How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact, and evidence base.
​
This assignment will focus on how a school delivers one aspect of its School Development Plan (SDP), in this instance, pupil well-being, through a reflection of the actions taken and their impact on the wider school community. This will aid in developing an understanding of the role and responsibilities of a teacher in working together with numerous stakeholders to support the school and its continual evolvement. The school in question is an inner-city school located in Newport, South Wales. There are approximately 500 pupils enrolled here, with around 90% of these pupils from an ethnic minority background. Around 85% of pupils receive support in school for English as a second language, with many entering the school with no English language abilities. There is also a continual movement of pupils in and out of the school (Estyn, 2016). According to the most recent Estyn (2016) reports, the school is in one of the most deprived areas of South Wales, with around 25% of pupils eligible for Free School Meals (FSM), which is slightly higher than the national average. There are also several pupils who are looked after by the local authority (Estyn, 2016).
SDPs are created to inform stakeholders within the school community, such as teachers, governors and local authorities, the objectives of the school and the actions in which the school will take to address such objectives (Brighouse and Woods, 2013). SDPs are there to identify both short and long-term objectives to improve learner outcomes (Welsh Government, 2014). Guidance from the Welsh Government (2014) suggests that schools must identify their vision, a clearly communicated purpose which will set the context for the SDP. This is followed by 4 clear stages: self-evaluation of provision, performance and contextual data, strategic planning with stakeholders, making improvements through implementing actions and reviewing impact regularly (Welsh Government, 2014). Recent policy changes in Wales have highlighted the need to ensure effective delivery of the Curriculum for Wales and overall learner outcomes, and SDP’s can help clarify this effectiveness. Self-improving systems are promoted throughout policy action plans as a way of ensuring that school leaders and teachers have the skills and knowledge needed to continually develop their practice, becoming more aware of their strengths and limitations, and using their knowledge to collaborate with others to seek improvements (Welsh Government, 2017; Welsh Government, 2019). Such policy would indicate that SDPs are vital in effective educational practice in Wales, guiding schools in how to improve learner experiences and outcomes (Brown, White and Kelly, 2021). Indeed, their importance is embedded in teacher training programmes in Wales. Professional Teaching Standards relating to developing an understanding of the role and responsibilities that teachers have in contributing towards the fulfilment of the school vision need to be met to gain Qualified Teacher Status (QTS) in Wales (Welsh Government, 2019). 
This assignment will focus on Well-Being as a priority of the SDP in question. Well-being is becoming more embedded within schools as a decline in mental health, particularly among young people, is emerging (Collishaw et al., 2010; Patalay and Fitzsimons, 2018; Quinlan and Hone, 2020). Well-being is also significantly lower in students of disadvantage. Children who live in poverty are more likely to experience disengagement from the education system, with poor school attendance, low achievement, and significant attainment gaps compared to their more advantaged peers (Maholmes and King, 2012; Sirin, 2005). Research has also found that children living in poverty are more likely to experience Adverse Childhood Experiences, or ACE’s, such as divorce and substance abuse, that can have a negative and long-lasting influence on overall well-being (Bruner, 2017). Experiencing this trauma in childhood can lead to an inability to correctly regulate emotions, resulting in poor cognitive, academic, and social development (Bernadowski, 2022). Children who experience trauma often have complex unmet needs, which will manifest themselves within the classroom environment in maladaptive ways. For example, such children often have a need for control, seeking attention and empowerment within the class through conflict with peers and teachers (Kern and Wehmever, 2011). 
As a result, many schools are now focusing on incorporating trauma-informed approaches to help practitioners better understand why students are exhibiting such behaviours and find ways to better support them in the classroom (Kern and Wehmever, 2011). Particularly within this post-pandemic life, trauma-informed education can teach all children the skills and knowledge needed to overcome and thrive after a traumatic life event (Bernadowski, 2022). Students are taught skills such as self-talk, reframing, regulation, and stress management, all which will have a positive impact on overall behaviour, engagement, and attainment (Stokes and Brunzell, 2019). Looking at education through this trauma-informed lens helps to create a safe environment for learners, where they can feel seen and heard (Imad, 2022). Literature suggests that for this trauma-informed approach to be successful, a level of trust must be built between student and practitioner, with consistency being key. This would indicate that a whole school approach is needed for trauma-informed care, with all teachers improving their understanding of this to help better inform their practice on guiding students to better recognise, regulate and express their emotions in a positive way (Ellison and Walton-Fisette, 2022). Therefore, this assignment will look at how trauma-informed approaches can be used to promote overall well-being of students, in line with the current SDP. Donaldson (2015) would indicate that promoting well-being is vital in creating well-rounded, achieving students who can make positive contribute to Welsh society. 
