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ECAD 6008 Assignment: Part 1
	Professional         Experience       Template 1
	

	Pedagogy Standard
	Assessment for Learning

	What did you do and why?
	Throughout various lessons on my teaching practice I have used multiple assessment for learning strategies wherever possible. I have ensured to use questioning throughout plenaries to ask      pupils what they have learnt from the lesson, but also through prompting questions during the lessons. I have used       feedback strategies through live marking within mathematics and numeracy lessons. Although the assessment for learning strategy that I have found to be most beneficial to my learners was self and peer assessment through creating success criteria tables.     Pupils have created their own individual success criteria tables; we also completed a class generated success criteria table through a class discussion building on prior knowledge on comic strips, pupils then used the same table to pass to the person next to them to peer assess the work. Pupils have also had success criteria     tables given to them as a reminder of what is expected in their work in multiple areas of learning and experience such as     mathematics and numeracy (bar charts), science and technology and languages, literacy and communication (storyboards, comic strips, persuasive letter writing). 

	What have you learned?
	Through using various assessment for learning strategies within the classroom I learned that my pupils benefited the most from using self and peer assessment tools such as success criteria cards. I learned that the pupils had a clearer understanding of the lesson and what is expected of them when either they were given a success criteria card to follow, had made a success criteria card for themselves or had created a class generated success criteria cards using pupil voice. From using success criteria cards to self and peer assess work the pupils became more independent when completing tasks as they were not so dependent on myself as the teacher to tell them what to do next or how they could make their work better. I learned that the pupils also completed their work to a higher standard as they ensured to follow all aspects of the success criteria cards instead of rushing to complete their work. I also learned that effective questioning worked well within mini plenaries throughout the lesson but also in the main plenary at the end. I would ask the pupils various prompting questions to challenge their thoughts and opinions and to encourage the pupils to think about their answers. I learned that this was effective during mini plenaries within the lesson as it demonstrates to the pupils how they could further improve their work and keeps pupils on task with a clear focus of the task. I found questioning strategies such as random selection of pupils was effective at the end of the lesson as all of the pupils would have to think of an answer as to what they have learned from the lesson and whether there is anything they do not understand. I also asked pupils to show me thumbs up, down, middle so I can check their understanding of the lesson and whether I had differentiated appropriately, thus bringing in aspects of feedback. In terms of feedback strategies, I found live marking to be effective in most subject areas it keeps pupils on track with the task focus and allows time for pupils to make any corrections within the lesson. I found that most pupils do not read my written feedback and therefore do not follow any written comments n bow to improve their work for next time. However, I do find that whilst live marking is more beneficial to the pupils, it is difficult to carry out in every lesson as the pupils in year 3 and 4 were not as independent as the year 5 pupils. 

	What next?
	In future lessons I will continue to use self and peer assessment tools such as success criteria cards as I feel it encourages the pupils to become more independent with their learning. I will continue with effective questioning strategies and asking prompting questions. In future I will ensure to encourage support staff within the classroom to also ask prompting questions to the pupils as it ensures consistency within the classroom environment. I would like to try to continue to live mark as much as possible in future lessons as I feel this is beneficial to pupils as it allows learners time it make any corrections within the classroom to give a clear message of how to improve their work for next time. 




	Professional Experience Template 2
	

	Pedagogy Standard
	Employing a broad repertoire of teaching 
approaches

	What did you do and why?
	Throughout all of my lessons on my final teaching placement I have ensured to try and include a variety of teaching approaches in my lessons. I feel as though this standard specifically is one that I have improved on drastically during PTE3. I have attempted to use a variety of teaching approaches within my introductions to keep them as simple, short, engaging and effective as possible. I have used short videos to explain things rather than just talking at the pupils, I have used interactive PowerPoints where I have asked the children to come up and interact with my introductory PowerPoints. I have used a digital whiteboard to explain various things. I have also used short quizzes to check pupils understanding before beginning a task and I have also had pupils be involved in reading certain texts for introductory tasks instead of myself always talking at the children. During lessons I have stopped the pupils every so often to conduct a mini plenary, during the plenaries I have asked prompting questions to pupils to challenge their thinking. I have also attempted live marking where possible to give pupils constructive verbal feedback during the lesson. I have also used various teaching approaches in my plenaries to check pupils understanding and their learning. I have used random selection as a form of questioning to ask pupils what they have learned from the lesson and is there anything they would like to focus more on bringing in aspects of pupil voice. 

