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ECSP6004: Curriculum Development and Enhancement
Research Question: Does strategies such as peer assessment make a difference in the assessment for learning (AFL) process?
Introduction.
In this assessment I will discussing the research I have undertaking in my placement school looking at the effectiveness of peer assessment compared to other forms of AFL. Peer assessment is described as students taking responsibility for assessing the work of their peers against a given mark scheme or success criteria: pupils then give their peers constructive feedback (peer review) and/or summative grades or a score. It can be used for an individual piece of work, group work ad assessed tasks. In current day teaching methods AFL plays a huge role in a teacher’s day to day planning as most teachers try to involve it into most of their lesson plans. There is a new focus on teaching learners’ new skills such as taking more control over their own learning and being strong independent learners. (Donaldson, 2015)
I will refer to the school in my research as School A due to data protection. The school is a mixed gender, English-medium 11-16 Secondary School that serves five main communities of the local school community which is a mix of deprived and affluent areas. No buses arrive at the school, most of the pupils walk or get dropped off by parents or guardians which is rare. School A has 860 pupils on roll (My Local School, 2018) and is a small sized school compared to other schools in the surrounding areas. As I am doing active research in a classroom, I have filled out an ethics form. The school was recently rated Good by Estyn in their visit in 2018.
I will be undertaking my active research as a member of the geography department. In my research I have used KS3 classes that I am regularly timetabled to teach as I have a good rapport with these classes, and this will be key in allowing me to change my teaching strategies without any severe change in classroom management due to class understanding and good behavioural management. By using classes I already know, these classes already know my high expectations and are comfortable and used to my style of teaching. The class sizes range between 29-34 which are relatively large classes due to it being a poplar oversubscribed school. The two classes I have selected for this research have exactly 32 pupils in each, this will make comparison purposes easier.  These classes are all mixed ability learners all with a range of target levels between 4 -7. Large classes will provide me with a larger number of participants. 
I choose to research the effectiveness of peer assessment as part of the assessment for learning (AFL) process as it is currently a feature of focus in most secondary schools around Wales but also due to school A including peer assessment into their policy. School A makes peer assessment a part of every lesson and it happens on a regular basis. I use peer assessment as part of marking with my participant classes as a form of assessment. The pupil who peer assesses the work also writes two small comments on what went well (WWW) and even better if (EBI) to aid the pupil on what they can improve on. School A has a strong focus on assessment for learning AFL including specific staff training to keep up to date with new methods on whole staff training days such as inset days.
 Assessment for learning (AFL) refers to an approach used by all teachers to improve students’ performance (Cambridge, 2017). Hattie (2008) explains that AFL makes the understanding and knowledge more visible to the pupil, and helping the reach their full potential, while Black and Wiliam (2001) argue that teachers who regularly use AFL techniques into their everyday lesson planning, schemes of work and teaching, then their pupils will learn at almost double the rate. 



Literature Review.
Since 1999, when the Assessment Reform Group was set up which involved a group of world renown at the time psychologists and people who worked in the education sector and they were funded by the goverment to investigate AFL strategies being used in the schools at that time. According to the investigating group that was set up in 1999 was that AFL was still not held in the same light or taken as seriously as Assessment of Learning (AOL) within schools at the time. AOL is usually carried out in order for grading, creating sets and termly reports to be formed which is of key importance in teaching but experts wanted AFL to have the same status, and according to Black et al (2002) this gives a response and idea to the teacher to decide where each particular  pupil is at the end of a term or scheme of work. AOL is considering test/exam-based feedback. AOL is usually recorded as a number or letter grade, for example 48/50 or A*. This data can then be used to compare a pupil’s achievement against the expected grade or current standard (Woolf, 2004). Kluger and DeNisi (1996) agree that the advantage of this form of assessment and monitoring, stating that it creates competitiveness between pupils to achieve good grades as a benefit for the learners, and one of the only true ways of assessing the standard of the school the learners are based in. They believe an element of competition within learning will push pupils to get higher grades.
