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Task 1

Relevant areas of the National Policing Curriculum: 
Wellbeing and Resilience

Guidance:  

	Focussing on your initial 6 months of learning and since being attested as a Police Constable, outline the coping strategies you have applied to develop resilience and minimise stress.

1000 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:
In most cases when an individual takes on a new job, they will face higher levels of stress as they learn new skills, adapt to a new environment and take on new challenges, and it was no different when I became a Police Constable. In this essay, I will outline the two coping strategies that I used to develop resilience and minimise stress during the first six months of my training. Due to the reflective nature of this task, I will use the three stages of Borton’s Model of Reflection (Borton, 1970), which will firstly require me to consider the “what?” This refers to the context of the situation, in this case stress and resilience and why managing stress is important for new Police Constables. The second phase, “so what?” will consider which coping strategies I explored during my training and how they worked from a mental and physical perspective. The third, final and most reflective stage of Borton’s model is “now what?” which I will use to reflect upon how successful each strategy was for me as an individual and consider how I can use these experiences to inform my future decision making when it comes to stress management and building resilience in my role as a Police Constable.

Stress can arise when an individual interprets a situation as taxing their available resources, which can induce an emotional, cognitive, biological, and behavioural reaction (Knapp and Sweeny, 2022). In the context of policing, it is likely that Police Constables will face stressful situations. Due to the nature of the role, they are likely to be subjected to high-pressure situations, long working hours, and potentially traumatic events. What’s more, it’s been found that “police personnel as an occupation group endure particularly high levels of stress and burnout” (Ranta & Sud, 2007) so being aware of coping mechanisms is particularly important.

The process of coping refers to the behavioural actions taken by an individual to manage their stress (Knapp and Sweeny, 2022). Studies have concluded that effective stress management in work settings are important to enhance a worker's physical and mental health, although which techniques work best can vary from person to person (Murphy, 1996). The importance of stress management and resilience in a policing context cannot be understated, particularly as our duty is to serve members of the public, and high levels of stress can impact a police officer’s relationship with the community they serve (Burke, 2016). What’s more, the public rely on the emergency services to make sound judgments and perform effectively in highly stressful situations (Regehr and LeBlanc, 2017), so it’s essential officers are finding ways to ensure their stress doesn’t impact their work.

With an understanding of why having effective coping strategies to minimise stress and develop resilience is so essential in a policing context, it is now time to consider the second stage of Borton’s reflective model, the “so what?” Since being attested as a Police Constable, I have found myself dealing with higher than usual levels of pressure and to alleviate the subsequent feelings of stress, I have tried several coping strategies, to varying degrees of success. For many years, I have used physical activity to overcome stress. From playing tennis and running to walking my dog, I have found that the combination of nature, fresh air and physical exercise helps me to worry less and regain the motivation I need to deal with any challenges I am facing. Several studies have recognized that exercise can help to alleviate feelings of stress, particularly through physiological and biochemical mechanisms, like the release of endorphins (Berger 1994, Jackson, 2013).

I also recently joined the Gwent Police badminton club, where I play badminton weekly with other police officers and members of police staff. This is a great place to get my endorphins pumping and relieve stress through exercise, and it is also a good place to meet individuals with similar jobs who may be able to give me support. The physical benefits of exercise and how this in turn provides psychological benefits has already been explored, but there are other possible benefits of competitive sport, too. Asztalos et al. (2012) conducted an in-depth analysis of the relationship between sports participation and stress among adults, and found that in some participants, competitive sport was able to help individuals cope with stress and other mental health concerns.

However, not all my methods of stress management have been effective. When I first started my role as a police constable, I felt overwhelmed by my workload and the level of new information I was receiving each day. Instead of utilising my known method of exercise as a stress reliever, I spent a lot of time gaming after work. However, I realised that this method would only temporarily distract me from my stress, rather than help me to alleviate it. After gaming, I would find myself worrying again about my work and the information I had learned that day. However, I would not always feel motivated to read through my notes from the day or call my colleagues to ask them for help. Within just a few weeks, I realised that gaming was not an effective stress reliever for me and that it would not be a successful coping mechanism for the future. This is when I shifted my post-work focus to exercising, and I immediately noticed a difference. Although there has been links between increased stress levels and regular video gaming (King, Delfabbro & Griffiths, 2013), it is important to note that individuals can often have different preferred methods for developing resilience and coping with stress (Murphy, 1996), and just because this particular method didn’t work for me, it doesn’t mean that it’s not effective for others.

