  and worth of each participant to discourage  accusation of harm/impr opriety. The researcher  will follow all ethical procedures as set out by  the    UWTSD and BPS ethics guidelines. In addition,  the researcher will clearly verbalise information  prior to the collection of the data to reassure  participants that no coercion is i nvolved. Each  student will be informed of their rights as  potential participants and the verbalised  information will highlight that participation in the  study will have no impact on their academic  progress and their student experience. They will  also be in formed that there is no right or wrong  answer in completing the  interviews .  Participants will be fully debriefed following  completing the questionnaire which will highlight  the aim of the study, their rights as the  participant including the right to withdr aw their  data. It will be noted also in the debrief that  participation in the study will not have an impact  on their progress on their module or their  student experience.      (this box should expand as you type)  
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5 University/institutional risks   For example: adverse publicity, financial loss, data protection  

 Risk to the University:     1.   The reputation and integrity of UWTSD  and the discipline of Psychology and  Counselling could be endangered if  involved (this includes  the Module lead  and the student participants) do not  adhere to codes of ethics and research  protocols.                   (this box should expand as you type)         2.   Data could be exposed, leaked or used  for other purposes  How you will mitigate the r isk to  the  University:     1.   The University Ethics and Integrity Code  of Practice and the BPS Code of Ethics  and Conduct and the Code of Human  Research Ethics will be followed by all  involved in the module at every stage of  the proposed study by both the module  lead and t he students who will act as  participants in the study and then use  the collected data for analysis purposes  in order to write - up their report for a  module assessment. These ethical  guidelines will be followed to minimise  any potential risks to the Institut ion from  arising. Professionalism must always be  exhibited by the module lead and  student participants.   2.   The collected data will be stored in an  anonymised format in accordance with  UWTSD Research Data Management  (RDM) rules and only used for the  intended p urpose, in compliance with  ethical guidelines set out by UWTSD  Research Ethics and Integrity Code of  Practice policy and the British  Psychological Society’s(BPS) Code of  Human Research Ethics. To minimise  any risk to UWTSD and the psychology  department, al l collected data will be  stored securely by the researcher. Paper  copies of the raw data will be stored by  the researcher securely and held in line  with UWTSD and GDPR policy. Students  on the module will also be expected to  follow all UWTSD and BPS ethical   and  data management rules and procedures  when given access to the anonymised  data generated from this research study.  Students using the generated data must  ensure to keep that    data safe, secure, and confidential, and  only use it for its intended purpose   of  completing a module report assessment.        (this box should expand as you type)  
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6 Environmental   risks   For example:  accidental spillage of pollutants, damage to local ecosystems  

 Risk to the environment :   N/A       (this   box should expand as you type)  How you will mitigate the r isk to  environment :     N/A     (this box should expand as you type)  

 

 Disclosure and Barring Service  

 If the research activity involves children or vulnerable adults, a Disclosure  and Barring  Service (DBS) certificate must be obtained before any  contact with such participants.  YES    NO    N/A    

7 Does your research require you to hold a current DBS Certificate?  ☐  ☒  ☐  

8 If YES, please give the certificate number.   If the certificate number is not  available please write “Pending”; in this case any ethical approval will be  subject to providing the appropriate certificate number.   

  SECTION  I :  Feedback, C onsent   and C onfidentiality  
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1 Feedback   What  de - briefing and  feedback will be provided to participants, how will this be done and when?   

 In line with BPS ethics guidelines,  the participants   will be verbally debriefed at the end of the study.    The debriefing will provide participants with further information about the study, including  information on the aims and research question. The module leads contact details should any  participants wish to contact with any questions or concerns after they h ave completed the study.  The debrief information will also be given in paper form to all participants.       (this box should expand as you type)  

2 Informed consent   Describe the arrangements to inform potential participants, before providing consent, of  what is  involved in participating. Describe the arrangements for participants to provide full consent before  data collection begins. If gaining consent in this way is inappropriate, explain how consent will be  obtained and recorded   in accordance with prevailing data protection legislation.  

 The participants will receive a paper copy of a consent form at the beginning of the study which  they must sign before the study is to commence. The form will contain information of the nature o f  the study and that they have the right to withdraw at anytime during the course of the study period.  The   information provided by the researcher is to ensure participants are aware of what the study  will involve and offers them the right to not participat e without it impacting on their studies. The  information provided will also document key ethical considerations, including information on how  the data will be collected and stored. It will also remind participants of their right to withdraw from  the study  at any point without penalty, up until the end of the study when the   interview has finished .  An individual participant ID will be provided on   a piece of paper   and the student participants have  the rights to inform the researcher (using that ID code) if the y do not wish for their data to be  included in the research. However, due to the nature of the study and the time constraints, students  will have 24 hours in which to contact the research requesting for their information to be withdrawn  after completing th e study.       (this box should expand as you type)  

3 Confidentiality / Anonymity   Set out how anonymity of participants and confidentiality will be ensured in any outputs. If  anonymity is not being offered, explain why this is the case.   

