



Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise.

The term "intervention" is frequently used to indicate a short, targeted programme with clear intended results targeted at one or multiple children with specific needs. After a need is identified, the deployment of efficient treatments narrows the attainment gap, builds support, and then removes learning barriers. From a financial standpoint, it is crucial that interventions have the desired outcome, take little time, and are cost-effective to match school funding. For effective delivery, strategic planning must take staff training requirements into account. Sometimes the effectiveness of a programme depends on having a greater grasp of the areas that are being especially targeted (EEF, 2022). The importance of employing research information to direct teaching practise has significantly expanded during the past fifteen years. The work of the Educational Endowment Fund (EEF), which has recently financed several research projects in various aspects of education, serves as an example of this. Its main concern has been providing assistance to young people who are struggling economically (Carroll et al., 2017). However, some teachers still do not feel comfortable with leading some interventions. For example, more children suffer with poor mental health, rates rose from 1 in 9 in 2017 to 1 in 6 in 2020 (NHS Digital, 2022). Moreover, according to a recent survey conducted by the children's charity Early Intervention Foundation, half of school teachers in the UK lack confidence in their ability to meet the mental health needs of their students. Two thirds of teachers (65%) said they hadn't attended any training on mental health in the previous year, while 97% of teachers said they would want to get training on helping young people's mental health (Early Intervention Foundation, 2021). 
Within this assignment I am going to be focusing on one child that has been identified as high risk due to his ACEs score. I will be discussing the best intervention for him and how this may impact his progression.
[bookmark: _GoBack]The child that has been chosen is an 8-year-old boy, Josh. He comes from a one parent house-hold, his mother has full custody of him as his father is in prison for domestic violence. Josh’s mother has a new partner however he is also an abuser. Josh has been exposed to domestic abuse for the majority of his life, therefore has scored above four in the Adverse Childhood Experiences (ACEs) test, this means that Josh is high risk. High ACE scores are associated with an increased risk of violence, divorce, broken bones, drug prescriptions, depression, and autoimmune illnesses. A person's lifetime might be cut by 20 years if they have an ACE score of 6 or above. 
Although Josh hasn’t had a diagnosis yet, he is displaying signs of Attention Deficit/Hyperactivity Disorder (ADHD). This can be the case with many children that have witnessed or are a victim of domestic violence. According to an increasing body of evidence, trauma and traumatic stress are directly related to ADHD. Trauma and stress can change the structure of the brain, particularly in children, which may help to explain how they are related to the formation of ADHD. Trauma and ADHD can often exhibit identical symptoms, which can make assessment more difficult. Trauma, if it coexists with ADHD, can make the condition worse. 
As Josh develops through school it has become apparent that he struggles with socialising and showing his emotions. The best intervention I think is best for Josh is an Emotional Literacy Support Assistant (ELSA). Sheila Burton, an educational psychologist, created the ELSA intervention. It was created to increase schools' capacity to meet students' emotional needs using just internal resources. 

Domestic violence and abuse are defined by the government of the United Kingdom as "any incident or pattern of incidents of controlling, coercive, threatening behaviour, violence or abuse between those aged 16 or over who are, or have been, intimate partners or family members, regardless of gender or sexuality." The abuse might be psychological, physical, sexual, financial, or emotional, along with many other things. 

The Emotional Literacy Support Assistant (ELSA) programme was created in 2001 with the intention of improving schools' ability to assist children and young people who are experiencing social, emotional, or mental health challenges. The Emotional Literacy Support Assistant (ELSA) programme is a teaching assistant-delivered, evidence-based intervention run under the direction of educational psychologists. The following themes were discovered through a thematic analysis of the data set: "Feelings and Emotions," "Engagement," "Resilience," "Hopes and Aspirations," and "Relationships." The results reveal that the ELSA programme has a perceived beneficial influence on a number of aspects of student welfare. The New Economics Foundation (NEF) and Seligman's "PERMA model" define these elements as include positive emotions, negative feelings, engagement, resilience, optimism, accomplishment, and relationships. The students' beneficial gains in wellbeing came about via methods, communication, and developing a deep bond with the teaching assistant. If Josh does not receive the best intervention this can have a very negative impact on later life, one being as he progresses into secondary school. Studies have shown that vulnerable children are more likely to fall behind in school. The achievement disparity between students and their peers was emphasised in EPI's Annual Report 2016. This disparity is noticeable in the early years and widens throughout school. According to the survey, students from disadvantaged homes trailed behind their peers by 19.2 months by the end of Key Stage 4.  Although this was a step forward (the gap has shrunk by 2.7 months since 2007), the difference for students who have experienced continuous disadvantage actually widened by 2.4 months during this time (Andrews, 2017).

