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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement

	
	Target
	What I have done in this assignment...

	Target 1
	Avoid the use of short, direct quotes where possible by paraphrasing
	Throughout this assignment I believe I have tried to avoid the use of short direct quotes and paraphrased where possible, however, to get across the point of some quotes I have needed to use the direct quote as opposed to paraphrasing. 

	Target 2
	Develop your academic vocabulary.

	I believe I have tried to develop my academic vocabulary throughout this assignment by using more academic phrases as opposed to general phrases used in previous assignments.  

	Target 3
	Synthesise your work and intertwine references/research to strengthen your academic writing 

	I believe I have intertwined references throughout this assignment by using terms such as ‘corroborated’ which enabled me to compare literature. 





Part 1: Professional Learning Passport
Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	During the meet session of the bridging number 2 session, we discussed many different assessments for learning strategies looking into:
quality of talk/questioning 
success criteria 
peer and self-assessment.
The session looked into the different strategies that can be used within all the elements of assessment for learning to find the most effective and efficient ways to implement these ideas. Furthermore, we looked into the great teaching toolkit and how these ideas are implemented into a school.	Upon reflection of the meet section of bridging number 2 session I believe that there are many effective and efficient ways to implement the key aspects of assessment for learning into my own teaching to develop my understanding of the students learning and where they are at within the lesson. Furthermore, to take the ideas shared during the meet section into the test phase I have chosen to look into peer and self-assessment by students through traffic lightening they own work. The second aspect of AFL and the great teaching tool kit that I am going to implement into my teaching is using pit stops within the lesson to refocus students on the lesson objectives and address any misconceptions that have occurred during the lessons.



Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	During the research of the bridging 2 meeting, I chose two AFL strategies that I wanted to test out in my teaching to understand the positives and the negatives of each strategy and decide whether they work for my class and me as a teacher. The first AFL strategy decided to implement was traffic light system into maths lessons, this is where the students colour in a square in their book either red, amber or green depending on how they found the tasks set within the lesson. This AFL strategy works as a self-assessment strategy. The second strategy that I decided to implement into my teaching was pit stops, I would stop the class as a whole during the lesson to:
· address misconceptions
· show good practice
· refocus students.

	Upon reflection of the implementation of the traffic light systems I believe that the strategy worked quite well as it enabled me to identify misconceptions to address in the follow up lessons. However, as the strategy is heavily reliant on the student’s honesty and their understanding of their learning within the topic, I adapted the strategy so the students would leave a comment next to their traffic light to explain why they believe they worked at this level within the traffic light system. Upon reflection of the second AFL strategy, I implemented I believe that this also worked quite well with my class as it enabled me to address misconceptions within the lesson whilst keeping the flow and engagement of the lesson. Furthermore, it also helped me to show students work to the class which helped students who were struggling with the task and to refocus them onto the objectives and success criteria of the lesson.




Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	During the share day of bridging 2 we presented a presentation as a school comparing what AFL strategies we implemented into our lessons and comparing how we feel they worked, the positive and negatives of the chosen strategy and the things we would change if we were to implement these strategies again. (Please see bridging 2 documents on PLP for link to PowerPoint used to present AFL strategies in the bridging share day.)



	Upon reflection of the share day, I believe that it went very well, my group were successfully able to discuss the AFL strategies we used, the positives and negatives of the strategies and what we would change if we were to implement them again. Furthermore, the group were successfully able to answer any questions asked on our chosen strategies and show how we implemented them into our teaching with examples of pupils’ work.







DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? a
On 19th September 2020 I sat an English GCSE equivalency test at the University of Wales Trinity Saint David as in 2015 I received a 'C' grade in my English literature and language GCSE, furthermore on the 24th September 2020 I was informed that I had passed the equivalency test and therefore had received a 'B' in a GCSE equivalent in English. During the equivalency test I had to answer questions on comprehension, write a letter and find errors in students work, therefore this experience was a well needed way of enhancing my literacy skills and preparing me for my role as a teacher. On the whole I believe that this experience informed my personal development of my literacy skills as I was able to successfully recap upon skills in comprehension, writing and identifying errors in literacy work which therefore enabled me to enhance my skills whilst marking students work in school. (Please see attached evidence on PLP). 

