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There seems to be different opinions regarding the definition of ‘quality’, Hoyer R.W., et al., (2001) explains that is it usually assumed that quality is defined by positive traits such as luxury and goodness, however,  quality does not just portray good traits, but also bad ones.  To meet standards of ‘good quality’ there are elements of requirements that must be met.  An absence of these requirements result in the standards of quality depreciating.  
Laevers, F. (1994) explores the definition of quality within education.  It is suggested that there can not be one specific answer as it is far more complex.  Lots of aspects of education make up the overall quality.  These are classroom environments, teacher style, teaching methods, staff to child ratios and the levels of teachers and staff’s training.   Shewfelt, R.L., (1999) talks about there being a significant  lack of acknowledgement of other perspectives of quality, and the different attitudes against the types of qualities,  this can cause some ignorance towards the wide scale of the definition. 
According to  Tayler, C. (2015), quality within settings in the Early Years is defined by the warm, responsive relationships adults have with children, high quality interactions such as Sustained Shared Thinking, clear educational goals and panning from the setting, relevant Early Years qualifications for all staff as well as trained teachers and supported and involved parents. 
The quality of early years has been emphasised throughout research, explaining the importance of a good start in life and the benefits it has on wellbeing, social development, learning and overall health.   The foundation of a child’s brain development depends on the quality of their early years which massively impacts their lives.  The quality of children’s everyday experiences are also mentioned to be influenceable for their overall development 
Pascal, C. And Bertram, T. (2018) suggests that for there to be positive long term outcomes for children, high quality provision in early education is integral.  They make a statement that quality remains low for many children.  A suggestion to improve children’s wellbeing, involvement and learning is through using The Effective Early Learning (EEL).  This has been implemented in the UK already and has been proven to have these outcomes. 

Within the early years, schools and settings must continually review and adjust provisions to ensure the best quality is provided.  Quality assurance policies will offer support to those at these settings, to enhance practice (ForSchools Education Services 2021). 
Sustained stared thinking and emotional wellbeing (SSTEW) is an environment rating scale used for research, self evaluation, and regulation. It is a  quality assurance method which assesses practice in Early Education and Care settings for children between 2 and 5 years of age.  The main aims to hopefully be observed through this are being task focused, problem solving, and imaginative.  This tool of quality assurance, particularly assesses well-being, self-regulation and focused thinking (Siraj, I, Kingston, D. and Melhuish, E. 2015).  SSTEW takes two or more individuals to work together to intellectually  problem solve, clarify, evaluate and extend narratives (Sylvia et al., 2004).
Ofsted usually look for SSTEW within settings, so it is important that practitioners in the early years understand what it s.  Brodie (2014) Tells us how it supports almost everything practitioners do, children of all ages, parents, carers and improves environments of home learning.  A concept of Sustained shared thinking is talking and actively listening to children, which practitioners usually do naturally.  
Theorists such as Pestalozzi and Vygotsky have deemed this as good practice.  It is also seen throughout approaches such as Reggio Emilia ad the mosaic approach.  
The concept of sustained shared thinking is not new or revolutionary, and does not need extra training, but Is something practitioners should actively think about and reflect throughout their work to portray healthy and constantly improving practice. Sustained Shared thinking was introduced in 2008 through the Early Years Foundation stage, to promote creativity and critical thinking.  Through the appearance of it in the ‘development matters’ guidance for the Early Years foundation stage, it was stated that it helped increase the motivation of children exploring ideas and making links.  It works towards encouraging children to talk about difficulties they may be facing and offering help through thinking of strategies and problem solving together.  
There is a scale of SSTEW which builds on the Early Childhood Environment Rating- Revised (ECERS-R) and the Early Childhood Environment Rating Scale- Extension (ECERS-E).  These scales consider the education within the setting and how adults are supporting learning and development.  SSTEW focuses on the importance of high quality interactions.  The SSTEW scale must be used by somebody who has knowledge of childrens development and suitable practice.  To promote SSTEW in the Early years, adults must listen carefully and observe the child, show the chid a genuine interest  and full attention and allow children to expand by respecting children’s decisions and choices (Hoare, no Date).
Although there being many obvious benefits of SSTEW such as the ones talked about above, some people may find disadvantages of it in some areas.  From the sub-scales score sheets, it is clear that there may be a struggle to consistently abide boundaries, rules and expectations when building trust, confidence and independence, and seem children in distress not have the care and support they need, which could be due to factors such as there being a high demand at a busy setting or being short staffed. 
 While supporting learning and critical thinking, there may be repeated activities and resource, which does not promote the curiosity of children, and there may be a lack of adult interaction through play.   Disadvantages that may occur during supporting the learning and critical thinking within settings, may be little encouragement of exploration and investigation, and staff may not be fully confident and aware of science and maths which then leaves a lack of enthusiasm and problem solving in that area of learning (Siraj, Kingston, & Melhuish, 2015).
As SSTEW promotes the importance of adult and child interactions it is important to discover how a lack of this can potentially put a child at a disadvantage.  
MacDonald, Gealy and Tinney (2019)  explain that positive relationships between adult and child can benefit the child’s brain development in their early years.  Studies have shown that in Wales, one in three children are at a disadvantage compared to their peers, before schooling even starts, due to increasing concerns of poverty.  This concern has been raised throughout settings, who are continually working towards the improvement of quality within their settings to support children such as these (Stewart & Waldfogel, 2017).  This is where the research towards adult-child interactions comes to use within settings, as it has been proven to positively impact a child’s development.  
Whilst considering all benefits of SSTEW, the improvement it has in settings and provisions is crucial.  The effective provision for pre-school education (EPPE) proved through their research that SSTEW was able to benefit all children in many types of settings.  Settings that followed this were classed as ‘good quality’ settings.  SSTEW underpins  all areas of learning and development within he characteristics of effective learning, these characteristics include playing and exploring, active learning, and creating and critically thinking.  STEEW encourages children to take their play to the next level to push their development and encourage them to be inquisitive individuals (Brodie, 2014). 

