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The following assignment will discuss and analyse a child's learning in the subject areas of language and mathematics during professional teaching practice undertaken by the writer. Donaldson(2015) and Welsh Government (2015) are both under the impression that literacy and numeracy being embedded into schools in a meaningful way is imperative to schools successfully introducing a new curriculum.  

The pupil observed was a girl in year 6. The pupil (Pupil A) was eligible for free school meals attending a large primary school in the Swansea area. Furthermore, the pupil was an English additional language (EAL) pupil. The pupil's knowledge of English was strong however and both teacher and pupil could clearly communicate with one another. The pupil was a lower to average attaining child within the class who was usually provided with support when possible to ensure they reached the expected outcomes. Over the period of my professional teaching practice I used the mosaic approach to observe and gather data on how Pupil A learned most effectively whilst using skills, from the English and Mathematics programme of studies, as well as across the school in other subjects and during recreational time. 

Prior to any information being gathered the class teacher was asked to sign a letter of permission for me to observe the pupil (see appendix 1). Whilst obtaining any information from a child it is essential to adhere to ethical procedures (Schenk & Williamson, 2005). I ensured that the pupil had the opportunity to opt out of helping me and explained clearly that the pupil was helping me with university work. The work done with me was never detrimental to the child's learning. 

[bookmark: _GoBack] Clark and Moss (2011) state that the mosaic approach is the use of multiple methods to gather information and further understand what a child is thinking or feeling. Essentially, it is a way of listening to the child. Throughout my placement, I observed Pupil A across the curriculum to gain a better understanding of what allowed her to learn best. Pupil A took part in a learning walk (see appendix 2) an informal interview (see appendix 3 and 4) and samples of the pupil’s work were also gathered (see appendix 5 and 6). I also took observational notes on the pupil (See appendix 8)

 Including the practitioner's opinion when acquiring information can be beneficial in allowing for more in-depth knowledge on what the pupil is feeling (Clarke and Moss, 2011). I further spoke with Pupil A’s teacher about any observations they had made on the pupil (see appendix 7).

Analysis of the learner 

Language 

The pupil displayed high curiosity levels and was generally engaged in work within English lessons and across the curriculum throughout my placement. She continually demonstrated a very high desire to succeed with tasks set for her. 

William (2009) states that the use of a clear learning objective is essential in allowing the pupil to recognise what they must do within a lesson to get to their end goal. Allowing children to recognise and engage with a learning objective can allow a child to take ownership of their own learning (Everette, 2017). Didiau (2012) argues that countless hours of a child’s time a year within a classroom, is wasted copying and ticking learning objectives. Personally, I found that showing a clear learning intention and how to get there was very beneficial in helping Pupil A to progress through her learning (see appendix 5). 

Pupil A could communicate clearly with a member of staff and wasn’t afraid to ask for help if she required it. I feel that she benefitted most from receiving positive reinforcement from an adult if she was lacking in confidence with her work. Positive reinforcement when used correctly can assist in building a child’s self-esteem and creating confidence that will in turn allow a child to progress with work more independently (Clutterbuck, 2010). I think Pupil A biggest issue with her language work was that she lacked confidence required to take complete pride in her own work. Cicerchia (2018) discusses how EAL pupils who are naturally not as strong at the language due to it not being spoken by both parents at home need to be given credit and praise based on the fact they are speaking more than one language, which is a huge accomplishment within itself for somebody so young. Both, Estyn(2018) and Ofsted(2018) discuss that pupils from an EAL background should have the opportunity to become immersed and included within the whole school community. 
I also found that the pupil responded well to formulating ideas firstly with a partner prior to creating or completing work. The utilisation of strategies such as “think, pair, share” benefitted the learner to improve English. Pupil A referred to this in the informal chat we had about what she enjoys about English (See appendix 4). The pupil demonstrated not only in English lessons but across the wider curriculum and in recreational time that she was able to speak clearly, keeping listeners interested. Listen carefully and respond to others with questions and contribute to group discussions to reach suitable outcomes (Welsh Government, 2015)b. 

