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	Target 
	What I have done in this assignment...

	Target 1 
	Ensure that you engage with literature appropriate to the Welsh context.
	In addressing the target of engaging with literature appropriate to the Welsh context within the assignment titled "What are the underlying factors driving poor classroom behaviour among year six students, and what perceptions do they hold regarding effective behaviour management strategies, including both punitive measures and reward-based interventions, aimed at fostering positive classroom behaviour?", several steps have been taken to improve alignment with the Welsh context. Firstly, an extensive literature review was conducted, focusing on scholarly works, research papers, and educational resources specifically related to classroom behaviour management within the Welsh educational system. This involved exploring publications from Welsh academic institutions, educational bodies such as Estyn, and relevant government policies and guidelines regarding behaviour management in Welsh schools.
Furthermore, efforts were made to incorporate Welsh-specific case studies, empirical studies, and educational frameworks that provide insights into the cultural, social, and linguistic factors influencing student behaviour in Wales. Drawing upon local research and expert opinions within the Welsh educational context, the assignment aims to offer a nuanced understanding of the unique challenges and perspectives of classroom behaviour management among year six students in Welsh primary schools.
Moreover, the research methodology includes direct engagement with primary schools in Wales, ensuring that data collection, observations, and questionnaires are conducted within the local educational setting. This approach allows for gathering authentic insights into students' perceptions, experiences, and attitudes towards behaviour management strategies, including punitive measures and reward-based interventions implemented and perceived within the Welsh classroom environment.
By integrating relevant Welsh literature, contextualising research within the Welsh educational landscape, and incorporating first-hand data from Welsh primary schools, the assignment endeavours to provide a comprehensive and culturally sensitive analysis of behaviour management factors and strategies pertinent to year six students in Wales.

	Target 2
	Plan the structure of your assignment carefully using the assessment guidance and suggested structure.

	The structure of the assignment has been carefully planned and aligned with the assessment guidance and suggested framework to ensure a cohesive and comprehensive presentation of the research topic. Beginning with a clear and informative introduction, the assignment sets the stage by outlining the significance of studying classroom behaviour among year six students and articulating the research objectives. The literature review section critically examines existing research and theories related to behaviour management strategies, incorporating relevant literature from Welsh academic sources to contextualise the discussion within the Welsh educational landscape. The methodology section details the research design, participant selection criteria, data collection methods, and analysis techniques, ensuring transparency and reliability in the research process. The findings and discussion sections present and interpret the research results, analyse their implications and explore potential solutions or recommendations. Finally, the conclusion summarises the main findings, underscores their relevance, and highlights avenues for future research, thus demonstrating a structured and well-planned approach to addressing the research questions and objectives.

	Target 3
	When presenting, ensure that the slides are not there as a script for you and that they add value to your presentation.
	In working on the assignment regarding factors driving poor classroom behaviour among year six students and perceptions of behaviour management strategies, I have focused on ensuring that the content is structured logically and contributes meaningfully to the overall discussion. This involved organising the information cohesively, presenting key insights without script-like repetition, and emphasising value addition in each part of the assignment. Despite not being a presentation format, the approach reflects a clear and engaging narrative, aligning with academic writing standards while delivering insightful analysis and research findings effectively.



Introduction:
In primary education, the management of classroom behaviour stands as a pivotal determinant of academic success and overall classroom dynamics (Ford et al., 2012). Within this context, addressing poor classroom behaviour among year six students represents a pressing concern for educators and policymakers alike (Ford et al., 2012). The long-term consequences of poor classroom behaviour for both students and teachers (Ford et al., 2012) have prompted researchers to propose various techniques aimed at mitigating such behaviours (Abbott et al., 1998; Patterson et al., 1975). Despite some effectiveness in reducing poor classroom behaviour through these interventions, research suggests that the inclination to exhibit such behaviour emerges during primary school (Offord et al., 1989; Waschbusch et al., 2004) and persists into adolescence (Loeber et al., 1983). Therefore, this essay embarks on an exploration of the underlying factors driving poor classroom behaviour among year six students, coupled with an inquiry into their perceptions regarding effective behaviour management strategies, encompassing both punitive measures and reward-based interventions aimed at fostering positive classroom behaviour.
