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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.
For this assignment to effectively develop the use of critical incidents to successfully analyse why that critical incident occurred and to consider how this experience may influence future teaching practice. It will be necessary to define what a critical evaluation is. To allow a critical incident to be identified, a regular classroom incident must first be identified. Some critical incidents may be more obvious to identify than others (Cook and Tripp, 1994). However, Tripp also writes that the identified incident is not required to be an incident that causes grave concern, nor does it even have to be a particularly obvious incident. He attributes the term ‘typical incident’ for these more commonplace incidents. A typical incident may include minor disruptions, classroom questions and engagement with lesson activities.  

A ‘typical event’ only becomes a ‘critical event’ after being analysed. (Cook and Tripp, 1994).    Critical incidents are required for critically reflective practice. Critically reflective practice is essential in identifying key points and researching assumptions in interpreting critical incidents and promotes thinking about new perspectives and approaches when evaluating critical incidents (Brookfield, 1998). Additionally, according to Brookfield, reflective practice prevents assumptions that are drawn from hegemonic ideas. This essay will identify a critical incident during a classroom observation, it will use an analysis of existing theories and literature in order to identify key points and different perspectives, avoiding hegemonic assumptions and interpretations.  Following an analysis of existing theory, it will then be possible to reflect and evaluate the critical incident and make an informed suggestion on what improved teaching and learning steps may be followed in the future.

In order to more accurately interpret and evaluate a critical incident that occurred in the classroom, it is necessary to consider the context of the school in which the critical incident took place. The school is a Welsh and English bilingual secondary comprehensive school in South West Wales. In 2019, the school had 1,436 students on roll. The school also has a sixth form for those who wish to continue education after their compulsory education ends (Estyn, Her Majesty's Inspectorate for Education and Training in Wales, 2019). 

To remain in compliance with the British Educational Research Association’s anonymity guidelines outlined in ‘Ethical guidelines for Educational Research’, this essay will not name the school nor will it provide any information that may result in the school being identified (British Educational Research Association (BERA), 2018).

Despite being a bilingual school, less than a half of students speak Welsh fluently and less than half of the welsh speakers are taught in Welsh in a first language context. The percentage of students enrolled at the school with a statement of additional learning needs is almost 4% higher than the national average across Wales. Additionally, the number of students with additional learning needs is approximately 7% greater than the national average (Estyn, Her Majesty's Inspectorate for Education and Training in Wales, 2019). My observation focused on a single mixed ability form class who are taught bilingually in Welsh and English. Most Humanities, Modern Foreign Languages, Physical Education and Welsh lessons are taught through the medium of Welsh, all other subjects are taught in English. The observed class consisted of around thirty pupils in year 9: aged 13 years old to 14 years old. In response the Covid-19 pandemic, the school policies do not permit the teacher to leave the front of the classroom to approach learners at their desks.  

A critical incident must be identified following the observation of a case study. A case study is a thorough investigation of an individual, a group of individuals, or an event with the goal of identifying and explaining key issues facing the observed person or persons (Definition of Case Study, 2020). Case studies are effective in facilitating an in-depth investigation and allows for detailed information to be gathered which can aid in further research (Mcleod, 2019). However, it can be difficult to generalise the findings. Because the findings are not quantitative, there is a risk of interpretation bias (Mcleod, 2019).

