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Use of Generative AI in Assessment 



(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 








AI Acknowledgement  
I acknowledge the use of ChatGPT (chatgpt.com) on 19/05/25 to summarise the assignment brief. I used the prompt(s): 
1. Break down and summarise this assignment brief in the context of how it links to Part 1 [assignment brief document]. 
I confirm that I have not presented any AI generated text as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used before and after the use of AI tools which I may be asked to provide in evidence. 

Introduction
This reflective report evaluates my professional learning and development through the process of designing a curriculum for Level 4 HE students enrolled within UWTSD’s Digital Media Production and Adventure Filmmaking programmes. The Emerging Techniques and Technologies module focuses on collaborative filmmaking using cutting-edge practises that are both trending and up to date with industry standards. The featured technologies will rotate each academic year to reflect what is relevant at the time, and to retain engagement with students.

While I did not receive feedback from peers during the review process, I was still able to engage in meaningful reflection by reviewing the curriculums of other students. This report will therefore focus on two areas: firstly, my own experience of developing a curriculum, including the challenges faced, key learning moments, and the application of relevant educational theory; and secondly, my reflections on the peer review process, including insights gained from critically engaging with the work of others.
The report aims to demonstrate my growth in understanding curriculum design and its role in promoting inclusive, skill-based learning.


Curriculum Development
The inspiration for Emerging Techniques and Technologies came about from a mixture of reasons: firstly, from my observations during my placement with the Digital Media Production and Adventure Filmmaking students, their programmes already contain a broad range of practical and experiential learning, as well as industry focused professional portfolio development. Despite this, I still identified an opportunity to implement up-to-date and trending technologies into the curriculum in order to increase engagement at this important introductory stage.
Secondly, from the perspective of the employers, there was evidence that indicated a gap between training and the roles that needed to be filled in the industry. The correlation across the different sources I used (such as Howe and Cortvriend’s ScreenSkills report the Scripted Production workforce) was how newly developed technologies generated the demand for new skills training and new individuals with the qualifications and experience to use them, thus bridging an ever-increasing gap between education and employment.
This curriculum, as a response to these identified gaps, follows the VUCA model (Volatility, Uncertainty, Complexity, and Ambiguity), the nature of the filmmaking industry is fast paced and is always developing technology to both meet the increasing demand for content, as well as to explore new creative ways to achieve this. (Wright, 2023) Following the proposed concept by Johansen of VUCA Prime, my curriculum provides Vision to the students in the form of exposure to what is new and it’s potential, Understanding through the demonstrating and research behind the new technologies, Clarity through the training and experiential learning when applying this new knowledge, and Agility through the result of becoming more employable with desirable qualities such as flexibility and collaborative. (Johansen, 2023)
Having experienced the programmes for myself both as a student and as a tutor delivering the curriculum via placement, I knew that as it was both creative and industry standard focused, practical tasks and experiential learning were the best teaching methods to implement into this curriculum going by student and alumni feedback. That said, I had to include a means of assessment and a clear way to measure the learning outcomes in order to track the success rate of each student undertaking this curriculum. 
The QAA Benchmark Statement for Communication, Media, Film and Cultural Studies was the main framework I followed when forming the curriculum. Section 1.9: “Graduates will be able to consider and evaluate their own work in a reflexive manner […]” was the characteristic that inspired me to implement the Process Workbook element to the curriculum (QAA, 2024). An extensive workbook with plenty of evidence of understanding their assigned crew role, and of the technologies they used in the film project, would be an indicator of how well a student (to follow Kolb’s Reflective Cycle) can reflect on their concrete experience, change their understandings when faced with new techniques, and apply new knowledge to their own future practice (Kolb, 1984). Demonstrating this can show employers in the fast-evolving film & TV industry that the student is adaptable to new techniques and technologies that a production studio would use.
In my teaching and delivery of this curriculum, I referred to the Advance HE Professional Standards Framework (PSF), which outlines expectations for HE educators. Section A2 of Areas of Activity: “In your context, demonstrate that you teach and/or support learning through appropriate approaches and environments” (Advance HE, 2023) felt the most appropriate standard to follow when implementing peer collaboration and experiential learning, as this gives students the skills required when continuing to real-world industry professionalism. 
This twofold approach to curriculum design achieves the following: creative and practical assignments for an enjoyable, introductory module for Level 4 students; experiential learning and immersion into simulated real-world professionalism as a pragmatic means of retaining student engagement; and an appropriate level of academic expectations to measure the leaning outcomes and assess the students’ understanding of the broader professional landscape.
What I would like to have included in my rationale would have been a proposal to the module leaders of the Digital Media Production and Adventure Filmmaking, in order to gauge the practicalities and requirements of bringing this curriculum into the programmes. This data may have influenced both the structure of my scheme of work, in that there may have been clashes with other modules, as well as the potential for students to be busy with their core projects; additionally, with a focus on rotating featured technologies, there may be limited budget to purchase or hire equipment for the curriculum. That said, it is understood that as of September 2025 there are plans for UWTSD to transfer many of its programmes and resources to the Carmarthen campus, and opening potential for more budget to be available for enhancing the existing curriculums. (UWTSD, 2024)
Developing the Emerging Techniques and Technologies curriculum taught be the importance of pragmatic learning, as characterised by Honey and Mumford’s Learning Styles. According to them, Pragmatists learn best when there is a clear link between the training and the industry, they can try out new techniques, and they are shown a process they can copy (Mumford, 1997). To account for all this, and to align with Professional Standards, I will continue to implement experiential learning for media students to ensure they are industry ready by graduation, and that the gap between education and the fast based demand for skilled professionals in the film & TV industry is always bridged. 