   A code will be assigned to participant data.    Therefore, no data can be linked to a particular individual. The collected data will be kept    confidential and stored securely by the researcher, only the researcher will have access to the  paper copies of the form. Electronic transferred of the raw data w ill be imputed on a password  protected University computer of the researcher and then transferred onto  the researchers personal  computer   which is password protected.  The researcher   will require access to the transferred data  for the purposes of analysis .     (this box should expand as you type)  
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  SECTION J: Data Protection and Storage    

 Does the research activity involve personal da t a (as defined by the General  Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018  “DPA”)?  YES  NO  

1  “Personal data”   means any information relating to an identified or identifiable  natural person (‘data subject’). An identifiable natural person is one who can  be identified, directly or indirectly, in particular by reference to an identifier  such as a name , an identification number, location data, an online identifier or  to one or more factors specific to the physical, physiological, genetic, mental,  economic, cultural or social identity of that natural person.   Any video or audio  recordings of participants is considered to be personal data.  x  ☐  

 If YES, provide a   description of the data and explain why this data needs to be collected:  

2  Data on participant age and gender will be collected. According to the UWTSD  Research Data Management policy,  this constitutes personal data. However, these data will not be attached to any identifying data about the participant.  The purpose of age is onl y collected to verify that all participants are over the age of 18.   

 Does it involve special category data (as defined by the GDPR)?  YES  NO  

3  “Special category data”   means sensitive personal data consisting of information as to  the data  subjects’  –   (a) racial or ethnic origin,   (b) political opinions,   (c ) religious beliefs or other beliefs of a similar nature,   (d) membership of a trade union (within the meaning of the Trade Union and Labour  Relations (Consolidation) Act 1992),   (e) physica l or mental health or condition,   (f) sexual life,   (g) genetics,   (h) biometric data (as used for ID purposes),  ☐  x  

 If YES, provide a   description of the special category data and explain why this data needs to be  collected:  

4        (this   box should expand as you type)  

 


image34.emf
 W ill data f rom the research activity (collected data,  drafts of the thesis ,   or  materials for publication) be stored   in any of the following ways?  YES  NO  

5  Manual files (i.e. in paper form)?  ☒  ☐  

6  University computers?  ☒  ☐  

7  Private company computers?  ☐  ☒  

8  Home or other personal computers?  ☒  ☐  

9  Laptop computers/ CDs/ Portable disk - drives/ memory sticks?  ☒  ☐  

1 0  “Cloud” storage or websites?  ☒  ☐  

1 1  Other  –   specify:    ☐  ☒  

12  For all stored data, explain the measures in place to ensure  the security of the data collected,  data  confidentiality, including details of  backup procedures,  password   protection, encryption,  anonymisation and pseudonymisation :  

 Raw data will be collected via paper copies and a Dictaphone, no names will be collected.  Therefore, participant data will be anonymous.    Collected data be is kept confidential and will be stored securely by the researcher under lock and  key in which only  the researcher will have access to. Paper Raw Data will be stored securely by the  researcher in line with UWTSD policy and GDPR. Upon student completion of this module, the raw  data will be destroyed. The data will be anonymous and there will be no identif ying feature as a  participant’s ID number will be utilised which only the researcher and the individual participant will  be aware of.   The student will download electronic transferred data which the researcher has inputted the scores  from the module page on   moodle. No identifying features will be downloaded, only information on  age, gender,   and their views on the impact of PE being compulsory within secondary schools.  Data  collected will be anonymised by assigning unique ID numbers to each dataset, preventin g personal  information from being traced back to participants after the study has been completed. Following  the end of year examination boards, raw data from the participants will be destroyed.   Raw data will be collected via paper copies, no names will be  collected. Therefore, participant data will be anonymous.   

