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                                             Introduction

         Schools have increasingly reported concerns with disruptive behaviour in classroom (Dettman, 1972; White, Algozzine, Audette, Marr and Ellis, 2001; Metzler, Biglan, Rusby & Sprague, 2001; Mukuria, 2002; Uchitelle, Bartz & Hillman, 1989). Behaviour problems in a classroom increase the stress levels for both the teacher and pupils, disrupt the flow of lessons and conflict with both learning objectives and the processes of learning. They change the classroom dynamic as the focus of attention shifts from the academic tasks at hand to the distractions provided by disruptive behaviours. Typically, one or two pupils are identifiable as ‘problems’, sometimes they act in ways that compound management difficulties by inciting each other and, possibly, others in the class into disruptive activities. 

           A classroom is an environment with its own environment, including teacher, pupils and their interrelationships, the equipment, books and a range of activities which all interact to influence the behaviour of the room’s inhabitants.  Both teacher and pupils bring into class, experiences and issues from the environment in which they live and function e.g. the rest of the school community, family.

           Children bring to school all sorts of concerns, distresses, reactions and patterns of behaviour established, permitted and supported outside of the classroom itself. Equally, children learn to discriminate the behaviours required in a variety of settings and thus can learn to behave differently if appropriate and desired behaviours are signalled, encouraged and supported in any given setting.
Behavioural Theories
     Bill Rogers (1997, 1998) divides behavioural difficulties in schools into primary and secondary behaviours. Primary behaviours comprise:

·  behavioural excesses, such as when a behaviour lasts beyond the normal developmental stage or occurs more frequently than normal (Herbert 1987);

·  behavioural combinations that comprise a number of behaviours, each of which on its own would not present major management problems but which, together, can become disruptive, such as with the attention deficit disorders;

·  mistimed behaviours which are appropriate elsewhere, but not at the time and place where they are occurring.

      Doyle (1986) distinguishes between behaviours that minimise a student’s learning, such as disengagement, and those that disrupt the flow of the activity for the whole group (disruptive behaviours). 
     Primary disruptive behaviours include: unsafe acts, property damage, aggression, disruptive off-task behaviour, disengagement, demeaning the task, and violations of a behavioural agreement (Charles 1999; Doyle 1986; Grossman 1995; Rogers 1998). The humanists define these or other acts as unacceptable if they violate an individual’s rights (Gordon 1970, 1974, 1991). Those affected may be students themselves (such as when their behaviour impedes their own learning or leads to ostracism by peers), the teacher or other students in the class. 
        Secondary behaviours are students’ negative response to teacher attempts at correction (Rogers 1997, 1998). These include defensiveness, arguing with teachers, answering back, baiting you and becoming angry. Sometimes these behaviours cause more difficulties than the original or primary behaviour, so it is crucial that teacher have the knowledge and skill to respond in ways that are less likely to provoke these secondary reactions from students (Rogers 1998).

      The various theorists believe that children are either deficient in moral reasoning or cognitive skills and therefore need constant guidance and supervision, or that they are inherently moral and rational human beings who will behave accordingly when given the chance.  Children are born with both capacities, n the chance. A third view is that children are born with both capacities, and that their environment will influence which characteristics are expressed.

      Edwards (1997) summarises three different views about how children learn and develop. The first is that children grow as a result of external stimulation over which they have little control. This implies that children and their environments need managing. A second view is that children develop from an inner unfolding, driven by biological maturation and curiosity. This implies that if children are free to direct themselves, their choices will be appropriate. Edwards calls this approach the nondirective approach, and attributes it mainly to Carl Rogers. The third view is the leadership approach which holds that children develop from an interaction between inner and outer influences. This implies that teachers should take a leadership role with students, showing them how to control their own lives and learning. 

      The authoritarian theories emphasise faulty external controls as the cause of student disruptions; the democratic theories say that disruptions occur when students’ emotional or relationship needs are not being met.

