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This Reflective Journal is based on a series of SKIP Cymru session carried out at Coastlands Community Primary School.
Coastlands School is a small rural primary school with 107 pupils on record. The school is situated in the village of St Ishmaels near Milford Haven, Pembrokeshire. It serves the immediate coastal area of Dale, Marloes, Herbrandston, Waterston and St Brides. Coastlands Primary School consists of 4 classes.  A Nursery class, Reception/1/2 class, 3/4 class and 5/6 class. I have been taking on the responsibility for carrying out the SKIP sessions in the mixed Reception 1/2 class. The class consists of 31 pupils ranging from 4-7 years old. 
We as a staff have found that since COVID-19 pupils have found it difficult to focus, concentrate and become independent in their learning. These difficulties combined, lead to pupils experiencing significant barriers to accessing their learning. We want our pupils to close these gaps that they have experienced due to the pandemic, we want to move their learning and independence on, encourage them to be critical thinkers, risk takers, and to be motivated in their learning. 
Through conversations with parents and pupils, we found that the majority of our children spend their spare time inside on electronic devices and not outside learning, exploring and pushing the boundaries of their physical and imaginative capabilities. We have also seen that pupils who spend significant time on electronic devices find taking turns, waiting patiently and tenacity extremely difficult. Electronic devices provide instant gratification, everything is here and now, the graphics are out of this world, and you get a sense of achievement without actually having to put much effort in. These pupils are unmotivated in their learning and show little resilience when presented with a challenge.  Studies made by Alberta Children’s Hospital Research Institute have shown that high levels of screen time correlate with the delayed development in children. This study was carried out with children ages 2-5. This study reiterates the theory of Goddard Blythe; “We have seen how movement is an essential ingredient for a child’s development and capacity to learn, but children of today have less movement opportunities in their daily lives than any other generation. (Goddard Blythe, 2005:130) alongside this, Ayres states that “Children are designed to enjoy activities that challenge them to experience new sensations and develop new motor functions. (Ayres, 2005:14) When reading and reflecting upon these research studies and theories I began to realise that the natural make up in our children has not changed, just that the society we live in restricts the natural development of our children. This may be due to parents working longer hours, the fear of letting your children out to play and to roam freely and living 100 mph; not taking the time to let our children explore for themselves. 
When questioned at the start of this research project, it was astonishing to find out that less than 35% of children go outside in their garden to play alone, may it be kicking a ball about or digging in the mud. As we move forward with SKIP we hope that the words of Goddard Blythe “Something happens to attention, behaviour, and motivation when children and young people become active.” (Goddard Blythe, 2005: 133) really do make a change. 
With this in mind, the holistic nature and outcomes of SKIP became a driving force in our Foundation Phase. To begin to close any gaps, we as a school and local community must provide our pupils with a range of enriching opportunities to support their physical health as well as placing emphasis on preventative issues that surround childrens physical activity and movement. 
The sessions that I delivered were catered for children between the ages of four and seven years of age. These sessions included a range of movements and activities to promote and develop the childrens’ locomotive and manipulation skills. Gallahue, Ozmun and Goodway (2012) identifies that these skills are fundamental to children’s sensory intergration and are the building blocks to children becoming proficient movers. 
The SKIP activities aimed to develop children’s runing, jumping and hopping skills alongside their manipulative skills, throwing and catching. Throughout this term I have delivered and reflected upon these skills for my class. Participating in these sessions were 31 children, but split into smaller groups of 8 and 16 depending on the activity. Most of these sessions were with 1 adult in an outdoor space.
The activities that I provided aimed to develop running, jumping and hopping as well as the manipulative skills, throwing and catching. “If children cannot proficiently run, jump, catch, throw etc. then they will have limited opportunities for engagement in Physical Activity later in their lives because they will not have the prerequisite skills to be active” (Stodden et al. 2012 p.291). 
Throughout the course of delivering SKIP sessions and carrying out the relevant research , something that has become abundantly clear is to me is the level of importance physical activity has in developing the overall health of children. Observations, assessments and personal reflection of these sessions has highlighted the vast range in the children’s ability to perform and be successful in what we deem to be simple tasks such as running, catching and even throwing.
To start with, children participated in a warm up game whereby they used the outdoor space marked out to move in various directions, levels and types of movements. I found that the children were all moving in the same direction, just bobbing up and down, some crawling and some reaching to the sky, but on the whole very stagnant and children were embrassed to do any different movement from their peers. Once we stopped, I asked the children ‘what would make you move more freely and creatively?’ The main answer back was music. I introduced the music piece ‘Follow the Yellow Brick Road’ from the Wizard of Oz, as this was our overarching topic that term and told children to move with the music, remembering level, spaces, speed, direction and pathways. The difference I saw was phemomenal. The children started to move more freely and were acting out the characters, such as: lower levels for Toto, taller levels for the flying monkey. Moving fast for the wicked witch, slow for the munchkins. Davies (2003) has studied age related movement in children, reflecting upon her findings and suggestions I ensured appropriate enhancements were implemented in order to support and develop the children’s movement appropriately. I joined in with the children calling out the movements I was doing and praising those with different ideas. 
