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	Module Learning Outcomes  (from module syllabus)

	
Research Methods & Skills
· Outline the strengths and weaknesses of research methodologies and approaches
· Research, analyse and evaluate relevant research publications, and qualitative and quantitative data
· Demonstrate proficiency in academic writing and presentation, in accordance with ethical protocols
· Demonstrate effective referencing of a wide range of material appropriate to the subject area
· Apply quantitative and qualitative research techniques, including the interpretation of data

Maintaining Professional Standards
· Analyse how the police have developed policies and procedures to reduce the possibility of professional malpractice and increase community confidence
· Analyse the role of independent bodies such as the IOPC or HMICFRS in holding the police accountable to the public
· Analyse super-complaints and their influences on policing and policing processes
· Examine why people in positions of respect or authority may fail to comply with policies, procedures, protocols or legislation, and commit criminal offences 
· Review how previous instances of misconduct/malpractice can influence future professional policing 
· Review progress being made within the police service to improve professional standard

Criminal Justice
· Evaluate how the diversity of individuals and society impact on the criminal justice system
· Engage in effective partnership collaboration regarding offender rehabilitation

Wellbeing & Resilience
· Recognise common reactions to trauma within the workplace, and support available to individuals
· Understand the objectives of the Emergency Service Trauma Intervention Programme (ESTIP), and how this may benefit officers and staff

Public Protection
· Explain the psychological impact of abuse on victims 
· Evaluate the effectiveness of current public protection practices in investigating public protection incidents
· Assess the role and impact of MAPPA and use of community intelligence in managing offenders
· Analyse potential links between serious/organised crime and public protection issues
· Examine instances where law enforcement personnel have misused their position of trust and police powers to commit public protection offences
· Evaluate the effect of media coverage on public protection policing strategy

Vulnerability & Risk
· Understand concepts and theories of how a person becomes a victim
· Understand theories about the onset of offending
· Understand the impact of early intervention on offending curve
· Analyse the developing issue of youth gangs targeting vulnerable people, or people at risk of harm

Valuing Difference & Inclusion
· Analyse theories and concepts linked to ethics 
· Critically evaluate the impact upon policing of differing values, ethics and norms within diverse communities


	
TASK DESCRIPTION



Students are required to complete a 4000 word submission in the form of four 1000-word essays (4 x 1000 words, +/- 10% per essay).
You must submit the assignment in a Word document titled with your name and student number.
Do not submit your assignment on this document, as it will result in a high similarity score. 

All of your answers must be based academic research, not personal experience.

Your submission should include one 1000 word essay under each of the following titles: 


Essay one – Maintaining Professional Standards
Critically examine policing policies and procedures (e.g. PACE, Code of Ethics, NDM, use of BWV) aimed at reducing misconduct and malpractice by police officers. How might these increase public confidence in police?
Support your answer with relevant evidence drawn from academic sources.
NB – to critically examine is to give a balanced answer that points out weaknesses as well as favourable aspects of the topic in question. 
Word limit: 1000 words.