       The democrats argue that not only does no one have the right to force someone else to comply, but also that coercion does not work. Nevertheless, the democratic theories do not suggest that adults and children are the same. Teachers and students have equal rights to have their needs met, but different roles.

      Canter and Canter (1992) assert that students no longer respect teachers and education and that their homes lack stability, support and discipline. Consequently, children lack the self-esteem and self-control needed to choose responsible behaviour. Resulting behavioural problems in school continue because teachers lack the confidence to be clear about their expectations and consequences for infractions of rules.
  Some behavioural theories  are mentioned briefly. 

1. Respondent Learning

This theory was formulated by a Russian psychologist called Ivan Pavlov. It is known as classical conditioning and is based on a stimuli-response formula.
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      2. Operant Conditioning

     This theory is based on the work of B. F. Skinner, who drew on the idea of classical conditioning, but thought individuals to be more active in the learning process than that theory allowed. It is essential that the person be an active participant. In this theory, when learning is rewarded, behaviour is perpetuated or maintained, while punished behaviour is removed. 
      3. Social Modelling

      This is based on the work of Albert Bandura, who thinks that most learning is a result of copying or imitating what others do, i.e. vicarious learning. The social modelling theory emphasizes the importance of external reinforcers, and allows learning to occur independently of reinforcement.

       The central theoretical positions underlying the professional efforts of behavioural counsellors can be summarized in a number of propositions, among which are the following:

a) Human behaviour is caused by learning, therefore it is guided by the laws of learning.

b) Human behaviour is the product of learning, and can be assumed to be liable to unlearning or correction.

c) Human behaviour is influenced by consequences, and is strengthened when followed by rewards, and spoilt when followed by negative consequences.
d)Human behaviour is controlled not only by internal factors, but also by external factors, such as the presence of significant role models and other social rewards like praise or prizes.

e) Maladjusted behaviour may be changed by changing the circumstances which maintain it.

f) Human beings begin life with a clean slate on which nothing has been written. In effect, they inherit good or bad habits at the time when they enter the world.

g) Behaviour is learnt in life individually, or by watching others learn, or by training or conditioning.

h) Students who need help may show observable negative behaviour they wish to eliminate, or observable positive behaviour they wish to promote.

Statement of Purpose
      Many of the behaviours now classified as bullying were dismissed by adults and other observers in the adolescent activities ( McNamee&Mercurio,2008; Young et al., 2009). These activities are sometimes described as a normal course of development for a specific gender, for example, boys engaging in physical fights and girls spreading rumours or making derogatory comments about other students( Conoley, 2008). During childhood and adolescence, children have engaged behaviors referred to as horseplay or rites of passage expected to occur during school age years( McNamee& Mercurio,2008; Vaillancourt et al., 2010; Young et al., 2008). Schools must provide safe and secure in which to learn if all students are to obtain a solid foundation of knowledge ( Limber& Small, 2003). 
      The purpose of this research activity is to elaborate on risk factors in the classroom environment that may affect and influence the pupil' s behaviour. Teachers are responsible for the education of pupils. The interruptions adversely affect all of the students in the classroom. There are a variety of ways a student might behave in a disruptive manner. Prior to the research , information will be gathered from articles and theories which revolves this research topic. 
Research Questions

               The central question that will be addressed by this study is: ‘’ What characterizes the disruptive behaviour of pupil in schools ( key stage 3 and key stage 4) and the context in which the behaviour occurs?‘’.
        These are the questions will  shape the study: 
1) What kinds of disruptive behaviour may be observed ? 

2) When and in which situations is the pupil behaving disruptively? 

3) What characterizes the contexts in which the disruptive behaviour occurs? 
                                                        Empirical Literature
         As the aim of the proposed research is to  identify the disruptive behavior of pupil in schools ( 11- 16 year olds) and how the factors in the classroom environment that may affect.      
What is behaviour?
        Behaviour can be defined as the way in which an individual behaves or acts. It is the way an individual conducts herself/himself.