	What have you learned?
	Through employing a broad repertoire of teaching approaches, I have learned that the more interactive and shorter the introductions of my lessons are the more the pupils are engaged. I have found that through using various teaching approaches to introduce or explain a lesson the pupils are more likely to get involved in the introduction and so have a better understanding of the task during the lesson. I find that through using various teaching approaches it creates more opportunities for the pupils to interact and get involved with the introduction and therefore are more engaged leading to a better understanding of the lesson. I learned that through having mini plenaries within the lesson it also creates opportunities for the pupils to share their work so far and for myself and other pupils to give feedback on that pupil’s work. This not only is beneficial to that one pupil who shared their work but also to the whole class as it demonstrates how pupils can improve on their work and is an opportunity to share ideas for those pupils that are struggling with the task. I have found that through using random selection to ask pupils what they have learned from the lesson works well as all pupils need to think of an answer as they do not know who will be chosen therefore engaging the pupils in the plenary of the lesson. 

	What next?
	In future lessons I would like to continue to use a broad repertoire of teaching approaches within all aspects of my lessons in order to keep pupils as engaged and involved with the lessons as possible. I would like to improve on keeping my introductions as short as possible as I found that even though pupils usually had a good understanding of the lesson and the task after my introductions, it took a bit longer than I would have liked to explain the lesson to my pupils. This is something I would like to work on as I would like to try and shorten my introductions to around 5 minutes so that pupils remain engaged and do not begin losing interest. 



	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts 

	What did you do and why?
	During my time on teaching practice, I decided to teach a     language, literacy and communication lesson using a video stimulus on literacy shed. The pupils used the stimulus of a    robot to write a letter to the robots long lost family. However, during this lesson I realized upon reflection that the pupils did not understand how to write a letter and would benefit from a sequence of lessons based on letter writing. To link with the   pupil’s language, literacy and communication topic focus    (persuasive writing) I decided to give the letter writing a         relatable real life authentic context to engage the pupils. I      decided that I would write a letter to the school headteacher   trying to persuade them to limit playtimes to two plays a day   rather than three. The pupils would eventually write their own letter to the headteacher disagreeing with me and will have to persuade her to keep playtimes the same. Not only do I feel that it was important for the focus of the letter to be relatable to the pupils but I feel that letter writing in general is an important part of writing that the pupils will use going forward in real life situations. 

	What have you learned?
	From teaching the series of letter writing lessons I have learned that the pupils were really engaged in the lessons and were very keen to learn about the letter writing as this is something that they can take forward and will use in real life situations. I learned that through teaching this in a sequence of lessons it was more beneficial as they had time to analyse letter examples that I had created and learn about the difference in formal and informal letters. I also learned that through making the letter writing about something that the pupils can relate to such as writing to the headteacher, it engaged the pupils more and pupils had a better understanding of what to include in the letter as it was something that they understood and were passionate about. I feel that by teaching letter writing in a way that the pupils can relate to it allowed the learners to gain a clear understanding of the task. I also showed my example of a letter to the headteacher which was beneficial to the pupils as we analysed it together. 

	What next?
	In future lessons I would like to continue to teach lessons that pupils will take forward and will use in real life situations. I found the pupils were excited about this lesson as it something they understand and they will use in life and pupils even wrote they own letters to one another in their own time after we had finished learning about it. Therefore, I would like to continue to teach real life authentic context lessons and I would like to continue to relate these lessons to the pupils to the best of my ability as I find it engages the pupils more. 






	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes

	What did you do and why?
	Throughout my final teaching placement, I tried to ensure to plan lessons with cross curricular themes when opportunities arose for it. One specific lesson that shows this would be a Welsh lesson crossed with the digital competency framework. I wanted pupils to read a Babs a Benja book in order to use their knowledge of various vocabulary to attempt to translate the books. The Welsh activity also allowed for pupils to build on their vocabulary bank and extend their Welsh skills further. I decided that instead of giving the pupils a paper copy of the book I would take advantage of the opportunity for the pupils to do this digitally using the Chromebook. I asked the pupils to independently log onto the Chromebook and find the Babs a Benja book in order to support their digital skills and to encourage the pupils to become more independent when using the Chromebook. 