Grounded in a robust foundation of theoretical frameworks and empirical evidence, this study endeavours to unravel the multifaceted nature of behaviour management in primary education settings. Building upon seminal works by theorists such as Piaget (1970), Vygotsky (1978) and Bronfenbrenner (1979), we aim to contextualize the underlying factors influencing poor classroom behaviour. Moreover, this exploration extends to significant government publications, including guidelines and frameworks proposed by educational authorities, such as the Welsh Government (2012) and the Department for Education (DFE, 2012).
Central to our inquiry is the utilization of qualitative research methodologies, specifically questionnaire surveys and classroom observations. Through these methods, we seek to capture the nuanced perspectives and behaviours of year six students regarding behaviour management strategies. By employing thematic analysis, we aim to discern patterns, themes, and insights emerging from both theoretical frameworks and empirical data.
As we navigate through the intricate landscape of behaviour management in primary education, this essay aims to contribute valuable insights to the field. By shedding light on the underlying factors driving poor classroom behaviour and elucidating perceptions regarding effective behaviour management strategies, we endeavour to inform evidence-based interventions tailored to the needs of learners. Ultimately, this research endeavour seeks to pave the way for the cultivation of positive classroom environments conducive to academic success and holistic development.
Literature Review:
Understanding challenging behaviour remains a topic of ongoing debate due to its complexity (Madden & Senior, 2017). Undesirable behaviour encompasses a range of actions, from tantrums and physical aggression to non-compliance and verbal insults (Poulin et al., 2000; Douglas, 1988; Warden et al., 2003). Recent expansions of this definition include actions such as hostile gestures and social exclusion (Warden et al., 2003). Low-level disruptive behaviour, often teacher-centred, includes actions such as yelling, interrupting, and diverting attention from the teaching process (Hall et al., 2007; Swinson, 2010).
However, previous research has primarily focused on teachers' perceptions of student behaviour (Borg & Falzon, 1989; Stuart, 1994) and limited attention has been paid to the learners' perspectives on behaviour (Burgaz & Ekinci, 2007; Mitchell et al., 2010). Therefore, discrepancies in perceptions highlight the importance of considering both teachers' and students' perspectives to develop comprehensive approaches addressing the needs and perceptions of all stakeholders.
Exploring learners' views on disruptive classroom behaviours provides valuable insights into their beliefs and motivations (Warden et al., 2003). While various informants, including teachers and peers, have been used to assess behaviour (Veenstra et al., 2008), focusing solely on external reports may overlook learners' own experiences and insights (Warden et al., 2003). Therefore, understanding challenging behaviour in the classroom requires a multifaceted approach, drawing on insights from various psychological theories and educational frameworks with the aim of understanding the underlying factors that may be effecting classroom behaviour. 
Behavioural approaches operate on the principle that behaviour, including undesirable behaviour, is learned through reinforcement and deterred by punishment (Chaplain, 2016). Therefore, one prominent theoretical perspective is behavioural psychology, which emphasizes the role of reinforcement and punishment in shaping behaviour (Skinner, 1974). According to Skinner, behaviours followed by reinforcement are likely to recur, while those followed by punishment are less likely to be repeated (Skinner, 1974). This approach is commonly applied in schools through behaviour management strategies that use rewards and sanctions to promote desired behaviours and deter undesirable ones (Chaplain, 2016). While behavioural approaches offer practical strategies for managing behaviour, they may oversimplify the complex dynamics underlying challenging behaviour in the classroom (Hart, 2010). The effectiveness of rewards and sanctions may vary depending on individual preferences and contextual factors (Andreoni et al., 2003),  highlighting the need for a more nuanced understanding of the learners drivers and deterrents to support behaviour management.
