ECAD6006C		1601785
Critical response to an article that provides evidence of sound knowledge and understanding of themes related to the teaching of Welsh in the English-medium sector.


The purpose of this essay is to provide a critical response to an article, as well as to discuss how the themes discussed within the article are related to the teaching of Welsh within the English-medium sector.

The article in question is ‘Non-Native English Students Learning in English: Reviewing and Reflecting on the Research’ written by Allan Bernardo and Marianne Gaerlan (Bernardo and Gaerlan, 2011). Bernardo and Gaerlan wrote the article in an attempt to discuss both the psycholinguistic, as well as the sociolinguistic perspectives of the teaching of English as a second language and English as a foreign language within the Philippines, “In this paper, we review studies (mostly involving Filipino-English bilinguals) that look into the experiences of bilingual learners as they undertake learning activities in English, which is a second or a foreign language for them.” (Bernardo and Gaerlan, 2011).  It is important to note that the writers are using their own research within the article, which has been conducted around the area of “how Filipino students learn and perform in mathematics, which is taught in English in Philippine schools” (Bernardo and Gaerlan, 2011).  
Before looking at the content of the article itself it is important to clarify what exactly is meant the terms psycholinguistic and sociolinguistic are discussed. Sociolinguistics is “the study of the link between language and society, of language variation, and of attitudes about language” (Spolsky, 2010). This definition is supported by Richard Hudson, who states that sociolinguistics is “a study of the relationship between language and social factors such as class, age, gender and ethnicity” (Hudson, 1996). 
Maria D. Sera argues that “Psycholinguistics is the study of human language processing, involving a range of abilities … particularly the cross-disciplinary areas of speech science, cognitive science, artificial intelligence, neurolinguistics, and language learning, teaching, and rehabilitation.” (APA Books Blog, 2016) H. Wind Cowles argues that “psycholinguistics asks the question: How is it that people are able, moment-by-moment, to produce and understand language?” (Cowles, 2011).
[bookmark: _Hlk212877]It is also important that we have a brief understanding of Welsh, as well as the teaching of Welsh within the English medium sector. According to the 2011 Census only 19% of people living in Wales identify themselves as being Welsh speakers (Office for National Statistics, 2011). Of those who speak Welsh only 46% identify themselves as being able to speak Welsh fluently (Welsh Assembly Government, 2015). According to a UNESCO study the Welsh language is regarded as a vulnerable language (The Guardian, 2011).  This has led to the Welsh Assembly Government publishing ‘Cymraeg 2050’ which lays out Welsh Assembly Government’s plan to create one million Welsh speakers by the year 2050 (Welsh Assembly Government, 2017). The teaching of Welsh was made compulsory for pupils in both Key Stage 2 and Key Stage 3 in 1990 after the introduction of the Education Reform Act 1988 (Education Reform Act, 1988).

Within the introduction of the article, Bernardo and Gaerlan state that the learning of English within the Philippines “is a means towards other personal and social goals” (Bernardo and Gaerlan, 2011) such as “dreams of traveling to English speaking countries and experiencing these other cultures” (Bernardo and Gaerlan, 2011), as well as “qualifying for certain jobs or for professional advancement” (Bernardo and Gaerlan, 2011).  The dream of traveling to another country that speaks Welsh is not applicable as a reason for a student in Wales to learn Welsh, due to the lack of other countries speaking the language. However, it can be advantageous to be bilingual in the world of work “with 71% of employers in Wales stating that bilingual skills are desirable for jobs in their companies, according to the Welsh Language Survey Report.” (quoted in, Cardiff University, date unknown). 

Also, within the introduction Bernardo and Gaerlan state that a major factor in students within the Philippines developing their English language skills is schools deciding to teach through the medium of English. This is done as the English language is seen as a gateway into more prestigious universities, as well as improving their employability. “English-language education credentials are perceived to be a means towards gaining access to higher or further education (i.e., in prestigious universities) and eventually to professional opportunities in an increasingly global labor market.” (Bernardo and Gaerlan, 2011). Again, it can be argued that this can be difficult when applied to the Welsh context, as according to the University League Table 2019 Cardiff University is ranked at number thirty-three, where as Swansea University is ranked at number thirty-nine of British Universities (The Complete University Guide, 2019).

The main body of the article is split between the psycholinguistic perspective and the sociolinguistic perspective and as such we will address the points raised within each perspective separately. 

Before discussing the learning of English as a second language or English as a foreign language, Bernardo and Gaerlan define learning, something they see as constructivist “we view learning in schools as involving the processes of acquiring and constructing knowledge” (Bransford, Brown, & Cocking, 1999; Bruer, 1993, cited in Bernardo and Gaerlan, 2011) and “we view learning as involving an array of complex cognitive processes that involve the processing of information/input from external sources (i.e., teachers, fellow learners, textbooks and other learning resources, etc.)” (Bernardo and Gaerlan, 2011).  This approach to learning is supported by Lev Vygotsky who believed “that the capacity to learn through instruction was a fundamental feature of human intelligence. Where adults help a child to learn, they are fostering the development of knowledge and ability.” (Pound, 2014).

