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	Sut rydych wedi gweithio ar hwn/ How have you worked on this
	Ceir enghraifft ar/ An example of this can be found on

	Try to refrain from use of informal language and consider the flow of your writing when presenting your ideas.


	I have used more of an academic tone within this assignment from reading examples of essays on Google Scholar.
	Throughout this assignment.


	Conduct further reading around citing of sources to eradicate minor referencing errors. For detailed referencing advice, use "cite them right" which can be accessed when logged into the main library catalogue.

	I have used the Harvard referencing guidelines on Moodle and cite them right from the online library. 

	Throughout this assignment.




Part B
How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact, and evidence base.

This report will critically analyse how a school develops one aspect of its school development plan (SDP), reflecting on the actions, impact, and evidence from this aspect. In line with the BERA Guidelines (2018) the school will be anonymised and will be referred to as School x. School x is an English medium school and is situated in an area of deprivation in South Wales. According to Estyn (2017), approximately 30% of students originate from thirty-one minority ethnicities, with few speaking Welsh at home. Based on the Welsh Index of Multiple Deprivation (WIMD), the school is located in the most deprived region in Swansea County (Swansea council, 2023b). As of 2023 the number of pupils in attendance was 306 aged three to eleven years old (Swansea council, 2023a). The school’s SDP displays that 52% of learners have additional learning needs (ALN), 40% have English as an additional language (EAL) and 51.5% of learners are eligible for free school meals (FSM). This is over double the national average for Wales which was at 22.9% as of 2021 (Welsh Government, 2023).
The aspect the practitioner has chosen to focus on is how School x is aiming to further embed a whole school approach to mental health and well-being. As the Welsh Parliament (2022), Cefai, Simões, and Caravita (2021), suggest education should not just focus on academic accomplishment. Although educational outcomes are important, they are not necessary as other aspects are just as important in our education system such as mental health and well-being. It is one of the reasons why it is now an area of learning and experience in the Welsh curriculum (2022a) and is just as important as Maths and Numeracy (Welsh Government, 2020; EWC, 2016). It is something that young learners need due to society circumstances for example poverty, such as in School x. Williams (2017) asserts that Wales is dedicated to ensuring the achievement and welfare of all students, whatever of their background, if they are in an area of deprivation or personal situations. Therefore, this report will examine how School x is aiding their learners’ mental health and well-being in preparation for their futures. 
The Education (Wales) Regulations 2014 mandates that the governing body of an educational institution must create an SDP. An SDP, as defined by the Welsh Government (2014) and Professor David Hopkins (1994), refers to a school's strategic planning aimed at achieving progress in learning and achievement while also strengthening the school's capacity for continuous improvement. Schools in Wales are urged to make sure that their SDPs are consistent with national education policies and local authority agendas (Welsh Government, 2014), for instance the Wellbeing’s future generation act (Welsh Government, 2015) and the curriculum for Wales (2022) are evident policy in the SDP for School x for the chosen aspect. This collaboration guarantees that schools are working towards shared goals while also contributing to larger educational objectives. According to the Welsh Parliament (2019), Bukutova (2019), Marx (2018), and Department of Education (2015), they emphasise that a strong SDP enables schools to effectively align their vision and strategies to improve standards, through competent leadership.
The SDP guidance for Wales (2014) describes various essential elements to include in an SDP, this relates to the SDP layout in School x. The document illustrates that there are four stages which include; self-evaluation, strategic planning, making improvements, and reviewing impact, which are planned through the school’s vision.
Schools are recommended to self-evaluate to construct their SDPs using empirical evidence of effective strategies, utilising many data sources including performance statistics, self-assessment, external assessments, and research results (Harvey, 2015). Evidence is acquired and analysed to guarantee reasonable and correct decisions, so that schools can put in place suitable strategies to help areas that need improvement (Cambridge Assessment International Education, 2022), such as School x has done in identifying mental health and well-being as one of its priorities. After identifying these areas, schools may begin to discuss, design, test, and modify lessons and techniques aimed at low-performing areas where enhanced instruction can have the biggest impact on learners (Schmoker, 2003). It is recommended that schools should monitor the impact of implementing a strategy to identify its strengths and weaknesses so that schools can adapt and improve further. It is proposed that SDPs should be a live document so that it can consistently be reviewed throughout the school year. Additionally, literature implies that working with stakeholders in an SDP necessitates strategic planning. As active community engagement can foster a sense of responsibility and ownership for school achievements and allows stakeholders to build relationships and trust in the decision-making process (Makoelle, Mestry and Plessis, 2023; Ogada, O; Koros and Adhiambo, 2023; Nwanguma and Thankgod James, 2024).
Although SDPs provide several advantages, it is important to note that there are some challenges. As Ylimaki and Brunderman, (2021) indicate schools may face pressure when planning for school improvement due to lack of resources, time constraints, and support for staff members during this process. Furthermore, there is a risk that more data may be collected on ideas that are more easily measured which can result in goal displacement (Schildkamp, 2019), meaning schools may not be focussing on key priorities. 