As mentioned, this report will look at well-being as an action point for the current SDP (Placement School, 2022). Well-being is embedded within the current school’s vision and is prioritised throughout the development plan (Placement School, 2022). This is due to the nature of the school. As mentioned, the school in question is from one of the most deprived areas of South Wales, with 25% of pupils eligible for FSM (Estyn, 2016). Literature indicates that children living in poverty are more likely to experience trauma, disengagement from school and poor mental health and well-being compared to their more advantaged peers (Bernadowski, 2022; Bruner, 2017; Maholmes and King, 2012; Sirin, 2005). This can be combatted through trauma-informed practice, improving student’s self-esteem, confidence, and overall well-being (Bernadowski, 2022; Stokes and Brunzell, 2019; Waters, 2011). Therefore, creating the SDP which highlights the importance of trauma-informed approaches to improve well-being is key in creating a safe and secure learning environment for the most vulnerable learners (Ellison and Walton-Fisette, 2022; Imad, 2022). As mentioned previously, the creation of the SDP includes four key stages: self-evaluation, strategic planning, making improvement and reviewing impact (Welsh Government, 2014). 
Through self-evaluative processes, the need to improve well-being was identified because of the experiences of students and their families during the COVID-19 pandemic. This highlighted the level of poverty and vulnerability of students and their families (Estyn, 2016; Placement School, 2022). Recent figures indicate that around 27% of children in Wales are living in poverty, with post-pandemic life and the Cost-of-Living-Crisis exacerbating the inequalities between the most and least advantaged members of society (Welsh Government, 2022). As mentioned previously, poverty can have a negative and long-lasting impact on overall well-being and can often act as a catalyst for experiencing significant traumatic events (Bernadowski, 2022; Bruner, 2017; Maholmes and King, 2012; Sirin, 2005). Through engagement in this data and the use of pupil and parental voice, the current school was able to identify that they were not doing enough to support these families, with disadvantage made more significant due to the current societal and economic climate (Placement School, 2022; Welsh Government, 2022). 
From this, the SDP was created with input from multiple stakeholders to reflect how the above area for development would be prioritised (Placement School, 2022; Welsh Government, 2014). This led to the creation of a key priority: Equity and Nurture. Guidance from the Welsh Government (2014) indicates that schools need to agree on targets, expected outcomes if those targets are achieved and strategies to meet them. Within the current SDP, targets such as well-being and attitudes to learning and care, support and guidance were identified to help meet this priority (Placement School, 2022). Expected outcomes such as staff having more awareness of the backgrounds of their pupils, a better understanding of the impact that poverty and trauma can have on overall pupil well-being and an effective tracking system in place to support vulnerable pupils and their families were identified. These would be achieved through strategies such as trauma-informed approaches, the use of pupil profiles to identify if extra provisions are needed, parent forums and improved processes for supporting families (Placement School, 2022). A focus on professional development was also apparent within the current SDP, with more robust training into safeguarding and well-being for new starters within the school and enhanced training for school leaders throughout the academic year (Placement School, 2022). A recent report has identified that a feature of excellent leadership is the dedication to developing staff skills and expertise in the context of the school priorities, in this instance improving understanding in safeguarding and well-being to meet the key priority (Estyn, 2013; Welsh Government, 2014). This continual development is also apparent through expanding links with wider community services to improve support for the most disadvantaged pupils and their families (Placement School, 2022). Such actions reflect the concept of the School as Learning Organisations (SLO), that only through collaboration of multiple stakeholders, such as parents, community services, community leaders and other institutions, can the Four Purposes of the Curriculum for Wales be met (Donaldson, 2015; Welsh Government, 2019). This SDP clearly outlines the resources needed to achieve this priority, detailing the staff members, predicted timeline and funds needed. Guidance from the Welsh Government (2014) suggests this information is key in an effective SDP.
The current school put the actions and strategies mentioned above into practice, through an initial whole school meeting. Here, staff were reminded of their responsibilities in promoting these actions throughout their practice. Research indicates that for a school to successfully implement their development plan, the entire team needs to feel empowered and motivated to work together to deliver these actions points (Ylimaki and Brunderman 2021). Through a whole school meeting, where every member of staff feels part of the developmental process, this can be achieved. The current SDP is also clear on the responsibilities and accountability of each action. For example, there are a specific group of staff who are responsible for actions relating to the target of trauma-informed approaches, with a review of this to be completed at the end of each term (Placement School, 2022; Welsh Government, 2014). It is vital for this to be clear and transparent to ensure that resources can be used effectively (Welsh Government, 2014). 