As mentioned in the introductory paragraphs, a critical incident does not have to be an incident which causes immediate cause for concern. According to Critical Incidents in Teaching, critical incidents only become critical incidents after analysation. Firstly, an incident must be described. Then an explanation should be offered within the immediate context. Finally, a more general and significant conclusion must be reached (Cook and Tripp, 1994). Tripp explains this by using an example of a student raising their hand to sharpen a pencil. This is the description of the critical incident. He then writes that the reason the student asks is because this is the rule of the class and the student does not want to disobey that rule; this is the explanation within the immediate context. Tripp then writes that this rule limits student autonomy; this is the conclusion where a significant issue has been highlighted. From this critical incident, Tripp can take a position on the subject matter (Cook and Tripp, 1994).
The observation was structured, this means that quantitative data collection methods were used, and the observation used a non-participant approach. The cornerstone of the methodology for gathering information for this assignment was to ensure that the results portray real people in real situations as accurately as possible. Focusing primarily on a quantitative approach to gather information would not be suitable to identify, explain and analyse a critical incident. Qualitative data can identify key points that numerical data cannot (McLeod, 2019). This statement is supported by Liu and Maitlis who claim that non-participant observation can offer a more “nuanced and dynamic” interpretation of situations (Liu and Maitlis, 2010). Non-participant observation means that the observer is present at the observed event, however the observer does not participate with the activities or conversations of the observed group (Non-Participant Observation, 2020).
Although non-participant observation was chosen as the most effective type of research methodology to meet the aims of the observation. It is necessary to emphasise that there are still some limitations associated with this approach. Arguably the most well-known limitation to non-participant observation is the Hawthorne effect. The Hawthorne effect claims that an observed group could possibly act differently as they know they are being observed (Oswald, Sherratt and Smith, 2014). Therefore, it is necessary that the students are unaware of why they are being observed. 

The Welsh curriculum has four main purposes. The goal is that during their education, all children and young people will be able to meet these purposes (Donaldson, 2015). The first purpose of the Welsh Curriculum is to ensure that Wales’ students will be “healthy confident individuals who are ready to lead fulfilling lives as valued members of society” (Donaldson, 2015). The second purpose is to ensure that Wales’ students will be “ethical, informed citizens who are ready to be citizens of Wales and the world” (Donaldson, 2015). The third purpose is to ensure that Wales’ students will be “enterprising, creative contributors who are ready to play a full part in life and work” (Donaldson, 2015). The fourth purpose is to ensure Wales’ students are “ambitious learners who are ready to learn throughout their lives.” (Donaldson, 2015)

The critical evaluation will focus on the identified critical incident from the perspective of the fourth purpose of the Welsh curriculum; “ambitious, capable learners who are ready to learn throughout their lives.” (Donaldson, 2015). The identified critical incident is discussed below. The full observation and critical evaluation sheets are provided in Appendix E and Appendix F. 

The initial incident involved a student raising their hand to inform the teacher that they needed help with the task because they did not understand the question. The task on the board was based on content introduced in the previous lesson; the task involved filling in gaps in sentences with the correct French conjugation of the auxiliary verbs ‘avoir and être’ in the present tense. The teacher then asked the student if they were present last lesson to establish whether their explanation would make sense. The student replied that they were present for the previous lesson, but they do not remember what they need to do to complete the task. The teacher then asked a series of questions to guide the student through the process of working out the answers for the example question. These questions started off simple but got progressively harder as the student showed their existing knowledge through their answers. 

For contextual information, the first question had been answered as an example question before the task was set. The question was not attempted as a class, nor was another question completed until answers were given to the teacher after allocated time set for the task had expired. It is likely the teacher did not want to give the student the answer without pushing the student to try the task for his/herself. In Successful futures, it is claimed that all of Wales’ children and young people will demonstrate they are ambitious and capable learners by questioning and enjoying solving problems. (Donaldson, 2015) The teacher demonstrated how to use questions to solve the problem they were facing. It is very likely that the teacher believed it was more beneficial for the student to spend longer on the task and answer the question themself, with a small amount of guidance, rather than be presented with the answer. By focusing more on the thought process than the answer to a specific question, it could be argued the teacher is trying to ensure their students are ready to learn throughout their lives, which is an aim for the curriculum. (Donaldson, 2015). Due to the school’s response to the Covid-19 pandemic, the school rules did not permit the teacher to check the student’s exercise book. When the class discussed the answers, the teacher asked the student if they understood the task but did not ask the student to share their answers. The task was to be completed independently but the student copied some answers from the student sat to their right, the teacher was not aware of this. This raises the possibility that the student may still not have understood the task or lesson content. 

