Personal Project – Select a number of personal characteristics that influence children’s behaviour and demonstrate a range of practical interventions devised to promote positive behaviour I the classroom.

Human behaviour is based on the norms within a culture and society. How we act in response to other can signifies what is abnormal or normal, furthermore, such behaviours can communicate essential evidence that could go un-noticed.  According to “Dugatkin (2012) behaviour is a response and the coordinated responses of whole living organisms to internal and/or external stimuli”. Abrams (1986) cited (Gorman no date). Children are being excluded from schools because of disruptive behaviour. According to SNAP Cymru’s children with additional learning needs are at greater risk of being excluded from school or social exclusion. The Welsh Government report, states there were 0.2 permanent exclusions and 30.9 fixed exclusions during (2015). Schools behaviour policies are put in place to changes attitudes towards unwanted behaviour. Subsequently, schools and local authorities need to find solutions that reduce the impact of negative behaviour. Clarification and answers should be found to limit the impact of negative behaviours, with solutions implemented, solutions that recommend prompt action, with a whole school approach that sett’s clear guidelines for all staff. 
Timothy is 5 year old boy who is currently in one of two reception classes, with two teachers and six teaching assistants who support children holistic learning and development. Timothy has settled into school life well and interacts with children but often prefers to play alone, or parallel to others. Timothy is incline to show more interest towards construction related activities and displays less of an interest towards educational based tasks. He is fidgety, likes routine, does not like loud noises, with poor fine motor skills and attention and is overall score is low for baseline. Timothy needs adult support to complete tasks, he also loses interest quickly and needs constant prompting to finish an activity. Timothy has poor attention and listening skills which in turn affects his ability to retain information, he has good pencil grip but poor control, he finds it difficult to sit, his knees are placed nearly together and his legs around his bottom.  Timothy has been observed making frequent noises and displays signs of repetitive movements.  His behaviour is good but he often appears to be in his own little bubble; He needs constant direction and support to follow simple instructions, he will interact with adults if he requires assistance but finds it difficult to express himself and has a tendency to become upset and frustrated in various situation.  Especially in relation to self-help skills, for instance putting on coat or finding lunch bag, consequently, when Timothy becomes frustrated he frequently needs to be calmed down and reassured. He doesn’t respond well to being told off and finds it difficult to cope with changes in routine. For-instance, when Timothy is called to do an activity, he start well, but when he is asked? “Shall we try underwriting your name” Timothy will often cry intensely. (The name of the child has been changed for the purpose of anonymity).
Even though Timothy has not been diagnosed with any condition or learning difficulty, concerns have been raised regarding his attainment level and personal development. During a recent parents evening concerns were mentioned to parents. Dad acknowledged and agreed with concerns mentioned while mum became tearful and stressed and said “Timothy was bright, he could count and knew his colours. For some parents being told your child may have learning difficulties can be distressing and according to Healey (no date) “receiving such a message can produce overwhelming emotions, disbelief, anxiety and fear”. Additionally, the way teachers convey information to parent can help reduce parental stress, Leonard (1994) states, there should be good practises and guidelines about passing on information to parent when addressing any concerns. Furthermore, it is important to note that young children develop at different stages and some issues raised concerning Timothy could be due to immaturity. Additionally family background, nurturing and cultural norms can also influence learning and developmental outcomes. Abrams believes that children who struggle when learning have some emotional problems connected with their difficulty, which may possibly lead to emotional anguish. How teachers respond to individual’s needs are paramount to holistic development, for-instance if support is not provided at the optimum time to meet the individual’s needs then vital development could be lost.  Educators should gain knowledge and understanding of attachment theory, coupled with, developing good practices that relate to theoretical child development. Research suggests that, “one third of children have an insecure attachment with at least one care giver and 80% of children diagnosed with Attention Deficit Hyperactivity Disorder (ADHD) have attachment issues”. (Bergin and Bergin 2009) Cited (Bomber 2007-2011). Feelings fundamentally motivate cognitive learning, additionally, children who are secure within their relationships are more inclined to learn and seek support from staff when require. On the other hand, a child who is anxious could obstruct their own learning, by holding back from exploration and developing a curiosity of the unknown (Geddes 2006) Cited (Bomber 2007-2011) 
From observing young children within the setting, most children show their excitement for their care-giver by asking “when is it home time”, running to their family member and/or acknowledging family members visually or verbally that they are happy to see them.  However, Timothy never asks is it home time, and when collected he walks out calmly towards his mother showing no response other than an occasional smile. Mum bends down to attain eye contact while smiling but he will often hand mum his bag and continue to walk. Bowlby (1969) Cited, (Simply Psychology McLeod 2007) suggests that the internal intellectual understanding of the world and self is provided by the attachment of the mother in early years, which can be accessed through internal memories that influence how children respond to others.  For example individual self-esteem, interaction with other and the internal understanding helps to shape and guide children’s emotions and behaviour. In opposition to this, (as stated above) children who have additional learning needs such as, Attention Deficit Hyperactivity Disorder have difficulty forming strong attachments. It should be noted that both Bowlby and Freud, “believed that mental health and behaviour problems could be attributed to early childhood” furthermore, Rutter (1972) implies that, Bowlby interpretation of cause and effect is inconsistent because his studies were based on asking interviewees to recall memories of separation, likewise, Bowlby conducted the investigations himself which could be flawed due to self-evaluation. Other external factors not considered were family backgrounds, poverty or family income, all this can place enormous strain on children and families. Therefore, it could be said that Bowlby’s attachment theories have many valid points, however, his philosophies are based on the mother as primary care provider. This theory does not take into account that children may have a number of carer especially if parents work or they have an evening out etc. 