The third phase of Borton’s reflective model considers the question: “now what?” When it comes to policing, effective stress management is crucial, and I have learned that coping strategies play an essential role in handling pressure. Exercise is an effective tool for me to alleviate stress, and the physical and mental benefits help me manage any feelings of anxiety. Exercising not only makes me feel less stressed overall, but it also motivates me to seek out support from others. On the other hand, my initial reliance on gaming as a stress reliever fell short, and only offered a temporary distraction from the issues at play. Going forward, I recognize how important it is to build resilience, and I intend to continue to explore more coping strategies like exercise and peer support to help me navigate the demands of this job. 
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Task 2

Relevant areas of the National Policing Curriculum: 
Communication Skills, Managing Conflict, Valuing Difference and Inclusion

You must choose a policing incident involving conflict in which you played a significant role with an offender/service user/victim and reflect on what happened. 


	
Give a brief description of the incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Review the fundamental elements of effective communication used (verbal, non-verbal, active listening skills, open and closed questions, building rapport and negotiation skills).

Describe the process for determining whether the use of force was necessary in a conflict situation (including any theories or models underpinning the causes of conflict within policing interventions – e.g. Betari’s Box, The Drama triangle, Emotional versus rational brain) and provide a reflection on the outcome of the incident. 

Your reflection must illustrate your understanding and application of core principles of ethics, equality, diversity and human rights, as well as any relevant Code of Practice considerations, culturally sensitive practice and language preference.


1500 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:
For any police officer, learning to deal with conflict is an essential skill. Whether it's preventing a street fight from escalating further, or stepping in during a domestic dispute, conflict resolution is at the heart of the job (Pugh, 1986). It is essential police officers can handle conflict appropriately, taking into consideration regulation, protocol and context. In this essay I will recount my first major policing incident that involved conflict using Gibbs' Reflective Cycle, which is a popular model of reflection associated with learning from experience (Gibbs, 1988). Using the structure of description, feelings, evaluation, analysis, conclusion and action plan, I will reflect on the social and cultural contexts at play during the incident and consider how I dealt with the conflict and how I applied the core policing principles of ethics, equality, diversity and human rights. I will also reflect on what I could do better next time, and how I will take those learnings into the next conflict I face. This method is considered an important approach for those who aim to continue to learn and develop both personally and professionally throughout their career (Jasper, 2013). 

The policing incident that I will reflect on took place during the early hours of the morning. My tutor and I responded to a call that there was a woman threatening to take her own life. As a new police constable, I had never encountered a situation like this before, so I felt nervous as we attended the scene. Thankfully, my training had equipped me to deal with people in distress and methods of managing conflict via calm communication, like active listening and building rapport.

Upon arrival, I saw the woman sitting on one of the bridge’s supports. As I approached her, she expressed her anger and frustration by swearing at me and putting up her middle finger. She stated that if I came any closer, she would jump off the bridge. I positioned myself directly in her line of sight, so that I would be able to physically stop her from jumping off the bridge if necessary. As part of my approach, I considered Betari’s Box, which in a policing context refers to how the attitude and behaviour we use at the scene can directly impact the attitude and behaviour of the victim or suspect (Wall, 2019). Although I was aware no crime had been committed at this time, I was mindful that section 136 of the Mental Health Act (2007) enables me to use emergency powers to take somebody to a place of safety if they appear to have a mental disorder. However, policy states that officers should always try to use communication, as opposed to force, as their first course of action (College of Policing, 2022). By using a gentle tone and through calm communication, I attempted to start a conversation with the woman and find out the cause of her distress. With Betari’s Box in mind, I was keen to keep a relaxed and calm demeanour in an effort to positively influence her behaviour. She told me that she was struggling with her mental health and was suffering from depression and anxiety. She said she had Tourette's syndrome and sometimes had episodes of violent tics. 