        Behaviour should be viewed in reference to a phenomenon, an object or person. It can be seen in reference to society norms, or the way in which one treats others or handles objects.

       Behaviour, therefore, is the way an individual acts towards people, society or objects. It can be either bad or good. It can be normal or abnormal according to society norms. Society will always try to correct bad behaviour and try to bring abnormal behaviour back to normal.
  Root Causes of Behaviour Differences 

       The following are the root causes of behaviour differences: 
1. individual differences 

2. differences in family patterns

 3. impairment/disabilities 

4. environmental factors 

5. psychological factors.

1. Individual Differences

        Pupils change because of growth and development. This is likely to cause differences in them. Key aspects of these differences include:

a) Sex differences

b) Intellectual differences

c) Physical differences

d) Personal and emotional differences.
a) Sex Differences

          Each of us is born a boy or a girl, and this in itself is a difference. However, the real differences are anatomical and physiological, i.e., the organs of the body and physique. These cause many differences in behaviour. While girls are regarded as soft and tender, boys are regarded as strong and vigorous. This tends to influence the kind of activities they indulge in when in school, and hence cause behaviour differences. Boys may tend to choose physical activities, e.g., a four hundred metre race, while the girls do not.
b) Intellectual Differences

     There are intellectual differences among individuals. Some are bright, others dull, while some are geniuses. Those with low marks suffer from an inferiority complex. Others suffer from a superiority complex, and think highly of themselves.

c)Physical Differences

       People differ in:

- Physical appearance

- Facial features

- Growth and development rate

- Energy

- Posture

- Height, weight and volume.

     The  physical differences make some people dull, others active, more able, etc. Those who are weaker may feel inferior and vice versa. This inferiority may result in behaviour problems, e.g., isolation from peers.

d)Personal and Emotional Differences

       Pupils differ in interests, ability, aspirations, belief, attitudes and other personality traits. If a pupil fails to develop his personality, he may fail to reach his goals. Such failure usually leads to emotional outbursts; and a pupil may become frustrated or desperate.

2)Differences in Family Patterns

        Parents have traditionally been held responsible for their children’s behaviour or character, until they reach adolescence. When youngsters misbehave, the natural tendency is to blame it on parental mismanagement or family disintegration.
3) Impairment/Disabilities

         Certain of  pupils may have a disability. Some disabilities are pronounced, e.g., motor-impairment (physical disability) while others may be mild, e.g., a hearing impairment or poor vision (not seeing some things clearly). Some disabilities can be caused by biological factors.

     The nervous and endocrine systems together co-ordinate the behaviour of human beings and animals. As stated earlier, biologists have long established that genetic factors are potentially responsible for variations in human behaviour. Disordered behaviour may, therefore, be a result of genetic accident, bacterial or viral disease, parasitic infection, brain injury, brain dysfunction or biochemical imbalance. The biological factors, however, cannot be considered in isolation because they interact with other social and environmental factors.
       Physical illnesses believed to be caused by an individual's psychological state are called psychosomatic or psycho-physiological. Disorders that are assumed to be psycho-physiological involve disruption of normal biological processes, e.g. breathing disorders such as asthma. The following are examples of disorders which have an impact on an individual’s behaviour:

• eating disorder
e.g.: Anorexia nervosa - self-starvation; bulimia - eating followed by purging, vomiting or extreme dieting; pica - eating non nutritional substances like paint, paper and cloth.

• elimination disorders
e.g: Encopresis - releasing urine or faeces at inappropriate times or places, a lack of control of the bladder or bowel function.

• movement disorders

e.g: Tics - sudd - sudden, repetitive and involuntary movements.

• sleep disorders

e.g: Sleep walking and night terrors.

• difficult temperament

     Students exhibit consistent behavioural styles that teachers recognize, and should consider, when planning instructional materials.