The identification of the critical incident led to an analysis of three areas of research of existing literature. The first area is the use of scaffolding in the classroom. The initial incident involved the student raising their hand to ask for help with the task.  The teacher then asked questions to try and assess how much the student knew and what they did not know to guide the student to work out the answer from themself. This links directly with Vygotsky’s theory of proximal development. Vygotsky believed that all knowledge a student has is based on previous experience in education. A more knowledgeable person can guide the student to learn something new based on their previous experience through problem solving, however the new content must not be too complex (Vygotsky, 1978). However, scaffolding questions is a very time-consuming process to check for understanding and to guide students and may result in other aspects of the lesson being cut for time (Ferguson, 2012). Therefore, it could be argued that scaffolding is only effective when the teacher is confident that the task is within the student’s zone of Proximal development, otherwise this method of checking for understanding is not efficient practice. 

Scaffolding provides students with a framework to use when encountering new problems. Although the process is guided by a teacher in the classroom, if the student should try and use the process independently then they will meet the purpose of the Welsh curriculum to be ready to learn throughout their lives (Donaldson, 2015). Although Vygotsky claims that applications of the zone of proximal development only works in the presence of a more knowledgeable person such as a teacher. (Vygotsky, 1978). Scaffolding skills can be taught to foster independent learning (6 Scaffolds That Deepen Independent Learning, 2020).

[bookmark: _Hlk54682590]The fact that students often fear making mistakes cannot be ignored (Smith and Conti, 2016). The process of scaffolding requires the student to be willing to make mistakes for the teacher to guide their thought process. Students often equate making mistakes with their self-worth. (Why We Should Embrace Mistakes in School, 2017). Therefore, it is imperative that the classroom environment is a safe space where there are no consequences when a mistake is made. 

Due to the fact the student tried to copy the student sat to their right. The second area that was researched was collaborative learning strategies. The critical incident occurred during a task that set to be completed independently. However, despite the teacher’s best efforts to ensure the student was able to answer the questions independently, this did not happen as the student copied the work. If the task was set as pair work, this may not have happened.  Collaborative learning is an educational approach which usually involves groups of at least two students working together to discuss and complete a task set by the teacher (Smith and MacGregor, 1992). An example of a collaborative learning exercise is ‘think, pair, share.’ Students think of the answer themselves, discuss it with a partner and feedback to the class. (Think-Pair-Share | Classroom Strategy | Reading Rockets, n.d.) However due to contextual information, the ability to assess if everyone understands is limited. 
The school has changed many classroom rules due to the risks associated with the covid-19 pandemic. The teacher taught their class from the front of the room. There was a box on the floor at the front of the classroom marked by heavy duty tape. The teacher is not allowed to exit that box when they teach. Therefore, the teacher was unable to walk around the class to check students’ books to see if they are attempting and understanding the tasks. Students must mark their own work and then sign the page with their signature and date. Apart from the student asked to share their answer, the teacher would be unaware if any student did not attempt the task and filled in their response when the class reviewed the answers. This issue would still be present in collaborative learning. But there are potential solutions to this. The school policies allow for phones to be used in tasks with the permission of the teacher.  This facilitates the use of web applications such as Padlet. Padlet allows students to submit responses to questions. The teacher can see the responses as they are edited (How do I use Padlet for teaching? - Ask Us, n.d.). To avoid members of the class copying other group’s work, the teacher can choose not to display the responses to the class until the task is completed. This also aids the student in meeting the ambitious and capable learner purpose of the Welsh curriculum. The student would be using digital technologies to display evidence of their learning (Donaldson, 2015). In a mixed ability class, it is fair to assume that some groups may be more able than others.  Collaborative learning can also make learning within the zone of proximal development more effective. In groups with mixed ability students, the higher ability students can help the lower ability students work within their own zone of proximal learning. Therefore, collaborative learning can be beneficial for all students (McLeod, 2019).

However, collaborative learning strategies will only be beneficial for all learners if every student actively participates (Middlecamp, n.d.). There is evidence that states students feel they learn more from group activities than solo tasks. Bower and Richards took a class survey after a programming class where 86% of the class said they felt like had learned more through collaborative learning (Bower and Richards, 2006). However, a teacher must have strong control of their class to ensure students do not spend the time allocated for the task talking about irrelevant topics (Middlecamp, n.d.). The theories on collaborative learning address issues of understanding. However, they do not consider the issue of  wavering student motivation. 