Whilst reading, Pupil A tended to guess words rather than use techniques such as spelling the words out. Estyn (2014) discusses the importance of demonstrating pupil’s ability to apply basic reading skills throughout sessions. During the learning walk undertaken whilst gathering information, the pupil introduced me to the common room area where Pupil A and other members of the class would come during certain assemblies throughout the week. Pupils were introduced to intervention activities including phonics bingo and reading eggs. Education Endowment Foundation (unknown) claim that reading comprehension can have a very positive effect on children's attitude towards reading. I feel as though this is having an impact on Pupil A as she referred to enjoying taking part in these activities and feeling less pressure whilst doing them (See appendix 4). Grigg (2015) and Oxford School Improvement (2017) feel that to increase engagement and improve reading standards pupils should be introduced to different reading materials and stimuli including things such as music, videos and ICT. Pupil A identified using the iPad as really enjoyable and something that she looked forward to(see appendix 3, 4, 7 and 9).   

The pupil showed good engagement levels with the topic of persuasive writing. Having been given some support during the teaching of the content of the skills required to complete their own persuasive advert, the pupil was given a choice of what do advertise. Whatedsaid(2010) and De Frondeville (2009) both feel that pupils leading their own learning and having a choice in what they do are much more likely to be engaged with the learning within the class as they become more absorbed in the task. A technique I found particularly helpful to improving the learning of Pupil A was to allow the pupil to be an active owner of their learning as they had to meet a clear success criterion by ticking things off, as they included them in their persuasive poster. During the interview undertaken with the class teacher as part of my mosaic approach he stated that “Pupil A had a tendency to respond well to exemplar work.” This was something that I attempted to include wherever possible and giving the pupil a clear, concise success criterion helped the pupil to progress her learning in language. Bandura (1977) & (1986) discusses how effectively modelling work can increase engagement level as it gives pupils a solid guide and reassurance. This was especially beneficial with Pupil A. (see appendix 7). Not all modelling has to be completely teacher led, some pupils will benefit more from it being modelled more by the individual child or through higher attaining individuals within the class (Haston, 2007 and Duplass, 2006). Haston (2007) argues the case that modelling techniques used in the wrong way can be detrimental to the learning of the child as they begin to become reliant on it. I think over the topic of persuasive writing I ensured that Pupil A was given a wide range of stimuli rather than just modelling and found the range of different teaching styles beneficial.  

Something that Pupil A spoke about that she felt helped her to learn was the extra grammar/revision/spelling slots that the class took part in on a Monday (see appendix 4). The group Pupil A was in was grouped in terms of ability and I think this helped with her confidence levels. Brighthub (unknown) discusses how ability grouping allows pupils to work at a pace suitable to them without pressure and can further build self-esteem within a classroom. Teaching lower attaining pupils in ability groups is a way to limit the amount of learning a pupil can do and restrict them from moving forward with their learning (Russell, 2018). I feel as though the fact that pupils are only in an ability group with fellow lower attaining pupils for one hour of the week is beneficial to their learning. I think it’s something the children look forward to and it has a positive effect on the pace of their learning in that hour. 

All children should write in a variety of continuous and non-continuous forms of writing (Welsh government, 2015) b. Pupil A demonstrated persuasive writing, fact files, articles and reports during my time with the class. A feature of the pupils work that stood out to me was her extremely neat handwriting. Pupils should produce handwriting that is both fluent and legible (Welsh Government, 2015) b. The pupil would take part in morning group activities where once a week her guided reading group would take part in a forty-five-minute pupil led activity where she would be set three handwriting challenges. One of my observations was that Pupil A tended to work harder and stay on task much more than other pupils in her group when doing this (see appendix 8). I gained the impression that the pupil took pride in her handwriting and really enjoyed practicing it and striving to improve. Yelland (2015) believes that handwriting is becoming less important due to the increased amount of focus on technology and children's reliance on typing rather than handwriting. This is further supported by high performing education countries such as Finland no longer teaching handwriting in schools due to it being much more time efficient for teachers and children to type rather than write (Adoniou, 2015). I strongly believe that there is a place for handwriting within the curriculum as it is a key life skill that somebody will need in life. 