 On the other hand many recent researchers such as, Black and Wiliam (2001), Cambridge (2017), Hattie (2008) and Donaldson (2015) disagree and argue that AFL itself is the most powerful tool a teacher can use and plays a key role in terms of assessment, and that allowing pupils to critique each other’s work and suggesting improvements not only aids their peers work but also their own learning and this allows a teachers to see a true reflection of if the pupil has grasped key concept and is learning to their full potential, while still being able to guide the on how to stretch them to the best of their ability. This can be done by teaching learners how to think like teachers. Donaldson (2015) believes so strongly about this he is creating a whole new curriculum called “successful futures” based around AFL and independent learning. A research study by Cambridge University (2017)  found the need for AFL is key within the classroom after finding that there is a growing need for learners to juggle being self-sufficient in their own learning and confident in their own abilities. (Bandura, 1997) States there should be a constant use of different AFL techniques within the classroom. This supports Donaldson (2015) beliefs and echo’s his reasoning for creating the new curriculum for Wales (2017). Self-Efficacy is thought to be one of the key tool teachers need to teach to their learners in order to achieve success not only in the classroom but his will also help them in their future professional jobs and personal lives (Cambridge, 2017).
Many researchers of AFL, especially Black and Wiliam (2001), within their research focused deeply into the reasons behind why in most studies AOL was the most commonly used form of assessment in schools, and they concluded, along with the findings published by Cambridge (2017) that its mainly down to the terminology that was being used. More often than not the term assessment is only used in a formative sense when a grade or report is needing to be given. Whereas AFL focuses on using informal measures that improve learning during that particular lesson. This causes debates as raised by Harrison (2013) as he believes that schools are becoming far too focused on being solely data driven. Teachers themselves are being pressured by  many pressures and are still heavily driven and blinded by the constant need to produce summative AOL data to assess at the end of topics rather than through peer assessment as you are working through a scheme of work, even though the research shows that effective use of AFL, especially with the lower ability and SEN  learners, is more effective and inclusive to all. (Black & Wiliam, 2001). Black and Wiliam (2001) found that within schools the distribution of marks and grades are overemphasized and over used but useful techniques such as, good advice, learning how to improve their work by self-evaluation, how to use feedback to improve their work and the use of  critical thinking within schools is often over looked. Keeping an even balance between AFL and AOL teaching and monitoring strategies in a learner’s education is key rather than favouring only one side, as Perrenoud (1991) finds that when a classroom  is too focused only on grades or rankings, then pupils will also only focus on ways to obtain the best marks, rather than trying new things and improving their learning themselves.
Black (1993) shed a light on the fact that formative assessment is critical for effective teachin and making efficient and independent learners. Bell and Cowie (2001)  conclude that formative assessment involves a number of skills that learners will need later on in life such as interpreting and acting on information such as success criteria. A teacher who is focused on incorporating AFL into their lessons and schemes of work is able to use any information gained from a formative assessment needs to be used correctly to modify and allow a teacher to quickly adapt their teaching strategies and lesson tasks to reduce the attainment gap between the learners in your class.  (Bell & Cowie, 2001) 
There is also an argument that AFL is more inclusive to all types of learners including FSM (Free School Meals) making it more accessible and fairer (National Research Council, 1999). Dylan Wiliam (2011) described formative assessment as the magic answer that allowed teachers to bridge the gap between teaching and learning, concluding that there is no automatic relationship between the lesson content being taught to what a pupil actually learns within your classroom. He also states that formative assessment is essential when being a teacher as it is the only method a teacher can use as a gage to physically see what learning has taken place at that moment itself.  Donaldson’s (2015) review into recent Welsh education came to the same conclusion, hence the rapid shift towards the new curriculum. Peer assessment is a key element to the new curriculum as Donaldson believes the way forward id for learner to take ownership of their education. Having their peers mark their work is argued to have greater impact than a teacher making their work as young children care more about their peer’s opinion. After the recommendation 37 was published it stated that formative assessment use needed to be given priority in the learning process, and went further by concluding that formative assessment needs to be a seamless part of the teaching process within a classroom and not forced or introduced too harsly, but that it can’t be a tick box exercise, or an a ‘tick and a flick’ marking task. Research from both Cambridge (2017) and Black and Wiliam (2001) concluded that the use of formative assessment is key when striving for success in summative assessment, due to the fact that new AFL techniques allow pupils to see an idea of what good work looks like, and what they need to do to achieve that aim for example using ‘what went well’ (www) and ‘even better if’ (ebi) which pupils in school A are taught do whilst peer assessing since day 1 of year 7. Beaton et al (1996), as well as Black and Wiliam (2001) argued the fact that formative assessment is the key when wanting to improve learning and a pupils classroom experience, and that when done correctly and not forced upon learners it can help make considerable gains in attainment and an increase in grades from pupils. Interestingly, Beaton et al (1996) research supported this process strongly and showed that concentrated formative assessment lead to the largest ever proven increase in attainment by a new educational intervention ever.