Timothy displays a number of traits that relate to Attention deficit hyperactivity disorder (ADHD) which affects 3-9% of school children in the United Kingdom. Symptoms may accrue between the ages of three to six years which may involve a number of indicators. (The Mental Act 1983) Timothy is a pleasant child who has difficulty concentrating and has very poor attention and listening skills. He needs adult support to stay on task and often need prompting to start the task. During an activity Timothy will start to cry and shows no interest towards educational tasks, he frequently refuse do tasks, for example, write his name, however on most occasions he respond to praise especially when given one-to-one support. Similarly, Timothy has been observed making frequent notices and displays repetitive movements. Based on current medical review by Legg, (2014) cited, (Holland 2016) it might be suggested that Timothy shows symptoms of Attention Deficit Hyperactivity Disorder and Autism, which according to “Psychiatric Association (APA) Diagnostic and Statistical manual Mental of Mental Health Disorders Fifth Edition (DSM-5) states that the two conditions can occur together so frequently”. Research discovered that there are about 30 to 50 percent of individuals who have Attention Deficit Hyperactivity Disorder (ADHD) also have Autistic Spectrum Disorder (ASD). Holland (2016) states that children diagnosed with two conditions were more likely to have learning difficulties and poor social skills, she also stressed the importance of children being diagnosed from a child behaviour specialist to receive adequate support.  On the other hand, what happens to children if parents refuses for their child to be put forward for a diagnosis identification? As stated above parent may have difficulties accepting their child has a problem and may refuse their child being tested because they are in denial, fearful etc. In these circumstances teachers need to provide provisions with adequate support within mainstream.   
For good teaching practises to develop some form of attachment between teachers and pupils is required in-order to deliver effective learning development.  This can be done by teachers taking time to communicate and think about how they speak to children, alongside, volume of speech and body language. Positive communication can help build and encourage confident relationships between teachers and pupils. (Long 2005) Young children like Timothy may need extra time to listen to command, and may require several attempts before he responds, as he is inclined to switch off and often doesn’t hear first time. Similarly, showing frustration to young children can be counterproductive and can only serve to release the teachers frustration, at the same time, frustration displayed by a teacher can restrict children’s learning for fear of being shouted at, which, could result in poor pupil teacher communication with restricted pupil learning. (Ginott 1972 et- al) Cited, (Rogers 2012) Children learn from people around them, therefore, the role of teaching staff is paramount when providing effective learning and supporting development and autonomy. (Erikson 1960, 1968, Maslow 1970, and Ginott 1972,) Cited, (Rogers 2012) highlights the importance of positive self-esteem that is promoted by all adults that children come into contact with. How children understand the internal evaluations depends on healthy communication. Teacher may be unable to influence the home environment but, with-in schools, teachers can be very productive in the ways they relate and connect to pupils. For instance, reminding children of class rules, counting to five, then backwards can demonstrate to children it’s time to listen. Positive role models can provide children with a number of outlooks, also, offering quiet reinforcement can help children to understand the rules and responsibilities of the class. Some children like Timothy make require extra time to reach desired goals, however, it is important to give time to children who struggle, alongside, adapted and/or renegotiated individual needs when required (Rogers 2012). Piaget (1932) Cited, (Rogers  2012) states that small children “ begin to interface with rules even before they reach school age. Rules give some shape, dimension and help to define the acceptable and the unacceptable. For smaller children, clear rules are part of the general teaching and training for reasonable socialisation”.  