In contrast, cognitive developmental theories, such as those proposed by Piaget and Vygotsky, offer insights into the cognitive processes that underpin behaviour. Piaget's theory emphasizes the independent construction of knowledge through individual exploration and interaction with the environment (Huitt & Hummel, 2003). In Piaget's view, challenging behaviour may stem from discrepancies between learners' existing cognitive schemas and their experiences in the classroom (Huitt & Hummel, 2003). However, Piaget's theory may overlook the social influences on behaviour, such as peer interactions, which are central to understanding classroom dynamics.
Moreover, Vygotsky's sociocultural theory offers a complementary perspective, emphasizing the role of social interactions and cultural influences in cognitive development (Mahn, 1999). According to Vygotsky, learning occurs within the zone of proximal development, where learners collaborate with more knowledgeable others to achieve tasks beyond their individual capabilities (Mahn, 1999). This collaborative learning process not only enhances academic skills but also shapes behaviour by fostering social interactions, communication, and cooperation among learners (Mahn, 1999). However, unlike Piaget, Vygotsky emphasizes the social nature of learning and the significance of cultural contexts in shaping behaviour. Vygotsky's theory may overlook the role of individual differences in behaviour and cognition, which can influence learners' responses to social interactions and classroom experiences.
Hence, In educational policy and practice, frameworks proposed by the Welsh government (2012) and the Department for Education (DFE, 2012) play a crucial role in guiding schools in addressing challenging behaviour. The Welsh government's emphasis on understanding the root causes of challenging behaviour, resonates with Bronfenbrenner's (1979) ecological model of behaviour. It provides a comprehensive framework for understanding the multifaceted influences on student behaviour. By highlighting the dynamic interaction between individuals and their environments, the model emphasizes that behaviour is not solely determined by internal factors but is profoundly shaped by external influences. For instance, family dynamics, peer relationships, and school culture all play crucial roles in shaping students' attitudes and actions within the classroom (Bronfenbrenner, 1979).
However, while the ecological model offers valuable insights, it also has its limitations (Christensen, 2016). One criticism is that it may oversimplify the complexities of human behaviour by categorizing environmental influences into distinct layers without fully accounting for their interconnectedness (Christensen, 2016). Additionally, the model tends to prioritize environmental factors over individual agency, potentially overlooking the role of personal characteristics and motivations in behaviour. However, by aligning with the ecological model, educators can adopt a comprehensive approach to behaviour management, considering not only individual factors but also the broader environmental influences shaping students' actions. For instance, understanding the influence of peer relationships or family dynamics on a student's behaviour can inform more targeted interventions aimed at addressing underlying issues (Welsh government, 2012).
Similarly, the Department for Education's focus on rewards and sanctions, as highlighted in their 2012 guidelines, reflects a behavioural approach. This approach relies on the principles of reinforcement and punishment to modify behaviour, often through the implementation of reward systems or disciplinary measures. While both the ecological model and behavioural approaches offer valuable insights into behaviour management, they may have limitations when applied in isolation. Solely relying on rewards and sanctions may overlook the underlying cognitive and social factors driving challenging behaviour. Likewise, focusing solely on environmental influences may neglect the role of individual differences and cognitive processes in behaviour.
Therefore, there is a need for a more integrated approach that considers multiple perspectives and frameworks. By combining insights from the ecological model (Bronfenbrenner, 1979) with principles of behavioural approaches (DFE,2012), educators can develop more holistic strategies for addressing challenging behaviour. This integrated approach acknowledges the complex interplay between individual, environmental, and contextual factors, ensuring that interventions are tailored to meet the diverse needs of students while promoting positive behaviour and academic success. 