Rhifedd / Numeracy
Evidenced by an asset? a
During my Pte1 block 1 placement at Maes Yr Haul primary school I was invited onto a number of staff meetings designed to enhance the teacher’s subject knowledge on the Maths framework. There were three different sessions which all run for 1 hour and were spread over 3 weeks, throughout the session the main aim was to recap upon the maths framework and to create a MYH maths framework for each year group/progression step that runs alongside the overall maths framework supplied by the Welsh government. Upon reflection of the maths workshops, I believe that my maths subject knowledge increased significantly, prior to the workshop I had little knowledge on how maths can be incorporated into all lesson throughout the different areas of the curriculum. 														Reflection of Maths subject knowledge sessions.						During my Pte1 block 1 placement at Maes Yr Haul primary school I was invited onto a number of staff meetings designed to enhance the teacher’s subject knowledge on the math’s framework. There were three different sessions which all run for 1 hour and were spread over 3 weeks, throughout the session the main aim was to recap upon the math’s framework and to create a MYH math’s framework for each year group/progression step that runs alongside the overall math’s framework supplied by the Welsh government.   During the first session the math’s framework was discussed by all members of staff throughout the school to enable a greater understanding on what is meant throughout the framework, what is expected of the staff and what is expected of the students by the end of each progression step. Furthermore, the staff split into year groups/progression steps where it was discussed what the math’s framework specifically meant to their age group and how the framework currently looks in MYH and their classrooms. As I was teaching in year 6 at the time of the sessions, I was included in the progression step 3, year 5&6 discussion group where on reflection I believe it was very helpful as I was able to look into the math’s framework in great detail with experienced teachers, which enabled me to have a greater understanding on how the math’s framework is used in a real-life context. On the whole, I believe that session 1 of the math’s subject knowledge course enabled me to have a greater understanding and enhance my subject knowledge in this area.   During sessions 2 and 3 we were set a task by SLT where we needed to split the math’s framework into 5 different strands and assess the different ways of incorporating the different strands into the math’s framework. Furthermore, each breakout group was to report back to SLT their findings and the SLT created a MYH math’s document which outlined all the different ways in which math’s will be incorporated into each year group/progression step throughout the school both as a subject and cross curricular. On the whole, I believe both session 2 and 3 of this workshop helped me to understand and create a link on how I can use the math’s across a wide range of different subjects and throughout my lessons, therefore this workshop enabled me to have a greater understanding of math’s and helped promote my own personal development.  Upon reflection of the math’s workshops, I believe that my math’s subject knowledge increased significantly, prior to the workshop I had little knowledge on how math’s can be incorporated into all lesson throughout the different areas of the curriculum.      						 


Cymhwysedd Digidol / Digital competence
Evidenced by an asset? a
Below is a document reflecting upon the digital competency training day I attended at Maes Yr Haul primary school where the main focus of the session was on the seesaw app where we were shown how teachers and students can use the app more effectively and efficiently during lessons as both a learning aid and a feedback aid either as a peer assessment or through teacher feedback. Secondly another focus within the training day was discovering ways in which apple classroom can be used by the teacher to enable the students to work more independently on tasks set to be carried out on iPad’s and the different features that can be used to ensure students do not get distracted and go off track. 																Maes Yr Haul digital competency training. 							During my Pte1 block 1 placement at Maes Yr Haul primary school I was invited onto a digital competency training day with other members of teaching staff where an external company visited the school to train staff on different ways to use iPad’s and apps on iPad’s within a lesson. Throughout the training day the main focus was on seesaw app where we were shown how teachers and students can use the app more effectively and efficiently during lessons as both a learning aid and a feedback aid either as a peer assessment or through teacher feedback. Secondly another focus within the training day was discovering ways in which apple classroom can be used by the teacher to enable the students to work more independently on tasks set to be carried out on iPad’s and the different features that can be used to ensure students do not get distracted and go off track.    Upon reflection of the training day, I believe that my digital competency skills increased significantly, prior to the training I had used seesaw within a classroom environment for the students to show their work and peer assess each other’s work however I did not have any knowledge in other ways seesaw can be used. For example, I learnt that it is possible to use the create tool on seesaw where you are able to use graph style background to create an interactive graph, therefore in a lesson after the DCF training I was able to use this tool to create an interactive bar chart and line graph to use as a whole class example at the start of the lesson on the interactive whiteboard. Furthermore, prior to the training day I had no experience in using apple classroom and the features that can be used upon it. I was amazed to learn about the ways in which apple classroom can be used to enhance students learning whilst using iPad’s such as the features that lock students iPad’s onto specific apps or websites to keep them on task, being able to screen mirror onto the interactive whiteboard to show students good work and the feature of locking all or specific students iPad’s when the teacher may use pit stops within the lesson to check in with the students.  I know believe that I am comfortable in co-operating these digital features to advance my teaching practice.  