Something that both myself and the class teacher feel that Pupil A needs to work on most is her spelling. Cicerchia (2018) discusses how EAL pupils can cause a challenge within a large classroom as pupils even though they don’t intend to and having coping strategies can be a very good way of allowing the pupil to overcome a problem without major disruption to the lesson. Something that I tried to introduce to the pupil prior to me leaving the school after placement was to introduce an AFL strategy known as “dictionary Corner”. The pupil would try to complete her work to the best of her ability writing any spellings she is unsure of in pencil and can then take her work to a specific corner of the classroom and look up her words in the dictionary editing any mistakes. This takes a lot of strain off the teacher who can attend to other children who also need help, as well as ensuring the pupil feels comfortable within the classroom which in turn can help Pupil A’s self-esteem. Having a strategy specific to the student which suits them will not only improve their reading and writing skills but also further their individual vocabulary (Cicerchia, 2016).  

To progress the learner I feel as though, teaching children synthetic phonics throughout the entire duration of their primary school lives will have a significant improvement on their overall reading by the time they get to upper key stage two (Washtell, 2008). I think this is something that would be beneficial to individual pupils in key stage two who require it. Pupil A would benefit highly from an intervention scheme such as “jolly phonics” which could be introduced throughout the school and allow a child to focus solely on something that is becoming a central part of the national curriculum (Jolly Phonics, unknown). Adams (2014) states that the increased amount of teaching of phonics in primary schools is responsible for increasing teaching ages by as much as six years. 

Finally, I feel that I would improve my quality of questioning to allow me to get the best out of the learner, by ensuring I use a variety of questions and adapting the question to suit the learners needs (Grigg, 2015). I feel the pupil would benefit from more higher order thinking questions. These would allow the pupil to increase skills they have already obtained at more complex levels (Tankersley, 2005). 
 
Maths 

Throughout my PTE experience, Pupil A displayed a positive attitude to mathematics. This is likely to be because Pupil A is much more competent in Maths in comparison to English. In the elements where I've taught Pupil A, she is working at level 4 with the aim of moving towards level 5 work (see appendix 9). The pupil tended to enjoy and engage with mathematical tasks. Whilst completing Rio Challenges – independent continuous provision tasks placed outside the class in the corridor – Pupil A enjoyed completing the mathematics challenge. I further noticed that pupil A would complete activities such as times table colouring sheets and online mathematics activities on websites such as “MathsWhizz” and “SumDog”. During an interview, Pupil A discussed knowing the importance of knowing the times tables and stated that she ensured she practiced these whenever possible (See appendix 3). All children should learn their multiplication tables as the build-up of muscle memory within the brain can help a child massively with recognising number relationships which are key to learning mathematics (Colgan, 2018).This is further supported by Cotton (2013) and Pound and Lee (2015) who believes that getting children to recognise their tables is an essential part to mathematics and that recognising this mundane part of mathematics allows a child to recognise that mathematics is about identifying methods that you can use to overcome problems.  

Further support of the pupil enjoying practicing her times tables is where on a learning walk, she identified a multiplication grid, sponge football and singing a recital of the times table as three things that are important to her learning maths (see appendix 3). Kandel, Dudai and Mayford (2016) are under the impression that constant repetition of something helps you’re brain to absorb and memorise the information. Michaelidou (2016) and HomeSchoolMath (unknown) believe that drilling is the most effective way of learning your times tables and that you should drill your times tables two or three times a day in short sessions to learn quicker. The pupil also enjoyed using the whiteboards during maths and these helped her to engage with the session. 

One thing I observed about the pupil in mathematics was that she could become quite disheartened if the first two or three of her answers were not correct. The school marking policy dictated the use of a purple pen technique – an AFL strategy used to provide formative assessment and instant feedback to the learner. Black and William (1998) feel that providing a child with instant feedback within a lesson is at the heart of effective teaching, it allows children to know their next steps and helps a practitioner to identify what they must do to get there. The purple pen principle of marking allows a member of staff to identify early into the pupils work whether they have gained an understanding of the task. It is beneficial for Pupil A because if at any point she is giving an indication of not understanding the work as a member of staff you can perform a pit stop and re explain the method to the pupil.  

Pupil A displayed good resilience throughout my placement. An example of Pupil A displaying resilience is when completing “Over to you” topic introduction sheets (see appendix 6). The over to you was used as a technique by staff members to group individuals in ability groups within the class. Cotton (2013) feels that children have more positive experiences in mathematics when working with people who have a similar subject knowledge to them. Maths was taught to groups based on attainment level; however, the school adapted a carousel technique whilst teaching individual topics. The grouping for the carousel would be determined from the “Over to you”. Teaching mathematics using a carousel system shows aspects of the foundation phase being utilised in key stage two. Donaldson (2015) stated that the foundation phase and allowing teachers the opportunity to teach how they want were two of the positive features to come out of the review of the National Curriculum in Wales. Teaching using a carousel technique benefits the pupils by allowing for a range of different challenges from individual tasks, to group discussions to teacher led learning (Teacher Protocol, unknown). The opportunity for pupils to work individually goes some way towards them becoming “confident individuals, ready to lead fulfilling lives as valued members of society” (Donaldson , 2015, p29).  