Explanation of Case Study: 
Case study research is a qualitative method recognized for its ability to provide in-depth insights into specific cases within their real-life context, making it particularly valuable in educational research (Yazan, 2015). It offers several strengths, including its ability to provide rich, detailed insights into complex phenomena and to explore real-world situations comprehensively, capturing nuances and intricacies that may not be apparent through other research methods (Yazan, 2015; Thomas, 2021). Additionally, case studies can serve exploratory, evaluative, and explanatory purposes, providing flexibility in research design (Thomas, 2021).
However, case study research also has limitations, including biases in data interpretation, challenges in generalizing findings beyond the specific case studied, and the time-consuming nature of data collection and analysis (Yin et al., 2014). Despite these limitations, the strengths of case study research often outweigh its weaknesses, particularly when exploring complex educational cases.
The decision to adopt a case study approach for this research stems from its suitability for exploring the intricate dynamics of poor classroom behaviour among year six students. The chosen research question requires a detailed examination of specific cases to uncover underlying causes and explore student perceptions in depth.
The case study will focus on 28 year six pupils within a classroom setting. Purposive sampling will be employed to select participants based on criteria relevant to the research focus, such as demographic diversity and behavioural characteristics. The decision to focus on year six students is driven by the opportunity to work closely with this cohort over several weeks, allowing for continuous observation and data collection. This approach enhances the reliability of the study's findings by providing a comprehensive understanding of the behaviours and perceptions of the target population (Yin et al., 2014).
In summary, the adoption of a case study approach offers a robust methodological framework (Yazan, 2015) for exploring the underlying factors driving poor classroom behaviour among year six students. By leveraging the strengths of case study research, such as its ability to provide rich, contextually embedded insights, (Yazan, 2015) this study aims to contribute to a deeper understanding of behaviour management in educational settings. Researchers must remain vigilant in addressing the limitations associated with case study research to ensure the validity and reliability of their findings (Yin et al., 2014).
Research methods – 
The research methodology employed in this study encompassed a multifaceted approach, integrating observation and questionnaires (Appendix 3 and 4). These methods were selected based on their appropriateness for exploring the underlying factors driving poor classroom behaviour among year six students and understanding their perceptions of effective behaviour management strategies, including punitive measures and reward-based interventions (Aksu, 2009). 
Observation, as a research method, involves systematically observing and recording behaviours, interactions, or events in their natural settings (Clark, 2005). It is particularly valuable in understanding children's perspectives and behaviours across different contexts (Clark, 2005). The literature emphasises that observation provides direct and unfiltered data, capturing real-time behaviours and allowing researchers to study natural settings (Taherdoost, 2021). However, observer bias, the challenge of remaining unobtrusive, and ethical considerations related to privacy and informed consent are limitations associated with this method (Michael & Samuel, 2012). Observer bias refers to the tendency of the researcher to interpret or distort observations based on their own beliefs, expectations, or prior knowledge (Burghardt et al., 2012). In observational research, this bias can influence how the researcher perceives and records behaviours, potentially leading to inaccuracies in data collection (Burghardt et al., 2012). It is further suggested that if a researcher holds preconceived notions about certain behaviours, they may inadvertently focus more on those behaviours, leading to skewed observations (Burghardt et al., 2012).
Remaining unobtrusive in observational research can be challenging, particularly in educational settings where the presence of the researcher may alter natural behaviours (Sedgwick, 2015). Therefore, it is suggested that students and teachers may behave differently when they are aware of being observed, leading to what is commonly referred to as the Hawthorne effect (Sedgwick and Greenwood, 2015). This effect can compromise the validity of the observations, as they may not accurately reflect how individuals would behave under normal circumstances (Sedgwick and Greenwood, 2015).
Ethical considerations related to privacy and informed consent are crucial in observational research, especially when observing children in educational settings (Govil, 2013). Researchers must obtain informed consent from participants or their legal guardians before conducting observations, ensuring that they understand the purpose of the study and how their data will be used (Michael & Samuel, 2012). Additionally, researchers must respect the privacy of individuals and refrain from recording or reporting sensitive information without consent (BERA, 2018) This includes maintaining confidentiality and anonymity when reporting findings to protect the identities of participants.