Maintaining public confidence in police forces depends heavily on the policing policies and procedures police officers follow which creates guidelines and boundaries for police officers to take to ensure they are carrying out their role effectively and to the satisfaction of the public. The Police and Criminal Evidence Act (PACE), the Code of Ethics, the National Decision Model (NDM), and the use of body-worn-video (BWV) are just some of the procedures and policies that have been put in place for police officers to follow, these have been put in place to help lessen misconduct and malpractice among police officers. Although accountability has been improved significantly due to these procedures, however, there is discrepancies for how effective they are. There are both positive and negative factors that arrived from the implementation of these procedures.
The Police and Criminal Evidence Act (PACE) is a foundation of UK policing, it was created to protect people’s rights whilst being under investigation by the police to appropriately deal with crime. It was put in place in worries of police abuse towards suspects of crime during the protocols of, interrogation, treatment and detention of suspects.
PACE implemented precise legal guidelines for police officers to follow in relation to interrogation and detention of suspects which had helped lower police misconduct. Suspects are made aware of their rights in police custody as well as their treatment which is closely monitored (Glover, 2015). PACE also mandated the use of video recording whilst the suspect is under questioning, this increased accountability (Hargreaves, 2017)
Despite PACE’s good intentions, police officers have taken advantage of some flaws in the policies, for example, PACE governs the length of detention a suspect can stay in police custody, it does not address the pressure placed on officers to obtain confessions as soon as possible, which can occasionally result in inappropriate techniques being used (McConville, 2019). Furthermore, due to PACE being primarily used for individual case investigations instead of a more comprehensive change in the system, its perceived that PACE is reactive instead of proactive in preventing misconduct.
The College of Policing’s Code of Ethics provides a framework for maintaining professional standards for police officers as well as a guideline for police officers behaviour. It covers core values police officers must have and conduct themselves with, on and off duty, such as, accountability, honesty, integrity, and fairness.
The Code of Ethics reinforces a culture of accountability, it lays out clear expectations for ethical behaviour. The Code of Ethics encourages officers to consider the actions they take and consider the wider impact their actions have on the public, highlighting the significance of ethical decision making (Reiner, 2010). Furthermore, the Code of Ethics encourages openness by allowing citizens to hold police officers responsible (Taylor et al, 2017).
Despite its advantages, the Code of Ethics is not a cure-all for police wrongdoing. Critics contend that the code may be seen as a collection of aspirational principles that may not be attainable (Crank & Caldero, 2017). Even though the Code of Ethics lays out a moral foundation for officers, consistency and successful action in regards to wrongdoing, is not always the result. It is still a difficulty in ensuring moral values are engrained in officers actions and that they are backed by effective disciplinary measures (Bates,2020).
The College of policing created the National Decision Model (NDM) to supply the police with a structured and organised method for decision making. The NDM has an emphasis on, ethical considerations, professional judgement, and public safety. The model aims to assist officers in complex incidents by supplying them with the framework of judging the legality and the proportionality of acts and powers officers can use when necessary.
The NDM has an emphasis on moral decision making and accountability, which are its min advantages. The NDM improves transparency which lessens the chance of disproportionate force being used, therefore, encouraging officers to assess the repercussions of their decisions through structured framework (Ives & Beech, 2020). The NDM also promotes officers to justify their decision making, this ensures officers can show that pertinent elements of the NDM were considered during investigations or in court processes.
The NDM however is not always applied in practice. During critical incidents where prompt and effective choices are necessary, officers not always adhere to the model due to the pressure they are placed under due to the severity of the incident they have attended (Maguire, 2018). Additionally, there are deeper structural problems in policing that the NDM does not address, such as, institutional biases and cultural factors that might affect officers’ decision making in ways that the NDM does not sufficiently address (Smith, 2016).
Police officers use of body-worn video (BWV) cameras, has been praised as a major advancement in policing. BWV captures interactions between officers and the general public , it offers an unbiased record that can be used as evidence in court, in disciplinary measures and investigations.
It has been demonstrated that the implementation of BWV has lowered police misconduct especially in instances of interactions with the public. BWV can enhance officers behaviour and the publics perceptions of the legitimacy of police officers, in turn, this has also reduced complaints against police officers (Ariel et al, 2015). BWV has the possibility pf restoring the publics confidence in the police by enhancing openness and accountability, especially in areas where police have been distrusted by the public.
Despite the advantages of BWV it also has its drawbacks. Although it documents encounters between the public and police officers, it lacks the ability to capture fully the complexity of certain incidents. For example, BWV might not accurately capture an incident that is quickly changing or capture the officers perceptions of the dynamically changing incident (Sommers & Norton, 2021). Concerns in relation to security and privacy have also been expressed, as well as the possibility of selective or inappropriate use of BWV (Goodall, 2017).
In conclusion, the use of policing measures such as, PACE, the Code of Ethics, the NDM, and BWV increase public confidence, improve accountability, and decrease misconduct. Even though each policing practice has its advantages, it also has several disadvantages that follow in use of the practice. PACE made excellent progress in the protection of suspects rights, it still needs to allow adjustments to shifting policing conditions. The Code of Ethics offers the police a useful and ethical foundation to follow, it still may be difficult to put it into practice. The NDM encourages ethical decision making, however, it does not address underlying systemic and cultural problems. BWV increases transparency, however, there are still worries about its limitations in complex situations.
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Essay two – Public Protection
What characteristics (socio-economic, psychological etc.) can make a person vulnerable to exploitation to criminal gangs? 
Your answer must be based on academic research.
Word limit: 1000 words.

