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David Lloyd George (1926) once said that ‘play is a child’s first claim on the community.’ The right to play (Article 31) of the United Nations Convention on the Rights of the Child emphasises the fact that ‘play is needed to survive, grow, participate in society and fulfil each child’s individual needs and potential’ (Andrews, 2012, p.136).
The Foundation Phase in Wales is a play based curriculum for 3 to 7 year olds which focuses on a holistic approach whilst also promoting self-directed play. There are seven areas that self-directed play is encouraged through, these are; Literacy, Language and Communication skills, Mathematical Development, Knowledge and Understanding of the World, Creative Development, Physical Development, Personal and Social Development, Wellbeing and Cultural Diversity and Welsh Language Development (Welsh Government, 2015). 
Andrews (2012) identifies Hughes’ 16 play types, which are commonly used in playwork in the UK however up to 308 types have been recognised by Sutton-Smith (2011). For the purposes of this paper, the author will focus on two particular types of play; rough and tumble play and creative play.
Rough and tumble play allows self-direction by giving children the freedom to observe and practise gross motor movements; of which they may have previously observed from adults, on social media/television and their peers.  It does not only have to be play fighting; it includes anything from ball games, tag, dancing and playground equipment that children can jump off. Rough and tumble play extends to climbing in outdoor spaces full of natural apparatus such as trees, logs and rocks/stones. It can be played in solidarity or with others and provides lots of opportunities for cognitive, social and physical skill development. 
According to Hughes’ ‘A taxonomy of play types’,  rough and tumble play is ‘close encounter play which is less to do with fighting and more to do with touching, tickling, gauging relative strength, discovering physical flexibility and the exhilaration of display’ (Andrews, 2012, p.32). Play Wales (2019) describes this type of play as play with body contact but with no deliberate hurting. These activities also allow children to feel and respond to emotions by reading others body language, which in effect will help them to understand their feelings and make good decisions in life as described by Goleman’s emotional intelligence theory (Pound, 2005). 
This type of play can burn up a lot of energy by using physical and gross motor skills, therefore promoting and encouraging children to lead a healthy lifestyle and tackling obesity. Daniel (2011) states that rough and tumble games offer an active substitute to watching television and playing on games consoles the whole day, creating a healthy method to guard against childhood obesity and other weight related issues. 
Rough and tumble play allows children to make decisions for themselves and it is important for practitioners to step back and observe. As a practitioner it is essential, as with all activities, to identify any dangers whilst assessing the benefits of the self-directed play. Adults can often feel uncomfortable watching rough and tumble play but it is imperative to remember its importance for a child’s development. Turner (2018) states that the Ofsted’s annual report expresses an importance for ‘preparing children for school by developing their muscular strength and dexterity’, however ‘we (Ofsted) know that in other settings this good practise is stifled by undue concerns about the risk and safety of such activities’. It is a practitioner’s duty to provide resources, space and time for the play to develop; balancing safety with the children’s potential developmental outcomes. 
Creative play allows children to make up their own rules; it can be a structured or free flowing self-directed form of play which allows children to express themselves using a diverse array of resources. By providing children with open-ended toys or provisions you are opening up a world of imagination where holistic development can flourish. The outdoor classroom lends itself perfectly to creative play with so many natural, colourful, textured resources to work with. Knight (2011, p.89) suggests that ‘self-expression facilitated outdoors has fewer boundaries, physical, psychological or emotional, than indoors and therefore can have a greater power’. Outdoor creative activities include mud paint/pies, leaf or bark rubbings, art made from stones, sticks and leaves; the possibilities are endless.
Music, drama and dance are also types of creative play developing different skills and positive attributes. Free dance can be self-directed and a lovely form of expressive behaviour giving the child a sense of freedom. In the world, in every culture, mothers sing to their babies and babies sing back, Bruce (2010,  p.111); so for many it is no wonder singing is a natural attribute, it aids socialisation and emotional regulation. 
As with rough and tumble play, the practitioners role within creative play is to provide resources and allowing the child the freedom to create from their own imagination and not to enforce ideas upon them of what is ‘the right way’. If a child wishes to use a flower as a paintbrush instead of putting it in a pretty vase, also on offer to the child, then the child should be allowed to do so. It is also the role of the practitioner to have a positive attitude and disposition in the outdoor environment that they can model to the children. According to Wilson (2012) ‘the adult’s own sense of wonder - more than his or her scientific knowledge – is what will ignite and sustain a child’s love of nature’. 
With all types of play it is important to ensure that practitioners promote holistic and heuristic approaches. With opportunities for children to have hands-on experiences, extending their learning and allowing them to problem solve and learn for themselves will develop all types of play including rough and tumble and creative play. It is important for practitioners to extend the holistic and heuristic approach into the outdoor environment as well as the indoor environment to maximise a child’s potential development. 



















