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Targets from my previous assignment

	Target
	How I have addressed it in this work

	
Read through to make sure it makes sense to any reader- sometimes there are assumptions that everyone would know what you were discussing. 

	
Proofread work to ensure sentences are expanded on and explained in depth. 

	
Ensure you write the full definition before using acronyms. 

	
Ensured all acronyms are used after the full definition such as the education endowment foundation (EEF). 

	
Continue to develop your critical tone and synthesise your sources. 

	
Become more critical of the project proposal through a swot analysis. 






Create a community profile for your PTE1 school. Using relevant literature, suggest ways in which the school could make use of its location and community to support pupil learning.
This assignment aims to outline a proposal for a school community project. The Curriculum for Wales emphasises the importance of schools creating a strong relationship with their local community. One of the four purposes proposed by the Welsh Government is ‘healthy and confident individuals who are ready to lead fulfilling lives as valued members of society’ (Welsh, Government, 2022). Schools working alongside their local community aims to meet this goal for children. The community focused schools model created by the Welsh Government outlines the benefits of community engagement for all individuals involved. For example, it can help to tackle child poverty and works towards an inclusive environment. To add, the model generates positive learning opportunities that maximise pupil development (Welsh Government, 2023). The Qualified Teaching Standards for Wales identify collaboration with the wider community as displaying good teaching and learning (Welsh Government, 2019). The school that this project is proposed for will be referred to throughout as School X to ensure they remain anonymous under the British Education Research Association (BERA) guidelines (BERA, 2024). Key documents naming School X will also be anonymised. 
The chosen community proposal is known as ‘The Knitting Nannas’. The Knitting Nannas group is currently used within a school at a privileged village in South Wales. School X is based in the same village as the school currently using the Knitting Nannas group, meaning the volunteers would not need to travel outside of their local community to attend the school. The local school currently using the Knitting Nannas group was identified during an Estyn report as having an excellent relationship with the local community through using this group (Estyn, 2017). The Knitting Nannas is a group of elderly women with a shared interest of knitting. The group meet weekly at the local community centre to knit together while having conversations. The Knitting Nannas group was formed to tackle isolation and loneliness of older individuals. This proposal was chosen due to the positive effect that it can bring to pupil development and well-being. For example, the program enables learners to progress their reading skills, fine motor skills and social interactions. The proposal was also chosen to join the school with their local community and ensure the mental well-being of local elderly women is maintained. 
Census data gathered in 2021 shows that the area surrounding School X has a large number of individuals over the age of 65, with the percentage being 23.9% of the village population. 38% of residents are also retired which is a significantly large amount compared to surrounding areas (Citypopulation.de, 2021). This suggests that there may be many individuals facing loneliness and isolation due to the high number of retirees. An Estyn (2017) report of School X states that the school has an effective working relationship with the local community through interacting with a playgroup and the local church. However, the report does not directly address any interactions with the elderly individuals of the local community, meaning that the Knitting Nannas group would help to begin a relationship between the school and the elderly individuals in the local community (Estyn, 2017). 
Community engagement is a key factor to consider when planning learning for a child. Engaging with their local community plays a role in shaping a child’s identity, such as their values, views and opinions. Bronfenbrenner (1979) theorises that the local community plays a crucial role in a child’s microsystem. He was of the thought that a microsystem is the areas closest to a child such as family and friends which directly influences their development and behaviours (Hayes, O’toole and Halpenny, 2017). Therefor, a positive or negative experience of any area within the microsystem can influence a child’s development and their view of the world (Watson, 2017). The Knitting Nannas aims to generate a positive experience for children of their local community. The Welsh word ‘Cynefin’ is a term used consistently throughout the Curriculum for Wales and places importance on it to developing pupils holistically. Cynefin refers to the feeling of belonging and connection to the local community (Davis and Conn, 2024). Therefor, community engagement is essential for schools to consider when shaping their curriculum. 
The Knitting Nannas group encourages inter-generational interactions, meaning different age groups engage in meaningful conversation in hopes of forming positive relationships (Sneed and Chan, 2023). Studies suggest that inter-generational interactions improve well-being and allow children to feel valued and included within their community (Bessell, 2017). Additionally, Inter-generational interactions are essential in developing empathy, respect and acceptance. Engaging in inter-generational interactions enables children to form a positive view on the older generation which helps to tackle stereotypes (Park, 2015). It also encourages children to become more aware of age-related illnesses and experiences. However, children may become frightened and not willing to attend sessions with older adults if they are visibly frail and show signs of illness (Lyndon and Moss, 2022). Additionally, inter-generational interactions can be a positive means to improving mental-health, loneliness and social isolation for elderly individuals (Welsh Government, 2022). However, there may be difficulty in communication due to poor hearing or visibility that may lead the elderly individual to become confused and agitated. Additionally, there may be differences in communication styles, norms and values that could prevent inter-generational relationships from forming (Daniel W.L. Lai et al., 2023). 