Public protection is a crucial and detrimental element in society, especially in relation to preventing members of the public from being preyed on and taken advantage of by criminal and organised gangs. Criminal gangs often prey on the weaker members of society with various vulnerabilities, in order to obtain, money, power, or other illegal means. Socioeconomic deprivation, psychological vulnerabilities, low educational attainment, and mental health conditions are some of the factors and vulnerabilities that criminal gangs may target and exploit in order to gain power and to involve  vulnerable people into their criminal wrongdoings.
Socioeconomic deprivation is one of the most leading elements that makes people vulnerable to criminal exploitation. People from low-income backgrounds are far more vulnerable due to the fact they have less access to social mobility, good education, and work possibilities. Gang recruitment is closely linked to poverty due to the gangs willingly providing an initial sense of financial security to those in poverty. For instance, joining a gang may seem like a quick way for young people to make a living even if by doing so they obtain it using unlawful methods. Criminal gangs provide financial incentives that appeal to people where there are few respectable opportunities for upwards mobility (Buehler, 2013).
Unemployment and low educational attainment might further sway people to look for different and various methods of making financial gain and securing a future for themselves and their family. Being a member of a gang might provide someone with a sense of belonging and purpose that they may not find in their day to day lives. People who lack formal skills may be more likely to view criminal involvement as their only chance of success due to the link between gang engagement and low educational attainment (Hagedorn, 2008).
Another important aspect is family instability, this is often linked to socioeconomic hardship. Children that have been accustomed to neglect, abuse or conflict from their parents, look for alternatives in emotional and material support, joining a gang may attract children subject to neglect due to the attraction of lacking socioeconomical norms and values. Gangs can act as second families in these situations, the gangs provide children with stability, safety and a sense of belonging (Klein, 2012). Family instability, poverty and lack of education can create opportunities for gangs to take advantage of and exploit.
Psychological vulnerabilities may increase a person’s chances to be exploited by criminal gangs. Low self-esteem and a lack of social identity may have a detrimental effect in relation to being manipulated by gangs. The need for social approval and status is a particularly strong aspect for youths due to their developmental period. People who have low self-esteem could view that joining a gang may bring them social status and bring them respect from their peers. Gangs frequently provide a sense of significance and acceptance which people may not find in other social networks.
Furthermore, people who have suffered severe abuse and trauma may be more likely to being targeted by gangs. Victims of sexual, physical, or emotional abuse may be less social and look for comfort from being a part of a gang. Belonging to a gang may make a person with a  history of trauma and abuse feel welcome and provide a feeling of security. Those who have suffered psychological trauma are far more likely to join a gang due to frequently having unmet emotional needs that gangs offer to satisfy (Klein, 2012).
Mental health conditions often make a person more vulnerable. Certain mental health conditions such as, depression, anxiety, and post traumatic stress disorder (PTSD), leaves a person more vulnerable to be exploited by gangs. Gang members often take advantage of people who struggle with their mental health, they do this by providing them with what appears to be emotional support and a sense of belonging and welcoming.
Vulnerability is also influenced by cultural and media elements. Young people’s perception on gang culture is greatly influenced through different forms of social media, music and films. Gang members are often viewed as being powerful, well respected and successful. The way in which gang members are viewed by vulnerable youths can have a deceitful perception, they portray themselves as having a desirable way of living which may appeal to young people lacking identity or purpose.
Gang involvement can promote and encourage violence and toughness. Joining a gang can appeal to youths who perhaps lack strength and prestige and could see it as a easy way to gain these values. Young people who are still developing their “moral compass” could perhaps make wrong or poor life decisions early on due to how the media portrays gang culture (Sanders, 2015).
In conclusion, socioeconomic, psychological and cultural elements are all factors that make young people more likely to be exploited by gangs. Poverty, uneducated people and unstable families, are all factors that gangs will target to recruit new members to their gangs. Psychological elements such as, suffering from previous trauma, having low self-esteem, and suffering from mental health conditions all have an impact on a person’s vulnerability and chances on being exploited by criminal gangs. Environmental factors that have an impact on a person’s vulnerability to being targeted by gangs are living in a area with a high crime rate and peer pressure. Lastly, gang involvement is often glamorised in social media, and culturally which can attract susceptible people. A strategy is needed to address these vulnerabilities, with an emphasis on community intervention, improved education and mental health assistance. By tackling the underlying issues and factors that contribute to vulnerability, communities and society can better help and protect people from the damaging effect of criminal gangs.
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Essay three – Vulnerability & Risk
Is early intervention an effective means of preventing young people from offending? What increases or detracts from its effectiveness?
Your answer must be based on academic research.
Word limit: 1000 words.