Section 2
Children may come across situations that they may not have the physical, mental or emotional capacity to deal with; these risks may include hidden dangers such as nails sticking out, slippery surfaces, uneven steps or electrical dangers (Andrews, 2012). These hazards have no purpose in play although may crop up in the environment that a child may be playing in. Therefore it is the role of the attending adult to do a full risk assessment prior to play commencing to eradicate those dangers. 
Baroness Floella Benjamin released a report stating that ‘traditional playgrounds with “fencing, rubber flooring and bright colours” are too safe and are not “properly challenging” or “exciting”’ (McCann and Espinoza, 2015). It is important that children are exposed to a level of ‘risk’ within their play. Having a level of risk within a child’s play allows them to learn to take responsibility for their actions, it allows them to be able to be aware and understand the risks around them; assessing and managing their position, it allows them to problem solve and understand that there will always to risks in life that they will have to overcome. 
Children can gain a sense of achievement from risky play.  They may have begun with a sense of fear when approaching a ‘big slide’ but overcoming that fear by going down it will boost their confidence and emotional wellbeing. It will encourage them to confront other fears and situations that they may face.
The role of the adult is very important in risky play. The adult must be a role model and ‘safe space’ that a child can go to should the risks they face be too much for them. The adult must adhere to current health and safety guidelines; EN 1176 playground equipment and surfacing standard (Health and Safety Executive, 2012). The Health and Safety Executive (2012) state that adults should weigh up risks and benefits when designing and providing play opportunities, these include;

Focussing on and controlling the most serious risks, and those that are not beneficial to the play activity or foreseeable by the user, … understanding that the purpose of risk control is not the elimination of all risk, and so accepting that the possibility of even serious or life-threatening injuries cannot be eliminated, … ensuring that the benefits of play are experienced to the full.

Adults should complete risk assessments for all play activities whether they are considered ‘risky’ or not. Risk assessments should be completed using common sense, with the understanding that they can change even if all risks are believed to have been considered. Risk assessments should be a dynamic document; the adult should be consciously assessing the activity and environment throughout a child’s play and so updating the written document afterwards if new hazards/situations arise. 
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Risk Assessment
	Ref
	Hazard / Task / Activity
 Area of Concern
	Persons at Risk
	Existing Controls
	Describe Any Further Controls / Actions Needed
	Risk Level
	Action By Whom and When

	1
	Adverse weather conditions
	Children
Adults
	Monitor weather conditions and the effect it may have on the apparatus
Adult to do a sweep of the pirate ship prior to going out to check condition
	Do not use equipment if not in full working order or the weather conditions are wet
	Medium
	MC, 
9/1/19

	
2
	Short walk from building to playground gate – potential  for children to run off up the path
	Children
	Check top gate up the path is locked prior to going out Children to hold hands with each other/an adult
Head count on leaving the building and entering the playground
Adult at the front and back of the group 
	
	Low
	MC, 
9/1/19

	
3
	Small grassy bank that the pirate ship is situated next to
	Children
Adults
	Adult to do a sweep of the area prior to going out for litter and other hazards
Children are not to run/roll down the bank at any time
Monitor the grass length (may obscure hidden dangers), reporting it to the caretaker if it needs cutting
	Monitor high traffic areas next to the bank that may develop a slippery surface
	Low
	MC, 
9/1/19