Tiley-Nunn and Beadle (2014) feel that teachers need to come away from the right or wrong, black and white answer style of current mathematics and place significantly more focus on the process of how we get to an answer. This can be recognised as knowledge on the ASK model (Nottingham, 2013). Pupil A showed the ability to display the method to “use mental strategies to recall multiplication tables up to 10 x 10 and use to solve division problems”, “use understanding of simple fraction, decimal and percentage equivalences”, “multiply 2- and 3-digit numbers by a 2-digit number” and “multiply 2- and 3-digit numbers by a 2-digit number” (Welsh Government, 2015, P. 3-5) c. (See appendix 6). Pupil A demonstrated her ability to apply under lying knowledge she had to independent tasks on Rio challenges. Tilley-Nunn and Beadle (2014) describe the importance of ensuring children are given problems to overcome and solve and that is what successful mathematic teaching should be about. I feel pupil A demonstrated her ability to do this when completing independent tasks. Pupil A further demonstrated knowledge of applying the correct skills not only in maths but across the curriculum. Whilst researching Elvis the pupil successfully worked out his age and how old he would be now just from being given a date of birth and a date of death. Furthermore, the pupil was able to take a lead in PE sessions when it came to grouping pupils in equal groups. This was pleasing that the pupil was confident enough to take a lead role. Inspectors are now being told to consider how well pupils are applying numeracy skills in different contexts across the entire curriculum (Estyn, 2017). 

Hansen (2014) discusses how teachers need to look more in to an answer than it being correct or incorrect, teachers need to relate to the child and understand have they made an error or is the pupil displaying a misconception. Pupils will at times absorb information the wrong way and this is what leads to misconceptions within their learning (Sealy, 2019). I noticed from an “over to you” that Pupil A had a common misconception when it came to find fractions of amounts. (see appendix 6). Following the teaching of the key skills needed to apply to overcome the problems whilst taking part in carousel activities, I was pleased to see that she had the skills to successfully complete fractions activities (further see appendix 6).  

To ensure I progress the learner further in maths, I would firstly take responsibility as a teacher to understand that an error in maths could be down to a lot of different variables. Lack of knowledge or misinterpretation or simply carelessness could all be reasons why a pupil is getting an answer incorrect (Hansen, 2014). I would also continue to group the pupils in attainment levels and carousel them wherever possible. Dabell (2017) states that grouping pupils in similar attainment groups in mathematics can be damaging for the pupil's progression as over 80% of students never change the standard of their work and simply stay in that group until they leave primary education. On the contrary, pupils can be given more assistance if the class itself is split into groups of pupils with the same knowledge as each other. To overcome the issue, I would situate a member of teaching staff with my lowest attaining pupils throughout the task whilst having another member of staff floating between other groups using formative assessment to get a gauge of learners understanding and make any adaptions necessary. Differentiation will be evident throughout the classroom and clear support to lowest attainers should help to identify any previous misconceptions. Finally, I would look to embed numeracy across the curriculum wherever possible no matter what the age of the pupils. SSAT (unknown) state that introducing numeracy across the curriculum will lead to pupils becoming much more confident and unafraid to apply numerical skills not only in mathematics but in life. Teachers could easily ask questions based around the date in the morning or about how many children are in to try and reinforce as much numerical thinking as possible.
 
To conclude, I used the mosaic approach to gather information during my placement block, with the aim of finding out what helps my pupil to learn both language and mathematics. Brown (2015) discusses how children tend to struggle to put across their opinion in a formal manner. I feel as though Pupil A felt a lot more comfortable explaining her feelings in a less formal, fun manner. Whilst gathering information I took a keen interest in strategies I could implement to improve the pupils experience in both Maths and English. To do this it was imperative I got to know the child and what types of activities worked for her (Grigg, 2015). Pupil A was a hardworking, resilient child who took a lot of pride in completing any task that was set for her.  