Due to Josh’s home environment he is seen as a very vulnerable child and is also educationally disadvantaged. Unlike Josh, many children have the advantage of ‘hands on’ parents/gardians. According to Natriello et al., pupils who have been exposed to insufficient educational experiences in at least one of these three categories are considered to be educationally disadvantaged. While the initial understanding of the effects of such events may emerge at school where student performance is formally evaluated, the root of the issue may lie with the school, the child's family, or the community in which they were raised (Cox, 2000). The effectiveness of a child's home learning environment is a significant indicator of future success. The home learning environment can directly affect phonological awareness at the start of primary school, as well as being a good predictor of early vocabulary and phonological awareness. This can result in greater reading fluency, literacy competency, and social functioning. Children with strong language skills at age five are six times more likely to achieve the expected standard in English at age 11, while children with strong language skills at age five are found to have better numeracy ability and attitudes. Home learning activities like counting, simple sums, and number games have been found to predict better numeracy ability and attitudes. It is suggested that what parents do with their children is just as important as who they are and that the home learning environment can moderate the effects of disadvantage by showing that it is as important to a child's intellectual and cognitive development as parental factors like occupation and education. Although parents' self-reported involvement in activities like reading to their children has increased over time, many parents still struggle to have consistent, sustained, and positive interactions with their young children due to a lack of confidence, time, or resources, or because they undervalue their influence on them. In contrast to natural or passive learning, Vygotsky thought that learning was an active activity. Children were involved in their own learning and discovery, he claimed, but rather than independently or in isolation, growth took place in the framework of social interaction. Vygotsky also emphasised the value of instruction provided by a parent or teacher. Cooperative or collaborative communication is the term used by Vygotsky's theory to describe methods used by teachers to involve their students, such as giving verbal instructions or modelling the work themselves. When a child grasps the material, absorbs it, and then applies it to direct their own performance, learning has taken place (Daniels, 2002).

A learning progression is a simply stated sequence of information in a subject area that shows the vertical growth of the targeted knowledge through time. Certain features of learning progressions may be traced back to Jerome Bruner's work from the 1960s, who noted that deep conceptual knowledge creation required time, instruction, and many exposures and that strong domain knowledge builds on prior strong domain knowledge. A clearly defined learning process has several benefits. They include giving a broad overview of the knowledge that is meant to be learned, acting as a tool for systematic curriculum development, and acting as a point of reference for obtaining and utilising evidence for formative or summative assessment objectives (methods.sagepub.com, 2018). 

Using psychological theory and advice, such as Maslow's Hierarchy of Needs, the ELSA training takes into account the significance of emotional literacy in schools (Maslow, 1970). According to this notion, it's critical to make children feel safe and give them a sense of belonging so they may grow up to have good self-perceptions that will help them achieve and enjoy their goals. Educating TAs about ideas like these clarifies the psychology underlying children's behaviour, assisting them in learning to recognise resources to support them. It has been discovered that the ELSA training itself has effectively enabled children to discuss their emotions in a secure and private setting, demonstrating the value of theory in action. Another psychological theory on which the ELSA training is based is Bandura's Social Learning Theory (SLT), published in 1977. This idea emphasises the value of interpersonal connections and argues that emotional literacy is better learned through modelling than through instruction. When examining children's emotional literacy, emotional intelligence is another crucial component to take into account, as Salovey and Mayer (1990) pointed out. They hypothesised that children could struggle to recognise and categorise their own feelings, which would weaken their emotional resilience (Dodds and Blake, 2015). 

The student's age and attention span will determine how long the lesson lasts. In secondary school, they typically range from a half-hour to a maximum of an hour, whereas in primary school they should only last about half hour. The majority of children will receive sessions once a week, but occasionally, especially with smaller children, more frequent, shorter sessions may be suitable. A successful ELSA session should include a range of diverse exercises and be conducted at a good pace, just like effective classes. This is only possible with careful planning.  When children are anticipating seeing their ELSA, it's possible that they will have things they want to discuss with them, and sometimes it takes courage for them to do so. If their ELSA is unexpectedly unavailable, they can be quite disappointed (Burton, 2020b). 
Josh has a very short attention span therefore I think more frequent yet short sessions will suit him best. Josh’s ELSA sessions will take place during registration this is so he does not miss out on any learning time. It is really important for a child not to miss out on any lessons as it will have a negative impact on their education in the future. Children who miss school run the danger of being abused, exploited, and neglected in additional to their educational decline (Rose, Jones and Aldgate, 2005). 

