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Written assignment. A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident 

Introduction
Reflection is the root of good educational practice (Gray and MacBlain, 2015 pp.169). When we look critically at what we do as teachers, the methods we use and what happens as a result of us acting, teaching, and responding in the way we do we can further refine our practice. This essay will be looking at critical reflection, firstly by reviewing different reflective models used by teachers and educational practitioners, it will explain 3 models and outline the benefits and drawback of each. Then it will then look at the critical incident that was observed while in the class setting, examining context and what happened. It will then move on to looking at the Incident through the lenses of the 4 purposes of the new curriculum (Donaldson, 2015) and it will identify some questions around the subject of the child and their experience with education. Following from that we will look at the literature that the researcher found particularly interesting around the subjects of inclusive education, different voices on inclusive education, and research into the curriculum reforms and the Additional Learning Needs (ALN) Code (Welsh government, 2018). The literature that will be looked at will be summarised, review and the drawbacks of each piece of research will be examined. Finally, this essay will focus on the incident considering the research that has been looked at, how it applies to the incident and further steps for the researcher, to better inform their future practice, and the student involved.

Role of a Critical Reflection
Critical reflection is the base of good teaching practice, and it assists practitioners in understanding the effectiveness of their teaching (Gray and MacBlain, 2015 pp. 169-170). Teachers should be striving to better understand the children they are teaching and how best to teach them. The method of thinking on their own practice and being analytic of where there were areas of improvement and/ or change should be in constant use. There are many different methods and models to use when critically reflecting and this part of the essay will look at 3 models, how they are beneficial and can be used and also some of their drawbacks.
The first reflective model is Gibbs’ reflective cycle (1998). This model has 6 stages; firstly, description of what occurred, giving a good amount of context. Then What was the emotional response from you (the practitioner), what were your feeling at the time and or after the incident. Following that is analysis of the responses what are the positives and negatives of your and what do you feel could have gone better?  Fourthly, learning about the situation, this is where the practitioners can take time to research about theory or on around the subject of what happened. Then there is a time for making conclusions, these can be both broad and narrower and specific about how you would deal if the same situation arose. Finally, the action plan based on your research and conclusion what will you do differently or the same, do you have the tools or skills to do what you would ideally do and if not, how can you get there? This model is a great way to actively reflect on what happened as it models a way to develop our understanding and lead us into better practice. One drawback to this model is because it is an in-depth look at a situation it can take time for you to work through each phase. There is a place for this style of reflection to deepen understanding about a topic or situation but would not be sustainable for teachers to use all the time as reflective practitioners.
Another reflective model that is used in an education setting in that developed by Schön (1983). He breaks down reflection into 2 categories; reflection in action and reflection on action. Reflection in action is analysing the situation as it is happening, and making decisions in real time as to how to respond to it. Reflection on action is reflecting on what has happened, the incident being past tense, this can be deciding what you would do differently if you were to have the same situation. It is also what you would do differently in light of new information from research, and processed feelings. This model is unique as it has recognition that teachers are able to observe what is happening and make decision to change method or style depending on what is happening in fort of us. Although not as in-depth as Gibbs’ Reflective cycle, Schön’s method leaves critical reflection open to what is suitable at the time, meaning that quick adjustment can be made using reflection in action, but also reflection can take time and can be used to further understanding of a subject by research and that then informing practice.
Finally, the method that is used in this essay is Tripp’s Critical Incident (2013). Tripp’s method is observation of an incident- this can be anything, something done well or not, a behaviour displayed or just something that interests the observer. After taking note of what happened, the context and any other relevant information, the research into the area makes the incident critical. The aim is that through research and development of theory and practice the researcher will be a more informed practitioner and this will benefit their teaching practice.
Observation 
This observation will be written considering full anonymity for the child the teacher and the school in guidance with the BERA Guidelines (2018). The school child and none of the staff will be named. The observation took place on the 22nd of September 2021 in a nursery classroom. The class consisted of eleven nursery children aged three-four years of age. The class was quieter than normal as eight children were absent. At 9.30am after a brief time on the carpet as a whole class, the teacher then let them split off to do their chosen activity. The classroom was set up with different toys and materials to play with. The options that the children could choose from: Duplo blocks, Stickle bricks, books, or iPad. There was also a group of 3 children working with the teacher on a follow-on activity from the discussions that were happening during carpet time, and a child working with the TA on maths/counting. Also present in the classroom was a 1-to-1 LSA.