Preventing young people from offending, has been a priority with both criminologists and policymakers. Adolescence is the time people are more likely to commit themselves to criminal activities. One of the strategies used to address the underlying issue is Early intervention, it aims to intervene with troubled youths embarking in low level criminal activity before they become involved in more serious criminality. This essay aims to assess the usefulness of early intervention, it assesses elements that hinder and contribute to the performance of early intervention. There are also other partnered organisations that assist with the intervention of troubled youths, it is a debate of how effective they actually are in relation to preventing antisocial behaviour and criminality in youths, these organisations being, mental health services, social services and the juvenile crime system.
Early intervention can considerably lower young people’s criminal activity, especially when focussed on factors such as, exposure to violence, family instability, or poverty. By addressing these underlying issues before youths’ resort to criminal behaviour, early intervention is more likely to reduce the risks of the youths offending (Farrington, 2003). Programs that address early criminality and antisocial behaviour have been shown to lower and deter future criminal activity. Early intervention that has been aimed at young children in relation to their behavioural problems has resulted in a significant decrease in their criminal behaviour, it emphasised how crucial it is to target the behavioural issues in youths at an early stage in life to deter more serious criminality later on in life (Tremblay et al, 1994).
Furthermore, early intervention has been demonstrated that their involvement emphasises a holistic approach where approaching the individual involved and their family has a successful impact. They frequently offer behavioural therapy, counselling, and family support which has an impact on a young person’s life. Customised and individualised interventions which target the particular circumstances and needs of at-risk youths have greater results than programs that are more broad (Lipsey, 2009). When early intervention is executed properly it provides a positive approach in relation to juvenile criminality or anti-social behaviour.
Family involvement is also another crucial aspect that enhances the efficacy of early involvement. This is due to dysfunctional family dynamics being frequently connected to young people involving themselves in anti-social behaviour and or criminality, these instances of early intervention in relation to dysfunctional families have increased positive outcomes. Family based interventions can lessen the antisocial behaviours and criminality by encouraging better family bonding (McCart et al, 2006). Involving the parents or family of the youth involved can guarantee that the intervention will be carried out after the program is over, in addition to strengthening the family bonding in the home environment.
Involving organisations such as the juvenile criminal system, social services and schools can improve the effectiveness of early intervention. The use of different organisations offers a more thorough approach in relation to tackling youth criminality (Farrington and Welsh, 2007). Utilising mental health services and community-based organisations, ensures that the youths obtain the most amount of various help they can get.  
Despite its potential, early intervention also has its negatives and drawbacks. A lack of resources such as, money and qualified personnel, is one of the biggest drawbacks. Underfunding is one of the biggest drawbacks which results in a lack of implementation when needed, a lack of support services, and a lack of qualified personnel, this has a result on the efficiency of the programs being carried out fully, youths aren’t getting the adequate support in relation to preventing them further offending or committing antisocial behaviour due to a lack of funding in relation to inadequate resources. Adequate resources are the main fault in the lack of positive action being taken in early intervention programmes (Howell, 2010). 
Another drawback in relation to early intervention is socioeconomic and cultural factors. Programs do not take into account the diverse socioeconomic and cultural background factors of youths. A lack of cultural competency in certain intervention programs alienate marginalised or minority youths, this can be harder for them to gain from the support (Bergman et al, 2012). Early intervention programs must be adapted to deal with the cultural diversity of youths to ensure the youths do not feel alienated or marginalised.
Another difficulty is the stigmatising and labelling of early involvement programmes poses as another issue. Youths may be subject to negative labels after being marked as an “at risk” youth, this can result in social marginalisation, therefore causing the youth to be involved further in antisocial behaviour. The labelling of being an “at risk” youth may affect youths to be alienated and rebellious, this in turn can affect the interventions effectiveness.
In conclusion, early intervention has the potential to be successful in relation to reducing the risk of youths committing antisocial behaviour and being involved in criminality, however, there are many drawbacks to early intervention that some what tarnish its effectiveness. Addressing the risk factors at an early age has the potential to deter future criminality and antisocial behaviour in youths which is supported by research. However, there are many variables that negatively effect the effectiveness of such programs such as, appropriate support, underfunding, and the stigmatisation in relation to labelling of “at risk” youths, which in turn, must be addressed and resolved. Supplying youths with culturally diverse sensitivity, comprehensive care, and properly funded programs, will increase the chances of these interventions’ effectiveness, therefore lowering their criminality, antisocial behaviour and preventing future criminality and antisocial behaviour.
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Essay four – Valuing Difference & Inclusion
How effectively has policing adapted to accommodate diversity within the UK?
Consider the police force itself and/or the way police engage with diverse communities.
Support your answer with relevant evidence drawn from academic sources.
Word limit: 1000 words.