	What have you learned?
	From this lesson I learned that pupils needed a lot of support with the digital competency framework and using the Chromebook, I was quite surprised with this. I noticed that the pupils were struggling to even log onto the Chromebook independently and needed a lot of support in using the Chromebook to complete basic instructions such as zoom in or out to see the writing better. I learned that the pupils’ Welsh skills were as expected and that pupils could pick and choose words that they knew well in order to translate the sentences. Once pupils had got onto the book and had begun reading, they were quite independent and were able to use the help sheets provided at the back of the books to translate any words they were unsure of. 

	What next?
	In the future I would like to continue to plan for cross curricular themed lessons when opportunities arise in order to give the pupils a rich learning experience. I would like to focus more on the digital competency framework as I found that pupils needed a lot of support with using Chromebook. 




Word count: Approximately 2,000

















	Targets
	How have you worked on this 
	An example can be found on

	Target 1 
	When referencing, use the author or source name and the publication date in brackets. 
	Throughout the assignment. A specific example can be found on page 1. 

	Target 2
	Remember to anonymise the school’s name in the assignment
	Throughout the assignment. 



ECAD6008 Assignment Part 2

Critically reflect on your progress in planning, preparing and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from your Professional Learning Passport – PLP.) Identify up to three of these pedagogical principles as an area for development and justify the next steps in your development. 

Based on my experience on recent teaching practice, I have decided to focus on Assessment For Learning (AFL) for the written part of this assignment. I have chosen to focus on AFL following recent experiences in the classroom where I feel I have progressed in using various AFL strategies to support pupils learning. However, I would like to further develop my own learning and understanding of AFL to continue to support pupils and implement AFL into everyday lessons. AFL comes under the one of the five professional teaching and learning standards for Wales (Welsh Government, 2019), specifically the pedagogical standard of assessment. AFL is the process of using targets and learning objectives to monitor pupils progress and learning and using forms of assessment to identify the next steps in teaching and learning (Hargreaves, 2010, p. 213). AFL is a form of formative assessment that can be split into four elements in order to promote pupils learning. The four elements ensure that pupil are leaders of their own learning through peer and self-assessment tools such as sharing success criteria, formative feedback strategies both from peers and teacher and use of effective questioning strategies to promote pupils thinking and further extend discussions within the classroom (Welsh Government, 2013). 

For the purpose of this assignment the two key elements that I have chosen to focus on to develop further are sharing success criteria and effective questioning strategies. The reasons behind choosing these two elements as a focus for this assignment are to share how I feel I have progressed in using AFL but also to further develop my progress in planning and preparing to use success criteria and effective questioning strategies in my lessons. From experience on recent teaching practice, I feel as though I have somewhat used effective questioning strategies, however I feel there is room for improvement when planning and preparing to teach lessons that use effective questioning. I would like to further develop my use of success criteria in order to aid pupil progression and support learning. This is something that I have identified through lesson reflections and evidence taken from my Professional Learning Passport through weekly reflection targets and professional learning templates. 

(Florez and Sammons, 2013, p. 4) suggests that AFL is a key factor in effective planning processes and is often seen as the heart of good classroom practice. AFL not only provides pupils with clear criteria and goals to support understanding, but is also constructive in aiding pupil progression as learners have a clear focus of specifically to improve their work. AFL is central to how pupils learn and encourages pupil motivation to achieve. In order to determine whether AFL strategies have been used effectively it will depend on pupils’ outcomes of learning. Pupil progress should excel as a result of successful AFL use (Florez and Sammons, 2013, p. 16). Furthermore, AFL allows opportunities for pupils to become more active in the participation of their learning journey (Florez and Sammons, 2013, p. 17). Therefore, forming a positive relationship between pupils and their learning. Once this relationship has been built, pupils will ultimately feel more confident in interacting with class discussions and will become more involved in quality of questioning practices. 