The incident that occurred was as followed child J was distracted, not engaging in any specific activity. The 1-to1 saw this and tried to give them an iPad to engage them. They continued to be uninterested and proceeded to climb on furniture. The 1-to1 helped them safely off the table and continued to offer them various toys to help keep them entertained.
The teacher explained that the child was waiting for a place on a unit. She explained that they (the teacher and support staff) have previously tried to engage the child in learning activities, but they were unable to find anything that works. She believed that mainstream was inappropriate for child J due to safety concerns, staffing and considering the other children in the class. (See Apendix1)
Critical incident linked to Donaldson’s 4 purposes 
The observation identified the needs of extra support for child J and brought up the question ‘in what environment and with what support would child J would thrive and meet some of the 4 purposes of the new curriculum?’
 One of the 4 purposes, identified by Donaldson (2015), is to be a “ambitious capable learner” broken down there are several aspects that could be looked at through in relation to child J’s case. Firstly, was the aspect of communication as it was seen as important that the child is able to talk, listen, and understand what they think and feel in a variety of contexts and in both English and Welsh. Child J was struggling to express themself, their thoughts and, more importantly, their needs. This struggle should make the practitioner think about what support the child might need to reach this goal in order to fulfil the purpose. This leads to questions of what support is there within the school that he is currently in and what is the difference between the support he will have here compared to that of the unit he is going to be going to. 
Another of the 4 purpose that was important when observing Child J was ‘healthy and confident individuals’ (Donaldson, 2015). Child J was obviously facing challenges with their communication, and emotional regulation, and was unable to overcome them. However, as they were very young so questions that arose were around what the progression from is getting them where they are to where we want them to be- able to overcome. What would teachers and education staff be able to do to help child J grow in these skills so that they are able to overcome the current challenges and what will they need to overcome other challenges further down their education journey. Donaldson also follows with that purpose to say they should be ready to ‘lead fulfilling lives as a valued member of society’ (2015). Although value is subjective it brought up questions of where child J will be in the future and what skills will they need to develop to contribute to society in the future. 
Finally, Child J seemed to not be aware of how their behaviour and actions impacted those around him. This links to the purpose ’Ethical informed citizen’ (Donaldson, 2015) as a part of this is being sensitive to those around you and how your behaviour impacts on them. Child J will grow and develop this understanding, but the question remains what context will child J learn this in? How will it be taught to them in a way that is effective and meaningful.
Literature Review 
Inclusion:
 Research carried out by Young, et al. (2017) looks at inclusive education form a teacher's perspective. In this research a semi-structured interview was used to collect data for 15 teachers in Irland with the aim of better understanding inclusive education for students with autism spectrum disorder (ASD). The researchers then used thematical analysis to organise the data that was provided. The research identified that most of the teachers had affirmative thoughts and feelings towards inclusive education but there were multiple blockages in the present system to providing inclusive education (Young et al.,2017). Some of the barriers that were identified included the curriculum and assessment used in school currently; lack of time for the teachers, the quantity of pupils in one class, Initial Teacher Training being lacking in the tools to help with children with ASD, and quantity of resources. Although the research was able to look at the understanding that teachers had of inclusion some criticism of this research include that the research did not consider other stake holders' opinions in the discussion- such as student, parents and outside agencies, support staff and social workers. Brown et al. (2021, pp.169-170) highlights the importance of involving parents when making arrangements and developing plans to aid with special educational needs (SEN) children and their education. The talk about the importance of communication between the school/ practitioner and home. Had the researchers looked at all of the people’s perspectives, who are involved, as well as the teachers they may have been able to identify other feelings towards inclusive education and therefore developed a thorough understanding of the topic of inclusion and what is needed to be involved for inclusion to be most beneficial for all.
 Another criticism that was identified within the research is the limited number of participants, only having 15 teachers participating in the research will not bring the broad spectrum of understanding that is needed to understand the complexities of inclusive education. The research also is also looking specifically about children with ASD however when looking broader at all ALN we could see similarities with the hurdles that need to be overcome when practicing inclusive education. It also would help understand more about training that could be helpful for teachers. The issue of continuous training is also highlighted by Wall, K.(2011 pp191-192). She indicates that training needs to be supplied to staff to give them essential understanding and competency to meet the needs of all children with Additional learning needs. So, to further examine the requirements of teacher training we must better understand the ALN of the students. This can be problematic when working with young children who are yet to be assessed or formally diagnosed, but who still require additional support.