School x has implemented several strategies in aiding a whole school approach to mental health and well-being for learners, the strategy that will be the focus of this report is how School x is implementing the Thrive approach. Thrive provides a trauma-informed, whole-school or environment approach to promoting the mental health and well-being of children and adolescents. It focuses on developing good relationships and providing a nurturing and secure atmosphere in which learners may thrive (Parks, 2019). Since Covid-19 schools have experienced an increase of learners with mental health and well-being due to issues such as social isolation and bereavement (Welsh Government, 2021b; Estyn, 2021). Data conducted by NHS Digital indicates that the mental well-being of young individuals in the UK have not improved since the pandemic (BBC, 2021). These findings suggests that schools are needing to have strategies that can improve young learners’ mental health and well-being such as Thrive.
The Thrive Approach is based on the concept of attachment, which gives vital insights into a child's behaviour and how it affects their emotional and social growth (Feeney and Collins, 2014). This links to Bowlby’s theory of attachment where he indicates that the quality of our initial interactions with carers influences our attachment types. He considered that solid attachments provide the groundwork for good emotional growth as well as connections in later life (Bowlby, 1979). The Thrive Approach goes further by placing emphasis on the importance of strong interactions in school environments for promoting resilience in learners and educational attainment. Moreover, Sammy Pearson (2021) highlights that schools who use Thrive help build confidence and skills in working with disadvantaged and vulnerable learners. As School x has a high level of ALN, EAL, and FSM it shows that they have a high level of disadvantaged learners in accordance with The Welsh Guidance for Vulnerable Learners (Welsh Government; 2020). Therefore, Pearson’s (2021) view suggests if School x uses Thrive it will have a positive impact on learners and the school. However, it is important to note the author may be bias in these findings as they are a Thrive practitioner. 
A study by Cole (2012) details the advantages and limitations of implementing Thrive in a mainstream primary school. The findings show that Thrive can be beneficial to learners by allowing them to perform activities they like, and it offers a way forward for children who are experiencing mental health. However, Cole (2012) recommends that there are areas for improvement with Thrive as it does not function for students unless their parents remain participating in the Thrive curriculum over time, which may be challenging if there is a low level of parental engagement such as School x. Furthermore, other challenges may arise such as the cost effect of training staff members, especially if the school wants a whole school approach. Currently, there is a lack of information available regarding the influence of Thrive on the mental health and well-being of young individuals, which suggests that more research is needed to discover its impact (Gibby-Leversuch, Field and Cooke, 2019). King (2022) indicates that Emotional Literacy Support Assistant (ELSA) may be a more effective choice for assisting young learners' well-being. The technique is more creative and adaptable in addressing learners needs, and the programme has been recognised as having immense potential. Therefore, this suggests that ELSA could be another alternative in helping young learners’ mental health and well-being.
School x has chosen to implement the Thrive approach in their SDP to help their learners’ mental health and well-being. Gueldner, Feuerborn and Merrell, (2020, pp.38–40) suggest providing assistance for mental health aids in the development of resilience, coping mechanisms, and emotional intelligence in students. This part of the report will examine what actions and other steps School x has put in place in their SDP. As previously mentioned, a good SDP starts with effective self-evaluation. In School x they analysed data over the last year from learner questionnaires and consultations with stakeholders. School x found that there was an increase in pupils’ mental health and well-being due to the covid-19 pandemic, which agrees with the recent study by the NHS (BBC, 2021). The data analysis of learner questionnaires revealed that a small proportion of learners expressed a lack of awareness of their emotions and uncertainty about the appropriate course of action to pursue. Using learner questionnaires is very beneficial as this data methodology recognises the distinctiveness of every student and the distinct circumstances that impact their well-being (Riva et al., 2020) However, the SDP from School x does not state whether they used qualitative or quantitative data. Furthermore, conversations with staff and families highlighted concerns that some students are not meeting the necessary academic, social, and emotional standards. Gathering data from various stakeholders allowed School x to collect different perspectives from staff and families in different environments. The school has demonstrated that they have implemented strategic planning in their SDP as they have engaged with stakeholders to obtain key issues that they can improve. In order to attain more depth with data, School x could have further sent out questionnaires to staff, families, interviewed governors to gain more advanced data (Mary Anne Lauri, 2011) as this would provide greater evidence on learners' mental health and well-being.