	
4
	Untreated wooden pirate ship
	Children
Adults
	Adult to do a sweep of the pirate ship prior to going out to check condition
Monitor high traffic areas of the pirate ship for splinting/cracks
	Have a first aid kit available for any injuries
Do not use equipment if not in full working order
	Low
	MC, 
9/1/19

	
5
	Pirate ship railings breaking/showing signs of wear
	Children
Adults
	Adult to do a sweep of the railings prior to going out to check condition
Report any fraying of rope/split ballasts 
	Do not use equipment if not in full working order
	Medium
	MC, 
9/1/19

	
6
	Slips/trips/falls
	Children
Adults
	Explain risks of running/pushing to children
Explaining risks to the children of using the apparatus correctly
Adult to do a sweep of the area prior to going out for litter and other hazards
Assess if it is wet/icy underfoot and safe to play 
Have a mobile phone and emergency contacts available in case of emergency
	Monitor the weather conditions and affect it has on the pirate ship/surrounding playground
Have a first aid kit available for any injuries

	Low
	MC, 
9/1/19

	7
	Inappropriate clothing
	Children
Adults
	Make sure children are wearing wellies/boots and coats (setting has waterproof puddle suits if necessary) 
Make sure adults are wearing appropriate footwear and clothing for the weather
	Monitor the weather conditions and affect it has on the pirate ship/surrounding playground

	Low
	MC, 
9/1/19

	8
	Low growing branches
	Children
Adults
	Monitor the growth of the tree branches, report to the caretaker if they become too long
	Monitor and clear away any snapped/sharp sticks and branches
	Low
	MC, 
9/1/19

	9
	Tree roots
	Children
Adults
	Explain the importance of ‘looking’ to children when around the tree to avoid falling
Monitor the root growth and report to the caretaker if they become too overgrown
	
	Low
	MC, 
9/1/19

	10
	Fire
	Children
Adults
	Keep flammable liquids/objects off the premises
Adult to do a sweep of the area prior to going out for litter and other hazards
Remain calm, evacuate to the nearest safe meeting point
	Keep fire escape clear at all times
Have a designated key holder outside at all times for the top path gate should we need to exit
	Medium
	MC, 
9/1/19

	11
	Allergens
	Children
Adults
	Adult to do a sweep of the area prior to going out for litter and other hazards
Be aware of anything in the playground that may cause a reaction – flowers, grass, tree pollen
	Have a first aid kit available
	Medium
	MC, 
9/1/19