I then introduced the game ‘Help, I’m all rusty!’ which is an adaptation of stuck in the mud. A small team of children had to be the wicked witch and ‘tag’ the other children. Once tagged the children turned into the tin man and had to get into a balance until one of their team oiled their shoulders to get them free. To move around the area, children had to skip. The stages and range of the locomotor development of the children became apparent through my observations during this warm up game. The majority of the children were demonstrating a broken skip pattern with ineffective arm action. A select few, mainly girls, had a good rhyhmical skip, where there was easy, rhythmical movement.  To adapt this game and introduce more locomotive skills, children had to run, hop and gallop around. My observations showed that none of the children demonstrated proficienct stage four hopping and galloping. Most showed stage two with a minority showing elements of level three. In order to effectively move the children through the stages of development at the appropriate pace it would mean that I could “design developmentally appropriate movement experiences for the children”. (Gallahue, Ozman and Goodway, 2012: 247).
As I moved on from the warmup, I initially had the whole class split across 3 gardens and 1 obstacle course. I did, however, find this hard to facilitate as all staff and children were unfamiliar with the structure. As the class has such a wide variety of children, aged 4- 7 it was difficult for me to focus in on those children who needed some extra support and guidance and to make sure all children were engaged. This is where we split the class into smaller groups on a rotational basis. Not all children will be doing SKIP at the same time. This worked effectively, as 8 learners were allocated to each garden, thereby enabling me to observe and assess their development easily, whilst providing them with more space to freely move. The gardens consisted of an obstacle course and a focussed garden with a teacher or TA. The obstacle course was often independent and included most of the same objects each week. I did however introduce one new piece of equipment each week to keep the children engaged. The enthusiasm and ideas I saw from the children were fantastic. They used the equipment in such a variety of ways that I wouldn’t have ever thought possible. I found the children were far more stimulated with their learning when they had control of their own environment.
My focus gardens focused on teaching the manipulative and object control skills of throwing and catching. In the first garden (throwing) children had to throw a bean bag as far as the could into ‘zones.’ Each zone was worth 2 points, as we are working on the 2 times table. The children had to add up in 2’s to find their final score. My initial observations showed that the majority of the children were stagnant when overarm throwing, they were not taking a step forward with the opposite foot. I considered my demonstration and instructions and realised I did not talk through the opposite hand and foot skill clearly enough to the children. Moving forward, I then manipulated the constraints, so the children had a sticker on their dominant throwing hand and opposite foot and to encourage a step movement they had to step over a meter stick and then throw the beanbag. During this observation, I found that many of the boys were able to throw more efficiently than the girls (Gallahue, 2021). There was one child who found it increasingly difficult to throw over arm. After the focussed garden, we all took part in an overarm throwing activity, by including all pupils the child who found the over arm throwing difficult did not feel like she could not do it.
The elements of Newell’s constraints model (Haywood and Getchell 2005) has influenced my understanding in the way I adapt and manipulate activities. If I adapt any one factor in the model of constraints, I am enabling the children to increase their confidence and skills in the activity, as well as facilitating different ways of moving. 
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Newell’s model of constraints (1986)
The second garden was a catching garden, where children took on the responsibility of assessing their own ability. In partners, children had to rainbow throw a spikey ball to one another, making sure to use the cue ‘hand ready’ so their partner was fully aware of when the ball was coming to them. My observations found that this verbal cue really helped the children’s concentration and engagement with the activity. Once children had caught the ball 3 times, the constraints needed to change. We decided as a group that children had to take a step back to make it harder for them to catch. The children really engaged well whilst being in control of the constraints as they wanted to be the first ones to be further away. I was surprised at the level of the catching skills; most children could easily catch the ball with 2 hands and step out and reach to get the ball when thrown to the side. On reflection we will still facilitate catching gardens, but our focus needs to be more on throwing and kicking. 
The SKIP course has been greatly beneficial in my teaching practice to become more aware of the importance of physical activity of all children, not just pre-schoolers. We have facilitated parental taster sessions where parents and carers of our pupils came in afterschool to join in with some of our SKIP games, we are very lucky as most of the local sport coaches are also parents in our school. We have sent home the activity cards with our nursery children when they come in for the initial taster sessions in the hope that parents may play the games with their children before they attend full time school. The local sports club in the village have also expressed an interest in being trained in SKIP or having one of our staff present to them. With St Ishmaels being such a small community, it is easier to get the local community involved in school life. Most of our children attend the sports clubs at the sports club in the village so can use the skills learnt in school in a different context. During sports day at the sports club, the cricket coach took all children for a warmup session using the skills he had learnt during our open evening at school. 
To be able to influence and provide children with the skills and tools needed to thrive in all aspects of their physical health has been such a great achievement. All children and staff have responded well and with such enthusiasm. We can already see the benefits of SKIP in aspects of the children’s concentration and their handwriting. Continuing with SKIP, we as a staff hope to close the gap that COVID has created. 
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