4. Environmental Factors

       Environment has a significant influence on the development of the individual and on his/her subsequent behaviour and attitudes. For normal development, there must be a good environment. A bad environment will adversely affect normal development and behaviour. The following types of environment can be identified:
a) Physical Environment

      This may consist of geographical factors: climate, physical features, an urban or rural environment - all affect the development of the individual. They affect personality, character and outlook, the ways of talking, ways of dressing and even ways of walking, behaviour and attitudes.

b) Social Environment

      This is provided mainly by the people around the child. The voices the child hears, the food he/she takes or drinks, all have an influence on the way the child develops. Good care will make a child feel that he/she belongs somewhere and is secure. A poor social environment, on the other hand, contributes to maladjustment in child behaviour.

5. Psychological Factors 
    The most important factor is motivation.

     Motivation is directing behaviour towards satisfying a need or needs. It is a drive or urge to do something. Every individual has motives, driving forces behind his or her actions, needs or intentions. The needs can take different forms.

     The satisfying of a need plays an important part in behaviour. When the need is fulfilled the individual is satisfied, confident and happy. When the need is not satisfied, the result is frustration. These considerations determine the behaviour patterns of an individual. The extent to which the individual is happy or frustrated will depend greatly

on personality. This may include timidity, shyness, fear, failure in class, retardation, isolation, stature, speech handicaps, health hazards and physical handicaps, suffering, worry, poor memory, and poor self-image.

        Causes of Behaviour Problems

      There are three major causes of behaviour problems:

1. cultural factors

2. school factors

3. religious factors.
1.  Cultural Factors 
         Neither families nor schools provide all the social influences that determine how children behave. Children, families and teachers are part of a larger culture that moulds behaviour. Parents and teachers tend to hold values, and set behavioural standards and expectations, consistent with those of the cultures in which they live and work. 
        Children's attitudes and behaviour lean the cultural norms of their families, peers, and communities. When a child's family or school values or expectations conflict with other cultural norms, behavioural development may be affected. Different cultural forces pull the child's behaviour in different directions, and create conflicting expectations and increase the probability that he/she will violate cultural norms and be labelled a deviant. 
2.  School Factors

      Beside the family, the school has probably the most important socializing influence on children and young people. The school environment is where the teacher, educators and school administrators have direct control. Conditions outside the school can influence student behaviour in school. Some children do develop certain behaviour before they begin school. Many children, for example, do not show behaviour disorders until they go to school.
How the school affects a pupil's emotional or behavioural development depends on his or her characteristics when entering the educational system.
       The school, as with family and biological factors, does not affect behaviour unilaterally to determine the student's behavioural development. But classroom conditions, and teacher reactions to pupil behaviour, make behavioural problems more likely to occur, or reduce the likelihood of behaviour disorder developing.

    There are six ways in which the school can contribute to the development of disordered behaviour and academic failure:

a) insensitivity to students’ individuality;

b) inappropriate student expectations;

c) inconsistent management of behaviour;

d) instruction in non-functional and irrelevant skills;

e) destructive contingencies of reinforcement;

f) undesirable models of school conduct.
  The school environment is important not only for social development but is the factor over which educators have direct control.

3. Religious Factors

   A number of new religions have been, and are being, introduced. Some are moderate but many are extremist in their teaching. Young boys and girls find some religions appealing. In most cases, however, they are misled by extreme religious groups that tend to undermine the spirit of hard work and self-realization.

               Cognitive behavioural theories also emphasise the learning process and the ways in which a child’s external environment can change both cognition and behaviour. CBT for children and adolescents usually includes a range of behaviour performance-based procedures, and often involve the family or school in therapy. It may include individual work, group sessions or both. The length of treatment varies considerably and depends on the severity of difficulties experienced. Individual programmes for children and adolescents with conduct disorder are often quite long and may take up to 25 or 30 weekly sessions. The therapist is active and involved and tries to develop a collaborative relationship that stimulates the child to think for him or herself. The approach aims to give the child the opportunity to try things out and develop new skills. For children with conduct disorder and aggression CBT usually has a strong focus on social cognitions and interpersonal problem solving.
        Children with frequent disruptive behaviour are usually classified as experiencing “emotional and behavioural difficulties” (EBD) and may be registered as having “special educational needs” in the United Kingdom. Young children with similar behaviours may also be described as having “oppositional defiant disorder” (ODD).