Addressing these limitations requires careful planning and ethical considerations throughout the research process. Researchers can minimise observer bias by using standardised observation protocols (Govil, 2013). To mitigate the Hawthorne effect, researchers can employ strategies such as naturalistic observation or blending in with the environment to reduce the awareness of being observed (Sedgwick and Greenwood, 2015). Ethical considerations should be central to the research design, ensuring that participants' rights are protected, and their consent is obtained before data collection begins (make Khan, 2015). By addressing these limitations, researchers can enhance the trustworthiness and validity of their observational research findings.
Moving from observations to questionnaire data, we transition from real-time behavioural insights to participants' reflective perspectives. This shift enables a comprehensive exploration of both observable behaviours and subjective experiences, enriching our understanding of the phenomenon under study.
Questionnaires serve as a structured tool for gathering both quantitative and qualitative data from participants in a research study (Goodman, 1997). They offer several advantages, including cost-effectiveness, efficiency, and the ability to reach a large audience quickly (Cohen, Manion, & Morrison, 2018). By using standardised questionnaires, researchers can ensure consistency in data collection across participants, facilitating comparisons and analysis (Goodman, 1997).
However, there are limitations associated with questionnaires that researchers need to consider (Goodman, 1997). One such limitation is the potential for response biases, where participants may provide inaccurate or biased responses due to factors such as social desirability or misunderstanding of questions (Cohen, Manion, & Morrison, 2018). Additionally, ensuring high response rates can be challenging, especially if participants are not motivated to complete the questionnaire or if there are logistical barriers to participation (Cohen, Manion, & Morrison, 2018).
In the context of the research study, the questionnaire (Appendix 3) was carefully structured to cover key areas related to perceptions of effective behaviour management strategies, which were influenced by the observation method. The questionnaire was designed to align with the research objectives and efficiently collect relevant data.
To enhance the validity and reliability of the questionnaire responses, pilot testing was conducted. This involved administering the questionnaire to a small sample of participants to identify any ambiguities or issues with clarity and relevance of the questions (Dikko, 2016). By refining the questionnaire based on feedback from pilot testing, researchers could ensure that the final instrument effectively captured the intended data and minimised potential biases in responses (Appendix 3).
Overall, while questionnaires offer a practical means of data collection, researchers must carefully consider their design, administration, and validation to mitigate potential limitations and ensure the quality of the data collected.
Ethical consideration - 
Ethical considerations are paramount in any research study involving human participants, especially when dealing with sensitive topics (BERA, 2018) such as poor classroom behaviour and learners' perceptions of effective behaviour management strategies, including punitive measures and reward-based interventions. The ethical framework governing this study adheres to guidelines set forth by the British Educational Research Association (BERA) (2018) and the University Wales Trinity St David (UWTSD) Research Ethics & Integrity Code of Practice (2022), ensuring the protection of participants' rights and well-being.
Anonymity and confidentiality are crucial aspects of ethical research practice (BERA, 2018). Participants in this study were assured of anonymity, meaning their identities were protected and not disclosed in any reports or publications arising from the research. Confidentiality was maintained by securely storing all data, including questionnaire responses, and restricting access to authorized personnel only. These measures were outlined and agreed upon in the Ethics Form (see Appendix 1).
Gaining assent from pupil participants was also applicable in this study since the primary participants are the learners themselves (BERA, 2018). According to BERA (2018) guidelines and the UWTSD Research Ethics & Integrity Code of Practice (2022), assent from minors, such as pupils who were to be taking part in this research, is completely necessary for several reasons.