What if the student copied his classmate because they simply did not want to do the task, not because they did not understand the task? The third area that was researched focused on student motivation issues.  Students may show a lack of interest or motivation during class activities because they struggle to see how the content and subject will hold any value in their lives outside of the classroom. In the context of modern languages, it could be useful to make students aware of the demand British businesses have for Modern Foreign Languages. For example, in 2012, a Labour Market Intelligence Research survey found that over 50% of British companies identified French language skills as a useful skill for their organisations (British Council, 2017). However, students may find it difficult to emphasise with this. Modern Foreign Languages teachers Smith and Conti argue that trying to foster motivation using statistics alone may result in the opposite of the desired effect and cause more apathy towards languages. They claim that it is necessary to have a classroom discussion based on the presented facts and statistics to increase the chances of a change in attitude (Smith and Conti, 2016). It may also be beneficial to show aspects of foreign culture and media to make the taught content seem more relevant to daily life. 

A lack of motivation may originate from challenges a student faces outside of the classroom. If a student is facing serious issues in their personal lives, then this may lead to a lack of motivation. It is claimed that any threat to a student’s emotional wellbeing decreases their motivation (DİŞLEN, 2013). A teacher must take extra care to accommodate these students and foster a sense of belonging in the classroom. However not all adverse childhood experiences are obvious, therefore there must be a school-wide strategy in place to build emotional resilience and emotional intelligence (Estyn, 2020). A teacher cannot control the experiences a student may encounter, however in ensuring school-wide polices are already in place, a teacher can spend more time in trying to get a student engaged with class activities. Unfortunately, this relies on school policy, something which the individual teacher may not be able to realistically influence.  
A critical incident has been identified and analysed with a literature review. It is now possible for me to reflect on the critical incident and to suggest my own proposals for the next learning teaching and development steps I would take based on the critical incident. 
To structure my reflection on the critical incident, I will use David Kolb’s experimental learning reflective model. Kolb’s model of reflection is a framework that is based on the experiences of the teacher or observer. The experience is reviewed by a cycle of four stages (Kolb’s Learning Cycle · University of Puget Sound, 2020).

The first stage is the concrete experience stage. The purpose of this stage is to describe the experience (Kolb’s Learning Cycle · University of Puget Sound, 2020). I identified a critical incident where a student claimed they did not understand the task that they needed to complete. I observed how the teacher used scaffolding questions in an attempt to get the student to understand the task and to complete the remaining questions. The student seemed to understand the task but ended up copying the work of a classmate; the teacher was not aware of this. 
The second stage is the reflective observation stage. The purpose of this stage is to consider what worked well and what did not work so well (Kolb’s Learning Cycle · University of Puget Sound, 2020). The scaffolding process was seemingly effective. With the guidance of the teacher, the student was able to find the solution to the example without being told the answer. The teacher successfully identified what the student understood and did not understand and used this information to guide the student.  This practice is supported by Vygotsky’s theory of proximal development which claims that students can be pushed by a more knowledgeable person to new solve problems if they have sufficient prior knowledge (Vygotsky, 1978). Although the student was able to understand the scaffolded question, it was unclear whether the student truly had enough knowledge to complete the exercise, or if the student was unmotivated as the student copied answers from their peer. 
The third stage is the abstract conceptualisation stage. The purpose of this stage is to consider aspects that could be changed to improve results if a similar situation should arise again. (Kolb’s Learning Cycle · University of Puget Sound, 2020).  My main concern was the fact it was unclear if the student fully understood the whole task and not just the worked example on the board. The school’s covid-19 policies may have created barriers for the teacher to check their understanding. If I should find myself in a similar situation in the future. I might include collaborative learning strategies in my lesson to provide my students with opportunities to discuss tasks with their peers. Bower and Richards’ research suggests that students feel like they learn more through collaborative tasks (Bower and Richards, 2006).  I would include a digital learning resource such as Padlet to ensure I can see if and how all the students are engaging with the task as it is claimed that collaborative learning tasks are only effective if everyone participates (Middlecamp, n.d.). By being able to see if the students are attempting the task, I believe this would make it easier to deduce if tasks are not answered correctly due to a lack of knowledge or a lack of motivation. If a lack of motivation is identified, it would be necessary to investigate the cause and implement specific strategies in response. 