(Florez and Sammons, 2013, p. 18) indicates that AFL not only has a positive effect on pupils learning but also teachers’ professionalism and delivery of lessons. Implying that once AFL is introduced in the planning, preparation and teaching practices, the teacher’s role in class room interaction will change. Teachers will become more of a facilitator of pupil learning where teachers are able to collaborate with learners and support and monitor pupils progress. This changes the dynamics of the classroom as pupils become more active participants in their learning alongside the teacher. As oppose to the teacher being seen as a content deliverer in which pupils have to sit and listen to. (Hattie, 2012, p. 38) may suggest that when planning and preparing lessons it is vital that teachers have a clear understanding of the way that their pupils think and learn and are able to plan and prepare resources to support this. (Hattie, 2012, p. 38) may imply that the most effective way teachers can plan is through planning together in order to evaluate and reflect upon their planning and teaching practices and the impact that their planning has on pupils learning outcomes. Through my experience on recent teaching practice, I planned and reflected upon lessons with my class mentor in order to appropriately differentiate and prepare resources that will engage pupils in their learning, I found that using visual prompts such as a stimulus was beneficial to the pupils. 

However, AFL is not with out criticism. (Florez and Sammons, 2013, p. 21) further suggests that the results of AFL have been generalised to show a positive impact on pupil outcomes, although does not consider the effects AFL has on additional learning needs pupils and does not break down specific results. This may indicate that results do not show the effects AFL may have on pupils’ behaviour, attitudes to learning, pupils’ motivation and the attainment gap. Therefore, could be seen as a limitation as results are too generalised to rely on. In contrast to this, (Wellington College China, 2018) suggests that AFL is shown to have positive effects on pupils’ motivation and attitudes to learning, self-efficacy and self-regulation. Thus, indicating that pupils who are able to self-regulate have increased confidence levels and may use  higher order thinking skills more often, leading to increased levels of academic achievement. 

(Maarya, 2018, p.26) may imply that success criteria are one of the key elements of AFL, suggesting that success criteria play a fundamental role in aiding pupil’s academic progress. “The benefits of using success criteria to advocate pupil learning is undeniable.” (Maarya, 2018, p.26). In relation to this, (Crichton and McDaid, 2016, p.193) may agree, indicating that success criteria are highly beneficial to pupils as it gives the pupils a clear understanding of what they need to do in order to be successful. During my teaching practice I used success criteria in a number of lessons in order to give pupils a clear understanding of what is expected of their work. I found this to be highly effective with my pupils as they were able to use it for support if needed and encouraged the pupils to become more independent with their work as they could look back at success criteria to check they have included all the elements that will ensure their work is successful. I found that using success criteria cards as a form of peer or self-assessment tools was also beneficial when encouraging learners to become more independent. Success criteria is seen to have a positive impact on pupils learning when used as a peer of self-assessment tool as it encourages learners to lead their learning. (Department for Education and Skills, 2007) may agree that pupils should be involved in the success criteria process and could imply that in order for pupils to gain optimum understanding of what is expected of them, it is vital that teachers discuss and share both learning objectives and success criteria with the pupils. In relation to this, (Kohn, 2011) may agree indicating that the use of success criteria allows opportunities for exploratory approaches in learning. Through allowing exploratory approaches to learning, pupils are able to deeply engage with the curriculum and become leaders of their own learning (Hussey and Smith, 2003, p. 358). Further research suggests that pupils were frustrated by not being involved in the discussion of learning objectives and formation of success criteria as pupils feel they should be involved in the process in order to encourage learner autonomy (Crichton and McDaid, 2016, p.193). In relation to (Crichton and McDaid, 2016, p.193) I agree that sharing the learning objective with pupils is important as pupils are able to refer to it and it is clear what the pupils are learning about. I would share the learning objective by writing it on the board in a number of lessons. 

However, the effectiveness of success criteria can also be questioned as it may not be realistic to expect teachers to measure pupils learning based on one lesson in order to adapt their planning (Didau, N.d). Suggesting that this may be a limitation when using success criteria as it does not show pupils full potential of their work. However, (Rooney, 2007, p. 51) suggests that in order for pupils to improve their work they need to be able to differentiate between what an average attempt of the task looks like against a good example of the task, therefore pupils need success criteria. Furthermore, indicating that pupils use success criteria in order to independently improve their own work, this often leads to skills that pupils will need to self and peer assess work. Pupils understanding of assessment is at the heart of pupil success. (Hattie, 2012, p. 51) indicates that success criteria are effective on pupil learning in cases where it has been planned carefully by the teacher. (Hattie, 2012, p. 51)  may suggest that there are five components to ensure that success criteria are effective on pupils’ progression, these components consist of challenge, commitment, confidence, student expectations and conceptual thinking. Implying that success criteria may only be successful in having a positive impact on pupil learning if teachers plan effectively using the components. In contrast to this, whilst (Class Teaching, 2015) suggests that success criteria could be useful in order to model what a good example looks like, this could also be seen as a limitation. Through modelling and giving pupils a success criteria it may limit pupils thinking and creativity as pupils will likely follow the same structure and style of the example shown in success criteria. Not only might this limit the more able pupils it could result in the less able pupils becoming dependent on success criteria and will eventually cause regression in higher order thinking skills that might have been built up through quality of questioning strategies. 