[bookmark: _Hlk8593048]Both Dweck (2006) and Busch (2018) argue that when you create an environment where learners are afraid of making mistakes, due to a mix of factors such as peer pressure, or worrying that a teacher will react angrily or they may get shouted at, these create hurdles between an unpleasant learning experience and being able to have a positive growth mindset. By using peer assessment as a form of assessment in my opinion, helps relieve the stress of peer pressure as all pupils work will be being constructively marked by peers to aid them with ways to improve and what they are already doing right. AFL approaches a mindset that can be used to make a comfortable and happy classroom environment, that gives everyone the feeling that failure is a part of learning that helps us instead of hinders us and this allows the pupils to reach and unlock their full potential without the constant fear of failure. Dweck (2006) concludes that when a happy learning space has been created, students learn that they are able to grow with failure rather than fear it, they are happy to work out their misconceptions independently, and build better relations with their peers. All by making small classroom changes such as continuous peer assessment. AFL allows teachers more freedom on their marking and teaching processes. 
[bookmark: _Hlk8569684]A segment of AFL is peer support. This is one of the most widely researched and used methods within the modern classroom (Welsh Assembly Government, 2010). Peer to peer AFL is the where learners learn how to support and assess each other’s work by marking or evaluating  and giving constructive feedback, in a ‘student voice’ that is understood by teenagers rather than ‘teacher speak’ (Cambridge, 2017) and this aids teachers to differentiate and also include all pupil within the classroom as the making is accessible. While the teacher still plays a huge role in the success of the lesson, giving the learners this more responsibility is a strongly proven way of having them be more independent in their own learning which is a huge focus in Donaldson’s new curriculum (2015), and to take pressure away from the teacher. Donaldson (2015) is hugely focused on allowing the children themselves to be more involved in their own learning. Duschl (2003) and Gitomer (1997) coined this type of ‘classroom feedback’ as  ‘constructive conversations’, essentially meaning an conversation between the pupils themselves on ways to improve in their own words and  that this activity seals AFL into already activities that happen every day in a classroom. Edwards and Westgate (1994) research showed that when a teacher using this AFL method, could then step back during the lesson and listen to the conversations the pupils were having and noticed they were able to make valid judgements on the work and how to best support the pupils improve their work. What was evident also from the research undertaken on classroom talk, was that teachers needed to plan for the implementation of this strategy throughout the entire lesson (Edwards & Mercer, 1987).
Peer assessment is a crucial element within a classroom setting due to it being inclusive and accessible to all which means the less able and FSM children are fully involved in the peer tasks as the work is accessible in peers who work to a higher standard or MAT pupils are on hand to help where necessary. Pupils speak to each other using terms and words they are used to and that their peers will understand Ruiz- Primo and Furtak (2007). Harrison (2013) echoes Ruiz- Primo and Furtak (2007)  and states that in allowing the learners to question their own learning by being allowed to explain their ideas out loud to classroom peers. 