The fourth stage is the active experimentation stage. The purpose of this stage is to practice the theoretical solutions that were suggested in the third stage (Kolb’s Learning Cycle · University of Puget Sound, 2020).  It is important to note that David Kolb’s experimental learning reflective model is a cycle. The theories that were considered during the active experimentation phase will become the concrete experience stage.  Some strategies may be effective and others ineffective, but the cycle starts again with new perspectives, theories, and ideas to consider based on a new concrete experience. 
To write a critical evaluation and to identify the next teaching and learning steps based on an observed critical incident. I needed to decide on the methodological approach I would use to conduct my observation. After deciding on using a structured observation technique. I collected observation notes to identify incidents in the classroom. After analysation, these incidents became critical incidents. I selected one critical incident from the four I identified to use as the basis of my critical evaluation. I established a link between my critical incident to the four purposes of the Welsh curriculum to develop my evaluation from a critical perspective, rather than a descriptive perspective. I used existing theory to inform myself of key theories and to consider differing perspectives of my critical incident. I then used David Kolb’s reflective model to reflect on and evaluate my critical incident. I then proceeded to suggest what steps I might take if I were to face a similar incident in my own teaching and learning experience in the future. 
This process of critical evaluation and reflection supports teachers in meeting the Welsh professional standards for teaching and leadership. In particular, the reflection can aid a teacher in developing their pedagogy, professional learning, and innovation standards. A critical reflection may improve a teacher’s pedagogy by refining their teaching practices.  The willingness to reflect and adapt established teaching methods provides a strong opportunity for professional learning. And the consideration of existing theories and new perspectives during a critical reflection could pave the way for new innovative outlooks in the implantation of pedagogical techniques (Education Wales, n.d.).
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Appendices

Appendix A
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 

30/09/2020, 10:20am, Year 9 mixed ability, bilingual form class (9B). Lesson 2 of 5 of the day. 


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Year 9 Geography class. Mixed ability. The lesson was a review lesson of the Africa module the class have been studying this term. The course is taught primarily by another teacher. 

Due to Covid-19 policies, the teacher cannot leave the front of the classroom.



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The class were talkative before the lesson started but most students stopped talking and seemed ready to learn when the lesson started. Students very well behaved overall. 



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The class was planned as the last class focusing on the continent of Africa. 
The lesson was split into two tasks. The first was an opening task which reviewed the content they have been taught over the last few weeks. The task was not planned to introduce new content, but the students did encounter a question based on content they were not taught which the teacher thought was covered. The second task was to label a map on a sheet, using the atlas to locate the information. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 


All the students were given a copy of an atlas page. The students were told that if they do not immediately know an answer to a question, then all the answers can be found on the atlas. They were told that they were expected to answer all questions. The teacher told the class not to worry if they do have trouble with some questions as the answers will be discussed as a class but the teacher also told the class that they should find the task easy. 






	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The students were told at the start of the lesson that they would be called upon at random to feedback their answers to the class after the task was completed. This pressure encouraged the more talkative students to complete the tasks. 
It was expected that every single question was answered correctly by every single student. Some students found the tasks easier than others. The first task was supposed to be a task that the students should not find too difficult but almost every question in the task caused students to ask the teacher for help. Numerous questions were asked during the second task but not as many as the first. 


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The opening exercise was set with the purpose of activating prior knowledge. The students were at the point in the module where they should be able to answer all the questions they were asked to answer. It was clear that despite being expected to answer all the questions independently, the students were not as knowledgeable as the teacher expected them to be. This could have been because the teacher only teaches this class once a fortnight, another teacher sees them for every other lesson. Many questions required the students to find countries, rivers and lakes on an atlas. If students were unsure of where a specific thing was on the atlas, the teacher would reference another location nearby. This meant prior knowledge was still being reviewed, even if they were unsure of the answers without some guidance. 