Firstly we will address the psycholinguistic perspective put forth in the article. Bernardo and Gaerlan decided to look at mathematics problem solving when conducting their research as this provided “several interrelated cognitive processes” (Bernardo and Gaerlan, 2011). The research discusses a number of different findings in regard to mathematic problem solving in relation to English as a second language and English as a foreign language. Firstly, Bernardo and Gaerlan find that “the bilingual students generally performed better in mathematics word problems which are written in Filipino, compared to those in English” (Bernardo, 1999 as cited in Bernardo and Gaerlan, 2011) this is due to the fact that “the students were more accurate in comprehending the word problem texts when these were written in Filipino” (Bernardo and Gaerlan, 2011) and that “The students were also better able to understand and apply conceptual knowledge in mathematics when this was presented in Filipino” (Reyes, 2000 as cited in Bernardo and Gaerlan, 2011). In contrast to this Bernardo and Gaerlan’s research also found that “Filipino bilinguals seemed to perform better when the mathematical problem solving task was in English” (Bernardo and Gaerlan, 2011) and that Filipino students “were also more accurate in using the relevant subtechnical vocabulary when the mathematics problems were presented in English” (Bernardo, 1996 as cited in Bernardo and Gaerlan, 2011). Bernardo and Gaerlan believe that these “advantages in doing mathematical tasks in English could be accounted for by the fact that the tasks involved retrieving information that was learned by the students using English” (Bernardo and Gaerlan, 2011). Despite these findings the research also found that “using either Filipino or English had no effect on the mathematical performance of the Filipino bilingual learners” (Bernardo and Gaerlan, 2011). Bernardo and Gaerlan made sense of these differing findings by suggesting that “that Filipino bilingual learners perform better in their native language when the mathematic tasks involve comprehension, understanding, and application of conceptual knowledge in mathematics” (Bernardo and Gaerlan, 2011). Bernardo and Gaerlan also argue that “bilinguals have enhanced executive control skills compared to monolinguals” and that “bilinguals tend to perform better compared to their monolingual counterparts in various learning tasks, including non-verbal problem solving tasks” (Bialystok 2010; Bialystok & Majumder, 1998 as cited in Bernardo and Gaerlan, 2011). This is supported by The Times (2018) who states, “bilingual children performed better than their monolingual classmates — and the national average — at the ages of five, seven, eleven and in GCSEs.” However some research shows that pupils educated through the medium of Welsh are, although marginal, more likely to achieve higher results in their GCSE Math and English in comparison to those educated in Welsh medium schools (Wales Online, 2015).

Next, we will look at the sociolinguistic perspective. Bernardo and Gaerlan decided to look at “the social factors that influence successful learning in English among non-native English speaking students from the perspective of the students themselves” (Bernardo and Gaerlan, 2011), the findings show that English as a second language and English as a foreign language students feel that exposure to English at home or from family members was a positive influence. English as a second language and English as a foreign language also felt that the use of English within the school and by teachers was of significant value, with students describing teachers as “models of good language” (Bernardo and Gaerlan, 2011). Perhaps the greatest influence of students’ ability to use English is mass media with “successful learners in English seem to draw from their experiences with popular media such as television shows, films, and web sites in English in their experiences learning in English.” (Bernardo and Gaerlan, 2011).

How do these factors apply to Wales? Firstly, the lack of people being able to speak Welsh, as previously discussed, means that students who are studying Welsh within the English-medium sector will not be able to receive the same level of family support to those pupils identified in Bernardo and Gaerlan’s article. Similarly, “many teachers lack confidence in teaching Welsh and there are not enough opportunities for them to improve their skills” (ESTYN, 2017). This lack of confidence in the use of Welsh from teachers will therefore result in teachers being unable to be viewed as “models of good language” (Bernardo and Gaerlan, 2011). This issue of a lack of confidence in teaching Welsh may be further exasperated by current Welsh Assembly Plans to abolish the teaching of Welsh as a second language, as “only 34% of registered teachers in Wales identifying as Welsh speakers, which does not necessarily mean they can teach in Welsh.” (Wales Online, 2019)

In order to improve the teaching of Welsh in the English-medium sector a number of steps will need to be taken. Firstly, the way in which Welsh is taught within schools needs to be changed. Despite the teaching of Welsh being compulsory for every school aged child in Wales since 1999, the number of Welsh speakers has continued to decline (BBC, 2017). Therefore teachers will require greater support in regard to their Welsh language ability if there are to be one million Welsh speakers by the year 2050. There also needs to be a change in how the teaching of Welsh is perceived by others as currently Wales is losing out to a number of potential teachers due to the “wide spread belief that to teach in Wales you must speak Welsh” (Wales Online, 2017). Further support will also need to be given to families who do not speak or have little understanding of Welsh as well. This is in order to create more Welsh language exposure for those who are studying Welsh in the English-medium sector.
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