Gwybodaeth bynciol / Subject knowledge
Evidenced by an asset? ☐
 



Safonau/ Standards

Professional Experience Template 1: Brave leader’s lesson.
Pedagogy Standard: Advancing: Blended learning
What did you do and why?
The students were asked in pairs or threes to research a brave leader they had read about in a previous lesson in a game changer brave leaders’ book and create a poster. The students were asked to think about leaders in their everyday life and qualities a leader needs to have, the class then made a target map mapping the ideas they had discuss on the board with post it notes. The students had to create a class success criteria and make sure the posters they made met the success criteria. At the end of the successive lessons the students fed back to the class their posters and gave out peer assessments of their peers. Furthermore, alongside the class lesson objectives that were set I set my own personal objectives to reach within my own personal development which was managing the learning environment and introducing classroom management phrases in Welsh.​​​​​​​

· This experience enabled me to incorporate real life, authentic context into my teaching as the chosen lesson meant that the students needed to learn, understand and acknowledge the different aspects of society that the brave leader they chose had an impact upon and how their influence has impacted life today. Furthermore, this enabled students to have a deeper understanding on how life was in the past and how it may differ to life in the present. 
· This experience enabled me to incorporate a blended learning experience for the students as the lesson was designed to ensure that the students needed to incorporate many different ways of working collaboratively, independently and findings many different ways of collecting information to complete their task. Throughout the lesson I ensured that the students needed to collect information as a whole class, in groups of up to 3 pupils and independently where the students needed to collect information from the book that was read as a class, carry out independent research on online websites provided to decide upon which leader they wanted to create a poster on and group research on their chosen leader and how to present their information. I ensured that the students needed to incorporate a blend of different research techniques through using online websites, videos and books to collect the information needed.


What have you learned?
Overall, I learnt a lot from the lessons, the experience was very beneficial as I was able to successfully introduce both independent and collaborative activities in both small groups and full class. I believe that the lesson was able to give me a wider range of knowledge on the standards used and how they can be used both effectively and efficiently within a classroom environment. Upon reflection of the lesson, I believe that the lessons successfully were able to meet the intended outcome as all students were able to work both independently and collaboratively, also the students were able to be innovative and show leadership when undertaken certain roles within their groups. The students work was peer assessed where they used a PMI diagram to give good feedback and further suggestions, furthermore a display board displaying the student’s posters was made within the classroom.

What next?
On reflection I believe the lesson went well, I was successfully able to work collaboratively with the students to create a success criteria on the white board for the posters they were going to create, I also successfully facilitated a class discussion on facts they may want to include within their poster. Furthermore, I was pleased with how I controlled the classroom environment and facilitated learning throughout the lesson and was able to take into consideration of class mentors’ comments on a previous lesson where I was able to successfully control the handing out of digital resources by the students. ​​​​​​​



Professional Experience Template 2: Microteach lesson.
Pedagogy Standard: Advancing: Real Life Authentic Contexts
What did you do and why?
In a group with three other students, we created a 20-minute online lesson about building simple structures. My role within the group was to introduce the subject by sending the learners off to complete an online structure building game, I then went on to discuss with the students what they thought went well within their creation of their structure and what the thought didn't go so well. Another role in which I undertook during the activity was the planning and preparing of the lesson as a whole where we used innovation through online games and padlet, there was also the need for collaboration within the group as there was a need to decide upon what was necessary within the lesson and how we are going to go about teaching together. Furthermore, I then introduced the smart target for the lesson and the three lesson objectives. The intention for this activity was to get a feel for online learning and teaching over video call to understand how it works.
· ​​​​​​​This experience enabled me to incorporate real life, authentic contexts into my teaching as the lesson enabled students to understand how different areas within a number of different subjects across the curriculum can be used in real life. The example shown throughout the lesson is how a number of different things learnt in maths such as, angles, shapes and money need to be incorporated into a real-life project of building a bridge.