On the other hand, if a peer assessment task is going to be successful, pupils will have to be taught how to ‘think and mark like a teacher’, without feeling bad for criticising their peers. More importantly this will be a key skill that can be used as a tool for learners to ask as many questions as they need to base upon using the success criteria (Which can be provided by the teacher or used against the lesson objectives), and how they could achieve the higher grades (Welsh Assembly Government, 2010), and importantly and by doing this it helps both pupils increase their own understanding of what will make a successful piece of work, as this allows pupils be efficient in their own work and push themselves further to gain the extra marks and good feedback from their peers which young learners thrive from. (Cambridge (2017)

 School Policy and Practice.
In school A not only in the departmental plan/ policy states the need for peer assessment but also in the whole school plan/ policy, peer assessment is a key aspect of focus for School A. ALF and especially peer assessment plays such a huge part in School A’s view that there are specific places within the scheme of work and lesson plans to ensure peer marking takes place. The school’s own policies acknowledge that if learners can identify and share their strengths and ideas, then they will improve, as is argued by Black and Wiliam (2001). This also shows school A believes in Donaldson (2015) view that the new curriculum is hugely focused on relieving teacher pressure and allowing the children themselves to be more actively involved in their own learning process.
School A holds and sets rules to ensure high expectations of all its pupils are clear regardless of their background or SEN status pupils and ensures that all pupils are given equal opportunities and accessibility to the work so that they can achieve their full potential. 
Pupils are expected to peer mark in all subjects by using only a green pen and all pupils must sign and date the peer assessed work as proof that work has been marked fairly and correctly.  Pupils are used to this being part of their learning and assessment system within the classroom. The teacher will then mark the work in a different colour to green, usually red.  
School A considers AFL as highly important in their pupils learning. Inset days and teacher training is often used to keep up to date with current ALF strategies. Summative assessment is used to judge student learning at the end of a scheme of work unit or topic by comparing it against a predicted grade for example. Formative assessment is often used to track a student’s progress to provide a teacher with a constant feedback cycle that can be used by students and teachers to improve their learning. School A have a ‘feedback loop’ system. They believe it is of high importance that the feedback loop works both ways. Pupils need to know where they are, where they need to get to and how they are going to get there. AFL can descend into gimmickry unless we use the feedback from pupils to plan or adapt our future teaching. By using this feedback loop, it can flag up sections to the teacher where more time or explanation is needed and what concepts have been grasped firmly. This prevents teachers from becoming slaves to schemes of work and endless testing of learners.  When a teacher has found out where pupils are and where they need to go the teacher can then focus on helping and guiding the pupil to get there. When teachers formatively assess a pupil work they then need to provide “close the gap” sheet to give the pupil directive pointers to help them improve. Dylan Wiliam (2009) states that AFL should have simply been called responsive teaching. School A now refers to AFL as Assessment as Learning as they believe assessment is key to remembering newly learned information and being able to retrieve older information from memory. 
Finally, School A has a ‘global grade’ system as its choosen summative assessment system. This system is used by most schools across England and Wales as it is easy to track, follow and can be used across all subjects. This grading system is usually used to predict grades and place pupils into set tiers based on predicted grades. However, the school also follows WWW – what went well and a EBI – even better if as a formative assessment policy. Other methods I have seen used like this are two stars and a wish or two thumbs up and one thumb down. Education Services Australia (2016) define  the use of these marking techniques two identifying two positive aspects of work and then expressing a suggestion of how to improve an aspect of the work which is the exact same purpose of what went well and even better if. Giving to positives boosts confidence whilst giving one ‘top tip’ to improve even further for next time. Black (1993) argues that this method is especially useful in having learners engage with their own learning as they are analysing their work deeper. Wiliam (2011) expands on this by using two positives and one negative it is creating a structure that pupils can easily follow as a template. Peer assessment is a proven method of building the confidence of not only to the learner being peer assessed, but also the individual carrying out the peer assessment as they can pick up on information and detail they may have missed in their own work. This method also pushes lower ability to improve as they can see a physical copy of higher ability work so can use it as a template to improve their own piece of work. 