Peer Reviewed Curricula
When reviewing the created curriculums of my peers, there were distinct elements to each one of them, as well as correlations across each one of them. I will first comment on each separate curriculum and what stood out for me.

Curriculum 3
What was well considered with this curriculum was the timing of the scheme of work, it aligned with both the students’ existing PCEP programme, as well as their probationary period. This ensures that police candidates have the most up-to-date training whilst already being out in the field, and they have the capability to write and fill out case studies from complex, real-world scenarios they will be faced with. This idea is a good example of implementing placement training in a curriculum, and were I to re-write Emerging Techniques and Technologies, I would consider the possibility of sending the media students on placements within existing production studios where the latest technologies can be found, thus saving on budgeting for the university to source their own equipment. 

Curriculum 5
It was useful to see another media and filmmaking developed curriculum from one of my peers, as it gave more relevant insight into how well considered my own was. This curriculum addressed a more urgent rationale behind its purpose, in that there was an identified lack of even the most basic skills required entering the industry. There is also consideration for students who may not come from a typical media background or have the relevant A-levels, which correlates with my points on how modern filmmaking practices use multi-disciplinary workforces and encourage all creative skill sets to join them.
This curriculum in particular lacked some elements within the scheme of work, such as a subject specific benchmark to refer to. I also questioned the length of the sessions and whether they were long enough to effectively deliver the content and allow enough time for the students to replicate the instructions. However, this made me reconsider my own scheme of work, as I was unsure if six weeks/six sessions would have been enough compared to ten.

Curriculum 9
A highly engaging curriculum with a broad range of activities that also addressed a trending demand for new and niche skill sets, correlating with my approach to trending technologies in filmmaking. I noted the possibility of including an outcome that develops their employability and transferrable skills as this is a very portfolio-heavy curriculum. 
There was also consideration for practical elements such as financial bursaries and disability access for this curriculum, which I did not investigate for my own and would do so were I to re-write it.

General Notes
The most prevalent correlation between my curriculum and my peers was practical work and experiential learning. These subjects while not all creative still required pragmatic students and therefore teaching methods that addressed their needs, which all of these did well.
Throughout my feedback I focused on being as respectful and professional as I would want to receive feedback on my own curriculum. I feel that each curriculum was well structured and considerate for the types of students they were developed for.
I noted that each other curriculum used a ten-week structure of sessions, whereas I only wrote six. Upon reflection I feel that this is usually the typical length of a module that incorporates practical work to allow the students enough time, and I would adjust my scheme of work accordingly, rather than rely on assigning independent research/practice days throughout the rest of the week.

Word count minus references and citations: 1,638
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Peer Review Feedback

Curriculum number: 3

A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	 A well spotted gap in education and training in the existing 
PCEP programme, especially when trainees are exposed to the public early on, it is best to be preventative with the right training rather than wait for an incident with an unprepared officer. You have backed up this gap with evidence to show a dire need for it with case studies, and outlined a reasonable proposition to address it with.