Young et al.’s (2017) research indicated a positive view from the teachers on inclusive education and the finings regarding hinderances in providing inclusive educations are a vital starting point to further examine avenues of specific training and other needs such as more time dedicated to helping ALN students and smaller classes, but further research to examine other stake holders' views and requirements might help us further understand the topic of Inclusion.
Another perspective that needs to be looked at when discussing the subject of inclusion is that of the students, both SEN and non- SEN students. One piece of research that looks at this subject is the work of Ruijs and Peetsma (2009). Their Research looks at the impact of inclusions on all students, they look at both educational and socio-emotional effects of inclusion. The researchers did this by using multiple data bases and reviewed both qualitative and quantitative data. From all the studies that were looked at and summarised, the research indicated that the effects of inclusions for SEN students are more positive- neutral for the socio-emotional results. However, for academic attainment the results were negative and less conclusive. When looking at non-SEN students the minority for studies showed negative effects, instead it was positive or natural. The researchers indicated that further studies need to investigate the negative response to SEN children within inclusive educations. This research is an effective way to further our understanding of inclusive education as it looks at a large amount of different research with many participants and it considers the impact on both SEN and non-SEN students. However as stated in the research there are multiple ways in which inclusive education can be facilitated and this research does not differentiate between the different styles and approaches to inclusion. Inclusion has been described in many ways and it could be seen as a slowly advancing processes so therefore there may be various stages or appropriate steps (Wall, K. 2011 pp.202-203). The research is not specifically looking at how inclusion is being practiced and therefore that could impact the findings as it made be made clear that although the SEN children are in the class, they need significant differentiation of task and therefore making it clear to both the SEN and non-SEN students that they do not fully belong. Although there are some impactful drawbacks to this research the importance of looking at both groups of students and the impacts in both academic and socio-emotional progression on inclusion is a valuable undertaking when considering inclusion.
ALN in Wales:  
Due to the current Curriculum reform that is happening in Wales and the adjustments in how teachers and other practitioners support student with ALN there is current and relevant research that has been done in this area, in particular research done by Conn and Hutt (2020). Their research looked how these two impactful processes were being tied to together and what experts in the field thought about these changes (Conn and Hutt, 2020). They studied this by looking at attitudes and impressions of experts in the field of education in Wales both primary secondary teachers and education policy makers – a total of 8 participants all of whom were selected and contacted by the researchers. They participated in a semi-structured interviews focusing on the reforms in curriculum and ALN policy. Analysis then on the interviews led the researchers to see links between the reforms and changes and what the participants impressions were. They found that the participants believed that the new curriculum seemed more benefiting for all students including ALN students for several reasons but one is the emphasis on stage, not age in terms of progression and assessment. There was also comment on the freedom that the new curriculum provided for teachers and schools to teach what they deem as important and relevant this was also seen as positive particularly for ALN students as there is a focus on within the ALN Code (Welsh Government, 2018 pp.25) for practice to be ‘rights focused’ looking specifically at the wants and needs of the individual child. The new curriculum allows the freedom of practitioners to teach and they can and should include the ALN students, and other students, in what and how they learn. Contemplating the practical implementation of these reforms was questioned as some participants did not believe that teaching practice would change even considering the changes in the legislation and syllabus (Conn and Hutt, 2020).
Although the research that was done showed some interesting points from experts in the field, the research could be criticised for its small pool of participants, as there were only 8 interviewees. As the research attempted to take in different points of views; Secondary teachers, primary teachers, other practitioners and policy makers withing education, it could be argued that more participants would have given a wider range of opinions and a better understanding of how people will be affected by these changes and reforms. Another criticism of this piece of research is that it a narrow lenses of opinions as it is only looking at experts. It could be that in the future further research will emerge once the curriculum is fully rolled out. However, inclusion of parents of ALN students and other professionals that are involve in education with ALN could provide a unique perspective. As the ALN Code (2018 pp. 31-32) highlights the importance of collaboration, especially with parents, they would be an important voice to hear around the subject of education reform relating to ALN. All considered this piece of research highlights important points that are somewhat representative of teachers, and educational policy makers in Wales based on the curriculum reform and the ALN code changes.
Reflection and Evaluation 