There are many other options of quality assurance schemes that can be used in settings to improve practice.  Quality assurance methods can be done through less formal methods such as parent,  children or stakeholder questionnaires and suggestion boxes.  
Gov.uk (2022) explain that through parent questionnaires, practitioners can find out parents’ views and experiences towards childcare provisions.  

Another quality assurance scheme is Mudiad Meithrin.  During the last century, there has been more demand for welsh medium early years settings.  The use of welsh In Nurseries is seen as positively promoting and preserving the welsh language.  The first welsh medium primary school was established in 1939, where parents volunteered In nursery schools to teach welsh. Followed by the openings of many other welsh schools, which led to the establishment of 47 welsh schools by the 1960s. ‘Midiad Ysgolion Meithrin’ (The association of welsh medium playgroups) was set up in 1971 to create a link between all Midiad Methrin’s (Seincyn 2019).
Meithrin settings have set aims which are to use the outdoor area as an important part in the children’s educations, ensure all children’s interests and views are considered and visible in the new curriculum and learning opportunities are shared and fully understood (Merrill, 2016). The goal of Mudiad Meithrin is to provide education and support children’s development under the age of five through the medium of welsh language.   This is to to give children in wales the opportunities to learn through the welsh language in their early years.  Through teaching welsh language skills to children, they are developing their listening, understanding, speaking and communication skills (Hickey, Lewis and Baker. 2014).
Welsh is being taught a lot more since the welsh government has the ability to decide its own policies and initiatives (Thomas. And Lewis. 2016).  The implementation of the foundation phase was a way of the Welsh Government enabling their own vision to be given to the young children of Wales.  An area of the foundation phase which caused debate, was introducing bilingualism and multiculturalism.  This left some confused, as to how they would define and achieve bilingualism in the early years. 
The vastly popular Mudiad Meithrin settings, are hoped to increase the use of the welsh language.  The children at these settings can then  promote bilingualism in Wales.  To ensure the best quality education and care at these settings, practitioners and trainers are fully qualified.
It Is apparent that Mudiad Meithrin is a part of the reason for the increase of welsh speakers, and these numbers of families choosing settings where their child can learn through the medium of welsh, is continuing to increase, and its suggested that welsh medium schools and settings are not able to meet the demand.  83% of the children that attend Mudiad Meithrin settings, then go onto to accessing welsh medium education.  The welsh government have introduced the policy ‘Taking Wales Forward  2016-2021’, this works towards improving the accessibility of childcare settings, including those of welsh medium.  It allows working parents to access 30 hours of free childcare a week for 3-4 year olds.  This not only offers more accessible spots to those children, but holds room for more qualified staff members and more training offered.  Mudiad Meithrin settings have been made to ensure their staff are all suitable for the setting and fully qualified, and must meet the care standards to ensure best quality at the settings (Siencyn 2019).   
There are many benefits to bilingualism and multilingualism In the early years, and many advantages of being able to access high quality welsh medium provisions.  Some positive aspects are stated above, others include the cognitive development of children who know more than one language, an improved awareness of linguistics and communication competency, and a higher understanding of their social and cultural surroundings.  Although there being a clear list of advantages towards this, there are also some disadvantages.  For example, people who know more than one language, may slightly fall behind in the languages they are aware of.  They may be unable to learn every word of each language which would in turn affect their communication levels. Especially for young children who are learning more this one language, there will be some confusion when switching languages and learning when to use them In different environments.  The disadvantages to learning the welsh language at a young age however, are less significant to its advantages (Sun. Sallahuddin and Kaur. 2016). 

In Summary, additional methods such as Sustained Shared Thinking and Emotional Well-Being (SSTEW) and Mudiad Meithrin, promote and ensure quality above a statutory requirement.  Setting striving to go above these requirements are those who have visible positive affects through the quality they achieve. 
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