The emotional literacy support assistant (ELSA) project, aims to increase schools' ability to meet students' emotional needs using just their own resources. It acknowledges that if children's emotional needs are met, their academic performance and happiness in school will improve. With the implementation of the national curriculum, increasing academic achievement in schools has been the main goal of education policy in the United Kingdom. Almost all of the national curriculum is covered in teacher preparation, at the expense of a thorough knowledge of child development. But, the government has begun to understand more and more in recent years that improving alone the content and execution of the curriculum is insufficient to boost standards. As shown by the development of the Children Act 2004 (Every Child Matters) and the creation of the Social and Emotional Aspects of Learning (SEAL) materials in Primary, schools should be concerned with the whole development of students ELSAs are qualified to design and provide support plans for students in their schools who have short- or long-term special needs. Programs typically last between half to a term, though occasionally they might go longer. The proportion of ELSA help is anticipated to be provided one-on-one, although occasionally small group work will be useful, particularly when it comes to social and relationship skills. Children may get help, for instance, in identifying and managing their emotions, boosting their self-esteem, enhancing peer connections, recovering from significant loss or grief, and effectively resolving conflict (Burton, 2020). 
The first psychologists to specifically relate the emotional and cognitive components of intelligence were Salovey and Mayer in 1990. The phrase "emotional literacy" is frequently used in education because it rejects the idea that there is a baseline level of intellect that cannot be meaningfully changed. In contrast, emotional literacy may be fostered and cultivated over the course of a lifetime. Those who are emotionally literate, according to Peter Sharp (2001), are ‘able to recognise, understand, handle and appropriately express their emotions’ (Shotton and Burton, 2018). 
The phrase "emotional intelligence" was popularised by Goleman (1995) in his significant book of the same name. He described emotional intelligence as 'the ability to recognise and understand one’s own emotions and the emotions of others, to manage one’s emotions, and to appropriately express emotions'. He said that those who have high levels of emotional intelligence have traits like self-awareness, self-control, motivation, empathy, and effective social skills. According to Goleman, emotional intelligence can be taught, develops with age, and may eventually be more important than IQ in predicting job success (Burton, 2010).

In school Josh currently has a 1-2-1 support within school. Josh’s 1-2-1 is one of two teaching assistances in the class however, she spends majority of her time working along-side Josh. Josh has built a very good relationship with his 1-2-1 therefore I feel she would be best for the ELSA training, the relationship that Josh and his 1-2-1 have means that a lot of trust has been built this is due to her working along-side him for several years. However, this can also have a huge downfall as if she is off for just one day this can have a huge impact on Josh’s progress in school. 
Although Josh has the ELSA support it is important for the class teacher to have a ‘High nurture, High structure’ strategy in place for Josh. The teacher is not always trusted and dependable by disadvantaged children, and they do not attach themselves with confidence. As a result, they cannot participate in the situation and do not learn. The issues could get worse as the child gets older because they accumulate as the gap increases. Many teachers attempt to assist the children sooner because they instinctively see that they lack the fundamental concepts needed for future learning. Nevertheless, sometimes the burden of addressing such a broad variety of social, emotional, and intellectual needs is too much for the teacher, who becomes like the child, eroded and divided, and even occasionally hostile and resistant (Bennathan and Boxall, 2013). 
The high structure, high nurture strategy is one way the class teacher can help to support Josh. This strategy is when the teacher provides a really high care environment, where they show lots of nurture and empathy towards the child and high structure is a really structured day for that child. This meaning that even when its ‘down time’ the child will have a structured activity put in place. As Josh has no structure in his home life, having it in school means that he gets more tasks done and is a lot more focused within class. 