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?


There was a vast amount of questions from students for both tasks, especially the first task. Could it be possible the students were pushed to do an independent task too soon? It could be argued that there was not enough understanding of their existing level. This possibility is supported by the fact that one question touched on content that the students were adamant they were not taught. It may be useful to use assessment for learning to ensure that the tasks set in the next lesson are appropriate to their level. The students were set the same tasks and were expected to complete every single answer correctly. It is unclear if strategies for differentiation were considered. This is also something to be considered as some students seemed to understand and engage the task better than others. The first task was intended to last no more than 15 minutes but lasted 40. 




Appendix B
CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
30/09/2020, 10:20am. Year 9, mixed ability form class. Geography class. Lesson 2 of 5 of the day. The lesson was the final lesson of a module focusing on the continent of Africa. The course content is taught between two teachers, the teacher of this class only sees class 9B once a fortnight. 






	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The class were set two tasks to complete during the lesson. As this was the final lesson in the module of Africa, the tasks focused on reviewing the content of previous modules. The first task was set with the intention of lasting 15 minutes. The teacher said that she did not want to spend any more time on this as they should already be familiar with the knowledge required to complete this task. However, the task took 40 minutes to complete. Students kept asking questions for the duration of the task. The instructions of how to complete the task were well explained, however it was the content of the questions that caused confusion. It is possible that the level of the questions are above the capabilities off the students.  The students were initially expected to do the work independently and were expected to breeze through the task, answering the questions correctly. The students were unable to complete the task without a lot of help. There was even one question that was set which covered content that had not been taught. It could be a possibility to implement assessment for learning to ensure future tasks are set at an appropriate level. Or to include an element of assessment for learning prior to a review lesson to highlight what the students do and do not know.  Although most of the class asked a lot of questions, some class members found the tasks easier than others. The class were given the same instructions, explanations and questions. The class was a mixed ability class, but the work was not differentiated. Given the difficulty many students experienced, it could be beneficial to explore differentiation strategies. 









Appendix C
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 30/09/2020, 10:20am, Year 9 mixed ability, bilingual form class (9B). Lesson 3 of 5 of the day. 


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Year 9 Biology class. Start of new module on nutrition and food groups. Science classes are usually set by ability but due to Covid-19, the school decided it was better to keep students in their form class to reduce the risk of disease transmission. 

Due to Covid-19 policies, the teacher cannot leave the front of the classroom.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The class is very chatty; most students were quiet during explanations, but a very small minority of students were chatty to the point where it became disruptive to learning and teaching. Despite the talking, tasks are being attempted with enthusiasm in general. The teacher was able to effectively get all of the class to stop talking and engage with the tasks except for one student. 



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?


The lesson was an introductory lesson for a module focusing on nutrition and food groups. A significant portion of the lesson’s content included content that had been taught in biology classes in years 7 and 8. This content was reviewed, and new details based on the previously taught content was introduced. The lesson content and activities were primarily centred around what the students already know and not the new content as there was not a lot of new content introduced. 



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The students engaged in class discussion to discuss prior knowledge. New information based on the prior knowledge is introduced by a power point presentation and videos. The students are then told to answer the questions for the lesson in their files, each lesson in the file also has a section which provides with them with the content for that lesson. If a student is unsure how to answer a question, it is likely the answer can be found elsewhere in the file.  It is expected that they answer every question. All questions will be discussed at the end as a class and the students must correct any incorrect answer. 



	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?


The students are all given the same booklet. There is a clear difference in ability within the class, this factor is exaggerated as the class is not set by ability due to Covid-19 restrictions. The tasks are the same for all the class members, but these tasks are easier for some students than others. 


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The emphasis was placed on what the students already know. As the class is a mixed ability class, some students were seemingly more knowledgeable than others. The lesson seemed successful in ensuring all the students left the lesson with the same knowledge. 


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?