The Knitting Nannas group is beneficial for children as it provides opportunity to potentially learn new skills, such as knitting. Knitting allows for fine motor skills to develop, meaning the muscles that are used for small and intricate movements such as writing. The Education Endowment Foundation (EEF) outlines that fine motor skills are essential for children to develop in order to complete everyday tasks and prevent physical delay later in life (Education Endowment Foundation, 2024). However, fine motor skills are typically developed the most during early childhood, meaning the Knitting Nannas group could be more beneficial for children within Foundation Learning (Barrable, 2022, p.75). Nevertheless, difficulty implementing the Knitting Nannas group could arise from extending the program across the whole school. For example, children within Foundation Learning may require more supervision from adults when learning to knit or read, meaning more adults would be required during sessions which may not be possible. 
The Knitting Nannas group improves social and emotional development amongst children and elderly individuals. Social and emotional development are vital in ensuring children have good overall well-being. Knitting develops individuals emotionally as it allows for relaxation and improves mental well-being (Sjöberg and Porko-Hudd, 2019). Knitting is a beneficial method for promoting mindfulness for children which evidently creates a calmer atmosphere throughout school. Knitting is also beneficial for relieving stress and anxiety. If continued regularly, knitting can higher cognitive functioning for individuals (Riley, Corkhill and Morris, 2013). However, a study conducted suggests that knitting can be a difficult activity for children with Additional Learning Needs (ALN) as it requires a high concentration level. Despite this, the study concluded that being in the room when knitting takes place is of benefit to children with ALN as it can help to calm them (Kennedy, 2017). 
The Curriculum for Wales identifies that health and well-being and expressive arts are of vital importance to a child’s learning and development (Welsh Government, 2022). The Knitting Nannas group engages with these areas of pupils’ learning. The Knitting Nannas group encourages creativity amongst children when allowing them to explore and experiment with their artistic abilities. To add, health and well-being is central to the activity of knitting, including the social interaction that occurs alongside. Vygotsky theorises that social interactions guide children’s learning and cognitive ability. He argues that individuals can act as a more knowledgable other (MKO) to a child by passing on information that develops and supports their learning (Mooney, 2013, p.101-103). The Knitting Nannas can act as a MKO to the children and aid in advancing their learning and development through meaningful conversations about knitting and creativity. 
The Knitting Nannas group would be implemented in School X on a weekly basis. The group would work with pupils within School X on a selected afternoon weekly. The Knitting Nannas would also attend School X weekly on a selected morning to read with a group of pupils chosen by the class teacher. However, this could negatively impact this group of pupils learning as they are being taken out of lessons. The individuals involved in this session are typically of lower ability reading. The year group involved with the Knitting Nannas group would be alternated termly to ensure all classes within KS2 receive the opportunity to engage with the program. However, due to the small amount of time spent with the Knitting Nannas group, strong relationships may not have the time to be built. 
One specific aim of the Knitting Nannas group is to build inter-generational relationships. Inter-generational connections are highlighted as a vital component for sharing skills, knowledge and experiences that develops learning (Bryer and Owens, 2019). Another aim of the Knitting Nannas group is to develop the reading and knitting skills of children. Additionally, the final aim of the Knitting Nannas group is reducing loneliness and social isolation of the elderly. A study conducted in 2018 found that 29.6% of adults over the age of 65 in Wales faced loneliness and isolation (Morgan, 2016). The Knitting Nannas group aims to tackle this issue for elderly individuals. 
An intended outcome of the Knitting Nannas group is a sense of belonging for the children and elderly individuals involved. Belonging plays a cruicial role in shaping a child’s identity, including who they become later in life (McFarland, 2022). A sense of belonging is equally as important for elderly individuals, providing them with a sense of purpose and life fulfilment (Portacolone et al., 2020). Another intended outcome of the Knitting Nannas group is improved cognitive skills of children, including their attention span and creativity.  
An intended impact of the Knitting Nannas group is strong community cohesion in which all individuals feel valued, respected and a sense of belonging. Community cohesion is recognised as a key goal to work towards within the Well-Being of Future Generations Act (Welsh Government, 2015). Another intended impact of the Knitting Nannas group is improved well-being and self-esteem, in particular, for the volunteers who may face loneliness and social isolation. 
Due to school budget cuts across Wales, funding is limited, particularly toward extra-curricular activities such as the Knitting Nannas. However, the Knitting Nannas group is a volunteer-based program which requires little funding for implementation. Any costs associated with the Knitting Nannas group can be avoided by selling items made by the pupils or volunteers during the school summer and winter fete. This would cover any materials and supplies required. The Knitting Nannas group requires one member of staff to be present during sessions for safeguarding purposes, meaning the school must ensure there is someone available to oversee when the session is conducted. 
