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Critically reflect on the benefits of additional methods of promoting and ensuring quality above statutory requirements. Critically analyse methods of quality assurance with a focus on a minimum of two types. These may include official Quality Assurance Marks or research based professional development tools. 
Today’s world is fast-paced, because of this quality assurance has become an essential aspect of any organisation's success. It ensures prospective parents and inspectors that all services provided, especially within childcare settings, meet the highest standards. This document will aim to critically reflect on the benefits of some of the additional methods available to settings that claim to promote and ensure quality.
The United Nations Children’s Fund (UNICEF) and the convention of the rights of the child, article 28 states that ‘Every child has the right to an education’ They believe that a quality education includes learners who are supported in learning by the communities and families, children who are well-nourished and ready to learn, alongside safe and adequately provided environments with child centered teaching approaches combined with curricula that is relevant and enables knowledge of basic skills and life skills. According to UNICEF, by combining all of these aspects, education will be positive and enable the learner to participate in society. 
[bookmark: _Int_3bfCJR96]How then can Schools and Nurseries ensure this is achieved? Through participating in quality assured services or inspections. There are many ways in which a setting can be reviewed for quality, and this depends entirely on what the setting is. A primary, secondary school or maintained nursery setting are assessed and reviewed by Estyn.  Estyn is the education and training inspectorate for Wales who reviews how the education provided contributes to the learner's well-being and development in addition to the quality of leadership and training. Whereas non-maintained settings are reviewed and inspected by the Care Inspectorate for Wales (CIW) whose aims are to inspect and take action to help improve the quality of safety of services provided for people in Wales. 
In Addition to these, many settings may embark on further quality reviews or initiatives to improve and assess their quality as a setting. Additional methods of promoting and ensuring quality above statutory requirements have numerous benefits. Firstly, it enhances the school or nursery’s reputation as being a high-quality setting for your child to attend. By implementing additional quality assurance measures, the setting demonstrates its continued commitment to providing high-quality services and education. This sends a positive message to parents and stakeholders, which in turn, could lead to increased pupil numbers and longer maintained staff. 
[bookmark: _Int_QP2DTNsx]Secondly having additional quality assurance schemes can help to identify potential issues and allow settings to rectify them before they become major issues after inspections. This approach is proactive and can minimise risks and costs and could improve the settings efficiency by gathering regular stakeholder feedback to ensure these measures are effective. This is supported by Frater (2021) who promotes quality assurance and makes an interesting comparison of education and factory line, stating that car manufacturers don’t only check for faults at the end of production, but continuously throughout the build and how the same should be done in education, not just relying on the end results or scores. 
[bookmark: _Int_0my96aTW]When it comes to the methods of quality assurance, there are several methods available to settings. Official Quality Assurance Marks are labels that certify that a service meets specific quality standards such as the National Day Nurseries Association (NDNA) Quality Counts Scheme. On the other hand, there are research-based development tools which are designed to help organisations improve their quality through continuous learning and development such as the Effective Provision of Pre-School Education (EPPE).
One of these programmes as mentioned previously is the Quality Counts Assurance Scheme from the National Day Nurseries Association (NDNA).  The Quality Counts assurance scheme, available to providers throughout the UK, aims to promote quality in early years settings and out-of-school care. Nursery World (2002)
As stated above the NDNA states that it is a quality improvement scheme allowing the nursery to develop over time, the NDNA will assist the nursery by working closely with them and providing mentors to support the staff as they learn the skills to embed quality throughout the setting. 
However, this is a lengthy process and takes anywhere from six –eighteen months to complete. This could have a major impact on some settings as they do not have the additional staff available to cover those needed for the training. Within nurseries ratios can vary depending on the age of the children, if any of those children have special educational needs, parental involvement groups and even the current qualifications of the staff already employed there. Bertram, T. Pascal, C. (2002). Throughout the scheme the nursery would have to complete a portfolio consisting of 17 modules before they are then assessed and accredited Nursery World (2002)
If the nursery were to be successful enough to have been able to achieve this award, it is said that the nursery would then benefit from parents being able to see how committed the setting was towards improving quality for their children, they would have a higher standing amongst competitors or other local nurseries, have better outcomes during inspections and be able to attract and retain a higher quality of staffing. NDNA (2023) 
Unfortunately, this status and quality mark comes at a cost of £280, and although this may not seem like a huge amount of money, some nursery settings may be unable to afford this as this could result in the loss of a staff member. It also becomes a running and consistent cost, the quality mark itself is only valid for two years once achieved. This then means that the staff would constantly be in a cycle of preparation and attainment due to the paperwork possibly taking up to 18 months (about 1 and a half years) to complete, that would mean when they reviewed their first quality mark within  six months the process would have to restart. This could become an inconvenience rather than a bonus to the setting as staffing over that time may have changed and financial situations may have occurred such as Covid-19 where childcare places were closed. ‘Nurseries are facing increased energy, food and staffing costs, as well as struggling to recruit.’ Morton (2022).