Diversity has been a hot topic of discussion in UK Policing especially with an ever growing ethnic nation. Due to a vast demographic shift, there is an increasing demand for police forces to adjust for the many communities which include various, racial, ethnic, gender and socioeconomic backgrounds. The police have faced criticism for being institutionally racist and for a lack of involvement with some of the minority populations. There has been a large emphasis on the recruitment process, training, and community involvement in UK policing. This essay aims to examine the successfulness of the UK’s policing efforts to be more inclusive and to better accommodate diversity, it will also examine the negative impacts and the ongoing difficulties it causes.
Diversity in the UK has always been present, however, representing the diversity among police ranking has been an ongoing issue. Historically, police forces have been critiqued when dealing with Black, Asian, Minority and Ethnic communities (BAME). The police displayed “institutional racism” when dealing with the Stephen Lawrence murder, this caused ethnic communities to lack confidence in the police (Macpherson, 1999). This report sparked outrage with BAME people due not the exposure of the outstanding prejudices that had influenced policing methods.
The rise of minority ethnic populations has influenced policing practices, the past conflicts between police and under represented communities has influenced the way policing has been carried out. For example past incidents such as the Stephen Lawrence murder, has severely impacted the way police forces have been presented to ethnic communities.
Police forces have made their greatest improvements in relation to the training of their officers, and the hiring of new recruits, in an attempt to better accommodate BAME groups. Recruitment campaigns were initiated to attract women, BAME people and other under represented groups. The College of Policing established a target in 2017 to increase the number of ethnic groups in the police to 14% in 2025. In light of this, numerous organisations have taken positive action in relation to creating diversity workshops and outreach programs to increase the diversity of recruits.
The training protocols have been altered to include topics such as, diversity, cultural sensitivity, and unconscious bias, which in turn, increases officers’ comprehension of cultural, racial and gender differences. These protocols aim to improve officers awareness and decrease discriminatory behaviour (College of Policing, 2020).
Although the advances in the changes are promising, there is however, ongoing issues. Prominent roles within the police force are still severely under represented, this can influence decision making and prejudices at a higher level of ranking. Despite efforts made to include diversity in training for new recruits, there is still underlying tensions within minority groups, especially in relation to use of force and stop searches.
Police forces have attempted to change stop search procedures in relation to positively alter interactions with minority groups. BAME communities have been disproportionately stop searched by police officers in the UK. Due to this, there have been changes made to ensure stop searches are applied more efficiently and fairly. The Police and Crime Act of 2017 was implemented to improve transparency of stop searches and raise accountability.
Police forces have aligned with partner agencies to increase the communication and understanding in relation to ethnic minority groups and police forces. Community meetings, public forums, and outreach programs have been created to make sure minority groups have a say in the policing process. These programs have shown to be effective in certain places therefore, restoring trust (Police Foundation, 2020).
However, there is still high tensions between BAME groups and the police. Public perception of the police, especially in urban areas, are still impacted by police misconduct such as excessive use of force and unproportionate stop searches, this in turn, creates a lack of community trust (Institute of Race Relations, 2021).
Even though progress has been made to adjusting variety, there are however, many errors to correct. The most pressing issues are still an unproportionate use of force against ethnic minorities due to racial profiling. Due to the murders of several black people whilst in custody has reinforced discussions on institutional racism within police forces. There are still disparities in the way police officers are viewed to handle different communities, despite change to hire more diverse officers.
There is still a lack of diversity in senior ranking officers. Despite the improvements in hiring of new recruits, the majority of senior ranking officers continue to be predominantly white males. It is more difficult to implement diversity with a lack of high-ranking diverse officers.
Lastly, public confidence is still lacking. BAME communities still are more likely to report negative experiences with the police and are less likely to trust the police.  Until these issues are addressed on a individual and situational level, the police won’t adjust to the full diversity of the UK (IOPC, 2022).
Police forces in the UK have made significant progress in relation to increasing diversity. Due to updated recruitment processes, diversity awareness, and community policing procedures, the relationship between police and the community has strengthened. There are limiting factors however that restrict the procedures working without fault, such as excessive use of force, racial profiling, and a lack of diversity within high-ranking roles in the police. The police force must keep up to date with addressing institutional biases, representation at all levels of rank, and uphold transparency as well as accountability when dealing with different minority communities. To ensure UK policing is made more equal, inclusive, and successful, Police forces need to enforce these issues to obtain this.
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set. You should provide evidence that you have accessed an appropriate range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites. You should consider the credibility of your sources; academic journals are normally highly credible sources, while websites require careful consideration/selection and should be used sparingly. Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older. You must provide evidence of your research/own reading throughout your work, using Harvard referencing conventions; this includes in-text citations and a reference list at the end of your work.