The following stage of an SDP involves implementing the initiatives and strategies presented in the SDP. School x established targets to put into practice from the data. They set out milestones such as; ensuring there is skilled delivery of Thrive assistance and frequent monitoring of its effectiveness, that it is implemented across the whole school, and to train staff members to provide assistance to students. They have also acknowledged that in this process they will be working with senior lead teachers (SLT), Thrive practitioners, and all staff members. As School x consulted with staff, they have lined out their responsibilities in this process (Welsh Government, 2014), which will likely have a positive impact of the start of this aspect. 
It is important that schools monitor and measure the progress of the implementing these actions. Mandinach (2012), indicates that monitoring offers useful evidence and data to aid decision-making processes, and allows schools to determine what is functioning effectively and what may need to be improved. As the SDP is a live document School x can regularly review, adapt, and monitor this aspect (Welsh Government, 2022b). To monitor the impact of this aspect School x used Thrive questionnaires, staff questionnaires and monitored action plans to assess how well the Thrive support is being delivered to learners, and that is being regularly monitored, and whether Thrive is being used as a whole school approach. By monitoring through questionnaires this gives School x a variety of viewpoint form learners and staff to determine how well the implementation of Thrive is going. Using the Thrive questionnaires has also allowed them to assess emotional well-being and social growth in learners (Parks, 2019). 
To review the impact of the Thrive approach School x used the rag rating progress (Red, Amber, Green) over the three school terms. It is suggested that is a popular way for graphically categorising and communicating the status of different parts of an SDP, such as identifying early issues and making it visually accessible to stakeholders to view (Beere, 2012; Woods and Brighouse, 2013). However, conducting termly reviewing may generate a large amount of data, which can be daunting to analyse and comprehend. This could add to more workload to staff and stress of them reviewing this data (MacGilchrist and Mortimore, 1997). Furthermore, as the review is colour coded it does not specifically say the strengths or areas for improvement from using Thrive.
The SDP is a concise one-year plan that prioritises the urgent requirements of learners within a shorter time frame (Duke, Carr and Sterrett, 2012). Yet, it has been argued that a three-year plan provides a more thorough and strategic method. Schools are able to establish objectives for the long term, make incremental enhancements, and monitor their success over several years (Schmoker, 1999). 
School x has shown that they have been able to self-evaluate effectively to help identify an area that needed improvement, pupils' well-being, through the use of questionnaires and consultations. Welsh Government (2021a) argues that when schools self-evaluate, they should not rely on ticking boxes when evaluating provision as this will not aid in identifying areas that need improving, this is clear from my school’s SDP that they are in line with this. Furthermore, they have demonstrated that they have used a variety of methods to gather the data through pupils and staff questionnaires, and consultations with parents to gather different perspectives on learners’ well-being. They have also tracked the progress through Thrive questionnaires and action plans, however the SDP does not show whether they have monitored these on a regular basis. Therefore, it does not show how well learners are progressing or how their well-being has been since the implementation of Thrive. The practitioner acknowledges that they have involved stakeholders throughout the process of the SDP. This demonstrates that they collaborated with peers to support their own and others' practices (Welsh Government, 2021a). However, the SDP does not list the governors involved in this process. It is recommended by Estyn (2019) and Governors Cymru Service (2023) that governors provide knowledge in aiding school improvement and question the influence of the provision on standards and outline the subsequent actions to be taken. Therefore, another recommendation for the school moving forward the practitioner advises to clearly state if governors are involved in an aspect and how. As this allows other stakeholders, especially parents, to see which governors are working with the school to help develop their well-being, as parents may want to consult them with queries about this aspect. 
Furthermore, although School x has used rag rates to show how they review the progress the SDP does not show timescales to show the date they will review this aspect. The practitioner suggests by adding timescales with specific dates it will offer transparency on the anticipated timing for the completion of each activity or milestone. As Schmoker, (2001, pp.17–18) suggests timescales ensure that everyone engaged understands their duties and responsibilities, hence increasing accountability for fulfilling deadlines. This relates back to literature on what makes a good SDP. 
To conclude, this report has critically reflected and examined an aspect from an SDP, Thrive. Acknowledging what School x has done well in their SDP, and recommendations for areas of improvement to make the SDP clearer and more concise. The practitioner has learnt the importance of strategic planning in an SDP as it can significantly improve the overall quality and success of the plan, such as involving all stakeholders in the process can encourage meaningful debate and partnership among stakeholders (Goldstein and Butler, 2010). All schools are on their own individual journey in helping learners and should not feel pressure to meet every priority of an SDP. If a priority has not been achieved, then schools can carry on this process as there is no time stamp on a school’s improvement process. This report has provided the practitioner broader insights on the importance of collaboration and leadership roles in school through examining an aspect of an SDP. Therefore, the practitioner will continue to develop upon these teaching standards in future practice to benefit every stakeholder.
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