1800259
[image: Discover University of Wales Trinity Saint David] 
APPENDIX GA36d

	LEVEL 7 ASSESSMENT SPECIFICATION 


	Student name:
	Laura Hughes
	Student ID number:
	1800259

	Programme:
	Secondary PGCE - History

	Module:
	Investigating Contemporary Issues in Secondary Education

	Module code:
	ECSP7001
	Contribution to Overall Module Assessment (%):
	100%

	Lecturer:
	David Stacey 
	Internal Verifier:
	

	Assignment Title:
	Investigating Contemporary Issues in Secondary Education

	Word count (or equivalent):
	4,674 words

	Submission deadline:
	January 28th 2019

	Return date of provisional marks & written feedback:
	February 19th 2019


	Submission method:
	All written assessments, where practical and possible, must be submitted via Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this assessment specification into Turnitin or it will match many similarities with other students’ submissions.)
Alternative submission method (if applicable): 
Late submission of the assessment will result in a late penalty mark.  Penalties for late submission: Up to one week late, maximum mark of 50%.  Over one week late, 0%.  Only the Extenuating Circumstances Panel may approve a change to submission dates.

	Academic honesty / referencing:
	Academic honesty is required. In the main body of your submission you must give credit to authors on whose research and ideas your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have used, cited or quoted in order to complete this assessment.  




Investigating Contemporary Issues in Secondary Education
Introduction: 
In secondary education there are a vast amount of contemporary issues which need to be addressed. These include, literacy and numeracy rates, the correlation between free school meals (FSM) and attainment, effective curriculums along with funding and facilities. However, this report looks to focus upon the impact the individual teacher has upon learning and how developing the teaching for learning can have a positive impact upon secondary education. As Dylan Wiliam (2010) states, ‘teaching is such a complex craft that one lifetime is not enough to master it’. This is why the use of departmental improvement plans, school improvement plans, strategic planning and Estyn reports are all essential in the overcoming of contemporary issues in modern education. This report considers the problems associated with the quality of teaching for learning in the secondary sector and focuses in on the use of IRIS and videoed lesson observations as a means to overcome such a contemporary issue. The sheer importance of the teacher within the classroom cannot be undermined and so by introducing the use of IRIS and videoed lesson observations into the education system, it provides teachers with a form of self-evaluation that is an extremely powerful tool. As Michael Barber states, ‘the quality of a country’s education system cannot exceed the quality of its teachers’ (Wiliam, 2010). 
The main reasons to why lesson observations have become a major contemporary issue in secondary education and why this report is focusing upon such topic is because the old system is outdated. For example, classroom visits from the senior leadership team (SLT) or even the head teacher can cause a change in the nature of classrooms in regards to behaviour, culture and routines. Formal lesson observations, whether they are planned or ‘walk-in’ observations can stop the class working as normal as both the pupils and teacher become stressed and somewhat on edge (Dabell, 2017). Therefore in turn, the observations are not as accurate and reliable as they possibly could be due to a variety of reasons such as human preference, the nature and behaviour of the class and the lack of evidence that can be used to support the outcome of the observation. The current school this report is based upon, School A (for confidentiality purposes) has already partially introduced IRIS as a means of improving the quality of teaching and so this report looks to evaluate its successes so far, in line with the written literature on the topic and will conclude with suggestions to how the use of IRIS can be used to its full potential.   
Overview of School Improvement Plan:
Due to the unavailability of the Departmental Improvement Plan, the School Improvement Plan became the basis of my understanding of School A’s targets. The School Improvement Plan (Appendices One) was new for 2018 and is a direct response of the Estyn report of 2016. The plan has three main focuses; teaching for learning, positive behaviour for learning and environment for learning. These three focuses are inevitably rather wide and so the plan looks to prioritise certain areas of each sub-category. This section looks to summarise the three areas briefly before focusing upon the impact of the teaching for learning later on in the report. In regards to the teaching for learning category, the school looks to focus upon lesson observations to reflect upon experiences and model good practices. This can be seen through lesson observations from the senior management team and the use of IRIS which is increasingly used throughout the school. This will become the main focus to this investigation. The school has also implemented a book scrutiny within their three week review in November as a means of ensuring consistency in marking and diagnostic feedback, which inevitably is another powerful opportunity to improve the teaching for learning. School A also looks to develop a range of forums for students and parents so that both can provide their experience on the schools teaching and learning. 
In regards to positive behaviour for learning, the main aims are the reduction in low level disruption, behaviour referrals and exclusions. The actions in which the school is taking is to ensure that pupils are praised in public and reprimanded in private, along with modelling good behaviour and practice. Improving attendance is a key issue in which the school has responded by changing the school timetable and monitoring the regular non-attenders more closely. Furthermore, the school aims to reinforce the role of the teacher by the senior management team committing to learning walks both within lessons and form time. Finally, developing the role and authority of the form tutor by focusing upon attendance, punctuality, behaviour, uniform and equipment. 
Finally, providing a safe and effective learning environment is the final of the aims. The school looks to produce a three year spending plan that identifies and costs key school priorities such as the use of effective teaching resources including new ICT facilities. Facilities will include digital hubs, staff training on the SIMS network along with establishing a stakeholder group to develop the schools vision and strategic planning for technology. Finally, identifying past and present academic successes by promoting them upon the walls around the school corridors to inspire current school pupils on what can be achieved through dedication and commitment. Despite the shared focus upon teaching for learning, behaviour for learning and environment for learning, this report argues that the teaching for learning needs to be the main priority of the school improvement plan (appendices one). 