 

 Data Protection  
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 Will the research activity  involve any of the following activities:  YES  NO  

1 3  Electronic transfer of data in any form?  ☒  ☐  

1 4  Sharing of data with others at the  University   outside of the immediate research  team ?  ☒  ☐  

1 5  Sharing of data with other organisations?  ☐  ☒  

1 6  Export of data outside the  UK   or importing of data from outside the UK?  ☐  ☒  

17  Use of personal addresses, postcodes, faxes, emails or telephone numbers?  ☐  ☒  

18  Publication of data that might allow identification of individuals?  ☐  ☒  

19  Use of data management system?  ☐  ☒  

2 0  Data archiving?  ☐  ☒  

21  If YES   to any question, please provide full details,  explaining how this will be conducted in  accordance with the  GDPR and Data Protection Act (2018)   (and   any international equivalent s,  where appropriate ):  

 A ll stored data will be stored on a password  protected computer or laptop. At the end of the project  all electronic data will be stored by the student researcher and then destroyed once the module  assessment has been reviewed by the end of year examination board.     (this box should expand as you type)  

22  List all who will have access to the data generated by the research activity :  

   The student and the module leader, Dr Stuart Jones     (this box should expand as you type)  

2 3  List who will have control of, and act as custodian(s) for, data  generated by the research activity :  

   The module leader, Dr Stuart Jones     (this box should expand as you type)  

2 4  Give details of data storage arrangements, including  security measures in place to protect the data,  where data will be stored, how long for, and in what form. Will data be archived  –   if so how and if  not why not.    

 Data will be stored securely by the researcher under lock and key and only the  researcher can gain  access to this. Data transferred from the paper copy to electronic format (MS WORD) will take  place on a password protected University computer that only the research can use. Data from MS  Word will then be placed onto Moodle which is p assword protected and only students who require  the data set can view . Any data transferred onto the students personal computer will not contain  any identifiable data.  As this is a module research study that is not expected to produce publishable  standard  data, it does not require archiving for public use nor does it require to be maintained for a  period required for data in the public domain. Therefore, after review of the research reports  produced by each student at the appropriate examination board, the  data will be destroyed (in all  but exceptional circumstances this will then mean within 10 months of    data collection).       (this box should expand as you type)  

2 5  Please indicate if your data will be stored in the UWTSD Research Data Repository (see  https://researchdata.uwtsd.ac.uk/   ).   If so please explain.   ( Most relevant to academic staff)    

       (this box should expand as you type)  
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PG2   / E1 FORM   2 6  Confirm that you  have read the UWTSD guidance on data management (see  https://www.uwtsd.ac.uk/library/research - data - management/ )  YES  ☒  

27  Confirm that you are aware that you need to keep all data until after your  research has completed or the end of your funding  YES  ☒  
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PG2   / E1 FORM   SECTION  K : Declaration  

 The information which I have provided is correct and complete to the best of my  knowledge. I have  attempted to identify any risks and issues related to the research activity and acknowledge my  obligations and the rights of the participants .     In submitting this application I hereby confirm that I undertake to ensure that the above name d  research activity will meet the University’s  Research Ethics and Integrity Code of Practice   which is  published on the website:  https://www.uwtsd.ac.uk/research/research - ethics/    

1  Signature of applicant:  KSandberg  Date: 21.02.23    

  For   STUDENT   Submissions :  

2  Director of Studies/Supervisor:  Dr Stuart Jones  Date:  

3  Signature:     

  For  S TAFF   S ubmissions :  

4  Academic Director/ Assistant  Dean :   Date:  

5  Signature:     

  Checklist:  Please complete the checklist below to ensure that you have completed the form according to the  guidelines and attached  any   required documentation:  

☒  I have read the guidance notes supplied before completing the form.  

☒  I have completed  ALL   RELEVANT   sections of the form in full.  

☒  I confirm that the research activity has received approval in principle  

☐  I have attached a copy of final/interim approval from external organisation ( where appropriate )  

☐  I have attached a full risk assessment (where appropriate)     ONLY TICK IF YOU HAVE   ATTACHED A FULL RISK ASSESSMENT  

☒  I understand that it is my responsibility to ensure that the above named research activity will meet  the University’s Research Ethics and   Integrity Code of Practice.  

☒  I understand that before commencing data collection all documents aimed at respondents  (including information sheets, consent forms, questionnaires, interview schedules etc.) must be  confirmed by the DoS/Supervisor, module tutor or  Academic Director .  

 

RESEARCH STUDENTS AND STAFF ONLY   All communications relating to this application during its process ing   must be in writing and emailed to  pgresearch@uwtsd.ac.uk   , with the title   ‘Ethical Approval’ followed by your name.   You will be informed of the outcome of your claim by email; therefore   it is important that you check your  University and personal email accounts regularly .  

STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES  should submit   this form  (and receive the outcome) via systems explained to you by the supervisor/module leader.  

  This form is available electronically from the Academic Office web pages:   https://www.uwtsd.ac.uk/academic - office/appendices - and - forms/  
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