With the introduction of Donaldson’s new curriculum into Wales, there will be focus on learners progressing through a continuum of learning (Donaldson, 2015). If Pupil A was to take on board future recommendations that I have made, I feel as though she will progress through the levels of the continuum with no issue. 
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Appendix 7
CLASS TEACHER OBSERVATION NOTES:

PUPIL A : 
· Pupil is very friendly and gets on well with the rest of the class.
· Pupil’s behavior is excellent and the way she acts around the class shows this.
· Pupil can be shy when asked a direct question, think about tailoring questions asked of her. Often may require scaffolding with answers, especially in English. Stronger in Maths. More confident.
· Pupil responds really well to seeing a good example of something first. May be worth contemplating this during lessons and providing example work on table as a stimuli. 
· Has a god working relationship with T. Ass and is likely to work closely to her during all lessons.
· Enjoys interactive resources and is taking part in intervention groups for phonics and reading eggs. 
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Success Criteria - does your SlOgan include:
= Alliteration |
Y
- . ou have used persuasive language to -

create your own slogans and h
- Rhyme 4 g e

- Word play
- Adjectives.

independently researched the slogans -
companies currently have. LB

ve a break a kit kat
it kat enjoy the taste

TESCO
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ever litter help Evewy Lntle halps
“Tesco help you with evegthing

| am love it

\
cDonald's make you want more? -{ .[ X

- s Pm lovin’ it

&

just do it
ou are have AIKE help you out

Extension : choose one of the companies you have researched here and on the next page, r
their logo and include your new catchy slogan. i .
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facts linked within each paragraph.
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LO: To activate prior knowledge on report writing,

Listen carefully to the information from the POwerpoint and the video clip
on the first moon landing, make notes for you to use in your report. Once
you have your information, you must activate your Prior knowledge and
write a newspaper report on the first moon landing.
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‘The following level descriptions describe the types and range of performance that learners working at 2 particular level should characteristically demonstrate. In deciding on a learner's level of attainment at the end of a
key stage, teachers should judge which description best fits the leamer's performance. Each description should be considered in conjunction with the descriptions for adjacent levels

By the end of Key Stage 2, the performance of the great majority of learners s liely o be within the range of Levels 3 to 6, and by the end of Key Stage 3 within the range 4 to 7. Level 8 s available for very able
learners and, to help teachers differentiate Exceptional Performance at Key Stage 3, a description above Level 8 is provided.

Level 1

Learners use mathematics as an integral part of classroom activites. They represent their work with objects o pictures and discuss it. They count, order, add and subtract numbers when solving
problems involving up to 10 objects, and can read and write the numbers involved. They count on and back in steps of different sizes and from different numbers. They measure and order objects using
direct comparison, and order events. They are aware of the value of different coins. They use everyday language to compare and to describe positions and properties of regular shapes. They recognise,
use and make repeating patterns. They sort and dlassify objects, demonstrating the criterion they have used

Level 2

Learners talk about their work using familiar mathematical language, and represent it using symbols and simple diagrams. They count sets of objects reliably, and use mental recall of number facts to.
10 10 add or subtract larger numbers. They order numbers up 10 100. They choose the appropriate operation when solving addition or subtraction problems. They identify and use halves and quarters
in practical situations. They recognise sequences of numbers. They use mental calculation strategies to solve number, money and measure problems. They use everyday non-standard and standard units
to measure length and mass. They distinguish between straight and turning movements, recognise half-turns and quarter-turns and right angles in turns. They sort objects and classify them using more
than one criterion. When they have gathered information, they record their results in simple its, tables, diagrams and block graphs.

Level3

Learners organise their work, check results, and try different approaches. They talk about and explain their work. They use and interpret mathematical symbols and diagrams. They find particular
‘examples that satisfy a general statement. They use place value in numbers up to 1 000 to make approximations. They use decimal notation in recording money, and recognise negative numbers in
the context of temperature. They develop further mental strategies for adding and subtracting numbers with at least two digits. They use mental recall of the 2, 3, 4, 5 and 10 multiplication tables
in solving whole-number problems involving multiplication and division, including those giving rise to remainders. They use standard units of length, capacity, mass and time. They classify shapes in
various ways. They extract and interpret information presented in simple tables and lsts, and construct and interpret bar charts and pictograrms.