The link between School Improvement Plan and the most recent ESTYN Report:
In the most recent Estyn report of 2016 the school’s performance was classified as adequate. From this report, School A had some very strong areas but some rather weak areas also. In regards to teaching for learning, Estyn state that, the school’s system for judging the quality of teaching and learning has become more robust since September 2015 (Estyn, 2016). Estyn report that there are good working relationships between staff and students that produce positive learning environments. The majority of teachers plan well with activities that build upon previous knowledge, resources enthuse and stimulate pupils with high expectations of all pupils. Teachers also provide useful opportunities for pupils to reflect upon key aspects of their learning and use effective questioning (Estyn, 2016). All of which are positive aspects of teaching for learning. 
However, the schools teaching and learning responsibility structure is not aligned well enough to the schools current needs (Estyn, 2016). Estyn reports that in a minority of lessons, teaching for learning provided some shortcomings. These included, the activities that were planned did not challenge all learners and were somewhat repetitive. Also the homework set did not extend pupils’ learning and whilst marking is done regularly throughout the school, comments were not specific enough in regards to how pupils could improve (Estyn, 2016). Whilst all of these comments are important whilst evaluating teaching for learning, the most interesting of comments was that ‘some teachers talk too much’ and ‘questions that were asked were not thought-provoking’ (Estyn, 2016). This is of great interest in regards to this report as through the use of IRIS and videoing technology, teachers will be able to self-evaluate their lessons and highlight areas they perhaps did not realise were weak. For example, they can monitor the pupil response to their teaching, just as much as they can monitor their own teacher strategy. This will be discussed in more depth in the latter part of this report.  
In regards to the link between the school improvement plan and the most recent Estyn report, it has become clear that the teaching for learning is School A’s top priority and whilst progress has already been made to work upon the issue, there is still room for further development. In their report, Estyn agree that the school improvement plan is a carefully considered document that highlights the priorities for the school well. Even so that the school had made such good progress following the most recent Estyn report in February 2016 that School A was removed from Estyn’s monitoring list in November 2016. (Estyn, 2016). 
Importance of Strategic Planning:
The sheer importance of strategic planning cannot be underestimated. As Rutherford (2009) stated, ‘those who plan to learn must learn to plan’. Manard (1998) argued that, despite the use of strategic planning by many schools as a process for school improvement, little research has been done to determine the factors that are critical to strategic planning (Manard, 1998). Since then, whilst the research and literature regarding strategic planning has plummeted, the basic concepts behind such planning has remained the same. Manard (1998), looked at five key stages of planning that needed to be implemented if planning was to be successful. These are; the preparation phase, the data collection phase, the development phase, the implementing phase and the annual review. In the first phase, Manard emphasised that the whole school community, including pupils and parents need to be involved with clear processes identified. The data collection phase would then form the evidence to support these initial ideas and concepts. The development phase would then allow key people, along with appropriate timings, to adhere to the goals in a manageable number. To then implement such plan, the whole school community would need to be involved before annually reviewing the strategy in correlation with the action plan (Manard, 1998). 
Similarly, Lewin’s (1951) three-phases of organisational change is a simple but effective way of strategic planning. The three phases consist of unfreezing, changing and refreezing. Original ideas and concepts need to be unpicked, changes need to be made as a community decision before being refrozen so that the new policies agreed can be implemented (Lewinm 1951). Delprino, (2013) argues that, ‘while Lewin’s model may offer a simplified view of how change occurs in organizations, the concept of force field analysis does provide a framework for organizational members (students, staff, and faculty) to easily understand the factors that may offer support or resistance to a strategic planning process (Delprino, 2013). 