The aims and objectives for the curriculum are appropriate for the topic and learning group
	The aims and objectives vary greatly from self-reflective and analysis skills
and an inclusion of digital skills, most importantly the outcomes meet the professional requirements for a prepared officer and awarenesses for complex situations and public inclusivity and diversity.




The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	The timeframe of the structure is very considerate of the PCEP’s existing structure to allow for streamlined training and no clashes around other modules or their probationary period. The introductory first two sessions are well considered for crucial practical understanding required for the rest of the sessions. The middle sessions get right into practical and collaborative tasks, providing experiential learning for the trainees with real world materials and the softwares they’ll be working with. There are good uses of continued formative assessments throughout each session for knowledge checks




Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	Both the scheme of work and the learning outcomes you have outlined align with the benchmarks you have referenced. It is good that you have sourced benchmarks relevant to policing and not just education. The outcomes cover an adequate range of not just subject specific needs but all round transferrable skills too







Comments on the scheme of work that was designed.
	Your scheme of work focused on exactly the procedures that trainees would be faced with doing as constables, and you have provided plenty of experiential learning with guidance to cover this identified gap in industry training











Anything else that you would like to comment on?
	You were conscious to provide expansions on acronyms for anyone outside of the policing circles












Peer Review Feedback

Curriculum number: 5

A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	A very well spotted gap in the curriculum that provides ample introductory sessions appropriate to Level 4 students. You are showing consideration and inclusivity whilst keeping the sessions engaging for even experienced skill levels. It also equally covers fundamental areas of filmmaking that gives the students a broad introduction to the video production process. You have backed up this rationale with your own observations of a relevant group of students in this subject area.



The aims and objectives for the curriculum are appropriate for the topic and learning group
	The aims and objectives are straightforward enough for an introductory and practical focused curriculum for Level 4 students at the very start of the curriculum, remaining considerate for those with less media skills than others.



The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	The sessions are well varied in terms of subjects to cover in each one, and short enough to not potentially clash with other modules in the semester. I would however suggest the sessions run for as long as 5 or 6 hours and not as short as 3, this should allow more time for you to demonstrate the activity, and more time for the students to grasp the tasks at hand whilst being creative with their ideas for each assignment.



Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	You have identified which HE Professional Standards are most relevant to this curriculum and have extensively addressed how it will meet each one of them. I would consider sourcing one of the Benchmarking Statements that is specific to this subject and use these to give you clearer guidance on what is expected for students in this field. 






Comments on the scheme of work that was designed.
	There is a varied scheme of practical activities that keeps the curriculum fun and engaging for new students, whilst also offering a broad overview of most departments in video production. This means Level 4 students can be given an initial spark to inspire them what their specialism might be




Anything else that you would like to comment on?
	The activities you have included are engaging and are achievable in a short amount of time, and are also widely recognised as key skills to have in the industry. Within your assessment criteria for their reflective writing, I would include a small amount of engagement with literature, particularly in the form of referencing existing pieces of media that students can take inspiration from and compare with their own work.











Peer Review Feedback

Curriculum number: 9

A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	You have identified a niche area of art and illustration that adapts to growing, modern social media and communication trends, and encourages artists to participate with the knowledge they gain from this curriculum. This follows in tandem with developing their branding and employability skills, not only fostering their creativity, but remaining pragmatic for their professional development. 



The aims and objectives for the curriculum are appropriate for the topic and learning group
	You have included appropriate means of measuring each intended outcome for your curriculum, all relevant to the topic. Maybe consider adding an outcome that addresses their employability skills and/or transferrable skills?



The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	The curriculum shows consideration for your rationale regarding the benefits of running evening classes. Unsure on precisely how your structure flows so it would be good to outline it in your scheme of work.  



Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	You’ve used both education and subject specific benchmarking to structure your curriculum, and you have appropriately outlined how you will address each FE professional standard. Were there any sections in either of the QAA Benchmarks work citing and addressing how you’d meet them?
You have allowed inclusivity in your standards, and being up to date in this particular niche subject will retain engagement.



Comments on the scheme of work that was designed.
	Your resources are extensive and varied for each week, and your lists of activities are thorough enough for anyone to understand, particularly if anyone is required to cover a session during this curriculum




Anything else that you would like to comment on?
	You have shown consideration for accessibility for disabled students, and it is also good that you have highlighted bursary resources to encourage any student to sign on without financial difficulties.
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