What have you learned?
Upon reflection I learnt that online teaching both has its benefits and its weakness' as there is a clear difference on how activities may work in a classroom as opposed to online. I believe that this activity was very relevant and important as it give me a first-hand insight into online teaching and also working collaboratively with other teachers to perform different roles within teaching. Furthermore, this activity enabled me as a teacher to understand, evaluate and perform the use of the professional standards within teaching and therefore include many styles suitable for the learners to excel, for example the learners were asked to self-assess and reflect upon why their structure may or may not have stood and therefore reflect upon the style in which they built the bridge. 

What next?
If I was to complete this task again with the same lesson, I would consider giving more time for the jelly tower game at the start of the lesson to give a chance for any technical issues to be resolved, furthermore I would also add back up task for the students who may not be able to access any activities due to technical issues. Further learning opportunities were given within the lesson as the students were given the chance to access a class padlet and share any work they had done outside of the lesson, for example making a new bridge or getting a new high score on the jelly tower game. ​​​​​​​On reflection of my own personal development I believed that it was vital to have a reflective meeting with my group and a lecturer to discuss what we thought went well during the lesson and what we may change in the future, we discussed that the incorporation of cross curricular themes whilst linking them to real life authentic contexts enabled the students to understand the need for learning different areas throughout their school life and furthermore if I was to do this lesson again I would try to incorporate more links throughout the curriculum.




Professional Experience Template 3: PTE differentiation
Pedagogy Standard: Refining: Differentiation
What did you do and why?
Upon starting my first placement it was clear that the class I would be teaching within was a mixed ability class and therefore most lessons I would be planning would need to be differentiated. The school use a chilli challenge process to differentiate the work. This process encourages the students to self-assess themselves against the tasks being set, based off prior knowledge and understanding of the topic, previous work conducted on this topic and their confidence within this area of learning. Even though at my placement school there is high encouragement for self-assessment when it comes to differentiation, there is also need for the teacher to guide the students to the correct level for them. On the whole, throughout my placement there was a need for differentiation for all Maths lessons and a select few literacy and humanities lesson, therefore this enabled me to gain a wide understanding of the specific needs of each student within the class which in turn influenced my teaching practice specifically ensuring that I targeted my lessons to ensure the development of all students. 

What have you learned?
Throughout my first placement I learnt that differentiation is essential when planning lessons for students as all students within the class may not be working at the same level, but all need to be challenged within the lesson to progress within their own learning. Therefore, it is clear to see for a teacher’s teaching practice to be at its most effective it is essential for them to include differentiation within their lessons to ensure that all students are developing their knowledge and understanding of a given topic. I believe this experience of having a mixed ability class which demanded differentiation across a wide range of the curriculum developed my overall teaching practice as it ensured that I was able to tailor any lesson to the specific needs of an individual whilst attaining the overall aims and objectives of the lesson. 


What next?
​​​​​​​As a result of my experience with differentiation throughout my first placement it is clear to see that it is an essential part of effective practice within teaching and therefore, I will not only be taking what I have learnt and experienced from my first placement into all future classrooms, I will also be conducting further research on this are of teaching. As I am now able to understand the importance of differentiation, I am going to conduct my own personal research to ensure that I can develop my own teaching practice within this area and understand the full requirements when it comes to differentiation of all lesson. When carrying out this research I am going to investigate and reflect upon:
· Why differentiation is important 
· The most effective ways to differentiate lessons
· How differentiation is key within a classroom.



Part 2: Critical Reflection
Incorporating blended learning into teaching.