Assent ensures that participants understand the research process, their role in it, and any potential risks or benefits involved (Dockett, S., & Perry, B.,2011). It upholds the principle of respect for individuals' autonomy and right to self-determination (BERA, 2018). Assent also allows minors to express their willingness to participate in the research voluntarily (Dockett, S., & Perry, B.,2011). It ensures that they are not coerced or pressured into involvement and that their rights and well-being are protected throughout the study (BERA, 2018). Assent also provides an opportunity for researchers to communicate with minors in a language appropriate to their age and maturity level, explaining the purpose of the study, its procedures, and any potential implications (BERA, 2018). This transparency helps build trust between researchers and participants and ensures that minors can make informed decisions about their participation.
In addition to participant assent, BERA (2018) suggests that parental consent is also a requirement to be truly ethical within research. In ensuring the ethical integrity of this research study, obtaining consent from the pupils' parents was paramount.
To gain consent from the pupils' parents or guardians, a thorough process was undertaken, adhering to ethical guidelines and regulatory standards (BERA, 2018; UWTSD, 2022). A consent form (see Appendix 2) was meticulously crafted, detailing all aspects of the research, including its purpose, procedures, potential risks, and benefits. This comprehensive document ensured that parents or guardians were fully informed about the nature of their child's participation in the study. Importantly, participants along with their parents were given many opportunities to ask questions, seek clarification, and express any concerns before providing written consent. This process upheld ethical principles of voluntary participation, informed consent, and respect for participants' autonomy and privacy (BERA, 2018; UWTSD, 2022).
Furthermore, participants were explicitly made aware of their right to withdraw from the study at any stage without facing any consequences or negative repercussions (BERA, 2018; UWTSD, 2022). This fundamental ethical principle was emphasized in the information and consent form (see Appendix 2), which participants received before their involvement in the study. By highlighting the right to withdraw, the researcher aimed to reinforce the voluntary nature of participation and respect participants' decision-making autonomy. This approach also fostered trust between researchers and participants, creating a positive research environment based on mutual respect and ethical conduct (BERA, 2018; UWTSD, 2022).
The Ethics Form (see Appendix 1), provided detailed information about the ethical considerations, consent process, data handling procedures, and measures taken to ensure anonymity and confidentiality. Adhering to these ethical guidelines was fundamental to maintaining the trust and integrity of the research process while safeguarding the rights and well-being of all involved participants (BERA, 2018; UWTSD, 2022). 
Data presentation - 
To analyse the data collected from this research study, the key themes, and ideologies evident in the children's responses to the questionnaire and the observations conducted during the study will be examined. This comprehensive approach aims to provide a nuanced understanding of the factors influencing poor classroom behaviour and the perceptions of effective behaviour management strategies. Utilising thematic analysis, as outlined by Freeman and Sullivan (2019) and Neuendorf (2018), allows for the identification and exploration of recurring patterns, ideas, and meanings within the data.
Thematic analysis involves systematically coding and categorising data to identify prominent themes and patterns (Freeman & Sullivan, 2019). This method offers several benefits for this research study. Firstly, it provides a flexible framework for analysing qualitative data, allowing for the exploration of diverse perspectives and emergent themes (Freeman & Sullivan, 2019). Additionally, thematic analysis facilitates the generation of new insights directly from the data, contributing to a deeper understanding of the research topic (Freeman & Sullivan, 2019). It is essential to acknowledge the limitations of thematic analysis, including the potential for subjectivity in interpretation and the challenge of determining theme relevance (Freeman & Sullivan, 2019; Neuendorf, 2018).
The researcher entered this study with preconceived ideas about the expected data outcomes. Certain responses from the children regarding punitive and reward-based interventions based on existing literature and theoretical frameworks were anticipated. Acknowledging these preconceptions is crucial for maintaining reflexivity and ensuring transparency in the research process (Braun & Clarke, 2006). By actively reflecting on the assumptions and remaining open to unexpected findings, any bias can be mitigated enhancing the validity and credibility of the study (Neuendorf, 2018).