        Conduct disorder (CD) is a more extreme form of disruptive behaviour. The pattern is so severe it interferes with the child’s ability to learn and develop. It is characterised by persistent aggressive or antisocial behaviour, deliberate damage to property, cruelty to other people or animals, theft, deceit, serious rule violation and bullying. Isolated dissocial or criminal acts are not in themselves grounds for diagnosing CD, but would require an enduring pattern of behaviour of at least six months for such a diagnosis to be made. Juvenile delinquency is a sociological, rather than a diagnostic category, that refers to children and adolescents who break the law. Delinquent behaviour may well lead to, or be part of, a conduct disorder, but not all children or adolescents who offend are conduct disordered.

Children with CD who are aggressive have been found to differ from their peers in that they respond to fewer social cues, and direct their attention interpret stimuli in a hostile way. When confronted with social problems, conduct disordered children generate fewer solutions than children who do not have CD. Cognitive behaviour therapy (CBT) aims to target the attitudes and beliefs underlying such behaviours.

            Children who show behaviour indicative of EBD, ODD and CD may suffer damage to relationships with family, peers and teachers. The disruptive behaviour can interfere with both classroom teaching and the behaviour of other children. The economic cost of such behaviour is high. In addition to educational needs, costs can include community health referrals, GP visits, involvement of social services, law enforcement agencies, and probation services, as well as the cost of property damage. Of 7 to 8 year olds with conduct disorder, 40% become persistent offenders as teenagers, and over 90% of persistent offenders had a conduct disorder as children.
             In the UK it is common policy that children with emotional or behavioural difficulties should be retained within mainstream schools with behaviour management plans in place wherever possible. This makes schools potential contact and treatment points for children.

            Children with conduct disorder often have lower than average (verbal) intelligence with a short attention span, and it may be appropriate to tailor the CBT to include less discussion and be more action-orientated. The preferred treatment should take into account the diagnosis and age of the child. In many cases, particularly for those children showing co-morbidity, multiple treatments may be needed, requiring multidisciplinary teams, possibly including health, social services, education, juvenile justice, and voluntary sector agencies to deliver integrated programmes of care.
Method

       Before conducting my research, I will read apropriate literature to give me the best starting viewpoint on this topic which will allow me to have a better response from my research. The data collection tool that I will be using in my research will be questionnaires and observations. My questionnaires  will be anonymous and signed by parents . The questions will be structured in a way to receive good responses.  I will ensure confidentiality and anonymity is afforded to participants. This is important to prevent any fears of unwanted exposure on a public stage by virtue of the dissemination of research findings.  All my participants will be informed that questionnaires are optional and they may omit some if necessary.

Situations are deemed to be important because they influence behaviour. People often behave differently in different circumstances, such as in a staffroom or classroom, or in a high-achieving or low-achieving class, or in a class at the beginning or end of the week. Some students might see school not as a place for learning but more as an arena for socialising. Some might conform in some lessons, and be disruptive in others. This disruption might perhaps be functional for the student, earning status within the peer group.
             When conducting my research, I will take all the ethical precautions necessary for my research. I will be providing the interviewee with a consent form as it is an ‘essential element of ethically valid social research’ (University of Wales Trinity Saint David, 2017, p. 14). 
           The participants need to be fully aware of the research that they are going to be involved in and fully understand the research. The participants will need to be aware of what happens with the results and who will have access to them. These protocols are carried out so the participants can feel comfortable and safe in what they are getting involved in and that it will not affect them.