Methodology & Ethics.
I will be undergoing my research in the geography department with two year 7 classes which I regularly teach. These pupils are aged between 11-12 years old. 
I am coming to the end of my 16-week placement at School A. During my time here I have built great repour with pupils. The classes I have chosen to take part in this research, I teach 3 times a week, so I have a clear classroom management with these classes and the class know my high expectations and are used to the usual way I teach. 
For this research to take place I had to ask permission of senior management of school A and also fill in a detailed ethics form. As peer assessment is a usual part of the pupils day to day tasks this research was easy to incorporate into my planning and the pupils did not know any difference from their day to day tasks. All my research complied with the legal requirements set by the Data Protection Act (1998). 
As my ethics for was accepted and ok by senior management I then went about conducting my research itself, as previously stated it was easy to place peer assessment into my planning as it was already a norm at School A. The classes I choose were both mixed ability so I could gage a range of results from learners with a range of predicted grades. This way I was not leaving anybody out. I was teaching the year 7 end of term assessment so this was the perfect setting for my research as all my year 7 classes at the time were involved in the same lesson plans and schemes of work so this would make it easier for me to compare my results to give me a clear conclusion. The assessment was called “My Route to School”. This involved the pupils creating their own map from their homes to School A. They firstly had to use google maps to mark their route. Pupils then drew the route including as much detail as possible and finally write a small paragraph including compass directions based on their route. The success criteria were clearly laid out as follows: 
· [bookmark: _Hlk8590231]Maps much include a key.
· Must be drawn in pencil. 
· As much detail as possible.
· Use colour.
· Be as accurate as possible.
· Paragraph must include compass directions.
They were all also shown a copy of the mark scheme to see what they needed to do to achieve each level. 
This assessment was spread over 5 lessons.
 Lesson 1 was based in an ICT room for half the lesson to locate, screenshot and print off their route to school maps for them to use as a guideline for their hand drawn maps. The then had to glue these into their assessment books and make a start on their hand drawn maps after being shown an example being drawn step by step on the board. 
Lesson 2 involved pupils working as individuals on their hand drawn maps. Adding detail and colour. Pupils worked at their own rate whilst being given time reminders and help by the teacher. 
Lesson 3 was split into two 30-minute sessions. The first half was map completion and adding any final details. The second half of the lesson was dedicating 30 minutes to peer assessment where pupils swapped with the person sitting next to them. It is key to note that School As policy is to sit in a boy-girl seating plan. The pupils were then given sticky notes to attach to the peer’s map to show good points and ways to improve their maps at this stage. 
Lesson 4 was making the changes the peers had suggested and writing their direction paragraph using compass directions. An 8-point compass was placed on the board for the pupils who needed differentiation. 
Lesson 5 started with 20 minutes to allow pupils to finish the task. Pupils then were given a green pen to peer assess each other’s work in detail. Using the same mark scheme that I will be using. I then collected the work in to be marked by myself. 
I will refer to the two classes as Class A and Class B. Class A peer assessed halfway through the assessment and Class B did not. Both classes peer assessed at the end. 
The assessment booklets were then returned to both classes after I had marked in red and given a level. Both classes then had a peer assessed booklet with green marks from their peers and re marks from myself. 
Evaluation. 
School A does not set in year 7 so both my classes were mixed ability. I choose these classes as they were both classes of 32 and an evenish split of boy – girl ratio. In my opinion this system helps with lowering the amount of behavioural issues and low-level disruption.  Class A were the class I had peer assess halfway through. Class B were the class I did not let peer assess halfway through. 