Analysis of results -  
Behaviour management in schools is a crucial aspect of creating a positive learning environment (Dörnyei & Muir, 2019). Understanding students' perspectives on good behaviour, punishments, rewards, and classroom environment is essential for effective classroom management (Franklin & Harrington, 2019). This research explores students' views on these topics through a series of questions and the results of observation.
Participants' responses revealed a consensus on the meaning of good behaviour, emphasising traits such as respect, responsibility, and appropriate conduct. These definitions provide insights into students' expectations and perceptions of classroom norms, highlighting the importance of fostering a respectful and supportive environment. This aligns with literature emphasising clear behavioural expectations and the role of respect in classroom management (Porter, 2020). During observation (Appendix, 4), the class teacher consistently reinforced the behaviours identified by participants as indicative of good behaviour (Skinner, 1974). For instance, when students displayed respectful behaviour by listening attentively, waiting for their turn to speak, or helping classmates, the teacher acknowledged and praised their actions. Thus, linking to the theoretical views of Skinner (1974) who suggests that behaviours followed by reinforcement are likely to recur. This reinforcement served as a reminder to students of the behavioural expectations outlined in the classroom. By consistently modelling and reinforcing positive behaviours, the teacher created a supportive environment where respect, responsibility, and appropriate conduct were valued and encouraged. These observations reaffirmed the importance of fostering a classroom culture that aligns with students' expectations and perceptions of good behaviour (Porter, 2020).
Examples of poor behaviour provided by participants, such as shouting or disrespecting teachers, underscore the challenges teachers face in managing disruptive behaviour. This resonates with literature discussing the complexities of maintaining a positive classroom atmosphere amidst disruptive behaviours (Dörnyei & Muir, 2019). During observation instances of disruptive behaviour, such as shouting and disrespect towards the teacher could be seen. Therefore, in response to this behaviour, the teacher employed a calm and assertive approach, addressing the issue promptly while maintaining respect for the student involved. By setting clear expectations and consequences for behaviour, the teacher established boundaries and maintained order in the classroom (Warden et al, 2003). Linking to the theoretical ideologies of Skinner (1974) the teacher was able to shape and reinforce undesired behaviour through the use of deterrents such as suggesting that the children would consequently miss out on things such as playtime outdoors or privileges such as football trips if they were to continue to display this type of behaviour. These observations underscored the complexities of managing disruptive behaviour while highlighting the importance of proactive strategies in maintaining a positive learning environment.
Participants expressed varied opinions on the effectiveness of punishments and rewards in improving behaviour. While some viewed punishments as necessary deterrents, others highlighted their potential to exacerbate negative emotions. Similarly, opinions on rewards ranged from motivating to indifferent. These responses reflect the diverse preferences and experiences of students in responding to behavioural incentives. Literature on behaviour modification and reinforcement theory provides context for understanding the complexities of disciplinary approaches and their impact on student behaviour (Skinner, 1953). Participants' varied opinions on the effectiveness of punishments and rewards in improving behaviour were reflected in the classroom observations. Some students responded positively to the implementation of rewards, such as dojo points, as a motivational tool for good behaviour, demonstrating increased engagement and participation in class activities. Conversely, others appeared indifferent to the rewards or expressed concerns about their efficacy in promoting lasting behaviour change.
Suggested teaching strategies included providing extra work for those who find it difficult to maintain positive behaviour once the task has been completed and creating a “calm down” area, were highlighted in the participants' responses, indicating their recognition of proactive approaches and supportive environments in managing behaviour effectively (McLean, 2021). During classroom observations, it was evident that there was no designated calm-down area available for students. Instead, some students exhibited signs of disengagement or distress by leaving the classroom or refusing to enter due to feelings of dysregulation. This underscored the importance of implementing supportive measures, such as creating designated spaces for students to regulate their emotions and seek support when needed (McLean, 2021). Linking to Bronfenbrenner (1979) ecological model which highlights how various environmental factors can in fact have an impact on student behaviour. 