In this case, the woman in question was white and of a British background, like me, so there were no obvious cultural or ethnic factors at play. That being said, she was a woman alone and I recognized the significance of gender-specific considerations. As a police constable, it is crucial to be aware of the unique vulnerabilities that women may face in certain situations, especially when they are in emotional distress or facing mental health challenges. Although I was the officer taking charge of this call, I reiterated to the woman that my female colleague would be able to assist her with climbing down from the bridge if preferred, although this course of action was ultimately not required. I was also unfamiliar with the combination of medical conditions the woman had described, however, I knew I mustn’t let this affect me, as Police Constables are often required to enter crisis situations about which they have little or no experience (Braswell & Miller, 2010). I knew it was essential to navigate the situation with care and compassion, despite my limited experience, as mental health conditions can impact how individuals respond to policing and conflict encounters and in many cases their experiences can be negative (Watson, 2008). As such, it was essential to approach the situation with sensitivity, understanding and the willingness to adapt my communication and strategies to align with her specific needs. What’s more, my role as a police constable involves treating each person with respect, irrespective of their circumstances, but understanding that factors like gender and health conditions can significantly shape reactions and behaviour.

While initially the service user was reluctant to verbally communicate with me, I used a series of closed questions to kick-start conversation and build rapport. For example, I asked, "How long have you lived around here?" and "Do you think this weather will improve soon?" because closed questions can often make it easier to start a conversation with somebody who is unwilling to communicate (Ritchie & Lewis, 2003). Gradually, as we developed rapport, I worked my way up to open ended questions until we were having a full conversation. After around half an hour of building rapport, active listening and patient negotiating, I concluded that she needed support from medical health professionals. My tutor and I were able to convince her to come with us to the local hospital, where she could receive the relevant medical support. 

Despite the calm communication we had established at the scene, the situation took a turn at the hospital when she lashed out at her partner, who had recently arrived, by punching him in the face. The assault was witnessed by several police officers and NHS staff, and recognizing the escalation in this conflict, she was subsequently arrested for common assault under section 39 of the Criminal Justice Act (1988). The woman then became verbally and physically resistant, so I used the National Decision Model (NDM) (College of Policing, 2014) as a decision-making tool to help me decide whether the use of force was necessary at this stage. To do so, I considered the information, assessed the risk and threat, considered my powers and policy, identified possible options and then acted. To protect the safety of the woman, myself, and those around us, I opted to use physical restraint techniques to put her in handcuffs. However, I knew it was essential to find the balance between restraining her physically to control her aggressive behaviour and maintain everyone’s safety, but also to avoid escalating the situation further by using a disproportionate amount of force. I kept the College of Policing pneumonic J-PLANE in mind as I evaluated next steps, which is considering whether my actions and decisions are justified, proportionate, legal, necessary, and ethical.

After the woman had been put into handcuffs, I understood the situation at this point required the use of de-escalation techniques which I was taught during Officer Safety Training (OST). I re-initiated our earlier calm communication by taking her to a separate room to remove any distractions, speaking slowly and in short sentences to encourage conversation, presenting a genuine willingness to understand, and communicating everything I was doing clearly and concisely – all recognized techniques for de-escalating tense situations (Olivia et al., 2010). The situation quickly calmed down, and the woman was detained while the victim was attended to by NHS staff.