In comparison to the quality assurance schemes, there are some research-based development tools such as The Effective Provision of Pre-School Education (EPPE). The EPPE project is known for its contribution to ‘evidence based policy’ throughout early years education and care. The EPPE project was conducted in 2004. It was the very first study of its kind which was conducted across Europe to have a national sample of pre-school education in children between the ages of 3 and 7 years. The study gathered data of 3000 children including information relating to the children's background, parents, home environment, alongside which pre-school the child attended. The study also included children who had either no or very minimal pre-school experience. By adding these criteria to the study, the EPPE team were able to get a more conclusive and varied set of results showing all the possible effects. As well as comparing pre-schools and their effects, EPPE researched how the use of effective practice can impact development. 
[bookmark: _Int_HUYhhaJv][bookmark: _Int_aqvwustB][bookmark: _Int_LjBcC9Gw]The EPPE project aimed to discover the effects pre-school had on children and their understanding, development socially and intellectually, well-being and how the quality of what they received affected them. By using standardised rating scales and observations the EPPE team were able to discover a significant link between higher quality pre-schools helped to develop children who were better intellectually and those who had a stronger sense of social behaviour before entering primary school. Siraj-Blachford et al (2004). They discovered that the quality of interactions between staff and children was very important; where staff were more caring and responsive to the children's individual needs the better the progress made by the children as supported by GOV.UK (no date) who state that providing early support can make a vast difference to a child’s learning and development. Sammons et al., (2002) stated that it has been shown that ‘EPPE is one of only a few studies (the only in the UK) to demonstrate the role of pre-school education as an effective means of early intervention in SEN’. This is supported further in the study where they discovered that where staff had higher qualifications when working with the children for a substantial amount of time the children had better outcomes and ratings of quality. This was found to have even higher impacts if the manager or curriculum leader was highly qualified. Siraj-Blachford (2004) stated that ‘Having trained teachers working with children in pre-school settings had the greatest impact on quality’ this was linked specifically to better outcomes in reading and social development by children aged 5. These findings were seconded by Bradbury (2018) Ofsted report who found that settings that had more staff trained level 3 or above reviewed as good or outstanding during their inspection. This contrasts with those settings with staff with lower qualifications as only 12% of those settings received higher inspection reviews.
However, when employing staff, it can sometimes be a challenge to find adequately trained staff, this has become more prevalent after the recent pandemic. Research conducted by Collaborative Engineering Education in the Digital Age (CEEDA) (2021) showed that settings in London were still struggling to viably stay open almost 2 years later, results showed that ‘43% of nurseries and pre-schools and 32% of childminders were operating at a loss.’ This, in conjunction with the shortage of skilled, qualified staff (level 3 posts as the main difficulty) low rates of pay, shift patterns alongside the impact of Brexit on staff supply have all had an impact on providers and their recruitment difficulties. Verrill (no date). To try and resolve this issue the Department for Education published ‘Early Years Career Pathways’ for those already working in the childcare settings to support career development and provide information on the range of jobs available to them as well as reducing the national minimum requirements for literacy and numeracy qualifications in an attempt to give more individuals the opportunity to gain their level 3 Bradbury (2018).
As quality of education and training is constantly changing and improving in 2011 the Welsh Assembly Government started to begin the school improvement reform and introduced a range of new and updated policies to help improve the quality of its school system in conjunction with the new curriculum reform. By 2013 they had invited the Organization for Economic Cooperation and Development (OECD) to undertake a review of the quality of its school system. This review produced a report ‘Improving Schools in Wales: An OECD Perspective (OECD, 2014). This report and in conjunction with many other studies helped to influence the development of the new curriculum reform, developed over the next five years to show that Wales is striving to improve the quality of education given to all. Ensuring that a range of policies have been implemented to improve the quality of the teaching workforce in Wales, whilst promoting schools and nurseries to collaborate to enhance the quality of services and their consistency OECD (2014)
To conclude, there are many different methods of promoting and ensuring quality of settings whilst pushing them to be higher than the statutory requirements. These have many benefits for schools and nurseries, enhancing reputations, minimising risks, improve efficiency and effectiveness of staff. Due to the uniqueness of both approaches, the setting should always strive to choose the method that best suits their needs and goals to enable them to provide the best care and development opportunities for the children within their care.  
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