One child was more disruptive than any other class member. The teacher did not discipline the student for disrupting the class. The teacher placed more emphasis on trying to get the student to quieten down and approached the child on a few occasions during tasks to ask if the student was feeling okay and if they needed any help. The teacher did not ask for answers from the student to ensure the tasks had been completed. This critical incident inspires me to consider aspects of emotional literacy and mental health. It is possible this student is facing challenges in their personal life which has made the teacher more lenient in this situation. The aspect of additional learning needs is also a significant aspect to consider. Perhaps the teacher is aware that the student is attempting the task to their best ability despite an observer concluding the opposite. 













Appendix D
CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
30/09/2020, 11:20am. Year 9, mixed ability form class. Biology Class. Lesson 3 of 5 of the day. The lesson was an introductory lesson to nutrition and food groups. Science classes are usually set by ability but due to the school’s covid-19 policies, the class was taught as a form class. 
 

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
At the start of the lesson, the class were a lot more talkative than in the previous lesson. The teacher was able to get the chatting under control quickly. However, one student did not stop talking and continued to disrupt the class. The teacher did not discipline the student for breaking the rules. Instead, they tried to ensure that the student stopped talking as loudly, so they did not disrupt the other students. When the other students were talking, the teacher asked if they understood the tasks and checked on their progress. This did not happen for the student who continued talking. The teacher asked if the student was feeling okay instead. It is possible that there are issues present in the student’s life outside of the classroom. This incident has made me be more considerate of potential mental health and wellbeing issues that students may face.  

Perhaps for reasons that I do not understand, the teacher did not check the student’s progress with the task. This could possibly be due to a lack of understanding. It could be useful to explore collaborative teaching strategies such as think-pair-share to ensure everyone in the class understands the content. 











Appendix E
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 30/09/2020, 12:20pm, Year 9 mixed ability, bilingual form class (9B). Lesson 4 of 5 of the day. 


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Year 9, French class. In the lessons preceding the observed lesson, the students were taught pronouns and the verbs ‘avoir and être’ (to have and to be). The purpose of the lesson was to review the content of the previous lessons. 

Due to Covid-19 policies, the teacher cannot leave the front of the classroom. 



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The class seemed very focused and seemed ready to learn. Due to Covid-19 impacting the operation of the school, the structure of the day had been changed, lunch would usually be after the third lesson of the day. But year 9 must attend four classes before lunch to reduce the number of students in communal areas. One student was particularly chatty but did engage with the task when asked. 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The lesson was a review lesson of grammatical terms covered in the previous lessons.  The opening task was a review of the pronouns the students had covered in the previous lesson. The teacher than reintroduced the verbs ‘avoir and être’ (to have and to be). The main task which lasted for the final half an hour involved a gap fill exercise where the students had to insert the correct verb and conjugation into the blank space. The content had already been taught before, but the task was there to check if the students truly understood the task. The task was set as a task to be completed independently. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Some of the main things to consider when writing present tense sentences were covered before the task was set, pronouns, auxiliary verbs and their conjugations. In order to complete the task, the students would need to consider these before attempting to answer. This was emphasised by the teacher.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?


The students were all set the same task. Some students found the task easy, other students struggled. The teacher made is clear that students would be called on to share their answers at random, this pressure encouraged the students to complete the task. 


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?


The teaching content and tasks were based on content that had already been taught. It was clear that some students understood the content better than others and this seemed to remain the case after the lesson. 


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?


Shortly after the task was set, a student raised their hand to tell the teacher that they did not understand. The teacher asked the student if they had been present the previous lesson. After the student confirmed they were present, the teacher used a series of questions to guide the student. These questions were asked so the student could understand the thought process they must use to answer the questions. The teacher asked if the student if they understood before telling them to attempt the task. The student attempted the answers, but then copied the answers from their classmate. The teacher was not aware of the copying.  I would consider the benefits of effective questioning and pushing students while considering their proximal zone of development. I would also consider the use of collaborative learning tasks, to ensure that students can help each other learn, rather than copy from each other. This also could have been an issue of motivation and not understanding. 














Appendix F
CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	30/09/2020, 12:20pm. Year 9, mixed ability form class. French class. Lesson 4 of 5 of the day. Lunch usually follows lesson three but due to covid-19, lunch is after lesson four for year 9. This is to reduce the number of students in the canteen. 