 Manard (1998) and Lewin (1951) focus their ideas upon the idea of communities and working as a team in order for strategic planning to be successful. Delprino (2013), agrees with this as he states, ‘every individual, group or team has a role in the initiation, implementation, and sustainability of the strategic plan’. Whilst Delprino (2013) agrees with Manard and Lewin on the basic concepts, Delprino develops his idea by arguing that strategic planning is not a one-size-fits-all process but instead is an approach which supports the unique characteristics of the institution (Delprino, 2013). 
Bryson (2018) produces a more up-to-date theory that looks at strategic planning in regards to what is happening in the world such as global warming and the increase of technology and whilst focuses the majority of his work upon non-profit organisations and charities, his theories can still be applied when looking at education. Whilst reflecting back on previous editions to his work, Bryson places a renewed emphasis on the fact that strategic planning is not the same as strategic thinking, acting, learning or deliberation. However, strategic planning is only useful if it improves that of strategic thought, action and learning (Bryson, 2018). Bryson defines strategic thinking, in context, about how to pursue purposes or achieve goals or how something might or should be changed (Bryson, 2018). He then defines strategic acting in light of potential consequences or purposes and strategic learning as being the change in the system (Bryson, 2018). 
Whilst Bryson evidently presents a more up-to-date argument, the basic concepts of Lewin’s (1951) three phases of organisational change and Manard’s (1998) five stages of strategic planning are of equal importance when underpinning the importance of strategic planning in education. Through all the different theories, whether their modern or somewhat outdated, what is clear is that strategic planning needs to be an organised and well prepared task that has the pupils, staff, parents and governors involved so the goal can be reached in the most effective way possible. 
A critical evaluation of what literature and key research notes about your particular topic along with suitable references:
In regards to the key literature upon the use of IRIS and videoed lesson observations, there appears to be three main arguments. The first, and arguably the most important argument is that IRIS enables teachers to self-evaluate their own lesson. Something which is an extremely powerful tool that would be lost if a member of the Senior Leadership Team (SLT) was just to sit in the back of the classroom and observe. This links into the second argument that was found in the literature that the changes in the dynamic and behaviour of the classroom means that old school manned lesson observations are out dated. Finally, key literature highlights that whilst IRIS and videoed technology is a new initiative, it is not about requiring new teachers but helping the teachers already in place develop. 
The sheer importance and results of the use of IRIS as a means to an end cannot be underestimated. An experiment report from the Centre for Education Policy Research (2015) found that, ‘teachers who participated in a year-long study comparing video-recorded and in-person classroom observations found the video observation process fairer and more useful overall than in-person observations’.  This is inevitably because the observation becomes more reliable as it does not have to rely on one person’s memory or one person’s perception, therefore becoming a much clearer picture (Dabell, 2017).  Also, as McGrane (2010) argues, by watching the videoed lesson observation, it allows the classroom teacher to become the observer and that is inarguably, an incredibly powerful tool. 
The problem for Wiliam (2010) is that the majority of schools are inundated with initiatives and too many schools try to embrace them all when the real focus should be with the basics. Wiliam supports his argument by stating that schools are now saturated with computers even though they have minimal impact upon student achievement (Wiliam, 2010). Whilst Wiliam’s focuses rather little on the idea of videoed lesson observations, he centres his ideas and research upon the sheer importance of the classroom teacher within a learning environment. This as previously mentioned, cannot be underestimated. However, sometimes Wiliam neglects other contemporary issues within education and therefore his arguments are rather narrowly focused. For example, in regards to classroom practice, Wiliam (2010) argues, ‘the only thing that really matters is the quality of the teacher’.  Whilst the role that the teacher plays has a massive impact upon the dynamics of the classroom, there are also other contributing factors such as the pupils, time of the day, weather and so on. 