Managing conflict situations successfully is a key indicator in how members of the public perceive the police (Tyler & Huo, 2002) and, upon reflection, I think in this case I was able to deal with the scenario in a way that will promote a positive image of the police. I was able to make use of my training to defuse a potentially dangerous situation on more than one occasion and I am proud that I was able to effectively communicate with the woman to get her off the bridge and safely to the hospital without the use of force. However, I feel I was not able to protect the public fully as the woman's partner was assaulted in front of a sizable crowd in the hospital. My failure to recognise that the woman was not entirely out of medical distress showed a misjudgement that could have been avoided. This caused unnecessary distress to members of the public in the hospital, as well as NHS staff, and created more conflict for the woman as well. During the incident, there were both positive and negative responses to the conflict that I faced, all of which have led to a better understanding of my role as a police constable. Next time, I will be sure to continue to use de-escalation techniques throughout the entirety of a conflict situation, even if I believe the initial conflict to be over. What’s more, when I have a limited understanding of an individual’s mental health conditions, I will pay more attention to the way they are behaving throughout my interactions with them, to ensure I am prepared to respond faster should the situation take an unexpected turn.

Word count: 1,542



Task 3

Relevant areas of the National Policing Curriculum: 
Criminal Justice, Valuing difference and inclusion 

You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. 


	 

Give a brief description of a relevant incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 


Explain and reflect on your responsibilities and procedures in line with the relevant Codes of Practice to support victims and witnesses through the criminal justice system. 


Illustrate how policing values were engaged, as well as any other considerations including culturally sensitive practice and language preference.


1500 words (+/- 10%: include your actual word count at the end of each section)




ANSWER:

In today's modern society, police officers in the U.K. will encounter individuals from a diverse array of backgrounds while on duty, and it is essential that each unique situation is handled with the sensitivity and seriousness that it deserves. Whether engaging with victims, witnesses, or offenders, remaining mindful of social, ethnic, religious, and other influences is essential, especially considering many minority groups harbour negative perceptions about the police (Peck, 2015). By prioritising valuing difference and inclusion, it is possible for the police to bridge these gaps in trust and effectively serve all members of the community, fostering a sense of safety and cooperation (Home Office, 2018). In this essay, I'll discuss a policing incident I was involved in where criminal justice, valuing difference and inclusion played a significant role. Employing Gibbs' Reflective Cycle and its six stages of reflection (Gibbs, 1988), I will recount the incident's complexities, encompassing cultural, social and language dimensions, and explain how I managed to develop positive communication with the victim despite these challenges. I will explain how I incorporated culturally sensitive practices and language considerations to ensure that the victim's interaction with the police was a positive one and reflect on what I could do better in the future, and how I can continue to equitably support a range of victims and witnesses regardless of their background or personal circumstances.

During a recent shift, a call came through detailing a domestic dispute that bystanders had witnessed outside their home. The caller's account depicted a male assaulting a female, although details were scarce. When I arrived at the scene, the caller told me they had witnessed a male pushing a female and causing her to fall, before pulling her hair and punching her several times in the face. The witness intervened and called the police. After reviewing Ring Doorbell footage and the victim’s injuries, it became clear she was a victim of Grievous Bodily Harm (GBH) with intent, contrary to section 18 of the Offences Against the Person Act (Offences Against the Person Act, 1861).

During my subsequent interaction with the victim in the caller's home, the seriousness of her injuries became clear. However, I knew it was essential to get as many details from her about the incident as possible, although there were several contextual factors to consider before I chose my exact approach to this. Firstly, the traumatic nature of the incident itself was clear. The victim had just endured an assault involving blows to her face and head. I recognised that the emotional and physical toll of this must not be overlooked, which added an extra layer of sensitivity to our interaction. It was also evident that she had limited proficiency in English, having recently relocated to the U.K. from Iran. She made it clear she was a practicing Muslim and would not like to be touched by any unfamiliar males, a request I respected. I sensitively explained to her that my female tutor could remain present throughout our interactions, and later added her comment as a note on the Police Computer System so that other officers would have this context. I knew that a language barrier and close contact with an unfamiliar male had the potential to make her more distressed, which could make communication and understanding more challenging, so I implemented several measures to mitigate these circumstances.

Realising her potential vulnerability, I offered her the option of having a friend, family member or female nurse present during our conversation. This was driven by the recognition that she might feel more comfortable in the presence of someone familiar or a medical professional. However, she declined and said she’d be willing to proceed with me and my tutor, who is female. Next, I facilitated the use of translation services – an initiative the victim initially seemed hesitant about. I assured her that this would enable us to have clear communication as we discussed the incident and the available avenues of support moving forward. I was aware that language barriers can create complexities for both police officers and victims and can sometimes lead to feelings of frustration or conflict (Herbst & Walker, 2001). 