Introduction
Blended learning has been identified as a key aspect in the driving force behind effective and efficient learning within the education system for many years, (Young, 2002, p. A33) suggests that blended learning is one of the greatest unrecognised trends in education. This is corroborated by (Rooney, J. E. 2003, p26-32) where it is stated that blended learning is “one of the top ten trends to emerge in the knowledge delivery industry”. On the whole, (Graham, 2006) implies that even though blended learning is becoming an ever-seen teaching technique in many classrooms across the world there are many different variants of its definition, although it is suggested by (Graham, Allen, and Ure 2003) that the most commonly used definition is that blended learning is the combination of “instructional methods”. Therefore (Bonk, 2012) goes on to state that blended learning effectively combines face to face instruction and online instruction. Furthermore, many teachers and academics believe that to best enhance student learning it is essential to ensure that lessons have a collaborative blend of different teaching techniques, styles and resources, therefore (Graham, 2006) suggests that due to the ever-growing advancements in technology it is essential that teachers are able to incorporate a blended learning approach into their teaching practice to best advance students learning, this is supported by (Chen, 2007) where it is implied that education has seen a significant amount of benefits over many different areas of learning by simply incorporating technology in classrooms. Therefore, upon reflection of both my own teaching practice and research into literature it is clear to see that to ensure that my teaching practice is most effective in developing students learning there is a need to incorporate a blended learning approach throughout my lessons where possible to ensure an efficient and effective classroom environment which puts student learning at the forefront and in turn enables my own professional development.


Critical Discussion of Chosen Aspect
Education is an ever growing and ever evolving sector and therefore new teaching techniques and styles are constantly being developed, however (Chen, 2007) suggests that many researchers believe that blended learning should be the most highly encouraged teaching technique as it combines “the best of both worlds”, furthermore, (Graham, 2005) states that due to this, in recent years blended learning has been adopted by more and more educators and learners. As a result of the incorporation of blended learning within education increasing in recent years, (Chen, 2007) suggests that this has resulted in literature upon introducing online activities into education proliferating and in turn resulting in many authors documenting and analysing the advantages of blended learning approaches within a classroom. 
To begin with, (Graham, Allen and Ure, 2003) suggest that the main two advantages that can be found when incorporating blended learning is that it drives pedagogy forward and increases access or flexibility, therefore this implies that blended learning improves many different aspects within a classroom and ensures both the development of the teachers teaching practice and the student’s opportunities to learn more effectively. Furthermore, (Reynolds & Greiner, 2005) state that blended learning can be a huge success within the classroom if it is incorporated correctly as it provides a balance between flexible learning options and human interactive experiences. This is corroborated by (Bonk, C.J. and Graham, C.R., 2012.) where it has been found that that online learning is universally effective and therefore states that many academics incorporate face to face only to further social goals which in turn will enhance learning further and build a support network within learning. On the whole, (Collis, Bruijstens & Veen, 2003) imply that incorporating blended learning within a classroom can only have a positive effect on both the teacher and the students as a blended learning approach increases the level of active learning strategies, peer to peer strategies and learner centred strategies, which therefore encourages a high level of learning within the classroom environment. 
Even though it is wildly accepted by practitioners within the education system that blended learning has many advantages for both the teacher and the students, there are still many academics that are more cautious about the implementation of blended learning as (Garrison and Kanuka, 2004, p.97) states that “no two blended learning designs are identical” and therefore this can create many difficult and daunting challenges for teachers both during the design process and the implementation within the classroom. Consequently, (Beadle and Santy, 2008) suggests that the biggest risk that is identified upon the implantation of blended learning is the lack of training, as it is believed that there may be a potential of the requirement of new skills by both teachers and students from the basic information technology aspect and therefore there would be a need for individuals to learn new ways of interacting. Furthermore, (Bliuc et al., 2007) implies that future research needs to consider and evaluate blended learning from a more holistic perspective, as opposed to evaluating its individual components in isolation as there is a potential that it is the interrelation of its delivery modes that may be important.  On the whole, (Perreira et al., 2007) suggests that blended learning needs to be considered a lot more deeply before being implemented into classrooms as even though blended learning can have a positive impact upon students the process can be viewed as extremely demanding of the teaching staff and therefore can take away the focus on more important issues which would result in a negative affect of student learning. 
With blended learning becoming an increasingly popular teaching strategy throughout many classrooms around the world it is essential that all teaching and school staff understand the importance of the strategy being implemented correctly as literature implies that for blended learning to have the most effective and efficient effect on student learning it is vital that teachers have the knowledge and understanding on how to correctly adopt blended learning approaches into their teaching practice. Therefore (Harris, 2009) states that upon implementing these approaches into teaching, a teacher must identify key themes and practical recommendations s they can provide a useful assist in the organisation, adoption and implementation of blended learning into a classroom environment. Furthermore, (Harris 2009) goes on to imply that as with any new approach to delivering learning both training and support should be provided for all stakeholders, for this reason appropriate time and resources should be given to teachers to both plan and assess their blended learning techniques and in turn identify any skill gaps they may have and pursue any necessary training. This is corroborated by (Bailey et al, 2013, p.24) as it is stated that “Building support with stakeholders over the course of an adequate planning period will lay the groundwork for development and adoption of blended learning models”. Additionally (Bailey et al, 2013) goes on to suggest that the teachers professional development is a key area within the implementation of blended learning as incorporating these new approaches “extends far beyond simply showing teachers how to use tools within their classroom” and therefore implementing blended learning requires “both initial up-front investments in support to engage and align staff around the vision and challenge as well as longer term ongoing investments to ensure that staff continue to grow and master the new instructional design” which in turn as the programme develops and grows the focus can shift to measuring and evaluating different aspects of  the approach.  Moreover, (Harris, 2009) also suggests that to ensure blended learning is always at its most effective then the interventions should be appropriately and thoroughly measured, evaluated and analysed throughout the process by the teacher as (Chen, 2007) implies that there are many different ways of incorporating blended learning into a classroom environment and therefore by constantly evaluating the process the teacher can enhance and develop their blended learning process. In addition, this is corroborated by (Bailey et al, 2013, p.49) as it is stated that to have an effective impact upon learning through the use of blended learning then there needs to be effective improvement plans implemented from the beginning where teachers and stakeholders can discuss the success of the approach and how it may need further development to ensure it maintains its effectiveness. On the whole, it is clear to see throughout literature that the main aspects of ensuring that blended learning works within the classroom there needs to be both training and support available for all involved throughout the implementation process and teachers need to be able to reflect and evaluate the process in order to enhance their personal professional development within this approach. 