	12
	Sudden onset of adult illness/collapse
	Children
Adults
	Remain calm, remove children from the immediate area
Call for additional support to take children back inside
Phone the emergency services if appropriate
	Have a first aid kit available
	Low
	MC,
9/1/19
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Section 4
The process of writing a risk assessment began by going to the playground and physically looking at the apparatus. I took a walk around the area, examining each aspect of the playground that may pose a risk for the children. The children would have been playing on the pirate ship but also running in the immediate vicinity so that needed to be taken into account also. After assessing the playground and apparatus I also assessed what other risks the children may be exposed to; those included the walk to the playground, weather and sudden adult illness/collapse. I took my notes from my observations and placed them into a risk assessment grid, giving each element a risk rating from low to high.
I was thinking how important it is to complete a risk assessment was whilst carrying it out because children and staff’s safety is paramount. Unnecessary accidents and injuries can occur when a risk assessment is not carried out; this is because staff may not be aware of the risks that may be present in such an activity if not brought to the fore front of the mind. Children need to be made aware of the boundaries in place and these are not present without a risk assessment. Those areas on the risk assessment were highlighted because I felt they all carried a potential danger to the children and/or the adults. I felt it was important to physically carry the risk assessment out as it is not sufficient to do it from memory. If a risk assessment is carried out from memory, areas can be missed or areas could have changed from when they were last used. 
I feel that my risk assessment is good overall. I think that the majority of areas were covered in detail. The positives of my risk assessment are that the health and wellbeing of both children and staff were accounted for, the surrounding area as well as the apparatus were assessed and factors beyond my control i.e. the weather were also considered. The risk assessment could have been improved by taking into account the pirate toys (binoculars, eye patches and treasure box) that the children brought out with them. I did not anticipate the children wanting to bring these toys outside with them and so did not include them in the risk assessment. These should have been on there to cover any accidents or injuries that may have occurred by a child or adult falling over or stepping on them in the grass. Another risk that I would add to my risk assessment is safeguarding the children from people passing by the playground. During the play on the pirate ship, three children ran up to the fence as they could see a man walking a dog parallel to the playground. Whilst the man and dog could not access the children, he could still have attempted to speak to the children without an adult in hearing range of the spoken words. It is our duty as practitioners to safeguard the children in our care from any physical, mental or emotional harm and this could potentially be in breach of that.
From my risk assessment I feel there are three risks that may be overly cautious. These are playing on the apparatus in the wet weather, not using the apparatus if the railings show signs of wear and the ban of using the small grassy bank by the children.
The first risk, playing on the apparatus in wet weather, has been assessed in case of a fall or slip on the wooden surface. Kelly (2016) states that ‘play should not be restricted, or development hindered because it is raining outside’, the children should be taught to manage the risks associated with the rain and the dangers that it can potentially pose. Playing outdoors in the rain allows ‘sensory experience of listening to and feeling different weather conditions’ and ‘discovering about seasons and the changes that happen in the environment’ (Kelly, 2016). Whilst it is important to be careful on the surfaces when they are wet, the children should also be taught to respect the weather and learn how to act within it.
The second risk, not using the apparatus if the railings show signs of wear, is included in the risk assessment because I felt that a railing that is frayed/splitting could be a health and safety risk. A child may put too much pressure on the ballast and cause a small split to grow larger and crack. If a child was to go through the railing it would cause injury. On reflection the railing is not that far up off the ground and so any injury would not be that significant. Whilst it is important to maintain the apparatus in good order, a small crack should not hinder the use of it with appropriate supervision. Brussoni et al. (2012, p.3136) argue that ‘risk taking in play helps children test their physical limits, develop their perceptual motor capacity, and learn to avoid and adjust to dangerous environments and activities’.
The third risk, the ban of using the small grassy bank by the children, is in the risk assessment because of health and safety risks of the children falling down the bank. During the play session the children wanted to use the bank as a desert island to put the treasure on. This was stopped by the adults and so put a stop to the children’s self-directed play. The children had brought the pirate toys out into the playground with them to play a game of pirates and treasure (as described by one child), but this game was negatively interrupted by adult intervention. Knight (2011) believes that the bank provides opportunities for positive risks ... Children will learn how to keep themselves safe as they develop their confidence overtime … they will learn it is something not to be frightened of and it is an exciting part of their play. 
To conclude, in light of the research evidence, I would change the risks; playing on the apparatus in the wet weather, not using the apparatus if the railings show signs of wear and the ban of using the small grassy bank by the children. Allowing the children to play out in the wet weather would benefit them by giving them a new sensory and holistic experience; enhancing their creative play, and allowing them to practice playing safely when it’s wet underfoot. Allowing the children to play on the apparatus under supervision if the railings are frayed/cracked will let them learn about risks and self-safety management. Finally allowing the children to play on the bank will enhance their self-directed play; allow them to develop their confidence and gross motor skills. This will also enhance the children’s rough and tumble play.
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LU Risk assessment form (3)

What to do How to do it

Look at things that can cause injury or damage, thinking about
activity, location and surroundings

1. ldentify hazards

2. ldentify all those who may be . Think about the people around, not just members, who could be
affected by the hazards injured or affected by the activity

T A e e, See matrix below. Think about how serious the risk is to people and
: 0 i Ll | property. What is already in place to prevent the injury or damage
and precautions in place p ;
and does this reduce the risk?

List actions required to reduce risk.

4. Decide if new measures are needed Decide if'you want to go ahead.

5. Record your findings. 2 Make sure everyone knows what they are going to do and by when.
Agree actions and timetable Make sure it is done and record it
Likelihood superficial injuries, minor cuts and bruises minor fractures, ill health leading to minor disability
lR.lnlikely Low Low Medium
arely happens
Likely : .
Orenlanpens Low Medium High