Level4

Learners develop their own strategies for solving problems, and present information and results systematically. They search for a solution by trying out ideas of their own. They use their understanding
of place value to multiply and divide whole numbers by 10 and 100. They use a variety of mental and written methods for computation, including recall of multplication facts up to 10 x 10. They add
‘and subtract decimals 10 two places. They check their results are reasonable by considering the context or the size of the numbers. They use simple fractions and percentages to describe approximate
parts of a whole. They recognise and describe number patterns and relationships and use simple formulae expressed in words. They use their knowledge of shape to make 3D mathematical models,
draw common 2D shapes in different orientations on grids, and reflect simple shapes in  mirror line. They choose and use suitable units and instruments, reading, with appropriate accuracy, numbers
o a range of measuring instruments. They find perimeters of shapes, areas by counting squares, and volumes by counting cubes. They use and interpret co-ordinates in the fist quadrant. They collect
discrete data, group data where appropriate, and use the mode and median as characteristics of a set of data. They draw and interpret frequency diagrams and construct and interpret simple line
graphs. They understand and use simple vocabulary associated with probabilty.

Level 5

Learners identify and obtain information to solve problems, and check whether their results are sensible in the context of the problem. They describe situations mathematically using symbols, words
‘and diagrams and draw their own conclusions, explaining their reasoning. They make general statements of their own, based on available evidence. They use their understanding of place vaive

to multiply and divide whole numbers and decimals. They order, add and subtract negative numbers. They check their solutions by applying inverse operations or estimating using approximations.
‘They calculate fractional or percentage parts of quantities and measurements. They construct and use simple formulae involving one or two operations. They use co-ordinates in all four quadrants.
‘They measure and draw angles 1o the nearest degree. They recognise, identify and describe all the symmetries of 2D shapes. They convert one metric unit to another and know the rough metric
‘equivalents of imperial units in daily use. They make sensible estimates of a range of everyday measures. They find areas of rectangles and triangles and volumes of cubaids. They read scales on maps,
plans and graphs. They use the mean of discrete data and compare two simple distributions. They interpret graphs, diagrams and pie charts. They use the probabilty scale from O to 1, and appreciate’
that different outcomes may result from repeating an experiment.





image1.jpeg
PrifYSQOI Cymru ;@Pnf‘;sgoz Cymru
Y Drindod Dewi Sant

University of Wales Y+ Athrofa

Trinity Saint David Institute of Education

University of Wales

RE: BA Ed (with QTS) Year 2 PTE, permission and confirmation that work
has been undertaken in school for assignment ECAD5004.

Dear Class/Senior Mentor,

For the university module ECAD5004: Teaching Language and Mathematics,
trainees are required to identify one ‘average’ attaining learner within the class in
which they are based and, over the PTE , explore what helps the pupil to learn
language and mathematics. Such exploration could involve:

e observation;

e asking the learner to identify places/things that help him/her learn language
and mathematics;

e discussing what helps the pupil learn language/mathematics and how they
feel about those areas with the pupil and/or teacher;

e collecting samples of work which might show something about the learner’s

language and mathematics learning.

Undertaking this work should support trainees in understanding how children learn
language and mathematics and how they can develop their teaching to ensure
effective learning in these areas. Trainees are expected to be independent in
undertaking this work and they have been given strict ethical guidelines to follow
although we anticipate that undertaking the work above would be in line with

pical classroom practice. The trainees have been told not to reveal the identify of

rmer or the school within their assignment.
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Provide verification that the exploration work has taken place.

Please note that this work falls unde

partnership handbook. Therefore w
student has discussed his/her explor

r the ‘consent form” within the Athrofa

e.would be grateful if you could confirm that the
ation work with you by signing below.

STUDENT NAME (PLEASE PRINT): _ L { A M QR

SCHOOL NAME (PLEASE PRINT): \

MENTOR NAME (PLEASE PRINT \

2 12 VAR
MENTOR NAME (PLEASE SIGN):

If you have any queries regarding this, please contact:

helen.denny@uwtsd.ac.uk

Many thanks in advance,

ECAD5004 module team

Helen Denny
Jayne Morgan
Angella Cooze
Ishmael Lewis
Linda Davies
Rachel Wallis
Nerys Defis
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