Conclusion
In accordance with the ever-growing positive beliefs throughout literature upon the incorporation of blended learning within the classroom, the Welsh government have encouraged the development of blended learning throughout the Welsh curriculum and therefore urge all teachers teaching across the Welsh curriculum to introduce this teaching technique in situations it best fits. (Welsh Government, 2020) suggests that it is essential that all teachers teaching across Wales are able to incorporate blended learning effectively as the process can “retain a level of structure and key ‘milestone’ points where the learner and teaching practitioner can check that learning has taken place, measure progress and receive/provide feedback”. As a result of being a student teacher within the Welsh education system it is critical that I am successfully able to understand, acknowledge and carry out the many different aspects needed to ensure that blended learning is incorporated successfully throughout my classroom. Therefore, it is vital that I am able identify the correct blend of learning throughout my teaching practice to successfully ensure that my classroom environment encourages effective and efficient learning for all students, as it is stated by the (Welsh Government, 2020) that using a combination of learning techniques and activities “builds in flexibility encourages learner autonomy and can allow teaching practitioners to focus their support more meaningfully”. Furthermore, upon reflection of literature it is clear to see the importance of seeking support and training both prior and during the incorporation process as it is essential for all teachers to incorporate blended learning correctly. Therefore, I will speak with school and university staff to assess any skill gaps within my teaching practice and identify any training needed for any new technology being introduced to ensure that the risks identify by literature are minimised and blended learning can be used effectively and efficiently throughout my teaching practice. In addition, to ensure my understanding of both how blended learning works and how it can be incorporated into my teaching practice I will conduct further research through literature and observations of other staff members using the process in their class to ensure my ability to incorporate the teaching technique is at the correct level to guarantee the strategy is at its most effective within my classroom. On the whole, (Welsh Government, 2020) suggest that “blended learning models offer many opportunities and flexibilities” but may not be appropriate for every teacher in every situation and therefore, it is essential that I carry out further research to ensure that I incorporate blended learning correctly and in turn constantly evaluate the effectiveness of this teaching technique within my teaching practice to ensure it is having the correct impact upon my students learning. 
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