Throughout our interaction, I kept in mind that minority groups often have strained relations with the police (Cao, 2011, Murphy, 2013). As the victim identified as Muslim and was from Iran, I understood she may be feeling wary. Given the circumstances, it was important to me that the victim felt supported and understood, so I tried particularly hard to create a safe space and ensure I came across as understanding. It is essential to respect and value the rights of every service user, but particularly those who may have limited trust in the police due to historical disservice (Peck, 2015). 

With support from the translator, I was able to find out that the suspect was actually the victim’s husband, something she had not initially disclosed. It became clear to me that this was a domestic violence case. As per section 1 of the Domestic Abuse Act (2021), domestic abuse is defined as physical or sexual abuse, violent or threatening behaviour, controlling or coercive behaviour, economic abuse or psychological, emotional or other abuse if both individuals are aged 16 or over and are personally connected. It does not matter whether it is a single incident or a course of conduct. Because of this, I was prompted to make use of the DASH (Domestic Abuse, Stalking, Harassment and Honour-based violence) risk identification framework. The DASH model provides police officers with a structured approach to assessing and responding to cases involving domestic abuse and related offences (Robinson et al., 2016).

To assess the victim, the translator and I went through the DASH model’s twenty-seven questions. Each one aims to identify recurring risk factors associated with domestic abuse, as documented in academic research (Robinson, 2010). Alongside marking the presence or absence of specific risk factors, officers are expected to add contextual information in the open-text sections provided beneath each question, which I did in this case. For example, I noted that the woman may be particularly vulnerable as she was living in a new country and had limited proficiency in English. I also noted that she was initially reluctant to disclose that the suspect was her husband. Due to the nature of the assault and the vulnerabilities the victim faced, I opted to classify the initial risk, per the DASH form, as “high,” a decision that was later supported by my Sergeant. It is essential that police officers can understand risk identification in these circumstances and record details accurately, as domestic abuse cases represent a core component of policing incidents (Robinson et al., 2016).

After my tutor and I spoke with the victim, she was assessed by the medical professionals at the hospital and discharged. The suspect was arrested by my colleagues while we were speaking with the victim, and he was taken to custody where he was interviewed and later released on bail. Due to the nature of the incident and the victim’s vulnerability, we supported her to stay with a trusted female friend for several nights, until a more permanent accommodation could be arranged. With her permission, we contacted Women’s Aid and the National Domestic Abuse Helpline and alerted them of her situation and asked for assistance in finding her appropriate housing. Valuing difference and inclusion as an officer is essential to achieving the best possible outcome for each service user, so in both cases I explained to the services that although the victim may not ask for a translator, having one available to her helped the situation and made her feel more comfortable during our interaction. I also informed them that she may prefer to be supported by women as she’d shared a similar preference during our interaction.

I understood that it is my responsibility as the officer handling the case to keep in contact with the victim following the assault, and to update them on the case as it was handled by the criminal justice system. The nature of the case meant that she was eligible for enhanced service and therefore I updated her initially daily, as opposed to the standard service of every five days. Due to the nature of police officers’ busy roles, this duty can sometimes be overlooked, which can lead to less effective outcomes for victims (Robinson et al., 2016).

Throughout my handling of this case, I kept focused on the Code of Ethics and nine Principles of Policing (College of Policing, 2014). I think I was able to demonstrate integrity by being conscious of the fact that a vulnerable victim has experienced a traumatic assault and may not instantly be prepared to share the details of what had occurred, particularly as it transpired to be a domestic violence situation. I think during our interaction I also acted with fairness and respect, steadfastly adhering to the victim’s request to have another female present during our interactions, and by doing my best to ensure the rest of her interactions with police and related support services continued to align with her preferences. I also ensured a translator was available to her throughout our interaction, to ensure she had a full understanding of what was happening and how she could access further support.