As stated previously Timothy enjoys construction and playing in the home corner, but is reluctant to participate in educational activities, he will either refuse or start crying when asked to participate. His reactions could be because he is immature and prefers to be active, or he has not been provide with home academic stimuli, another reason could be, when Timothy cries his parents may give into his wishes.  According to Long (2005-2007) “many children respond to inner emotional conflict by behaving in ways that may be inappropriate” “which could be an over learnt response”  Like every child, children will not respond to all activities with the same enthusiasm, therefore instead of looking at why he refuses to participate we need to look at what motivates him.  For instance, he does not like writing, therefore, alternative writing activities can be introduced for whole class. For-example, shaving foam in a tuff tray with coloured paint and brushes. This can help motivate Timothy, especially when playing parallel to other, with selected children who can provide positive stimuli during group tasks. Social interaction can be supported by adults alongside encouraging Timothy to use large motor skills that aid writing development. Maslow (1962) recognised that the desire for motivation can occur in the mind at any time with the increasing need for autonomy acknowledged (McLean 2009) Cited, (Ellis and Tod 2015). Furthermore, during floor activities Timothy’s sitting could be addressed, with adults gently guiding him with his sitting position. Timothy currently sits in the Wing position. The results of repeatedly sitting in this position could produce orthopaedic problems. According to McNamara, (1995) Advanced Physical Therapist says that sitting in other positions allows children to move more freely from side to side, forwards and backwards unlike the W position which restricts movement, likewise the effect of this position can also impact on gross motor development which has been observe when Timothy struggles to ride a bike and keep up with other children during P.E. sessions.  
Addressing individual needs and unwanted behaviours is a concern for all schools. For change to take place, adopting a whole school behaviour policy is vital. Within the school setting each class follows the same reward and penalty system, for instance, if a child is rewarded their name is place on super-day, with a reward of sweets, toy or book at the end of the day, if however, the child does not follow the class rules their name is first placed on oops, then on oh- deer with second offence, and as a result they miss play. These strategies have proven to be very effect unless the child has additional individual needs (SEN). Supporting evidence for change come from the Welsh Government who reports, that there were 0.2 permanent exclusions and 30.9 fixed exclusions. However, Special Educational Needs exclusions has declined in wales, in-contrast, permanent exclusions have remained the same with, fixed exclusions increasing during the last two years. For this reason, developing effective behaviour policies that provide clear guidelines to all staff, with well-defined advice and strategies that support staff all pupils. Behaviour policies should take into account the diversity of needs and the influences that impact on unwanted behaviours. Consequently looking at modifying unwanted behaviour in early years is essential for future effective practises, practices that target unwanted behaviours before they become normalised within the child’s/children’s behaviour pattern. By supporting children at optimum times could reduce levels of exclusions within schools. Unfortunately, due to government cuts in education funding, and another 11% cut forecast for the next academic year, it could be said that children with additional learning needs will probably suffer by receiving less one-to-one care (Bolter 2017)
[bookmark: _GoBack]To conclude, forming some form of attachment between teachers and pupils can lent itself for positive learning to take place. Therefore, forming good teacher pupil relationships which limits the impact of negative behaviours within schools is essential for good teaching practice. Having a whole school approach with behaviour policies, together with, the use of consistent strategies could help reduce unwanted behaviours. Also introducing effective recommendation that meet individual needs can help eradicate unwanted behaviour, furthermore if the individual needs of the child is not considered, it could be said, that the educational systems fails children’s learning needs. Consequently, as a result, the way forward is to develop approaches that reduce the level of exclusion. However, as stated above with educational cut identified for education and teaching, the question that still needs answering is how will these cuts impact on children like Timothy?  Unfortunately despite the best intention from schools and staff, the impact on children’s learning and development could be restricted due to lack of insufficient funding and limited staffing available to provide effective teaching. On a positive note Timothy is beginning to responds well to positive praise and as a result small improvements have been made. For now Timothy’s need will continue to be met in reception class by the class teacher, who will assess his development every term where lessons can be differentiated to meet his individual needs. Skinner (1938) believes that learnt behaviour can be adapted with adult support. For children to thrive within schools and develop educationally, staff need to guide individuals to develop positive behaviours. This can be done by providing children with structure which is consistent for children. With continued support children with additional need can develop a sense of self, which can influence individual personalities and raise self-esteem, while becoming autonomous with their learning and development.      