Looking at the observation through the lenses of the literature means that I, as a practitioner, am able to ask more questions and better understand what was going on.  Child J was undiagnosed, as they were only 3 years old, however the teachers and other support staff were certain of their need to be somewhere that was better prepared for a student with additional needs. Reflecting on the research done by Young, et al. (2017) I can see how some of the barriers to inclusion for ALN students, specifically ASD, were at play in the observation. The teacher in the class addressed the issue of not being able to engage the student in activities and that the lack of equipment or suitable toys. As an observer in the Class where the incident took place, I could also see a lack of training to deal with Child J’s behaviour and to meet their needs which also was a blockage identified within the research. I believe that with more training inclusive education, for students like child J, is more attainable. Better whole school approach on how to help a child with ALN with continuous training opportunities for teachers and teaching assistants/ LSAs should be more freely available so that ALN students can have their needs met through mainstream education, if possible (Brown, et al. 2021 pp170-171). As a next step in my professional practice, I plan on actively seeking out courses that deals with meeting the needs of ALN children. This will help me develop an understanding and skills that I can use in the future with the students whom I work with.
Another important question when looking at inclusive education is who else is affected, Teachers and Staff, the child with ALN and the other students in the class. The teacher made comment about the appropriateness of mainstream in this case and one of her reasons was the impact on the other children in the class. The class was usually a busy class of 21 students all aged 3-to-4 years old. What was the impact on the children while Child J was being disruptive and acting dangerously? Ruijs and Peetsma’s (2009) research tried to look at this question of the effects on the other children and also the child with ALN as well.  looking at both academic and Socio-emotional effects of inclusion it could be argued that there is a small academic benefit for non-ALN students involved in a class where there is inclusion. As for the ALN student there was negative-to-inconclusive effects on academia. Although this Study calls for more research to done, the questions of how inclusion impacts the students cannot be ignored and we can see that there is impact. For ALN students that don’t seem to be doing as well academically could it be a lack of resources or support for them to be learning in a way that is best for them? The complex nature of this case with Child J means that I do not feel qualified to make judgment on the best place for education for them, however, moving forward in my teaching practice I do feel that I wish to further my understanding of the impact of all children involved with inclusion. This means that I plan to keep up to date with research in this area and legislation. I feel that this will enhance my understanding of inclusion in my practice.
 Finally, this observation was in the context of the Welsh curriculum reform that is currently taking place and alongside the changes that took place not too long ago in the Welsh government regarding the ALN code (Welsh Government, 2018). These factors provide excellent discussion points about what should be expected of practitioners currently and also what are the practical implications of the reforms and changes in teaching practice. Conn and Hutt (2020) look at this subject using expert opinions to discuss the implications of the change. One positive implication is that the new curriculum seems to be of benefit to ALN students for multiple reasons. Firstly, is the Stage rather than age focus on progression. This means that rather than a set of targets that children ‘should be meeting’ by each year of their education and therefore linked to age the new progression steps look at a broader age range as a guidance, rather than a target and when a child is ready to continue moving forward with their progression, they do so in a way that helps deepen understanding rather than ticking criteria off a list. As a Teacher I can see the real benefit of this approach each child is unique and develops skills at different ages. Conn and Hutt’s research (2020) also highlight the emphasis in the new curriculum for child-lead learning, the concept that children should be involved actively in the process of what they learn and how- this is also a hugely beneficial and recommended practice for teaching ALN students as it respects their autonomy (Welsh Government, 2018). As a final next step for my professional teaching journey, I wish to actively practice this, as recommended, and also to record or take note of how the children learning experience is impacted when they have more control over their learning. This step is applicable for both ALN and non-ALN students.
Conclusion 
The use of reflection in teaching practice is invaluable and consistently questioning and making clear the reasons for you teaching the way you are leads to good educators. This essay looks at critical reflection within teaching practice, it highlights 3 different methods of critical reflection that all have a place within education for different purposes and that can be used at different times; Gibbs reflective cycle, Schön’s reflection in and on action model and finally Tripps’ critical incidents. Following that it moves on to look at an incident that was observed in a nursery classroom. There is links to how the incident links to the 4 purposes of the new curriculum. Using Tripp's’ critical Incident methodology to go deeper in research to better understand what was happening in the incident we highlight the main theme of ALN students. The research focused on ALN, Inclusion and the reforms and changes that are happening in Wales’ education system.  It further goes on to discuss the research the findings, benefits and drawbacks of each piece of research.  Finally, it discusses the link between the research and the incident and future steps are identified for the student teacher to develop their practice in this area in an informed way.
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Appenix 1
OBSERVATION / FIELD NOTES