In the weeks following the incident, I went above and beyond to support the victim as their case went through the CJS and I provided regular updates to her where possible. I am proud of the way I acted following the incident, which, given the circumstances, could have been a time of increased distress for the victim who had limited proficiency in English and was in an unfamiliar country. However, I believe my actions helped and supported her during an upsetting time, and ultimately positively represented the values of the police.
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Task 4

Relevant areas of the National Policing Curriculum: 
Decision making and discretion, Conducting Investigations and Criminal Justice (Managing offenders) 

You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. 


	
Give a brief description of the situation including social and legislative contexts and any relevant cultural, ethnicity and language issues. Reflect on how you applied the National Decision Model (NDM) to assist in resolving this incident. Consider the role of discretion in the decision-making process. 

Explain your responsibilities with regards to the provision of the CPIA when conducting this investigation including when managing the offender and suspects and recording and retaining significant information.

Illustrate how policing values were engaged particularly through an analysis of the potential impact of bias on the decision-making process.


1500 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:
Due to the inherent demands of their role, police officers are required to attend a significant number of incidents, ranging from minor domestic disputes to major crises affecting large populations. The diversity of unexpected situations they encounter makes a strict adherence to any predetermined protocol impractical (Scarman, 1982). Consequently, individual judgement, decision-making and discretion are essential tools for police officers to effectively carry out their duties and serve the public. To facilitate this need for quick, sound decision-making, the College of Policing developed the National Decision Model (NDM) framework (College of Policing, 2014). In this essay, I will recount a policing incident I was recently involved in where officer discretion was used. To do so, I will use the five-point framework of the NDM to critically reflect on my actions and the decisions I made. I will consider the relevance of the Criminal Procedure and Investigations Act (CPIA, 1996) in this scenario and explore the potential impact of bias on the decision I reached. As the final step of the NDM framework involves reviewing what happened critically, this essay will solely utilise this reflective model to keep a focused and insightful analysis.

During one of my recent shifts, my tutor and I observed a driver appearing to drive erratically and significantly faster than the speed limit on a road with a posted speed limit of 60 miles per hour, as per the national speed limit regulations. Recognising the potential danger and violation of section 2 of the Road Traffic Act (1988), which pertains to dangerous driving on public roads, we decided to pursue the vehicle. My tutor made the decision to follow the vehicle, ensuring our pursuit remained safe and considerate of other road users. Eventually, we signalled for the driver to pull over, a request that they complied with. Upon approaching the driver, it became evident that they were a Canadian citizen who had recently relocated to the U.K. for work. The driver displayed considerable anxiety about being pulled over and said that this was their first encounter with the police. I spoke with him about the speed he was driving, and he told me that having only been in the country a week, he was unaware of the specific speed limits on various roads and admitted being confused by the “national speed limit" sign, often depicted as a black line on a white, circular sign, instead of a numerical figure. Although my initial impression was that the driver's nervousness stemmed from their lack of prior police interactions rather than any suspicious activity, I did decide to conduct a search of the vehicle under the authority of section 1 of the Police and Criminal Evidence Act (1984). Despite this search, no items of concern were discovered. Regarding my responsibilities under the Criminal Procedure and Investigations Act (CPIA, 1996), I ensured the driver's safety and verified their identity. Crucial information, such as their identification, licence plate, vehicle particulars, and incident details, was recorded. While no further action was eventually pursued, this decision was still documented and retained for possible future reference.

In a civil context, discretion is widely understood to mean acting deliberately according to one's own judgement. From a policing perspective, we can understand discretion to refer to using one’s authority to decide based on the context as a whole, rather than simply legislation alone (Bronitt & Stenning, 2011). While the legislative context of the incident was straightforward in that the driver had been in breach of section 2 of the Road Traffic Act (1988), there were a number of contextual factors that caused me to employ the National Decision Model (NDM) to consider whether officer discretion should be used. The NDM is a framework taught by the College of Policing to help standardise decision-making for police officers in the U.K. (College of Policing, 2014). It uses the Code of Ethics as the touchstone for all decision making and encourages officers to act in accordance with the code and, where appropriate, use their discretion. Officers who use the NDM will have the backing of the organisation if they’re believed to have acted in good faith, even if the outcome is undesirable. However, it’s important to note that the framework does not guarantee police officers immunity from consequences if they act inappropriately, and their actions must always be ethical, moral and legal.