Quality of questioning allows pupils to learn naturally through enriched high level questioning experiences that encourage critical thinking in pupils. Benefits of questioning are that the questions can be varied to suit the level of thinking that teachers would like pupils to progress to. Higher level questioning creates opportunities for pupils to form new ideas and concepts, furthering pupils learning through depth of understanding (Queensland Department of Education, 2004). In order to improve quality of questioning, (Crowe and Stanford, 2010, p. 37) understands that it is vital that teachers allow pupils enough thinking time before answering the question. (Florez and Sammons, 2013, p. 7) may agree indicating that wait time is essential when using effective questioning. The questions asked should be open and should challenge pupils, in order to encourage learners to develop higher order thinking skills. Therefore pupils need enough time to think and answer the question appropriately. (Blosser, 2000) further implies that allowing time for pupils to discuss their responses with their peers leads to a richer learning experience. Thus, supporting further quality of questioning strategies such as think, pair, share. 

Additionally, (Black and Wiliam, 1998, p. 33) understands the importance of pupil and peer involvement in effective questioning strategies, indicating that pupil questions had more of a positive impact on pupil understanding than teachers’ questions. However, in contrast to this (Rosenshine et al, 1996) may argue that when using questioning strategies there is little evidence that indicates that direct instructions given by the teacher is less effective than pupil and peer interaction through questioning. In relation to this, (Smith, 2015) may suggest that a limitation of questioning may be that it encourages pupils to answer in front of their peers which could potentially cause anxiety. Pupils may be reluctant to participate in questioning strategies for fear of answering incorrectly. Therefore, may cause barriers in pupils learning journeys. However, (Florez and Sammons, 2013, p. 7) understands that when using quality of questioning strategies, it is vital that pupils feel secure in the classroom in answering the questions. It is important that the teacher creates a safe classroom environment in order to address misconceptions in class discussions so pupils are able to learn from their mistakes. “Expert teachers are proficient at creating an optimal classroom climate for learning.” (John, 2012, p. 26). Therefore, implying that good teachers are those that create a sense of trust within the classroom environment through building positive relationships between teacher and pupil and between peers. Once pupils feel a sense of trust in the classroom, they are more likely to overcome the fear of making mistakes. 

Additionally, (Crowe and Stanford, 2010, p. 37) indicates that it is important that the teacher is able to ask effective questions within the classroom in order to encourage pupils to actively participate in their learning. Moreover, this may suggest that prompting questions are fundamental to effective practice. Implying that cueing and prompting questions allow pupils to build bridges between their prior knowledge and new ideas. (Black and Wiliam, 1998, p. 34) may agree insinuating that questioning is important in order to explore and build on pupils’ prior knowledge. (Pressley et al., 1992) understands that prompting questions are key to this as they create opportunities for pupils to expand on and further explain their responses, resulting in progression in learning. Blooms taxonomy may also support the use of quality of questioning to encourage higher order thinking skills in pupils as it provides opportunities for pupils to use and further develop critical thinking skills. The cognitive model suggests that pupils learn through remembering and understanding information, applying their knowledge and analysing and evaluating in order to build bridges to create new ideas and concepts. Blooms taxonomy aims to better learning outcomes through increasing knowledge and developing skills. Quality of questioning and prompting questions are the first steps (Ruhl, 2023). 