Guidance specific to this assessment: Refer to the reading list to help you find relevant sources. Do not use Wikipedia or ‘red top’ newspapers; these sources are not reliable. Try to use reliable journal articles and books, or governmental sources. You must not use or refer to ‘model answers’ produced by essay mills. If in doubt, seek advice from a lecturer or an academic librarian.


2. Knowledge and Understanding Skills

At level 5, you should be able to demonstrate a sound knowledge and critical understanding of the well-established concepts and principles of the subject area, and the way in which those principles have developed; knowledge of the main methods of enquiry in the discipline.  Knowledge relates to the facts, information and skills you have acquired through your learning.  Demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories etc. appropriate to the task(s) set. You should be able to explain the theories, concepts etc. in your own words to show your understanding. Your mark will also depend upon the extent to which you demonstrate your knowledge and understanding. 

Guidance specific to this assessment: While you should demonstrate that you have understood the lecture material, do not simply reproduce information from the lectures; you must show your understanding, and expand your knowledge through wider reading. Summarising and paraphrasing what you have read will demonstrate your knowledge more effectively than simply quoting the work of others word for word.
 

3. Cognitive and Intellectual Skills

You should be able to critically analyse information, and propose solutions to problems arising from that analysis, including the critical evaluation of the appropriateness of different approaches to solving problems. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, you should examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing What but also justifying: Why? How? When? Who? Where? At what cost? Throughout your assignment, you must provide justification/evidence for your arguments and judgements. In order to provide a reasoned and informed debate, you must show evidence that you have reflected upon the ideas of others within the subject area. Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts, with an understanding of the limits of knowledge, and how this influences analyses and interpretations. Sound, valid conclusions are necessary and must be derived from the content of your work. Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: You should present a balanced, unbiased argument, and put forward different perspectives on the topic. This can be achieved by writing your answer in the third person, not the first person as you would in a reflective person. Academic writing should be objective and impersonal.


4. Practical Skills

At level 5, you should be able to use/deploy a range of established techniques within the discipline, and apply underlying concepts and principles outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context. How do they work in practice? You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be creative. This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria. You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: You may use ‘real world’ examples to highlight your arguments, but you need to base your answers on your wider reading rather than relying on your personal knowledge and experience.



5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for employment, requiring the exercise of personal responsibility and decision-making. This includes demonstrating: professional development to advance existing skills and acquire new competences that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.

Guidance specific to this assessment: Put into practice what you have learned in academic skills to structure your work so that it flows from one logical argument to the next using ‘linking’ words and sentences. Demonstrate effective referencing skills. Proofread your work to prevent errors such as typos and unfinished sentences.
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	GENERIC ASSESSMENT CRITERIA



	Level 5

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 5 students will be expected to have developed sound knowledge and critical understanding of the well-established concepts and principles in their field of study, and of the way in which those principles have developed.  They will have learned to apply those concepts and principles more widely outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. They will have knowledge of the main methods of enquiry in the subject area, and ability to evaluate critically different approaches to problem solving. They will possess an understanding of the limits of their knowledge, and how this influences their analyses and interpretations.  They will be able to use a range of established techniques to initiate and undertake critical analysis of information, and to propose solutions to problems arising from that analysis. They will be able to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences, and deploy key techniques of the discipline effectively. They will be able to undertake further training, develop existing skills and acquire new competences that will enable them to assume significant responsibility within organisations.  They will have the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.



	Level 5
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature. High-level referencing skills consistently applied.