Matt O’Leary (2017) provides a more balanced argument in his work as he argues that teachers can benefit from video-based lesson analysis in regards to professional development, building confidence and supporting relationships with mentors (O’Leary 2017). O’Leary provides a much more practical basis for his reasoning and notices that there are, as with anything, obstacles to videoing professional practice. For example, in terms of privacy and performance management, classroom teachers may be intimidated or uncomfortable to share their lesson observations with other members of staff. Whilst O’Leary recognises this and suggests strategies to overcome such issue, Wiliam (2010) argues strong views but fails to recognise that there may be external factors that need to be considered. For example, Wiliam (2010) argues that, ‘in the classrooms of the best teachers, students learn at twice the rate they do in the classrooms of average teachers’. This is a rather bold claim, with little to no evidence to support it. 
Furthermore, Dabell (2017) firmly believes that schools should totally move away from formal lesson observations and instead, coaching partnerships should be developed using video technology, regular pop-in opportunities in classrooms and focused work scrutiny to provide bespoke professional development (Dabell, 2017). His argument highlights how as a teacher, watching what happens within your classroom on repeat is an opportunity for you to learn as much as the pupils within that class.  Similarly to Wiliam (2010), Dabell (2017) argues that teaching should return to the basics and a small change such as introducing IRIS, is an effective way of doing so. He states, ‘videoing can actually focus on what the real job in hand is: improving teaching and learning by using video data or intelligence as a coaching and mentoring tool’ (Dabell, 2017). Therefore, both Wiliam (2010) and Dabell (2017) focus their work upon the sheer importance of the teacher in the classroom and by focusing on and mastering the basics, every other aspect of teaching can develop from there. 
The use of IRIS as a means to improving teaching is not the solution to every contemporary issue within secondary education, nor does this report argue it is, but instead is a small and effective initiative that could truly develop teaching for learning. It gives more accurate and reliable data from lesson observations. One of the biggest area it impacts upon is classroom behaviour and dynamics. In reality, in most classrooms, a visit from the head teacher or a member of SLT is out of the ordinary and therefore changes the behaviour of both the pupils and the class (The Times Educational Supplement, 2011). An educational report by John Dabell (2017) supports this idea as teachers tend to alter their style or over-egg their performance and in response of this pupils can either clam up or go over the top (Dabell, 2017). 
McGrane (2010) comments upon how when she is videoed she always assumes her pupils will be on their best behaviour for no other reason that they are being videoed. However, after about ten minutes her videoed observation shows that her A* pupils often went off in task unless she walked towards them. McGrane attributed this to the fact that they did not find the material stimulating enough as they were not misbehaving pupils nor were they of low ability (McGrane, 2010). This is the exact evidence highlighted that supports the use of IRIS as a means of improving teaching for learning as not only did McGrane discover they were not on topic, their behaviour because of this was not at standard either. Thus highlighting how a small initiative can impose such a big impact on teaching for learning. 