Finally, the SDP is regularly reviewed and monitored throughout the academic year. The current school views this as a live document and makes regular updates on the actions taken. For example, in October of 2022, all new staff received an in-depth training session on safeguarding practices throughout the school. In February of 2023, an analysis of surveys from pupils highlighted high levels of pupil well-being across the school (Placement School, 2022). By monitoring and updating the progress of actions taken throughout the school, the SDP can reflect the up-to-date context of the school (Welsh Government, 2014). 
The school has created the SDP which reflects the priority it places on pupil well-being. It has done this by prioritising Equity and Nurture and identifying two targets: well-being and attitudes to learning and care, support, and guidance. Expected outcomes from this related to improved staff awareness of pupil background, deeper understanding of the impact of poverty and trauma and an effective tracking system in place to support vulnerable pupils and their families. To achieve these outcomes, actions such as trauma-informed approaches, the use of pupil profiles, parent forums and improved school processes for supporting families in need were taken (Placement School, 2022). 
Since implementing these actions, data from pupil and parental voice suggests high levels of satisfaction for overall well-being and support for pupils and families within the school. This would indicate that the school is on track to improving well-being (Placement School, 2022). Engaging with the wider school community to assess improvement plans can help promote the values of a SLO, as learners and their parents are valued and can play an active role in contributing to the school vision (Welsh Government, 2019). In terms of the SDP’s focus on trauma-informed approaches, these survey findings and engagement of staff in safeguarding and trauma-informed training would also suggest that the school is on track in meeting these targets. Literature has found that engagement in similar practices to those within the current SDP have led to improvements in academic outcomes and overall pupil well-being, which can have a positive impact on all areas of life (Bernadowski, 2022; Maholmes and King, 2012; Sirin, 2005). By embedding professional development opportunities within the current SDP relating to areas such as safeguarding and trauma, staff can engage in critically informed practice that will only serve to benefit their learners (Welsh Government, 2019). This allows the school to continue promoting the values of a SLO, working towards achieving the Four Purposes of the Curriculum for Wales (Welsh Government, 2019). 
However, with limited sources of data currently available, it may be more beneficial to the school to assess the true impact of such actions by including multiple research methods, such as interviews. This would allow for a more in-depth analysis of what is going well and potential areas for improvement that could be discussed during the next annual review of the SDP (Cohen, Manion and Morrison, 2018; Welsh Government, 2014). To assess the impact that the trauma-informed practices are having on improving the well-being of the most vulnerable pupils, perhaps a more official inspection is needed to assess such improvements. With the last Estyn inspection being held in 2016, it may be difficult to formally measure the impact that these approaches are having on improving overall well-being within the current school.
One aspect of school development planning that could be considered in future is a joint approach. In one case study highlighted by Estyn (2019) two local schools collaborated to share best practice and improve outcomes for pupils in both schools, working together on joint training opportunities, sharing resources across the schools and research projects to improve areas of pedagogy. Although each school had their own SDP, there were commonalities between the two which meant that resources and expertise could be shared (Estyn, 2019). The report found that pupil outcomes and overall well-being improved after this collaborative effort and may be something for the current school to consider moving forward (Estyn, 2019). As previously mentioned, for the Four Purposes of the Curriculum for Wales to be met, the development of SLO’s is key. By collectively working and learning to expand on the skills and knowledge of practitioners, the vision of the Curriculum can be achieved (Donaldson, 2015; Welsh Government, 2019).
In conclusion, this assignment focused on how a school delivers one aspect of its SDP through a reflection of the actions taken and their impact on the wider school community. It has given me the opportunity to engage in school development planning, learning more about the process in which they are created. It has allowed me to focus on a particular aspect, in this instance pupil well-being, and how this is embedded across the development plan. By engaging in this assignment, I have learnt more about the responsibilities that I have as a teacher to ensure that my practice is informed and engaged within the SDP. This shared vision will enhance the learning experiences and outcomes of all my learners, contributing towards creating a SLO that can lead to the fulfilment of the Four Purposes of the Curriculum for Wales (Welsh Government, 2019). By engaging within this assignment, I have also been able to learn more about my responsibilities in engaging with the Professional Teaching Standards. As mentioned, to achieve QTS in Wales, trainee teachers must demonstrate engagement with Standards such as Professional Learning, Leadership and Collaboration, all which have strong ties to the SDP (Welsh Government, 2019). I have been able to develop my knowledge and understanding of SDPs, which I will carry forward into my future practice as an educator in Wales. 
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