Lesson 1 was based in an ICT room for half the lesson to locate, screenshot and print off their route to school maps for them to use as a guideline for their hand drawn maps. The then had to glue these into their assessment books and make a start on their hand drawn maps after being shown an example being drawn step by step on the board. Both classes A and B did this task the same. 
Lesson 2 involved pupils working as individuals on their hand drawn maps. Adding detail and colour. Pupils worked at their own rate whilst being given time reminders and help by the teacher. Class A and B both used the same teaching resources. Including the same mark scheme with the level tiers and what needed to be done to achieve them that I would be using to mark their assessments and the list of success criteria I had compiled for the task to be successful:
· Maps much include a key.
· Must be drawn in pencil. 
· As much detail as possible.
· Use colour.
· Be as accurate as possible.
· Paragraph must include compass directions.
Lesson 3 was split into two 30-minute sessions and this is where class A and B differ in the lesson planning and access to peer assessment. The 30 minutes of the lesson were the same for both class A and Band they were focusing on the map completion and adding any final details. The second half of the lesson for class A was dedicating 30 minutes to peer assessment where pupils swapped with the person sitting next to them. It is key to note that School As policy is to sit in a boy-girl seating plan. The pupils were then given sticky notes to attach to the peer’s map to show good points and ways to improve their maps at this stage. Class B used this time to continue as individuals whilst having the teaching reminding them of success criteria and giving tips to pupils who needed the extra support. 
Lesson 4 for class A was making the changes the peers had suggested for the first 30 minutes of the lesson and writing their direction paragraph using compass direction for the second 30 minutes of the lesson. Class B did not have this opportunity and for the first 30 minutes they continued as individuals on their assessment and then also used the second half of the lesson to write up their paragraph. An 8-point compass was placed on the board for the pupils who needed differentiation for both class A and class B. 
For class A Lesson 5 started with 20 minutes to allow pupils to finish the task. Pupils then were given a green pen to peer assess each other’s work in detail. Using the same mark scheme that I will be using. I then collected the work in to be marked by myself. Class B had the same less structure and peer assessed but for the 1st time unlike class A who had been aloud to change their work according to the first set of peer assessment. 
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As seen above is the results graph for Class B which was the class that did not have the opportunity to peer assess and make their peers suggested changes halfway through. It is key to note that these are mixed ability classes who have learners with a range between level 4 – level 7 in some cases. 50% of pupils achieved a level 5 which is a good level to achieve as their first year 7 geography assessment. Only 16% of learners achieved a level 6 which is a high level of achievement for a year 7 learner to achieve. A large amount of the class (34%) achieved a level 4 due to lack of detail or things highlighted in the success criteria list. For some learners a level 4 was their predicted target due to SEN status or working level. 
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Above is the graph for Class A. Class A were the group who were peer assessed halfway through the task and were allowed to make changes from the comments based on the remarks of their peers. As seen from the graph above 6% of pupils were able to achieve a level 7 unlike no pupils in Class B. There was a 10% increase in level 6 achievement between class A compared to class B. The difference between level 4 attainment was 24%! This is a stark difference as. Level 5 was higher in class B than class A but class A had a 10% increase in level 6 attainers. 
These are the results I expected to find at the start of my research as I believe peer assessment is a key asset a teacher can use and train his/her pupils to access the higher grades by critically analysing each other and teaching each other new methods and ways to improve and achieve those higher marks. As agreed by both Dweck (2006) and Busch (2018) when they argue that an setting within a classroom where learners are afraid of making mistakes due to peer pressure for example, is the biggest boundary to a positive growth mindset. By using peer assessment as a form of assessment in my opinion, helps relieve the stress of peer pressure as all pupil’s work will be being constructively marked by peers to aid them with ways to improve and what they are already doing right. 

Conclusions.