Participants' views on student involvement in rule setting varied, indicating considerations of accountability and decision-making authority within the classroom. While some participants emphasised the benefits of student input, others expressed concerns about potential challenges. Interestingly, during classroom observations, it was evident that the class had established a classroom contract collaboratively between the teacher and students to identify and agree upon classroom rules. This practice reflected a balanced approach to incorporating student autonomy while maintaining clear guidelines for maintaining order and promoting mutual respect (Kleine Staarman, J, 2009). By involving students in rule-setting processes, educators can empower students to take ownership of their behaviour while fostering a sense of accountability and responsibility (Kleine Staarman, J, 2009; McLean, 2021).
The participants in the study expressed a preference for privileges as rewards, including having more free time and additional play opportunities. This suggestion aligns with the diverse preferences of students regarding behavioural incentives, as discussed in literature on behaviour modification and reinforcement theory (Skinner, 1953). Classroom observations further supported this finding, as some students displayed increased engagement and participation in class activities when offered rewards such as extra playtime. Additionally, the desire for more free time and extra play reflects students' recognition of proactive approaches to managing behaviour and fostering a supportive environment, as highlighted in previous research (McLean, 2021). Therefore, incorporating privileges like additional free time and play into reward systems could serve as effective motivational tools in promoting positive behaviour among students.
By considering students' experiences and preferences, educators can tailor interventions to meet the diverse needs of their students, fostering a culture of mutual respect and engagement in the classroom. 
Conclusion and recommendations - 
In response to the research findings, I have introduced several interventions aimed at promoting positive behaviour and fostering a supportive classroom environment. Based on the children's feedback, which identified more free time and extra play as positive incentives for good behaviour, I have implemented these activities as reward-based interventions. The rationale behind this decision is grounded in research emphasising the benefits of play in enhancing student well-being and academic performance (Sahlberg & Doyle, 2019). By incorporating additional free time and play opportunities, I aim to reinforce desired behaviours (Skinner,1953) and create a more enjoyable learning experience for the students.
Furthermore, recognising the importance of providing students with strategies to manage their emotions effectively, I have established a "Calm Corner" in the classroom. Calm corners, also known as quiet areas or safe spaces, provide students with designated areas to regulate their emotions and seek support when needed. These spaces are integral components of a proactive approach to behaviour management, as they offer students opportunities to de-escalate and self-soothe in a supportive environment. The concept of calm corners aligns with Bronfenbrenner's ecological model, which emphasizes the importance of considering environmental factors in understanding behaviour (Bronfenbrenner, 1979). By providing calm corners, educators acknowledge the impact of the classroom environment on students' emotional well-being and behaviour, thus promoting a positive learning atmosphere. Additionally, the inclusion of calm corners reflects principles outlined in educational policies such as those by the Department for Education (DFE, 2012), which emphasize the importance of creating supportive environments conducive to students' holistic development. Therefore, integrating a calm corner into the classroom settings has contribute to effective behaviour management by addressing students' emotional needs and promoting a sense of safety and security.
Looking ahead, I plan to further develop these interventions by incorporating feedback from students, parents, and colleagues. This collaborative approach will ensure that the interventions are responsive to the diverse needs of the classroom community and remain aligned with the overarching goal of promoting positive behaviour and academic success. Additionally, I will continue to monitor and evaluate the effectiveness of these interventions through ongoing observation and reflection, adjusting as necessary to optimise outcomes for all students.
Reflecting on the research process, it is essential to recognise the strengths and reliability of this study, despite the areas for potential improvement. The mixed-methods approach employed in this research, combining both questionnaires with direct classroom observations, provided a multifaceted understanding of behaviour management strategies from various perspectives. 
Moreover, the intervention implemented based on the research findings was grounded in empirical evidence and aligned with participants' identified needs and preferences. By incorporating elements such as free time and a calm corner, as suggested by the students themselves, and integrating established strategies demonstrated a thoughtful and evidence-based approach to addressing classroom behaviour challenges.
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