In addition to this (Hattie, 2012, p. 37) may agree suggesting that “the most important single factor influencing learning is what the learner already knows.” (Hattie, 2012, p. 37). Furthermore (Hattie, 2012, p. 37) may suggest that whilst prompting questions are beneficial to pupils learning it is essential that teachers plan and prepare for prompting questions before the delivery of the lesson. This allows teachers to differentiate the questions appropriately in order to support pupils learning. Through personal experience I ensured to prepare a number of prompting questions that I could ask the pupils in order to further develop their thinking skills both in the introduction, main body and plenary of the lesson. I ensured that the questions were differentiated appropriately to support all learning development. (Hattie, 2012, p. 38) implies that it is vital that teachers understand pupils’ abilities before planning the lesson and that the teacher’s role is to be aware of what pupils already know and what they are able to achieve. This suggesting that teachers should know the pupils current learning position and their targets to work on. It is vital teachers are aware of such factors in order to appropriately adapt lessons so all pupils are able to make connections between prior knowledge and the new learning objectives. 

To conclude, this assignment has discussed Assessment as a strand under Pedagogy, one of the five professional teaching and learning standards for Wales (Welsh Government, 2019). Specifically focusing on assessment for learning  and various approaches to assessment for learning that I personally have used in recent teaching practice experiences. The assignment has focused specifically on sharing success criteria and using quality of questioning strategies to support learner outcomes. This assignment has highlighted many benefits to overall AFL strategies; however, it has specifically highlighted that the benefits when sharing success criteria and using quality of questioning strategies outweigh any limitations for either. Approaches and benefits regarding success criteria are that it aids pupil progression as it gives learners a clear focus for what is expected of their work in order for it to be successful (Maarya, 2018, p.26). It gives the learners a good understanding of how they can improve their work, therefore pupils become more independent and increases learner autonomy (Crichton and McDaid, 2016, p.193). The assignment has highlighted that pupils should be involved in the creation of success criteria and the learning objectives should often be shared with the pupils. This allows for a more exploratory approach in which pupils can deeply engage with the curriculum. A limitation of using success criteria is that it may limit pupils thinking, as learners may follow the same structure of the example, therefore their work may not be unique to them (Class Teaching, 2015). 

Approaches and benefits regarding quality of questioning are that it allows pupils to learn naturally and promotes pupils critical thinking through developing higher order thinking skills (Queensland Department of Education, 2004). The assignment has highlighted that wait time between when the question was asked and when the pupils respond, is vital as this is where pupils will begin to develop their higher order thinking skills (Florez and Sammons, 2013, p. 7). Blooms taxonomy supports the use of quality of questioning and would agree that prompting questions are effective on pupils learning in order to build on prior knowledge (Ruhl, 2023). A limitation of quality of questioning strategies may be that pupils become reluctant to answer questions in front of their peers, for fear of answering incorrectly.   However, (John, 2012, p. 26) highlights that it is the teacher’s role to create a trusting classroom environment in which the pupils feel comfortable in. 

This assignment has also underlined the importance of being a reflective practitioner in order for the teacher to learn and develop skills in planning, preparing and delivering lessons. (Hattie, 2012, p. 61) may suggest that teachers follow a four-step evaluation process in order to develop the skills to become a reflective practitioner. The steps may consist of collecting data and developing trust. Set, review and revise targets, make it clear what is expected of pupils in the lesson. Question own instructional strategies, what impact is the teaching having on the pupils and what needs to change or keep the same. Finally, monitoring the effect of the strategies and the impact they have on pupils learning. (Hattie, 2012, p. 61) insinuates that if teachers follow this evaluation process it will lead to more effective teaching practices and increased pupil outcomes. 

Next steps in my personal professional development would be to ensure that when planning and preparing success criteria for pupils, that I follow the five components of success criteria in order to ensure best pupil outcomes (Hattie, 2012, p. 51). I would like to develop my quality of questioning strategies through ensuring I allow a wait time between when I ask a question and when I ask for responses (Florez and Sammons, 2013, p. 7). I would also like to develop my quality of questioning strategies further through including more peer involved activities such as think, pair, share (Black and Wiliam, 1998, p. 33). This not only shows progression towards allowing a wait time in questioning but also builds trust between peers within the classroom, to ensure pupils to do feel secure when answering questions in front of their peers. In future I would also like to continue my own professional learning through reflecting on and planning lessons alongside other teachers in order to evaluate planning together as this is something that is beneficial to all teachers learning (Hattie, 2012, p. 38). 
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