In my opinion, every school should use peer assessment within AFL as a tool to aid learners to achieve the higher marks. Pupils at school A are particularly exposed to the benefits of peer assessments as they are planned into lessons and schemes of work effortlessly and this is supported by my research. Graph A and Graph B show a clear improvement by the class exposed to the two lots of peer assessment. This shows that in the right classroom setting, a pupil can complete tasks even when the teacher steps back and gives very little input or guiding it can improve the quality and grades. For example, like the results I found from my research classes as shown in graph A and Graph B. 
Black and William (2001), state that, when the class is trained to be good peer markers, pupils can then be used to teach other members of the classroom that are confused or not working to the best of their ability. Many researchers firmly believe that a classroom teacher should let their pupils take more control of the content, learning and teaching of their lessons as this teaches the skills that will last a lifetime. (Smith, 2017) 
School A have a strong behavioural management system in place and strategic plans such as a boy-girl seating plan policy to ensure the best opportunity for learning. This seems to follow Dweck’s suggestions of positivity growth mindset and use of healthy praise within a classroom setting creates a healthy and efficient learning environment where pupils help each other through difficult tasks. Cazden (2001) also agrees that using positive reinforcement in a classroom setting encourages pupils to be efficient and confident learners.
I really taking part of this research and I thoroughly enjoyed watching my class A engage and connect with the work, enjoying taking the role as the teacher and really using detail and support to give their peers the tips they need to improve on to gain the higher marks. Pupils always gave more positive notes about the work and followed by a few improvements that could be made. The pupils spoke to each other in terms they understood, and all gave constructive responses. Edwards and Westgate (1994) agree that as a classroom teacher, you know and understand the class so can use your knowledge to judge how well an AFL strategy will work with each of your classes by the examples listening to the conversations and advice they are giving to one another. A classroom teacher with good rapport can determine if the cass have grasped the concept of peer assessment on whether the pupils are talking about the work, or whether the teacher has to give behaviour management reminders and pause the learning to set pupils back onto task which wastes time, energy and shows the class are not working efficiently. I experienced very little off task chat as I feel every pupil wanted their peer to do well and accomplish higher grades. I think that to be able to build this level of trust in your classroom takes a confident teacher and by allowing this level of classroom chat requires training of the students to be able to give their peers constructive criticism. Teacher report with a class is key as the teacher understands the class and the typical behaviour of that class and the pupils understand the expectations of that classroom teacher as soon as they walk through the door. A settled teacher and class relationships encourages pupils not to fear making mistakes and more importantly not fearing to ask questions. By allowing pupils to see the mark scheme and how to gain the higher marks this an aid a class to help their peers and notice or add things to their work that they did not realise or think of. 
Lastly, my research shows, that The Welsh Governments (2010) direction on peer to peer assessment within the classroom, and Donaldson’s (2015) design of the new curriculum “successful futures” is built around the idea that peer to peer relationships in the classroom and need to be highly encouraged across all schools, subjects and schemes of work. The reading completed in this research proves that the productive use of AFL and peer assessment does create measurable results as shown in the above in graph A and graph B. 
I have made the two recommendations after completing a my literature review and my above research that I conducted in School A over a 5 lesson period with my year 7 classes:
1. Develop a classroom manner as a teacher, lesson plans and schemes of work using Dweck’s (2006) growth mindset model. To get the best out of your AFL strategy you must use and trail many methods. A teacher should take the time and have the confidence to train their learners to ‘think like teachers’ and expose them to new skills such as critically assessing a peer and playing a role as a teacher.
2. To trust yourself as a teacher when implementing an AFL intervention such as putting per assessment in place as a norm such as School A does by placing it in lesson plans, schemes of work in most subjects. School A has AFL and peer assessment in not only its departmental plans but also whole school development plans. Donaldson (2015) states that all classroom work needs to be underpinned with formative assessment, and peer to peer interaction. This study has shown that it can have an increase in the standard of work produced as show in Graph A and Graph B, even if it is only a comparison between two year 7 classes of 32, mixed ability pupils. Also, teachers should be open and confident of trailing a new intervention and reflecting afterwards on how it went and also how their class coped with learning a new skill.