          Teachers from different learning areas will be questionned from school so as to maximise diversity within the samples. These people are involved with the students at the most base level – in the classroom – and must contend with disciplining as well.
        Confidentiality will be assured to all participants. All transcripts, notes and audiotapes will be stored in a lockable cabinet at the researcher’s home. Names of school will be disguised, as will names of participants. 
         In this study I will use the observation. The advantages of participant observation are:

· It blends in with natural activity.

      -
It gives the researcher access to the same places, people and events as the subjects.

      -
It gives access to documents relevant to the role, including confidential reports and records.

       -    It facilitates the use of mechanical aids, such as tape recorders and cameras.

       -
It provides personal first-hand experience of the role and thus heightens understanding of it.

  The disadvantages are:

      -
It might be more difficult to make the situation 'strange', especially if one is a member of the institution before starting the research. Indeed there is a danger of 'going native' - an over-identification with people's views so that one's perspective as a researcher is submerged beneath them. One must work hard to achieve 'analytic distance' from the role, to set aside taken-for-granted assumptions and to see oneself in the role. The cultivation of reflectivity, and keeping personal diaries, have helped here.

        - It adds to the demands on the researcher. Qualitative research in any form is demanding, typically presenting a mass of confusing and intricate data. Participation adds to this, taking up valuable time and adding to one's responsibilities.
       Some have therefore preferred non-participant observation, which today is the more common mode. Here, the researcher has only the role of researcher and observes situations of interest in that capacity. A lesson might be observed from the back of a classroom, or a playground from behind the sidelines.
               A halfway position is that of involved observation. Here the researcher has none of the responsibilities of a formal role, but takes part in activities from time to time, for example 'helping out' in the classroom. In some ways, this is a more natural role for the qualitative researcher to take. Epstein (1998) discusses some of the pros and cons of this in her research on pupil perspectives, where she adopted a ‘least adult’ role. What and how you observe depends very much on your subject of study.
           Questionnaires have their uses, especially as a means of collecting information from a wider sample than can be reached by personal interview. Though the information is necessarily more limited, it can still be very useful. For example, where certain clearly defined facts or opinions have been identified by more qualitative methods, a questionnaire can explore how generally these apply, if that is a matter of interest. Ideally, there would then be a qualitative 'check' on a sample of questionnaire replies to see if respondents were interpreting items in the way intended. Alternatively, a questionnaire might be used in the first instance, followed by qualitative techniques on a sample as a check and to fill out certain features of the questionnaire replies. Interaction among techniques in this way is typical of qualitative research.
          The British Educational Research Association states that researchers need to ‘bring these guidelines to the attention of those they work with’ so this includes the participants, the university, the private school and the local sports club that I will be doing my research on (British Educational Research Association, 2018, p. 2). This research will be conducted with the right ethical and respectful approach. This will allow the participants to feel confident in what they are involved in,and by doing this, it is the most important way to get the participants to be more open and speak more freely during the interview. This will also allow for more useful and a better insight on information for my research. As a researcher, I have the ‘responsibility to consider what the most relevant and
          Consent will be obtained from all participants in writing. Each participant will receive a letter outlining the research and a consent form for their records, as well as the consent form that the researcher will keep. informing participants about the outcomes of the research which they are involved in (British Educational Research Association, 2018, p. 8).

         Participants will be guaranteed with protection of their personal data as the law states that ‘personal data must be processed lawfully and fairly, on the basis of the data subject’s consent’ (Government UK, 2018). The law also states all the information and personal data obtained must be accurate and if ‘inaccurate, the personal data must be rectified’ (Government UK, 2018). All the data will be kept secure in a password protected computer so only I will have access to it as well as my mentor who will be keeping track of my progress.I will also be using an external hard drive to keep and back up my data. Both the participants will have the ability to ask any questions or enquire about any confidentiality protocols as they are fully within their rights. Participants will be ensured that there is no psychological harm or personal harm from their contributions so that they can be confident in their involvement with the research. 
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