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The class was a review lesson of previously taught content. The class had previously learned pronouns, the verbs ‘avoir and être’ (to have and to be), and their conjugations. The class began with a review of pronouns. Following the review of pronouns, the teacher presented a review of the auxiliary verbs. The main task was a gap fill exercise where the students had to add the correct conjugation to the sentence. 

A student put their hand up to tell the teacher that they did not know how to complete the task. After establishing that the student had been present for the previous lessons, the teacher used questions to guide the student how to think to effectively answer the questions. These questions included considering who the subject of the sentence was, how many people were mentioned in the sentence and asking if the verb needed the verb ‘to be’ or ‘to have.’

The teacher asked the student if they understood after her guidance. The student said they understood and proceeded to attempt the task. After a few minutes of attempting the question, the student copied the student to their right. The teacher was not aware of this. 

As an observer, I felt that the questioning was effective. The teacher used questions to establish what the student knew and did not know, to push the student to reach the answer. This fits in with the theory of the Proximal zone of development by Vygotsky. 

However, because the student still copied their classmate, it would be beneficial to explore theories of assessment and student motivation to explore if similar outcomes can be avoided in the future.  






Appendix G
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 

30/09/2020, 2:10pm, Year 9 mixed ability, bilingual form class (9B). Physical Education is segregated by Gender, the boys of 9B were observed. Lesson 5 of 5 of the day. 


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Outside. The focus was on different types of endurance training. Physical Education is grouped by ability. There are two groups. I observed the higher ability boys of 9B. The students choose which group they want to be in themselves, teachers encourage students to choose the groups that they feel the student is more suited to. However, the final decision belongs to the student. Although the observed group are the higher ability group, there is still performance gap within the group. 


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The general vibe was that the students were excited to begin the exercises. Students were a bit talkative while getting changed. But when the teacher explained the task, the talking stopped. 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?


The class were told they were going to try three types of endurance training. The first involved intermittent training. The class were made to jog for a set time and walk for a set time. The second involved alternating sprinting, jogging and walking. The third involved running without stopping until the end of the session. The teacher told the class to try their best, it was more important for the students to see which type of training they preferred than their performance.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The teacher explained some theory behind each of the training types. But he emphasised that the only requirement for the students was that the students try their best. 


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The tasks remain accessible because the teacher established from the start that the distance covered by students will be different. But their focus should be on their own performance and they should try their best. Students set their own challenges for the exercises.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The students know they are not of equal ability with regards to sport, but they were told to try their best. The goal was not to cover a certain distance in a certain time but to run to their best ability. After the lesson, the students should be more informed about what kind of endurance training they enjoy more. 


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?


There were three main clusters of students during the investigation.  The leading group ended up lapping the third group were the slowest group. The teacher did not tell the slowest group to pick up the pace. This would cause me to consider aspects of physical literacy, ensuring the lesson is inclusive. A student could face trauma if embarrassed in front of their peers. This links to theories of emotional wellbeing which could be considered. The teacher seemed satisfied that all students were trying their best and therefore the students are working towards becoming healthy, confident individuals as outlined in Donaldson’s four purposes. 


















Appendix H
CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
30/09/2020, 2:10pm. Year 9, mixed ability form class. Boys only. Class split into two groups. The observed class was the higher ability class. Students choose what group they want to be in. 









	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The focus of the lesson was endurance training. The students were made to try three different types of endurance training. The only requirement of the students was that they tried their best. Despite being the higher ability group, there is still a gap in performance between the top and bottom of the class. In all three exercises, there were 3 main groups. The fastest group consistently lapped the slowest group. The teacher did not tell the slowest group to pick up the pace. The only requirement was that the students tried their best and it was clear that they did. I would analyse how effectively this met with one of the purposes of the Welsh curriculum, ensuring Wales’ students and young people are healthy and confident individuals. It could be argued the teacher did not want to shame the students who were slower, it could be beneficial to look at the impacts of inclusivity in physical education to ensure lessons do not have negative impacts on the mental wellbeing of students. 
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