	Knowledge and understanding (Sound knowledge and critical understanding of the well-established concepts and principles in their field of study; knowledge of the main methods of enquiry in the discipline.) 
	Major gaps in knowledge with unsatisfactory, uncritical understanding of the subject matter. Much irrelevant material.  Substantial inaccuracies. Significantly flawed understanding of the main methods of enquiry in the discipline.
	Fragmentary knowledge, with only superficial critical understanding. Some significant inaccuracies and/or irrelevant material.  Incomplete or partially flawed understanding of the main methods of enquiry in the discipline.
	Limited but adequate knowledge and critical understanding of the well-established concepts and principles within the subject area, with a few gaps in the selection of material. A narrow critical understanding of the main methods of enquiry. 
	Knowledge is reasonably detailed and accurate. A good critical understanding of the well-established concepts and principles and the main methods of enquiry, with minor gaps in the selection of material.
	Knowledge is reasonably extensive.  Exhibits very competent critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry.  Breadth and depth of knowledge.
	Excellent, detailed knowledge and highly critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. 
	Exceptionally detailed knowledge and outstanding critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. May go beyond established theories.

	Cognitive and intellectual skills 
(Critical evaluation and analysis of concepts and principles; argument and judgement; the limits of their knowledge, and how this influences their analyses and interpretations.) 
	Wholly or almost wholly descriptive work. Little or no critical evaluation and analysis of concepts and principles.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations or opinion, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation and analysis of concepts and principles. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical evaluation and analysis of concepts and principles, tending towards description.
Some evidence to support arguments and judgements but these may be underdeveloped, with a little inconsistency / mis-interpretation or failure to fully recognise limits of knowledge.


	Some critical evaluation and analysis of concepts and principles, though descriptive in parts. 
An emerging awareness the limits of their knowledge and ability to use evidence to support the argument though with some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
Mostly valid arguments and logical judgements. 
	Sound critical evaluation and analysis of concepts. Is selective in the range of evidence used and synthesises rather than describes. Ability to devise arguments that show awareness of different stances, and use evidence convincingly, to support appropriate and valid judgements. 
	Excellent critical evaluation and analysis of concepts and principles leading to logical, evidence-based, reasoned arguments and judgements. Explicit recognition of other stances and a strong awareness of the limits of their knowledge.
A capacity for independent thought and ability to ‘see beyond the question’, suggesting some grasp of the broader field and wider concepts.
	Outstanding critical evaluation and analysis of concepts and principles.  Uses evidence exceptionally well to connect ideas, and support highly logical and persuasive, arguments and judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting a clear grasp of the broader field and wider concepts. Perceptive recognition of the limits of their knowledge, and how this influences their analyses and interpretations.

	Practical skills
(Apply underlying concepts and principles more widely outside the context in which they were first studied; use a range of established techniques; propose solutions to problems arising from analysis.)
	Limited or no use of established methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills outside the context in which they were first studied. 
	Rudimentary application of established methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills outside the context in which they were first studied. 


	An adequate awareness and mostly appropriate application of established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions outside the context in which they were first studied. 
	A good and appropriate application of established methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two.
Can identify problems and propose mostly appropriate solutions outside the context in which they were first studied.
	A very good application of a range of established methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Consistent, accurate and logical application of theory to practice, making appropriate links between the two. Can identify problems and propose appropriate solutions outside the context in which they were first studied.
Evidence of some creativity. 
	An advanced application of a range of established methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Consistent, accurate and logical application of theory to practice, making well-developed links between the two. Can identify problems and propose excellent, creative solutions outside the context in which they were first studied. 
	Exceptional levels of application and deployment skills using established methods, materials, tools and/or techniques.  Consistent, accurate and logical application of theory to practice, making highly developed links between the two. Can identify routine and non-routine problems and propose quite sophisticated, creative solutions outside the context in which they were first studied. 

	Transferable skills for life and professional practice
(Effectively communicate in a variety of forms
to specialist and non-specialist audiences;  the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Failure to work effectively as part of a group. Little or no evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Flawed approach to group work, meeting only partial obligations to others. Limited evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.
	Can communicate in a suitable medium for the audience but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a group, meeting most obligations to others but perhaps with limited involvement in group activities.
Demonstrates the basic skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of minor weakness.
	Can communicate effectively in a suitable medium for the audience, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable medium for the audience.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good skills for employment requiring the exercise of personal responsibility and decision-making, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable medium for the audience.
Work is coherent, very fluent and is presented proficiently. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, and meeting obligations. Demonstrates excellent skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.

	Can communicate with an exceptionally high level of professionalism, highly suitable for the audience. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well within a team, showing leadership skills. Demonstrates exceptional skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.
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