This research project has heavily influenced my feelings about not using often AFL in future practice as a teacher due to seeing the result difference between my two participant classes. This has also shown me that children exposed to new skills and taught how to help their peers helps not only in a classroom setting but also helps in life situations. Having pupils who don’t necessarily relay on you to ‘spoon feed’ them and do things for themselves or for each other helps reduce your work load as a teacher and allows you to take a step back and reflect on my teaching from a different angle, and observe the pupils in my classes work without me helping them step by step, and instead, allowing them to make decisions for and between themselves. As a teacher it is a natural instinct to lead a class and be the only one who criticises the pupils work but when you have the confidence to teach them how to do it for themselves and step back and watch them aid each other and work on the tips their peers are giving them is a huge achievement as a teacher. You are teaching them not only key classroom skills but also life skills. 
There were several obstacles that need to be taken into consideration while assessing the success of this research. Firstly, before even entering the classroom your ethics and research question must be clear to ensure no children will be harmed or their learning hindered in any way during your research. I choose classes for this research that I was familiar with and had already been their teacher for a few months so the class were used to me and my teaching style, this helped the class see me as their normal classroom teacher and not a researcher as this avoided any panic or worry from the class due to a change of scenario or pressure.  Lastly, due to being an oversubscribed school, while in classroom perspective the numbers of learners the research was conducted on were large, in terms of research, basing generalisations on 30 learners in one control group does add weakness to the results due to not being a small and select control group. To research this differently this in the future, the research could be expanded across a whole year group and then make a comparison to the number who achieved above their predicted grade being peer assessment and then compare to after the peer assessment has taken place. 
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Copy of parts of SIP used:
	Priority 3: Curriculum: carry out a curriculum review in response to the WG decision to remove GCSE Welsh short course from September 2017.
	Appraisal:
A further review of the curriculum was carried out by the Wider Leadership Team and proposals were consulted on with staff, governors, parents and pupils. We felt we had no option but to reduce to 3 options and use the time gained from this to strengthen Welsh, English, Maths and WBQ. This is a regrettable reduction in choice for pupils, but does give us a very solid foundation going forward for the performance measures currently being used in Wales. To date the new curriculum model has started well.
	

	Priority 4: Pastoral: Achieve the Rights Respecting Schools Award Level 2.  
Behaviour Review implemented, monitored and reviewed.  
	Appraisal:
RRSA Level 2 assessment led to successful awarding of Level 2 in January 2017.
New Behaviour Policy, incorporating sanctions and rewards, was successfully launched in September 2016. In 2016/17 exclusions totalled 19 days, the lowest figure on record for the school. The policy continues to be monitored and reviewed.
	

	Priority 5: Assessment: monitor the implementation and impact of the Feedback and Closing the Gap Policy.
	Appraisal:
The Feedback and Closing the Gap Policy has been modified further in the light of new research. Training for all teaching and support staff on whole-class feedback and symbol marking is taking place in January 2018. Whole-school monitoring of work includes discussions with pupils about what feedback they find helpful. 

	




	
Ten School Improvement Priorities 2018-19
Standards
1. Improving pupil performance in key performance measures. Targets for Y11 are 65% L2T+ and 380 points in Capped9.    
2. Improving KS4 outcomes in departments that are underperforming. 

Well-Being
    3. Carrying out a review of school uniform.
    4. Making progress towards our attendance target of 95%.
    5. Maintaining the high profile of our Behaviour Policy. The target for exclusions is 30 days or less.

Provision
    6. Improving the consistency and effectiveness of our feedback. 
 7. Improving teaching and learning.
 8. Ensuring that our curriculum is appropriate, meets local and national priorities and the needs of our pupils.

Care, Support and Guidance
    9. Delivering the Lead Creative School Project 1.

Leadership and Management
  10. Effective budget planning and management.
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