Estyn outlines that the most successful community schools consistently measure the impact and effectiveness of their programs and adapt them accordingly with consideration of local community struggles such as poverty (Estyn, 2020). To measure the impact of the Knitting Nannas group to the community, a small-scale research study could be conducted. Questionnaires could be used which provides quantitative data, meaning numerical data that be analysed using statistics. An analysis of the data can then be generalised to apply to a wider group (Munn and Drever, 1990). However, due to the Knitting Nannas being a small group of women, it could potentially be difficult to interpret and generalise the data to apply to the wider population. This is due to the sample size being insufficient. Questionnaires can be dispersed to members of the Knitting Nannas group to gather the impact that the program brings to the community. The questionnaire would gather the Knitting Nannas opinion of if working with the school has benefitted them personally, including if it has improved their mental health and tackled any social isolation they may have. Questionnaires are a beneficial method to gathering data as it ensures participants remain anonymous under BERA guidelines (BERA, 2024). However, answers from the participants may be bias as they may want the data to favour their knitting group. This may negatively impact the reliability of the research (Cohen, Manion and Morrison, 2018). 
Additionally, to measure the impact of the Knitting Nannas group for the pupils involved, they could have an online portfolio to log their progress. This would involve the children taking pictures of their items after each session to show their improvement and growing ability of knitting. Pictures can also be added of the children knitting to show they are taking part in the initiative. The children’s portfolio could then be linked with the school communication app with parents for them to see their child’s progression. An Estyn case study outlines the effective use of a child created portfolio within Craigfelen school. It is stated that the children created a school portfolio to display their enterprising ability when creating their community café. The portfolio is then shared with the local community and parents to showcase the learning and development taking place. This approach is deemed beneficial to increasing pupil confidence and ownership over learning (Estyn, 2018). The use of pupil portfolios is an example of effective practice within Craigfelen school so is likely to also be beneficial for School X to measure the impact of the Knitting Nannas to children. 
The community proposal outlined within this assignment has significant strengths, weaknesses, opportunities, and threats to consider when assessing its effectiveness. The strengths of the Knitting Nannas community proposal as identified in appendix 1, include that it prevents loneliness and social isolation for the volunteers. Loneliness and isolation are identified as a significant factor to life of the elderly in Wales, meaning communities must aim to prevent this from occurring. The Knitting Nannas group encourages the volunteers to engage in meaningful conversation and ensures they engage with individuals of their community which prevents loneliness. 
The weaknesses of the Knitting Nannas group as identified in appendix 1, include that schools are more focused on seeking academic progression within numeracy and literacy lessons rather than other areas of learning and extracurricular activities. This is due to the Literacy and Numeracy Framework created by the Welsh Government that are areas deemed mandatory to seek progression within (Welsh Government, 2024). This may negatively impact the effectiveness of the Knitting Nannas group. For example, it could potentially lead to schools having the Knitting Nannas group as an after-school club. As a result, children may be less inclined to sign up if the group is in their own time. Additionally, schools may choose to conduct sessions during break times. However, this would then take away the children’s right to play as stated in the United Nations Conventional Rights of a Child, article 31 (UNICEF, 1989). 
The opportunities of the Knitting Nannas group which are identified in appendix 1 include that there is the opportunity to engage with the wider community. This would involve the Knitting Nannas group creating items with the pupils that could be donated to those in need. For example, blankets and clothing for a local homeless shelter and teddies for children in the local authority housing. This generates empathy and compassion for the children which gives them a sense of purpose. However, this opportunity would require additional funding from the school for materials which may not be possible due to school budget cuts across Wales. Despite this, there are many businesses and organisations within the local town that may be willing to provide support with gathering materials or additional funding, such as helping conduct a fundraiser. 
The threats to the Knitting Nannas group as identified in appendix 1 include that it is not inclusive to volunteers. For example, elderly male individuals and those who cannot knit are not given the opportunity to engage with the group. A research study suggests that older men are likely to face loneliness and social isolation but are unlikely to take the measures to cope with it which differs to the majority of older women (Maes et al., 2019). This suggests that they are not likely to set up their own social group similar to the Knitting Nannas. This could be overcome by expanding the Knitting Nannas group to a wider range of individuals. By doing this, the group gains the opportunity to teach and have conversations with more people which develops social connections (Shaw, 2024). However, this would then require a change of name for the group from ‘Nannas’ which may negatively impact their recognition and lead to a loss of credibility. 
To conclude, the community proposal for School X discussed within this assignment is significant in addressing the local community struggles of loneliness and isolation of the elderly. To add, the benefits of the Knitting Nannas group are essential to consider when assessing the effectiveness of this community project. For example, the benefits to child learning and development such as fine motor skills and creativity. This community proposal would be an effective approach to be used within School X to build a relationship with the elderly individuals within the local community. 
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Appendix 1
	Strengths 
· Improves mental well-being 
· Develops fine motor skills
· Prevents loneliness and isolation
	Weaknesses
· Schools more likely to prioritise academic progression over extra-curricular activities
· Lack of funding 

	Opportunities 
· Can engage with the wider community through added initiatives 
· Can teach more life skills such as sewing and baking 
· Strengthen school community relationships 
	Threats 
· Not inclusive to volunteers  
· Volunteers more prone to illness due to age that prevents them from attending sessions with the school 
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