All the key authors surrounding the literature of IRIS and video recorded lesson observations agree solely upon one thing. That is, as well as improving the quality of entrants to the teaching profession, we have to make the teachers we have better (Wiliam, 2010). Whilst Wiliam sometimes focuses too much upon the impact of the teacher, Dabell agrees with him in the respect that, ‘If we are serious about improving the quality of our education system to meet the increasing demands of the world of work, then we need a culture change’ (Wiliam, 2010). Whilst an international website, which I recognise, the Ministry for Education of Guyana (2017) defined the role of teachers perfectly. Their website states, ‘the most common role a teacher plays in the classroom is to teach knowledge to children. Beyond that, teachers serve many other roles in the classroom. Teachers set the tone of their classrooms, build a warm environment, mentor and nurture students, become role models, and listen and look for signs of trouble’ (the Ministry for Education of Guyana, 2017). In this respect, the work of Wiliam, Dabell, O’Leary and McGrane, all supports the idea that, a teacher is a teacher. Whether that be a newly qualified teacher (NQT) or a teacher with twenty years’ experience, one should never go under the radar when trying new techniques and a small but extremely powerful change of introducing IRIS as a means of lesson observations, can have an enormous positive effect on the quality of the teaching for learning.
How Schools Are Responding to IRIS: 
As previously mentioned, School A had three main priorities following their most recent Estyn report and improving the teaching for learning was one of them. The school improvement plan is underpinned by teachers’ learning and development and videoing lessons plays a key role here as it can provide a vehicle for raising achievement and attainment (Dabell, 2017). Many schools across Wales are now fostering a non-threatening and supportive culture around lesson observations and are moving away from routinely making judgements of individual lessons.  Instead, they are encouraging staff to evaluate their own practice by using video technology (Estyn, 2018).  Just as pupils learn from each other, teachers also learn from their colleagues and this forms the basis of Hattie, Masters and Birch (2016) argument. They conclude that, cooperative learning and the effect of peer learning and feedback is immensely powerful in helping teachers as well as pupils, to refine their practice (Estyn, 2018). This links directly to Dabell’s (2017) argument that, ‘schools should totally move away from formal lesson observations and instead, coaching partnerships should be developed using video technology, regular pop-in opportunities in classrooms and focused work scrutiny to provide bespoke professional development’ (Dabell, 2017). It seems as though all of the problems that are linked to manned lesson observations, such as inaccuracy, behaviour of both the pupils and the teacher and the whole dynamic of the classroom, can be eradicated by videoed lesson observations and so it seems a suitable argument for the introduction of this initiative in more schools, both primary and secondary, across Wales. 
A full overview of the School A’s Estyn report and what they are doing in response is discussed in point two. School A implement the theory mentioned above as during their inset days they (with the classroom teachers permission) will show a videoed lesson observation as an example of good practice and modelling. Also, when using IRIS, there is an online community of individual members and schools who volunteer lesson observations as a way of modelling good practice nationally. Whilst there is no requirements for schools to do this, it is beneficial as it highlights what other schools demonstrate as a good lesson. Teachers very rarely get the opportunity to observe other lessons and so by creating an online community where there teachers are encouraged to share their successful lessons with no judgements, provides an excellent learning and developing opportunity for teachers, no matter how experienced or inexperienced they may be. 
School A has continued to improve results since the most recent inspection in 2016. For example, in 2017, 61.7 percent of pupils at School A gained at least five A* to C grades at GCSE including Maths and English. This is stronger than the national average which sits at 54.6 percent. Also, the teacher to pupil ratio at School A is 17.6 pupils for every teacher, whilst the national average in 2017 was 16.5 pupils to every teacher (Wales Online, 2017). Therefore, School A sits above the national average which is an even bigger reason to focus upon the teaching for learning within School A.
In the past, too many schools and school improvement services have implemented strategies that are not backed by evidence-based research (Estyn, 2018). In regards to IRIS and video recorded lessons, it is difficult to secure concrete evidence that it works as there is ultimately no test, but it definitely is a powerful, self-evaluating tool that is an excellent means to an end. Whilst the introduction of IRIS cannot take full responsibility for the results mentioned in the previous paragraph, it does highlight how the teaching for learning in School A is improving. It has been continuously argued within this report that the use of IRIS is a means to an end in improving the teaching for learning and is a rather small change that can provide substantial benefits if it is used to its full extent. 