To make a decision using the NDM, officers are expected to consider the five key elements, which all relate back to the Code of Ethics; gather information and intelligence, assess threat and risk and develop a working strategy, consider powers and policy, identify options and contingencies, and take action and review what happened. In this instance, I was satisfied I had completed the first and second part of the framework by speaking to the driver and learning about his circumstances, before checking his licence and searching the vehicle. I then started to consider the powers, policy, and options at hand. 

One of the contextual factors to consider in this instance was the man’s nationality and recent relocation to the U.K. I believed it to be possible that he was unaware of the speed limit on that particular road, and I did not think that issuing him a Traffic Offence Report (TOR) would be particularly beneficial for the individual or the general public. What’s more, I was aware of the importance of public trust in policing (Boateng, 2012) and how an individual encounter with police can impact that person’s perception of police indefinitely (Gau & Brunson, 2009). The driver in this case was Black, and I recognized that those with visible minorities often do not have equal confidence in the police (Cao, 2011) and it is therefore important where possible to prioritise positive relations with those who may not traditionally have had positive perceptions of the police (Peck, 2015). Following the Brixton Riots, which came as a result of poor decision making and perceived institutionalised racism within the metropolitan police, the Scarman Report was published, which formally recognised the magnitude of using discretion as a police officer (Scarman, 1982). The report finds that the very nature of policing and the type of situations that police officers deal with often does not allow for a one-size-fits-all approach to protocol and policy. Instead, officers use their own judgement in cases where the policy does not necessarily align with the best course of action in keeping with the Code of Ethics – although it’s worth noting that not every discretionary decision is made in the victim or suspect’s favour.

Bias, considered a predisposition in favour of or against something or someone, is a pervasive influence and in a policing context can profoundly impact decision-making and interactions with the public. The College of Policing recognises impartiality as one of the four core values of its Competencies and Values Framework (College of Policing, 2016), which is in contention with bias – unconscious or not. Bias is well-documented within the context of policing, and studies have shown that it can lead to unfair treatment, unequal enforcement of the law, and damage community trust in the police (Alang et al., 2020; Shiner et al., 2018). It is difficult to reflect on my own unconscious bias in any given scenario, as the very nature of it prevents me from being aware of it. However, I was given training on how to counteract bias during my six-month learning period. It is possible that, in an effort to counteract bias and in recognition of strained relations that have existed between minority communities and police, I showed a higher degree of leniency than I may have otherwise. 

The powers and policies available to me in that circumstance were to issue a Traffic Offence Report, which could lead to a fine or points on his driver’s licence, but both my tutor and I agreed that this was not the best course of action in this case. Although the individual had been driving somewhat dangerously, the specific circumstances led us to believe that a more positive outcome could be achieved. Instead, I saw an opportunity to educate the driver on the U.K. 's speed limit regulations and point him towards some online resources to learn about driving in the U.K. We had a candid and friendly conversation about checking the speed limits ahead of new journeys, and considering a sat nav or similar appropriate electronic driving tool to support recognizing speed limits as he adjusts to driving in a new country. 

Now that time has passed and I am able to consider the final step of the NDM and review what happened, I am able to conclude that overall, I am satisfied with how the incident unfolded and the discretionary decisions that I made. Throughout my interaction with the driver, I relied on the NDM to guide my actions, from initially collecting information about his personal circumstances and verifying his licence to assessing any potential threats by inspecting the vehicle and observing the driver's behaviour. After careful consideration of the powers and policies available to us, including the option to issue a TOR, I ultimately decided that a candid conversation about U.K. road traffic regulations and providing support resources would be more beneficial for both the individual and the public than imposing fines or licence points as punitive measures. This approach resulted in a positive outcome for the driver, who avoided receiving a TOR during their first week in the U.K. Moreover, they likely left the encounter with a positive perception of the police in their new home, which contributes to fostering a better sense of community and trust — something that is crucial in building strong relationships between the police and the public.
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Task 5

Personal Development Plan (PDP) / Learning Plan. 