Record 1
	Date and time, year group:
22/09/21, 9.30am, Nursery (age 3 years old)

	Where and When: Context of the observation – subject/AOLE, general classroom context

The observation took place in the classroom during a time where children can choose their activity/ do some focus group work with the teacher/TA this is not long after they have arrived and had some whole class time on the mat saying good morning and talking about the focus- in this case it was ‘Animals the hibernater’. The clasrrom has sevral areas for difrent activities and some table set up to do work individually or as a group. 


	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)
Child J was distracted , not engaging in any specific activity. The 1-to1 saw this and tried to give him and Ipad to engage him. He continued to be uninterested and proceeded to climb on furniture. The 1-to1 helped him safely off the table and continued to offer him various toys to help keep him entertained.
The teacher explained that the child was waiting for a place on a unit. She explained that they have previously tried to engage him in learning activities but they were unable to find anything that works. She believed that mainstream was inappropriate for him.


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
ALN in mainstream
Provision for ALN
Inclusion for ALN students



	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

It was a busy enviroment ( a nursery setting with 12 other children aged 3 years old )
There were some distractions as the children had the oppertunity to choose their activity so some children were on diffrent ipads and some were playing with blocks and then there was a TA doing one to one work on one table and the teacher doing group work in the middle of the class. However i do not belive that this impacted on the childs behaviour.








Record 2
	Date and time, year group:
22/09/21 9.30am nursery class

	Where and When: Context of the observation – subject/AOLE, general classroom context

The observation took place in the classroom during a time where children can choose their activity/ do some focus group work with the teacher/TA this is not long after they have arrived and had some whole class time on the mat saying good morning and talking about the focus- in this case it was ‘Animals the hibernater. The clasrrom has sevral areas for difrent activities and some table set up to do work individually or as a group. This observation was focusing on the work done with the teacher in the group



	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)

Children were asked to draw and colour in an animal that hibernate during winter- this was a follow on from the discussion that took place on the carpet. The children in the group all picked an animal. The teacher encouraged them to draw the features of the animal. After the child was finished, she asked if they could tell her what animal they had drawn and why. Then based on the activity and the answer they gave the were assessed using a traffic lights system “green=good orange= needs to work on this and red= not able to complete the task”



	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

This lead the observer to wonder about evidencing learning in key stage one (before the age of 5 years old) and different techniques that are used , she also wondered why we asses children’s abilities so young and if it was good for their mental wellbeing or what negative consequences it may have 




	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

The clasroom was busy with other children doing various activities.







Record 3
	Date and time, year group:
22/09/21 1.50am nursery class

	Where and When: Context of the observation – subject/AOLE, general classroom context

The observation took place in the classroom during a time where children can choose their activity/ do some focus group work with the teacher/TA this is not long after they have arrived after lunch ( most of the children that were present were afternoon children)



	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)
 Child L uses a toy (minion) to go up ‘stairs’ a box unit and then the toy ‘jumps off’.
The teacher takes the opportunity to help the child practice their counting. AS the child puts the toy on a step she counts 1….2….3…. ect the child copies her counting to 5 and then the toy ‘jumps off’. Child L is engaged so she then proceeds to do the same counting sequence but uses his fingers to show the number.



	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Spontanious learning opertunities
Engaging with childrens intrestes to enhance learning




	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

It was a busy enviroment ( a nursery setting with 12 other children aged 3 years old )
There were some distractions as the children had the oppertunity to choose their activity so some children were on diffrent ipads and some were playing with blocks and then there was a TA doing one to one work on one table and the teacher doing group work in the middle of the class. However i do not belive that this impacted on the childs behaviour.

Child L has some plays in speach and is due to be seen by a specialist soon but does not oftten speak unless copying.





	
	
	