What can be done next: 
Over the last few years, the Welsh Government has introduced various strategies with the intention of improving the quality of teaching and learning, and of helping practitioners to develop their practice throughout their careers (Estyn, 2018). 
Teacher B in School A fundamentally agrees with the use of IRIS as a means of improving the standard of teaching. After he was observed, he noticed small minor issues in his teaching that he did not realise were even there. For example, he noticed that sometimes he talks too much and lower ability pupils lose focus because there too much information for them to understand. Similarly, McGrane (2017) noted how in her videoed lesson observation, she was surprised to discover that the higher ability pupils were off task more than the lower level pupils as they were not challenged enough. In response to this, McGrane differentiated her work for higher performing pupils, something which would perhaps not have happened, if she was observed by a member of SLT. This is because of the link that lesson observations by a member of SLT has on behaviour and classroom dynamic. If the head teacher was in the class during the observation, the likelihood is that the higher ability pupils would remain on task for the lesson whilst there was an observer, before returning to being off task and not challenged enough next lesson. 
Also, after discussing IRIS with members of SLT in School A, it is clear that the initiative has been successful for both classroom teachers and heads of faculty. However, the process is not yet complete and there are still some issues that need to be addressed. IRIS in School A still remains an option for classroom teachers and is not compulsory. Whilst I recognise that some perhaps older classroom teachers may prefer the manned lesson observations because that is what their comfortable with, it limits the amount of information that could be extracted from the observation. Wiliam (2010) states that, ‘if we are serious about improving the quality of our education system to meet the increasing demands of the world of work, then we need a culture change’. There is a common misconception that the teachers with more experience are the better ones, however that is not necessarily the case. Whilst improving the quality of entrants to the profession has an effect upon the future of the quality of teaching, no longer can we accept that once one has been teaching five or ten years, one is ‘good to go’ (Wiliam, 2010). 
Another way this initiative could be moved forward is by increasing the frequency of lesson observations to once a term rather than once a school year. Whilst teachers may dispute this due to the pressures they associate with lesson observations, it would be a good way of monitoring teacher progress as well as pupil progress. This point also links into the fact that if lesson reviews became more like coaching sessions, teachers would hopefully feel less pressured and the feedback is mutually agreed and more constructive. If the stigma and formalisation of lesson observations are removed, then the outcomes of the lesson observations become more accurate. Ultimately, watching what happens in a classroom and more specifically your own classroom, despite how cringe worthy or embarrassing it may seem, it is an opportunity to learn. It enables teachers to focus on the tiny details as well as the bigger picture, and as a teacher, both are important (Dabell, 2017). And whilst some may be critics of this initiative due to the loss of information outside of the camera shots and effects on the class because of the presence of a camera (King, n.d), the benefits of such technology definitely outweigh any issues. 
In conclusion, there are three main areas that need to be addressed to drive this initiative further. These are, ensuring all teachers recognise and participate in videoed lesson observations, (despite how experienced they may be), increasing the frequency of lesson observations to once a term and ensuring all teachers are comfortable and not judged or embarrassed by sharing their observations within the community.  By taking these small but practical measures, the quality of teaching for learning will continue to strengthen the teaching profession and the quality of lessons for the pupils.  
Appendices: 
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