As part of your reflective process, please use this table to aid you in identifying the next steps for development.  This is equivalent to 500 words. Please note that this not the actual number of words you need to use, the wordcount reflects the thought and research you put into it. 

	
Identified area for development 

	
How it will be achieved
	
Who can provide support?
	
Timeline 

	
-Time management and managing my workload. 

Although I have noticed significant improvement in this area already, I still find myself stressed about deadlines and my new workload as a Police Constable.




	
-I should continue to focus on prioritising what needs to be achieved first and completing tasks accordingly.

-Having been out of education for nine years, I feel I can sometimes be slow at typing, which can make my workload feel overwhelming. However, I am utilising resources from the university to help with this and I am practicing regularly.

-By ensuring I return to the station with enough time to complete all my written tasks before the shift ends, and by communicating my needs to my Sergeant as I continue to learn in this new role.
	
-My Sergeant can support by enabling me to return to the station with enough time to complete my written tasks before my shift ends, so that I don’t have a build-up of incomplete written tasks.

-My tutor and senior members of staff can give me support, advice and direction to help me find methods to improve my time management and workload management.

-I can observe my colleagues to see how they manage their workload and ask for advice from my peers who have faced similar struggles.
	
-I intend to review this towards the end of this year, and I hope to see a reasonable level of improvement as I go into 2024.

Review date: 31/12/2023

	
-Statement writing. 

Although I believe myself to be a competent writer in general, I sometimes struggle under intense time pressure, such as when somebody is giving me a statement or if I’m taking notes while somebody else is speaking.







	
-I need to feel more confident in taking control of a situation if I am struggling to keep up. For example, asking somebody to pause or slow down when they’re speaking if I need a moment to catch up, as it is difficult to type as fast as people will speak.

-Work on ensuring all facts are accurate, including the chronology of events, and ensuring punctuation and grammar is correct after taking a statement. I shouldn’t be afraid to double-check a fact or ask somebody to repeat something if I was unable to catch it the first time.

-Continue to practice taking notes and statements under pressure, including in my own time when I have the opportunity. Avoiding putting myself in the situation where I must take quick notes will not help me to improve.

	
-Both my Sergeant and tutor can support me by reviewing my statements and notes and ensuring they are up to a good standard and are factually correct.

-My tutor can observe me taking notes and statements in real-time and then offer support and advice as for how to improve next time.

-I can ask other colleagues if I can review their work so I have good examples of notes and statement writing.

-I can ask my friends and family to practice talking to me or giving me statements while I take notes, which will act as useful training for the next time I do it in a professional capacity.
	
-I Intend to use self-reflective techniques to review my own work each time I write a statement to ensure I am I am improving and that the work is getting better.

-I will ask my colleagues and Sergeants to review my statements monthly to ensure I’m moving in the right direction.

Review date: 31/09/2023

	
-Expanding my knowledge of policing policy, law, and legislation.

I learned a lot during my time at police training school and while I feel I have a competent understanding; I would like to have a more in-depth knowledge of legislation so that I am equipped in more unique or unusual circumstances.








	
-During my free time, I can revise my notes from training school, and I can also read through the materials and supporting documents given to us by the university during our learning.

-I can ask my colleagues and friends to test me on my knowledge to develop my understanding and discuss policies and legislation with my colleagues and tutor to expand my expertise.
	
-I can lean on my colleagues for support with understanding policy or legislation if I’m unsure.

-I can ask my tutor or my Sergeant, or the university, for additional learning resources to develop my knowledge and increase my understanding.
	
-I am giving myself a realistic timeline of six to twelve months to continue to develop my knowledge of legislation and policy, as I intend to do this both on the job in real life situations and by practicing and learning at home.

Review date: 01/09/2023
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