The strengths of an ELSA intervention are if emotional needs are met, children learn better and are happier. They are taught to communicate about their struggles and to develop coping mechanisms. Improve your ability to communicate with people. Get more self-awareness, improve their ability to manage their studies, and feel better about themselves. Students who have an ELSA believe they have been heard and supported. Maslow (1970) said that in order for children to learn successfully, it is first important to make sure that their physical and emotional needs are addressed. According to Gardner (1983), emotional and social skills, such as intra- and interpersonal intelligence, may have a greater impact on success in life than traditional intelligence. As stated by the National Institute for Health and Clinical Excellence (2008, 2009), children's social and emotional wellbeing is now acknowledged as a major factor in determining how well they perform in school. Direct teaching of emotional literacy has also been found to increase children's academic achievement and improve behaviour. Children who do not have their emotional needs satisfied are more likely to have maladjustment and psychopathology (Pickering, Lambeth and Woodcock, 2019). 
The possibility of children being overly dependent on their ELSA is a major practice-related conclusion of a study. Several of the children who were questioned expressed anxiety or worry about the idea of ELSA sessions coming to an end and showed reduced self-assurance when confronting unfamiliar settings without ELSA help. Several children said they were concerned about what might happen once their ELSA support ended. Hence, it's important to explain to children what ELSA sessions are for and how they will be supported when they're completed. A gradual reduction in assistance could be beneficial for some children (Wong et al., 2020). 
According to Blatchford et al. (2009), the quantity of support a student received from a support assistant and the advancement they made in reading and mathematics were consistently negatively associated. It was shown that children make less progress the more help they got. Similar to this, a detailed investigation of the effects of paid and trained adult support staff on children' involvement and learning in mainstream schools was conducted by Alborz et al. (2009). They discovered that while TAs can assist children with their emotional growth, they had less effectiveness providing therapeutic assistance for children who had emotional and behavioural issues. According to Scott (2009), teachers with greater skill levels and strong training had favourable outcomes and saw a reduction in the degree of hostility in the children they worked with. The children's behaviour actually got worse and more aggressive under the least skilled teachers. The Effective Provision of Preschool Education (EPPE) study (Sylva et al., 2004) found that school settings with teachers who had higher qualifications had higher quality scores and their children made greater progress (Grahamslaw, 2010).

Within school josh struggles most with friendships and his anger. From previous 1-2-1 sessions he has decided that he would like to work on his anger issues because he thinks this is why people won't be friends with him. As a starting point within the sessions Josh and his ELSA can start by looking at the book ‘A Volcano in My Tummy: Helping Children Handle Anger’. This book offers children effective method for understanding and dealing with children's anger. A Volcano in My Tummy provides interesting, well-organized activities that assist in overcoming the fear of children's anger. These activities use simple-to-understand but rarely taught skills for anger management, including how to teach communication of emotions. This approachable small book, primarily written for ages six to thirteen, aims to foster an awareness of anger by carefully differentiating between anger the sensation and violence the behaviour, allowing youngsters to communicate imaginatively and harmoniously at crucial times in their development.

In conclusion this intervention can be used across the school to help any children who struggle with their anger and other emotional issues they may be presented with. It is proposed that ELSA interventions can have a beneficial impact throughout the school and encourage development. It implies that the use of ELSA interventions enhances teacher's emotional literacy, builds a thorough understanding of children, and creates a collective effort to serve children. The uncovered elements imply that organising and putting into practise ELSA interventions significantly affects both the extent that children feel linked to one another and the general view and belief about learning and behaviour. According to research (Roffey, 2015), entire school strategies are the most effective way to increase learning engagement and improve wellness. Yet, Roffey (2015) contends that a top-down strategy may be scaled up and impact change over time in addition to a single intervention. According to Wyn, Cahill, Holdsworth, Rowling, and Carson (2000), assets ought to be allocated to more detailed planning for promoting wellbeing in schools rather than concentrating on individual need. 
Parental consent is not required for this intervention because it is being carried out in school by school staff. Parental communication should be allowed. If there is anything about their child they would like to discuss, parents may be encouraged to get in touch with the ELSA. The parent may be invited to a meeting with the ELSA during or after the intervention to go through the work that has been done. In Josh’s case, letter went home to make his mother ware of the intervention taking place. However, Josh has asked for anything he tells his ELSA to be kept from family or friends. Josh’s ELSA will discuss other issues with his mother such as his behaviour or his progress within school from the work that has been done through the intervention. 
After qualified, ELSAs participate in a 6-day initial training session that is spread out over 4-5 months and then half-termly group supervision with an educational psychologist. Every year, there are three initial training cohorts, a conference, and follow-up training for ELSAs who have already completed their basic training. There is an initial cost of around £200 per ELSA that the school funds if they feel that the school needs an ELSA.
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